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ith its new strate-
gic plan, “Author-
ing Our Success,” 

University at Albany 
has embarked, very 
intentionally, on a path 
that can radically trans-
form it into a global 
university. Indeed, 
there are multiple in-
stances even now that 
reflect global engage-
ments and global com-
mitments.

A robust Center for International Education and Global 
Strategy, dozens of active agreements with partner universi-
ties around the world, an impressive population of interna-
tional students and international faculty, and a leader in the 
SUNY system in Collaborative Online International Learn-
ing are just some of the examples of UAlbany’s current global 
profile.  

While we are pleased with these achievements, they still 
fall short of what a truly internationalized campus should 

be. The end goal of interna-
tionalization is fairly straight-
forward: to prepare students 
with the skills, knowledge, and 
dispositions to successfully 
negotiate a globalized world, 
and to pursue innovation and 
discovery in order to better 
understand and solve the grand 
global challenges of our time. 
It is only within the context of 
a commitment to internation-
alization that we can succeed 
in preparing graduates who are 
globally competent, and this 
requires that we set about to 
purposefully internationalize 

the curriculum. There are multiple strategies for accomplish-
ing this, but one that deserves particular attention is using 
the gateway (or introductory) course to various disciplines to 
introduce global perspectives. In other words, gateway courses 
offer the ideal context to frame a discipline in global terms or 
to articulate its global dimensions. This early and foundational 
kind of introduction almost guarantees that students who 
continue to major or minor in the discipline will always have 
a global context within which they can understand and make 
meaning of the field of inquiry. For students enrolled in any 
given gateway course to meet a general education or elective 
requirement but who have no interest in pursuing the disci-
pline further, the gateway course becomes the first, and likely 
their last, encounter with the subject matter. For this popula-
tion, it is even more important that they learn about the global 
dimensions of the discipline.

It is for these reasons that I elected to focus on gateway 
courses as sites for global learning in this semester’s issue of 
Global Synergies. The faculty who teach these classes are all 
convinced that their courses are stronger and that students 
are better prepared as a result of encountering global perspec-
tives as part of the learning objectives of the program of study. 
Some believe that such courses cannot be appropriately taught 

outside of a formal global framework, while others hold that 
the only way to help students understand the subject matter in 
the present-day context is to weave global themes throughout 
the syllabus. Not all of the courses referenced in these articles 
are gateway classes. Nonetheless, all of them treat global is-
sues not as an add-on, an afterthought, or as one slice of the 
larger discipline, but rather as an integral part of understand-
ing the subject matter. In many instances, faculty actually 
articulate global learning outcomes for the course plan.

gateway courses offer the ideal 
context to frame a discipline in 
global terms or to articulate its 

global dimensions

Intro Courses: A Gateway to 
A Message from the Dean and Vice-Provost
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Climate change 
is arguably one of 
the biggest challeng-
es facing humanity 
in the 21st century. 
Most climate-change impacts, 
such as sea-level rise, ocean 
acidification, poleward shifts 
of ecosystems, heat waves, or 
droughts, transcend interna-
tional boundaries and affect 
countries across continents 
and in both hemispheres. 
The causes of climate change 
are equally global in nature. 
We all share the same atmo-
sphere, yet the greenhouse 
gases emitted by individual 
nations may benefit their own 
economic interests, while 
the negative consequences 
may be felt more strongly 
elsewhere. Since neither 
emissions nor their impacts 
respect political borders, 
addressing them requires 
multinational and interdisci-
plinary collaboration to bring 
about international agree-
ments. This is a tremendous 
challenge, one that requires 
decision makers who are not 
only environmentally aware 
but also trained to tackle en-
vironmental issues in a global 
context. 

ATM 103 Climate Change is 
a natural sciences and Chal-
lenges for the 21st Century 
general-education course 
that introduces students to 
environmental, social, and 
political aspects of climate 
change. The course also 
allows students to better 
understand how the scien-
tific method works and to be 
critical of non-peer-reviewed 
climate information they may 
pick up from social media. It 
is intended to enhance their 
critical-thinking skills and 
for them to become better-
informed decision makers. 
Since this is a fully online 

course, students interact with 
one another through discus-
sion boards on Blackboard. 
These discussion boards 
allow the students to share 
their viewpoints on various 
climate-change aspects and 
discuss controversial issues 
from different perspectives. A 
key aspect of the course is the 
group work on international 
climate negotiations during 
the final weeks of the semes-
ter, somewhat akin to Model 
UN. The goal of this module 
is to demonstrate to students 
that solutions to the climate-
change problem exist, as long 
as there is a will for interna-
tional cooperation to achieve 
a desirable outcome. Stu-
dents are divided into groups 
and assigned a country on 
whose behalf they negotiate 
an international treaty on 
climate-change mitigation. 
Each student serves as a del-
egate for a specific party, such 

as China, India, the United 
States, the European Union, 
or another developed or 
developing nation. Students 
have to learn about the vital 
interests of the country they 
represent, what they can 
bring to the negotiating table 
as an offer, and what they 
may request from other par-
ties. They also need to have 
an understanding of what is 
politically feasible to achieve 
within their own region, 
taking into account special 
interests and political groups 
that may voice opposition to 
certain proposed changes. In 
the end, the student propos-
als are run through a climate 
simulation so they can see 
how their proposals translate 
into future warming and sea-
level rise, and they then have 
to determine what climate 
outcome they consider to be 
acceptable.

A key lesson of this class is 
that students recognize that 
international negotiations can 
lead to meaningful change if 
science is allowed to inform 
actions and if there is a col-
lective interest to deal with 
climate change. However, 
they also will become aware 
of the scale of the problem 
we are facing and that time to 
address this problem is quick-
ly running out. The hope is 
that ATM 103 can contribute 
a small share toward training 
of an internationally engaged, 
globally competent student 
population at University at 
Albany, motivated to deal 
with this pressing global issue 
as part of their future careers.

Mathias Vuille is professor of 
atmospheric and environmental 

sciences

A Grand Challenge That Requires Global Understanding

Climate Change:
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Although popular imaginaries 
of cultural anthropologists (in-
sofar as the general public is 
aware of the discipline) often 
involve an Indiana Jones–type 
figure among “exotic” people 
in remote locations, contem-
porary anthropologists note 
that the romantic notion 
of  “authentic” or putatively 
untouched cultures is an il-
lusion sustainable only if the 
observer ignores histories of 
trade, colonialism, missioniza-
tion, and other forms of global 
contact that have long brought 
cultures and societies together. 
Anthropology, culture, and a 
global world are thus inextri-
cably linked in teaching. The 

discipline grew out of the co-
lonial encounter, and its his-
tory is tied to this experience 
of profound global cultural, 
economic, and social contact 
and change. It is impossible 
to talk about our disciplinary 
history without also situat-
ing the professionalization 
of anthropology within the 
colonial moment and the 
interest in making other 
groups of people visible and 
governable. Today, contem-
porary anthropology focuses 
squarely on the interaction 
between global processes and 
local cultures, arguing that 
even the most apparently 
remote cultures are always 
already part of a global world 
crosshatched by the transna-
tional flow of ideas, people, 
and capital.
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By Prof. Elise Andaya

Examining these historical 
and contemporary structures 
of inequality, and the way 
that they shape cultural simi-
larities and differences, can 
sometimes be challenging for 
students. In teaching Intro-
duction to Cultural Anthro-
pology, I begin each semester 
telling students that while 
they need to learn historical 
figures and anthropological 
concepts in order to pass the 
course, my other goals are far 
more ambitious. I hope that 
students’ engagement with 
anthropology will challenge 
their own “common-sense” 
beliefs about their own world 
and cultural practices. As an 
anthropologist and a teacher, 
I aim to nurture global citi-
zens who are attentive to and 
respectful of difference. 

The Global Life of a T-shirt: 
the cotton for the fabric is grown in 
India, the cutting and sewing of the 
fabric is performed by women in  Colombia, the 
shirt is sold in the U.S., and, once worn, the shirt is 
ultimately donated to clothe the poor in Africa and 
South Asia.

Shaping and Being Shaped by 
Global Processes: 

An Intro to Cultural Anthropology’s Take-Home Story

Globalization 
is at the heart of the 
discipline of anthro-
pology. 

I often find, however, that 
while students are quite will-
ing to entertain the notion of 
cultural diversity, they find 
it more difficult to engage 
concepts of inequality and 
privilege, whether based on 

(continued on pg 20)

even the most 
apparently remote 

cultures are 
always already 
part of a global 

world crosshatched 
by the transna-
tional flow of 

ideas, people, and 
capital



By Prof. Matthew Coton
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Introduction to Information Systems: 
Maximizing Global IT Security

Introduction to 
Information Systems 
is a 100-level course 
offered at the Univer-
sity of Albany that helps 
students get a taste of the 
potential issues they may 
face in the future.  The 
four units covered, Program-
ming, Databases, Hardware/
Software, and Networking 
gives each student the oppor-
tunity to learn the basic skills 
needed to be successful and 
helps build a strong founda-
tion in each topic moving 
forward.  When dealing with 
issues of a forensic nature, 
one or many of the skills 
covered in this class may be 
used to solve the problem at 
hand.  This class is required 
for the Digital Forensics 
Major, but often students 
taking the course find a love 
of one or two of the units and 
choose to specialize in one of 
the covered topics. 

For the outset, it is important 
to establish that informa-
tion systems is the medium 
that facilitates most of the 
interactions among people, 
communities, and nations.  
It constitutes the arteries of 
globalization.  Information 
systems is integral to how 
we work, play, fight, love 
and worship. To be engaged 
in information systems is to 
be connected to the hum of 
activity occurring in real time 
around the world.  In each 

section students get hands 
on practical experience with 
each topic.  In the Program-
ming unit students will 
learn the basic concepts of 
a program and learn how to 
code several small programs 
of their own.  In the Database 
unit students learn how data-
bases are structured and how 
to retrieve specific informa-
tion from those databases by 
forming SQL queries.  They 
even get a chance to see how 
hackers who can operate 
from practically anywhere on 
the globe obtain information 
from a database using a SQL 
Injection attack.  The Hard-
ware/Software unit teaches 
basic computer troubleshoot-
ing skills and how different 
operating systems interface 
with the user.  Students also 
get a chance to completely 
assemble a PC from parts 
and identify the parts in a 
computer.  Finally, in the 
Networking unit students 
get an in-depth overview of 
how a Local Area and Wide 

Area network function and 
how the Internet which is a 
global medium ties all these 
networks together.

Students have a unique op-
portunity at the end of the 
semester to combine all the 
skills learned in the four units 
and write a report on a given 
recent security breach that 
has occurred somewhere in 
the world and present their 
findings to the class.  Stu-
dents work in small groups of 
2 or 3 and do the necessary 
research to present how each 
of the units in class applied to 
the breach and discover how 
the breach was accomplished 
and what the hacker’s motives 
were.  This type of research 
is common when dealing 
with security issues and gives 
students the chance to use 
the skills they have learned 
and apply them to their find-
ings.  Students will also learn 
that security breaches of 
this nature can have a global 
impact on both the economy 

as well as personal informa-
tion, possibly even their own 
information.

As an IT security professional 
of over 20 years I am a firm 
believer in preparing students 
for real world scenarios and 
sharing with them experi-
ences, both good and bad, 
that I and my colleagues have 
faced.  True hands on experi-
ence is the best teacher and 
I believe this class provides 
a lot of that experience.  
The need for IT security is 
an ever-growing need on a 
global scale.  The demand 
for skilled IT professionals is 
also increasing exponentially 
and this class is a great start 
to building strong founda-
tional concepts and preparing 
students for what’s to come in 
both their academic futures 
as well as their future career 
choices.

Matthew A Coton is an Adjunct 
Lecturer in the School of Busi-
ness’ Information Sercurity and 

Digital Forensics Program



I have the privilege 
of teaching two courses 
that explore the histori-
cal, political, and psy-
chological dimensions 
of the ways in which 
people are bought, sold, 
and otherwise trafficked 
throughout the world. 
One is an upper-level three-
credit course that I offer for the 
College of Emergency Pre-
paredness, Homeland Security 
and Cybersecurity. The other is 
a one-credit version that I offer 
for the Honors College, which 
requires students to work on a 
project of their choice to fight 
trafficking or assist survivors in 
lieu of doing more typical types 
of assignments.

By Prof. Dennis McCarty
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Human trafficking is not a 
traditional gateway course 
at University at Albany. It 
could, however, serve as one at 
universities that offer a concen-
tration or certificate in human 
trafficking and related subject 
areas such as human rights and 
gender studies. 

Both of the courses that I offer 
look at the four types of traffick-
ing that are identified in interna-
tional protocols: slavery, forced 
labor, organ removal, and sex 
trafficking. Many nations define 
human trafficking more broadly, 
so we also consider related ac-
tivities that challenge the validity 
of thinking about problems 
exclusively from an American 
perspective. An arranged mar-
riage between a 13-year-old 
girl and a 40-year-old neighbor 
would be considered a form of 
trafficking in the United States, 
for example, but the practice is 
common and accepted in many 
other countries.  

(continued on pg 19)

Trafficking exists in the Capital 
District, in all 50 states, and 
throughout the world. Conse-
quently, designing a trafficking 
course that offers an exclusive 
focus on domestic issues would 
be both incomplete and very 
misleading. All forms of hu-
man trafficking have common 
elements of exploitation, but 
many traffickers use the Inter-
net and other types of modern 
technology to find buyers and 
move people across borders. 
Even trafficking that is done 
far from the United States 
touches each of us, because we 
often buy clothing that was as-
sembled by trafficked workers 
in Bangladesh, chocolate that 
was made with cocoa grown by 
kidnapped boys in West Africa, 
and shrimp that was caught by 
slaves who were forced to work 
long hours under deplorable 
conditions in Thailand.  

The importance of a global 
perspective becomes even 
clearer as the courses explore 
trafficking in each region of 
the world. Human trafficking 
in Southeast Asia looks very 
different from the way that it 
does in Western Europe and 
Latin America. Few of these 
differences can be understood 
without incorporating features 
of local cultures, laws, and 
traditions in the corresponding 
module. The global context is 
also essential for understand-
ing the impact that trafficking 
has on its victims. A trafficked 
woman who is rescued from 
a brothel might be welcomed 
home in the United States but 
will almost certainly be ostra-
cized for disgracing her family 
in other parts of the world. 

TRAFFICKING: 
Preparing Students 
to Fight a Global 
Menace



In Addressing Universal Issues, 
Art Can Foster Global Understanding
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Images and Issues 
of Diversity in the 
Visual and Perform-
ing Arts (ARH 240) is 
a course that examines 
the world through the 
lens of artistic expres-
sion. The painter, the 
poet, and the photographer 
are all storytellers. Their 
stories are important and 
provide alternative ways 
of learning about where 
we have been, where we 
are now, and where we 
are going. Ultimately, the 
stories artists communicate 
to us are our collective his-
tory and identity. Expres-
sion through art is where 
imagination lives, and 
understanding the messages 
of artists provides perspec-

tives we likely never realized 
existed. Throughout history, 
artists have shared their vi-
sions of the human condition, 
capturing the wonderfully 
complicated splendor and 
folly of what it means to be 
human. 

In ARH 240, students en-
counter these concerns with 
universal human issues such 
as poverty, violence, and cor-
ruption through the eyes of 
artists. And when artists ad-
dress these events, they offer 
a world of possibilities: recov-
ery, sustainability, and under-
standing. Artists remind us 
that we are resilient. In ARH 

240, engaged students of all 
majors have the opportunity 
to cultivate and capitalize on 
their observational, analytical, 
critical thinking, and commu-
nication skills by examining 
the content and messages of 
various artists. This enables 
a lifelong understanding that 
the world becomes more 
vibrant through engagement 
with the arts.  

Through ARH 240, students 
have opportunities and ac-
cess to perspectives that an 
interdisciplinary approach to 
learning provides. In addition 
to lectures, videos, and books, 
students take a “field trip” to 

By Prof. Anne M. Woulfe

the University at Albany Art 
Museum every semester. Al-
though exhibits change at the 
museum, the one constant is 
the reality that every piece in 
every exhibition has meaning 
and tells a story. Addition-
ally, students learn about the 
role of a contemporary art 
museum as an institution that 
enhances learning; it becomes 
as vital to a well-rounded 
educational experience as the 
library, and may be utilized 
by the entire campus and sur-
rounding communities. For 
many students in ARH 240, 
the museum trip provides 

A photograph from Junglin Lee’s series Unnamed Road, (www.this-place.org) was another pho-
tograph on exhibit in This Place at the University Art Museum. The black and white contrast featuring 
a bundle of barbed wire on the open landscape piqued the imagination of students. Themes of isola-
tion, confinement, exclusion and containment were some prominent, universal themes addressed by 
students in ARH 240. 

(continued on pg 22)



Introduction to Psychology: 

The study of psy-
chology in the United 
States is as popular as 
ever, with about 1.5 
million college stu-
dents registering for 
introductory psychol-
ogy annually, and about 
100,000 students earning 
their undergraduate degree 
in the discipline each year. 
Importantly, psychology 
also is growing throughout 
the rest of the world. As 
recently as the 1980s, U.S. 
psychologists accounted for 
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Dr. Svare with his most recent psychology class at Chulalongkorn 
University in Bangkok, Thailand, August 2018.   
                           

(continued on pg 20)

By Prof. Bruce Svare

How Cultural Differences Drive Behavioral Differences 

an estimated 80 percent of 
the total worldwide; that 
percentage is now only about 
24 percent. There are some 
550,000 practicing psycholo-
gists in the world today, with 
the vast majority of them 
coming from outside the U.S. 
and Europe

I have taught introduc-
tory psychology, the gateway 
course for our discipline, for 
many years, and have always 
enjoyed doing it. It allows me 
to stay current with what is 
happening in the many dif-
ferent sub-areas of the study 
of behavior, and it gives me 
the opportunity to “turn on” 

new students to an exciting 
discipline that is constantly 
moving forward with new 
discoveries that are helping 
to solve human problems. 

When I first started teach-
ing psychology, the scientific 
study of human behavior was 
largely confined to research 
conducted on Europeans and 
North Americans. However, 
as the field of psychology 
grew, scientists began to 
question whether many of 
the observations and ideas 
that were once believed to 
be universal might apply 
to cultures outside of these 
areas. Clearly, the early 
findings of psychology led 

to ethnocentric views about 
the major factors that govern 
our behavior. Ultimately, the 
inability to generalize results 
to other countries, ethnic 
groups, races, and cultures 
became a departure point for 
more psychologists to study 
behavior in a cross-cultural 
manner. 

Culture can be thought of 
as the shared beliefs, values, 
behaviors, and customs that 
a society or group learns. 
Culture is not innate or 
something that we are born 
with. Some of my experiences 
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Each semester I 
teach a section of Phi-
losophy 114, Morals 
and Society. This course 
serves as an introduction to 
philosophy for first-year stu-
dents who have likely never 
taken philosophy before and 
who may not know what 
to expect. Because it fulfills 
several general education 
requirements, this course 
will end up being the only 
philosophy course many of 
them ever take. Both for stu-
dents who go on to major or 
minor in philosophy, and for 
students who never take phi-
losophy again, it’s important 
to me to make sure that they 

9

Teaching Philosophy for Engagement with 
the Grand Global and Moral Challenges

and engaging. But this kind 
of situation is (by design) 
detached from our every-
day experiences of morality. 
While none of us (I bet) has 
ever been in the actual situa-
tion described by the trolley 
problem, we all know, even 
if we don’t think much about 
it, that the world contains 
billions of people whose 
traditions, challenges, and 
ways of life are very differ-
ent from ours, even while we 
recognize our commonalities 
with them at a human level. 
Philosophy can help us think 
through our own place in 
this complex world, and how 
we can live in it with integ-
rity, starting with reflection 
on our own values.

For example, as part of our 
discussion of moral theory, 
the class discusses our obliga-
tions to the global poor. The 
philosopher Peter Singer 
argues that the way of life we 
take for granted in affluent 
countries cannot be justified, 
given the severe poverty of 
so many people around the 
world. Am I morally permit-
ted to buy myself a new jacket 
when my old one would keep 
me just as warm if the money 
I spend on the jacket could 
feed a child for a week? This 
opens students’ eyes to lives 
that are different from theirs, 
but perhaps more important, 
from a philosophical perspec-
tive, it asks students to clarify 
for themselves and reflect 
more deeply on the values 
they live by. 

We end our semester by 
studying climate change, an 
issue that is not only global 
but intergenerational in scope, 
and which concerns both 
personal morality as well as 
questions of justice. Students 
come to see that philosophical 
questions must be addressed 
to understand, much less 
solve, this pressing issue. For 
example, do our current ethics 
give us a clear way to think 
about what we owe to future 
generations, people who do 
not yet exist? Who is primar-
ily responsible for causing the 
problem of climate change, 
and does that make a differ-
ence to who should solve it? 

An example of the moral dimensions of a global issue: out-
side companies may purchase and harvest local resources 

(groundwater for bottled water, in this illustration) which they 
extract for sale in affluent markets elsewhere, bypassing 

local populations which cannot afford the same distribution 
infrastructure and so become increasingly deprived of those 
resources in daily life.  It is the stance of some Non-Govern-

mental Organiztions that access to safe reliable water should 
be considered a basic human right.

By Prof. Kristen Hessler

(continued on pg 23)

appreciate the global reach of 
philosophy as a discipline.

Philosophy often involves 
highly abstract reasoning 
about deliberately unrealistic 
“thought experiments.” The 
trolley problem is a famous 
example: If the only way to 
prevent a runaway trolley 
from striking and killing five 
people who are stuck on the 
tracks is to flip a switch to 
divert the trolley onto a dif-
ferent track, where it will kill 
only one person, should you 
do it?

Reasoning about such 
thought experiments is useful 
and instructive, especially 
in learning to apply moral 
theories. It is also dramatic 



From the first few 
moments of my course 
Introduction to Sociology, 
it is made clear to stu-
dents that the discipline 
of sociology is global in 
nature. 
I offer my definition: “So-
ciology is the systematic 
study of human behavior and 
social relationships and how 
(global) societies change and 
develop over time.”

This definition addresses the 
nature of this social science 
as one that focuses on the 
trends and explanations of 
behavior, but also makes 
the course relatable to an 
increasingly diverse student 

body with whom a semester’s 
worth of interaction and 
discussion will take place. In 
addition to cultural diversity, 
students come in each year 
with an emerging digital in-
terconnectedness that builds 
a foundation of global aware-
ness. The definition also ac-
knowledges the generational 
changes in society, a function 
of population growth, immi-
gration, and globalization.

I believe it is necessary to 
flesh out global connections 
in the course syllabus to set 
the proper student expecta-
tions. From that starting 
point, the course explores 
such global issues as culture, 
and by extension, assimila-
tion, cultural universals, 
and more specifically, the 
Linguistic Relativity (Sapir-
Whorf) Hypothesis, which 
proposes that global languag-

Sociology 101:

By Prof. Phil Lewis
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By Prof. Phil Lewis

Wallenstein’s World-Systems Theory 

(continued on pg 23)

A Gateway Course Awash with Global Perspectives 
        on Societal Change and Development  

es directly influence social 
experience, attitudes, and 
behavior.

Of the nine learning out-
comes for Introduction to 
Sociology, two have direct 
global elements. The first 
is, “Describe the historical 
development of sociology as 
an academic discipline.” The 
European influence on early 
sociology is well-documented 
and discussed at length in the 
course. The contributions of 
Auguste Comte and Émile 
Durkheim from France, Karl 
Marx and Max Weber from 
Germany, and Herbert Spen-
cer from England are critical 
in understanding the global 
foundations and evolution of 
sociology. 

The second is, “Analyze the 
nature of ‘stratification’ and 
demonstrate knowledge of 
the major explanations of 
prejudice and discrimina-
tion.” Here, the American 
social class system is com-
pared to the Hindu caste 
system, and to global slavery. 

Students learn about the long 
religious social history that 
determines the social hierar-
chy of India. They also learn 
about the findings of the 
Global Slavery Index, which 
documents the continuing 
global problem of slavery.

The course also exposes 
students to cross-cultural 
analyses of organizational 
management, gender, race, 
families, religion, and many 
other topics. As I remind stu-
dents, culture and cross-cul-
tural analysis have a presence 
in every topic in the course.

Students are given an op-
portunity to learn and discuss 
the areas of globalization and 
global inequality. Lectures 
include material on the 
economic and social stratifi-
cation of high, middle, and 
low-income countries and 
the dependencies that are 
inherent in those hierarchies. 
There is also a lecture that 
involves newly industrialized 
economies (NIEs).

Immanuel Wallerstein’s 
World-Systems Theory, and 
the various dependency theo-
ries, are particularly enlight-
ening, according to historical 
student feedback.

I believe intentionally 
teaching with global themes 
prepares sociology majors 
and minors for subsequent 
courses, and for their future 
careers. Personally, I also 
teach Social Problems and 
the Sociology of Sports, 
both of which explore global 
topics. Other courses, such 
as Social Theory; Sociol-
ogy of Gender; Social and 
Demographic Change; Race 
and Ethnicity; Sociology of 
Race, Gender, and Class; and 
Special Topics in Sociology 



Global events 
increasingly impact our 
lives and inform our 
perspectives on the world 
around us. As advance-
ments in communications, 
travel, and economics culti-
vate the sense that our world 
is indeed small, they also 
increase the ease with which 
criminal activity has transna-
tional elements. We regularly 
hear of incidences where 
drugs, guns, and people are 
trafficked across interna-
tional borders. Cyberattacks, 
phishing schemes, and other 

computer crimes may involve 
citizens of numerous nations. 
Furthermore, many of the 
challenges, dilemmas, and 
obstacles that we encounter 
in our broader society, and 
more specifically, in our 
criminal justice system, are 
not necessarily unique to the 
United States. For example, 
other countries have con-
fronted challenges involving 
police-citizen encounters 
and have experimented 
with different responses to 
criminal activity. In seeking 
to understand the experiences 
of cultures that are different 
from ours, we broaden our 
perspectives and increase our 
knowledge. Finally, examin-
ing systems beyond our own 

not only provides us with 
information on international 
criminal justice, but can lead 
to a more nuanced under-
standing of our own criminal 
justice system.

Considering the benefits of 
exploring outside the borders 
of the United States, I devel-
oped an online topics course 
on Comparative Criminal 
Justice. This course focuses 
primarily on broad differ-
ences in policing, corrections, 
and court systems across the 
globe, and the etiology of 
such differences (for instance, 
history, politics, and culture). 
It also touches on modern 
issues of concern and rel-
evance, such as the role of 

FYI: the Criminal 
    Enterprise is GLOBAL

By Prof. Andrea Kordzek  the international criminal 
court, trafficking crimes, and 
responses to juvenile delin-
quency. I aspire to have my 
students understand differ-
ing legal traditions, police 
structures, and approaches to 
adjudication and corrections. 
Students are asked to both 
examine and systematically 
think about the many ways 
that various governments 
respond to criminal activity, 
and to discuss these differ-
ences in small groups. The 
course takes a comparative 
approach to international 
criminal justice systems, in 
that students are asked to 
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On the face of it, 
my course, RPOS 103 
Introduction to Political 
Theory, does not look like 
a typical political science 
course on “global issues” 
in the way, say, our 
Introduction to Global 
Politics does. But my course 
deals with “global issues” 
in a different sense, namely, 
through the works we read 
and discuss—Plato’s Repub-
lic; Rousseau’s Discourse on 
the Origins of Inequality and 
The Social Contract; Marx’s 
“The Communist Manifesto” 
and selections from Capital 
on exploitation; selections 
from John Rawls’s, A Theory 
of Justice; and works on the 
market and its critics—deal 
with questions that we can 
ask of many political societ-
ies, not just our own. This 
semester the big question for 
the course is a very old-fash-
ioned one in political theory: 
What do we understand by 
justice and what is the role of 
politics in realizing it? As we 
read the various texts, we dis-
cuss whether justice as each 
receiving what s/he deserves 
leads to an inegalitarian dis-
tribution of political power 
and authority and economic 
and social goods, or exactly 
the reverse—Plato versus 
Rousseau. At other points, we 
read an argument by Rawls 
that the very notion of “de-
serve” or merit” as the basis 
for a fair and just distribu-
tion of political liberties and 

social and economic goods 
is indefensible because it re-
wards luck not contribution. 
And yet at other points in the 
course, we read Marx, who 
argues that the fundamen-
tal problem of our current 
development of economy is 
not a matter of justice at all 
but exploitation. And, finally, 
in another part of the course, 
we read arguments on what 
or what not should be put up 
for sale in a market. While 
I would not want to claim 
that these are “universal” 
questions of politics, they are 
inescapable considerations if 
we want to critically under-
stand “our” politics.

The sense then in which 
the course provides a global 
perspective is threefold. 
First, it teaches students that 

their own accepted views of 
contemporary (American) 
politics may not stand critical 
scrutiny. That is, different 
concepts of justice may re-
quire that we find aspects of 
our political society deficient 
that we had initially found 
acceptable. Likewise, we 
might find justice in areas we 
had not thought to look.

 
Second, the course also 
teaches that writings that 
came from very different 
historical contexts—an-
cient Greece, the period of 
Absolutism in France, the 
Industrial Revolution and 
resultant political revolutions 
in Europe, or the 200-year-
old expansion of the market 
worldwide—are of relevance 
to the present. 
 
Finally, while most students 
in political science draw their 
judgments and their politi-
cal principles from what they 
take to be empirical political 
reality—the functioning of 
our political system, in-
cluding voting, legislative 
institutions, the courts, the 
performance of the economy, 
and the programmatic claims 
of parties and protest move-
ments—political theory pro-
vides a “global” perspective 
by asking them first to clarify 
the principles they hold with-
out reflection and then see 
how their views of “empiri-
cal” politics may look once 
such clarification has taken 
place. Is the “luck” of being 
born a citizen of a country 
rather than finding oneself a 
migrant fleeing an unsustain-
able existence make us re-
think our views of immigra-
tion? If justice requires that 
each citizen’s vote be counted 
equally and be equally valu-
able and effectual, is our pro-
cess of political participation 
sufficiently democratic? How 
does this compare with po-
litical participation in other 
countries? If you believe in 
“equal opportunity,” how 
much equalization of starting 

Introducing Global Issues 
in the Introduction to Political Theory 

By Prof. Peter Breiner

different concepts 
of justice may 

require that we 
find aspects of our 

political society 
deficient where we 
had initially found 

them acceptable 

places must occur before we 
can say someone is respon-
sible for their life choices? 
What does this tell us about 
present-day distribution of 
income, wealth, health care, 
and educational opportuni-
ties, and how have other soci-
eties dealt with this problem? 
In short, much of the field 
of political science studies 
politics “empirically” in mul-
tiple ways—quantitatively, 
historically, sociologically, 
and culturally, or through the 
lens of political economy and 
large-scale political develop-
ments. But political theory 
provides a “global” view of 
the principles that help us 
understand the significance 
of what political science in all 
its forms uncovers.

Peter Breiner is associate 
professor in the Department of 

Political Science
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The changing 
nature of public health 
challenges in a global-
ized world has altered 
the way public health is 
taught at most universi-
ties across the country, 
including here at our 
UAlbany School of Pub-
lic Health.  

The increasing frequency 
and reach of emerging and 
re-emerging infectious dis-
ease outbreaks, the growing 

global burden of chronic 
diseases like diabetes, and 
the accelerating impact of 
human activities on climate 
and the environment make 
it all too clear that as public 
health educators we need 
to ensure all our students, 
starting at the undergradu-
ate level, graduate with a 
truly global world view.

This new reality was under-
scored by the Association 
of Schools and Programs 
of Public Health (ASPPH) 
“Framing the Future” Task 
Force.  According to the 
Task Force’s report on the 
future of public health edu-
cation, “Sharp distinctions 
between local and global 
issues seem increasingly 
irrelevant when infectious 

Required for All Majors: 
Global Environmental 
Issues and Their Effect 
on Human Health

By John Justino and 
Prof. Erin Bell
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A group of students installing 
water filters during our Global 
and Community Health Service 
Learning Program in the 
Dominican Republic
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agents can arrive at any 
airport; carbon emissions 
on one continent influence 
agriculture on another; 
many tobacco, food and 
beverage companies are 
global enterprises; and 
workforce shortages in one 
country compound health 
risks elsewhere.”   This 
report also stresses that a 
global perspective benefits 
all who work in the field of 
public health, “even those 
who stay in local health 
departments or never leave 
the United States” and that 
“global health should be a 
part of every public health 
students’ education, be-
yond a specific three credit 
course.” (ASPPH Framing 
the Future 2013).

For all these reasons our 
School has been working 
proactively for over ten 
years to create a number of 
new global health academ-
ic programs, international 
research collaborations, 
and experiential learning 
opportunities.  Up until 
now we have focused these 

efforts at the graduate level.  
Given our School’s recent 
launch of a new bachelor’s 
degree in public health, we 
are now enthusiastically 
extending our efforts to the 
undergraduate level.  Doing 
so is a priority reflected in 
the Internationalization 
goals and initiatives defined 
by our School in support of 
the University at Albany’s 
“Authoring our Success” 
Strategic Plan for 2018 – 
2023.

As a faculty member in 
the Environmental Health 
Sciences Department and 
the Faculty Director of the 
Undergraduate Program 
in Public Health, Dr. Erin 
Bell teaches the required 
course for Public Health 
majors and minors, “Global 
Environmental Issues and 
Their Effect on Human 
Health.”  The key learning 
outcomes for this course 
include learning to de-
scribe and evaluate global 
environmental concerns 
and their association with 
human health outcomes.  
In addition to learning key 
terminology and discipline 
specific study designs, 
students read and discuss 
in-depth recent literature 
describing the health im-
pacts of priority exposures 
related to natural disasters, 
manufactured chemicals, 
fossil fuels, climate and 
emerging environmental 
concerns.  Importantly, 
students learn to explain the 
socioeconomic, behavioral 
and biological factors that 
influence environmental 
exposures that impact hu-
man health and contribute 
to health disparities at the 
local, national and global 
levels.

(continued on pg 23)
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Internationalizing the 
Transition Experience for 

Transfer Students 
in Business

By Prof. Rita Biswas

 SOCIAL THOUGHT: AND

College students 
worldwide are using 
iPhones, eating Big 
Macs, wearing Dock-
ers jeans, drinking Red 
Bull. Is there a convergence 
of tastes and preferences to 
some global norm? Is this a 
step in the right direction for 
the world? Is globalization 
doing more harm than good? 
What are the ethical dilem-
mas surrounding globaliza-
tion? Should richer nations 
continue to help their poorer 
neighbors? Does foreign aid 
destroy incentives and the 
entrepreneurial spirit? Some 

GLOBALIZATION

cultures give preference to 
individualism over collectiv-
ism. Should collectivism and 
group performance have 
primacy over individualism 
and individual performance? 
Nations have been forming 
economic and political coali-
tions in different ways: the 
European Union is one such 
example. Is it destined to fail?

These are some of the ques-
tions students have explored 
through guided and indepen-
dent research from various 
sources across campus and 
through participation in a 
series of structured debates in 
class around such issues. The 
course titled Globalization 

and Social Thought states 
these objectives clearly in the 
syllabus, a “Transfer Semi-
nar” designed to facilitate 
the transition experience on 
campus for transfer students, 
since they are unable to 
participate in the traditional 
freshman seminars.

Introducing global elements 
into a gateway course sylla-
bus explicitly guides students 
to being aware of global-
ization and broadens their 
outlook. It also helps set 
the students’ expectations: 
globalization is not being 
“sprinkled” across an existing 
course framework to check 
off a requirement box.

Students successfully 
completing this course 
should have the follow-
ing learning outcomes in 
terms of knowledge, skills, 
and general competence:
Knowledge of core con-
cepts of global flows of 
goods, services, people, 
technology, and ideas.
Skill to critically evalu-
ate and discuss key issues 
such as inequality and 
economic growth in the 
context of globalization 
and development.
Competence to work 
in teams and articulate 
arguments in a respect-
ful manner, recognizing 
opposing viewpoints and 
being receptive to differ-
ent perspectives.

The very first session of 
Globalization and Social 
Thought requires that 
students chart the various 
products and services that 
they encounter in a given 
day. By way of example, 
the illustration below 
leads the students through 
a list of hypothetical 
encounters and references 
the supply chain involved.

This morning I turned 

Various global sources of the raw 
materials that go into producing a 
laptop: the titanium and lead come 
from Australia; the cobalt, lithium, 
and gold originate in Zimbabwe, 
South Africa, and the Republic of 
Congo; the copper, silicon, and 
tantalum are from Chile and Brazil; 
europium from Canada; and ruthe-
nium from Russia

(continued from pg 21)
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By Prof. Rita Biswas

By Prof. David Agum 

 SOCIAL THOUGHT: Introduction to 
Africana Studies: 
Gateway to the Global Black Experience

AAFS 101: Introduc-
tion to Africana Studies 
provides students an intro-
duction into the academic 
discipline of Africana Stud-
ies (AKA Black Studies or 
African American Studies), 
focusing on its historical and 
political origins in the United 
States and offering a criti-
cal exploration of the global 
experiences of people of 
African descent. The course 
attempts to present students 
with a fundamental intel-
lectual understanding of the 
universal black experience 
through an interdisciplinary 
scholarly approach. Using 
an Africa-centered concep-
tual framework as the lens 
for examination, the course 
provides a structured and 
critical investigation, analysis, 
and synthesis of the historical 
evolution and contemporary 
nature of the global black 
experience and its relevance 
to contemporary society.

Students learn about the na-
tional and international roles, 
cultural contributions, and 
experiences of Africans and 
people of African descent. 
They are exposed to the ma-
jor themes and issues relating 
to the shaping and develop-
ment of black social and po-
litical thought and the efforts 
to create social change, in-

cluding how and why people 
of African descent have 
historically faced oppression, 
and how they have resisted 
through social transforma-
tion. In essence, the con-
cerns addressed encompass 
such issues as domination, 
resistance, race, gender, and 
class, and how these matters 
shape black life in the United 
States, on the continent of 

Africa, and throughout the 
African diaspora.

Toward the completion of 
the class, students are able 
to demonstrate an in-depth 
understanding of the origins, 
purpose, function, rationale, 
and continued necessity for 
the discipline of Africana 
Studies. Students will also 
possess deeper insight into 

its historical, philosophical, 
theoretical, and pedagogical 
perspectives. They manifest 
the ability to synthesize and 
apply knowledge they have 
acquired to engage in the 
critical analysis and under-
standing of issues and view-
points based on the global 
African experience.

(continued on pg 20)
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Introduction to English Studies: 

“She changed 
my worldview but not 
by much,” read one anon-
ymous student evaluation in 
my AENG 210 class 
(Introduction to English 
Studies) from last year. 
I lingered, puzzled, for a 
while on that sentence: 
Was it intended as criti-
cism or as praise? Should I 
have changed the student’s 
worldview more; did I not 
change it enough? Or was 
I complimented for hav-
ing managed to change it 
even a bit—for we all know 
how entrenched we can 
get in our views and in our 
worlds. 

I haven’t yet reached a 
verdict on this “instruc-
tor assessment,” but the 
evaluation has made me 
ponder the nature of our 
gateway to the English 
major. I wonder how much 
“worldview-changing” 
content and methodology 
we in fact use in what are 
some of the most impor-
tant courses for molding 
future writers, literature 
scholars, public intellectu-
als, and policymakers. In 
the class that featured the 
student comment above, 
AENG 210, I focused on 
how different interpretive 
approaches to a literary text 
help construct the text’s 
meaning and its “message.” 
Over the course of the se-
mester, we covered a num-
ber of key concepts—from 
the self and authorship, to 

class, gender, race, technol-
ogy, and the environment. 
The goal was to understand 
how these concepts shaped 
not only the composition of 
the literary text in front of 
us, but also our reading of it 
and ourselves as readers. To 
achieve this, I ask all of my 
students to slow down—a 
difficult feat to accomplish 
in the world of Twitter, 24-
hour news, and the urge to 
constantly multitask, but one 

that, I firmly believe, crafts 
us into better listeners of the 
world. That methodology, I 
believe, is potentially world-
view-changing: it makes 
students assess the same 
object (a literary text) from 
a variety of perspectives. I 
hope that in the end students 
walk away from the class 
convinced that there is more 
than just one way to perceive 
a problem, without necessar-
ily abdicating the possibility 

of truth, or giving up, in an 
act of resigned relativism, on 
one’s own world(view).

I try to apply this “world-
view-changing-but-not-
by-much” methodology to 
my other courses as well. In 
my AENG 295 (The Clas-
sics of Western Literature), 
which I subtitle “Home Away 

Seeking to Impact How Students View the World
By Prof. Vesna Kuiken 

(continued from pg 21)
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By Dr. Michael Elliott

Preparing 
Graduates 
     Global 
Leadership 
Responsibilities

Leadership competencies are im-
portant for both student and professional 
development. In the era of globalization, 
leadership increasingly occurs in a global con-
text or with significant global dimensions. For 
educators in training, therefore, it is valuable 
that they have an opportunity to understand 
and begin to apply basic leadership concepts 
and practices at a global level. This is what E 
APS 350 Leadership in the International Arena 
(Educational Policy and Leadership in the 
School of Education) aims to do. The study of 
global leadership historically stemmed from 
the fields of both Western leadership studies 
and business, with a focus in such areas as the 
trait, behavior, and situational approaches on 
the one hand, and global management and 
expatriation on the other. Because of its wide 
application, global leadership soon branched 
out to other fields like international affairs, 
communication, and education.  

In E APS 350, I address the foundational 
research, models, and core competencies 
necessary for successful international leader-
ship in general business and education. Just 
as essential, the course emphasizes other key 
concepts—the global mindset, going beyond 
stereotyping, intercultural communication, and 
intercultural conflict. A principal part of E APS 
350 considers how the course components 
positively impact the student’s personal global 
leadership development as they consider such 
areas as teaching in the overseas classroom or 
working as a university administrator in an 
international context. 

As the world becomes more interdependent, 
with advances in communication and travel, 
our graduating students have numerous oppor-

GLOBAL Synergies     Fall 2018    Center for International Education and Global Strategy, University at Albany 17

global
  leaders

}
for

tunities to work internationally, and interculturally. While two of my 
past students are learning the necessary hard skills to teach English, 
they also gained a better understanding in E APS 350 of how global 
leadership skills can help foster their professional success abroad. 
With this type of student in mind, additional main-course learn-
ing objectives include assisting students to build a global mindset, 
describing and analyzing cultural factors of global leadership, and 
describing how they will apply (or have already applied) what they 
have learned.

The global leadership development aspects of this course place a 
heavy emphasis on intercultural leadership. One of the major proj-
ects for the course involves assessing global, intercultural leadership. 
The GlobeSmart instrument, partly derived from Geert Hofstede’s 
cultural dimensions data, allows students to compare cultural dimen-
sions of their individual profiles to those of different countries. This 
activity is then related to readings and discussion forums around the 
topic of Hofstede’s cultural dimensions, including applications to 
the classroom setting, and to the final assignment: a personal global 
leadership development plan.  

Another instrument is the Intercultural Development Inventory 
(IDI). Through this, I am able not only to generate individual pro-
files but also a class profile, since I am an IDI administrator. The IDI 
assists students in recognizing their current orientation (or stage) 

(continued from pg 22)
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From international 
students to first-gen-
eration immigrants to 
students who’ve studied 
abroad, our classrooms 
showcase the diversity of 
the University at Alba-
ny’s student body. I’m con-
tinually amazed at the global 
perspectives that my students 
bring to my classroom. These 
students live in a time that 
grants them vast opportuni-
ties to communicate with 
others from all corners of 
the world. Our students are 
taking advantage of these 
opportunities and are able to 

bring these unique experi-
ences to the classroom. Thus, 
it’s vitally important that our 
curriculum reflects these di-
verse experiences by teaching 
students the importance and 
complexity of communication 
in a global era.

My Introduction to Commu-
nication Theory course helps 
students understand the glob-
al dimensions of communica-
tion in two important ways. 
First, we discuss specific 
communication theories that 
relate to how we can more 
effectively communicate with 
others despite cultural differ-
ences. Through the study of 
several theories, students are 
able to recognize and reflect 
on their own place within a 
culture. By first understand-
ing the cultures in which we 

belong and how communica-
tion is transmitted through 
them, we are more equipped 
to understand and appreciate 
the diversity of other cul-
tures. From there we explore 
how to more effectively com-
municate with people from 
other cultures. We discuss 
conflict management, conflict 
negotiation, politeness, and 
verbal and nonverbal norm 
expectations, all from a 
cultural perspective. Through 
our classroom discussions, 
students are able to see how 
seemingly subtle cultural 
differences can greatly impact 
the communication process.

The second way my course 
helps students appreciate the 
global dimensions of com-
munication is through my 
instructional method. I teach 

Introduction to Commu-
nication Theory through 
a team-based learning ap-
proach. My 170 students are 
placed in nine-person teams 
on the first day of class and 
remain with their team 
throughout the semester. 
Classes are devoted to col-
laborative work centered 
around the communica-
tion theories. These team 
tasks help students learn 
the class content from one 
other. However, perhaps 
more important, the team 
environment gives students 
a firsthand opportunity to 
learn how to communicate 
with a cross-cultural per-

The Gateway to Effective Communication Requires the
        Crossing of Cultural Boundaries

By Prof. Lauren Bryant

There’s no denying 
that our students 
are increasingly 
coming to our 

classrooms with a 
global perspective
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The first step in educating 
students to be globally com-
petent is to embrace the idea 
that since the curriculum is the 
principal vehicle for preparing 
students to become profession-
als and educated citizens, this 
must also be the principal vehicle 
for preparing them to become 
globally competent. With such 
a commitment, it becomes 
feasible to identify sites in the 
curriculum that can be targeted 
for this work. One can argue 
that practically any course can be 
taught from a global perspective, 
and indeed, this should be done 
to the greatest extent possible. 
Education abroad continues to 
serve as a useful pathway for 
global learning as well. But when 
academic departments commit to 
teaching gateway courses from 
a global perspective, it signals a 
fundamental reorientation in the 
discipline and makes it easier for 
faculty teaching classes that fol-
low the gateway courses to stay 
in step and teach many of those 
from a global perspective, too. 
This is a decision that all depart-
ments can make in a relatively 
short period of time. 

For as long as the academy is 
constituted as we now know it, 
faculty will have control over the 
curriculum. Therefore, it is in 
their hands that the transition to 
an internationalized curriculum 
lies, and one of the first steps that 
can be taken toward the intended 
goal is to make this change in the 
gateway experience. A require-
ment that the capstone project 
be written using a global frame 
would be the perfect bookend to 
a disciplinary journey that began 
with an internationalized gateway 
course. But this is a subject that 
we can address at another time.

The global elements of the traf-
ficking courses are linked to several 
important learning outcomes. More 
specifically, students learn how to 
critique relevant international and 
national laws, evaluate the extent to 
which human trafficking supports 
the global economy, and analyze the 
ways in which culture influences 
trafficking practices. Trafficking 
data tend to be uniformly poor, 
moreover, so students learn to pay 
close attention to research methods 
and questionable findings that have 
been reported in the literature as 
we brainstorm ways of addressing a 
myriad of issues. Students who are 
interested in public policy addition-
ally benefit by seeing how local 
traditions shape the strategies that 
various countries have developed to 
combat trafficking.

All things considered, I firmly 
believe that being intentional about 
teaching courses from a global per-
spective whenever possible can help 
students, regardless of discipline, 
while they pursue their degrees. 
More important, perhaps, this strat-
egy also builds a solid foundation for 
long-term intellectual growth and 
problem solving. Students may soon 
forget details that seem important 
to know for the final exam, but 
the conscious integration of global 
issues into the university’s curricula 
should nevertheless provide lasting 
insights that enable students to 
better understand the complexity 
of the world they live in long after 
graduation.

Dennis McCarty is a lecturer in the 
College of Emergency Preparedness, 

Homeland Security and Cybersecurity, 
the Honors College, and the School of 
Criminal Justice. He also serves as the 
faculty adviser for UAlbany Students 

Stopping Trafficking and the Exploita-
tion of People (SSTEP).  

spective in mind. Teams 
are composed of students 
with diverse experiences 
and perspectives, as well 
as students who represent 
diverse cultures. To be suc-
cessful in their teams, stu-
dents need to learn how to 
manage conflict, negotiate 
outcomes, and effectively 
communicate their points 
of view, all while engaging 
in cross-cultural com-
munication. It is my belief 
that actually experiencing 
communication theories in 
action gives students the 
tools to apply these theo-
ries in their own lives.

My goal for my communi-
cation majors and minors 
taking Introduction to 
Communication Theory is 
for them to have a bet-
ter understanding of how 
our own cultures and the 
cultures of others impact 
communication styles. 
After taking my course, my 
students will be equipped 
with practical tools for 
how to effectively engage 
in cross-cultural com-
munication. Finally, my 
students will more fully 
appreciate the connectiv-
ity of culture and com-
munication and they will 
be better prepared when 
communicating in this 
interconnected world. 

There’s no denying that 
our students are increas-
ingly coming to our 
classrooms with a global 
perspective. I believe it’s 
my job to help them fully 
understand and appreciate 
the role of communication 
in their own global experi-
ences and to provide them 
with practical skills to 
help them engage in more 
effective cross-cultural 
communication.

Lauren Bryant is a lecturer 
in the Department of 

Communication
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in Thailand as a Fulbright 
Scholar illustrate this. Babies 
in Thailand do not know that 
they need to take their shoes 
off before entering a home. 
This is something that has to 
be learned. Likewise, a for-
eigner relaxing in a Tuk-Tuk 
motor vehicle in Thailand 
with his feet sticking out 
would be violating a cultural 
norm. While this behavior 
may be perfectly acceptable 
in other countries, in Thai-
land and certain Buddhist 
cultures, showing your feet is 
a very rude and disrespectful 
thing to do. This is so be-
cause many cultures believe 
that the head is sacred, and as 
such, the feet (being lowest 
to the ground) are in effect 
the opposite of sacred and a 
very indelicate thing to show. 
In my own country, I love 
patting kids on their heads 
as a sign of approval and 
affection. But this practice 
in Thailand is considered 
incredibly impolite.  

Psychologists now know that 
the way in which parents 
raise their children is based 
on culture and the influences 
that it exerts on a person. For 
example, in certain countries 
of the world, a child sleeps 
in a separate room from the 
time of its birth, whereas 
in many other countries, 
children sleep in the parents’ 
room until they are slightly 
older. This has a pronounced 
effect on the behavior of the 
children. It can be seen in the 
way two children (or adults) 
from different cultures react 
to the concept of “indepen-
dence,” “personal space,” and 
“freedom.” For a child who 
has had a separate bedroom 
from birth, these concepts 
will be introduced early on in 

Furthermore, students will 
be able to demonstrate a 
deeper appreciation and un-
derstanding of diversity and 
cultural pluralism based on 
their knowledge of the global 
African experience. A study 
of the myriad experiences of 
African people will also af-
ford Africana Studies majors 
and minors the opportunity 
to seek careers that will con-
tribute to changing the lives 
of people of African descent 
in their various communities. 

Africana
Studies

life and might hold the posi-
tion of being a need rather 
than a luxury. The same 
concepts when introduced 
later in life for another child 
might not hold the same 
significance as they do for the 
former. Thus, even though 
they are the same concept, 
the way in which they are 
viewed can be different in 
different cultures.

As a result of the emergence 
of the discipline of cross-
cultural psychology and my 
own experiences of regularly 
teaching psychology classes 
in Thailand, the way in which 
I teach introductory psychol-
ogy is vastly different now 
from what it was years ago. 
The content of my course 
is necessarily infused with 
material that emphasizes 
how culture influences our 
behavior. 

And just why is this so impor-
tant for college students to-
day? As Tom Friedman noted 
in his now-classic book, The 
World Is Flat: A Brief History 
of the Twenty-First Century, 
technological advances in the 
world have produced a level 
playing field in terms of com-
merce, and all competitors 
now have an equal opportu-
nity. In order for countries, 
companies, and individuals to 
remain competitive in global 
markets where historical and 
geographic divisions are now 
irrelevant, they must become 
more sensitive to the cul-
tures, customs, and practices 
of a wide array of people who 
probably differ dramatically 
in their social and psycho-
logical makeup. For students 
taking a survey course in 
psychology, can there be 
a more important subject 

Cultural
anthropology

(continued from pg 4)

continuation of articles

gender, nationality, race/
ethnicity, or economic status. 
Thus, in the first class, I ask 
students to consider the life 
of a T-shirt. We trace the 
cotton grown in India, the 
fabric cutting and sewing 
performed by women in Co-
lombia, the sale in the U.S., 
and finally, what happens 
when “First World” consum-
ers outgrow or grow tired 
of their T-shirts and donate 
them. Through the operation 
of nonprofit and for-profit 
organizations, these garments 
then enter global circula-
tions to clothe poor people, 
primarily in Africa and 
South Asia. Asking students 
to think about how certain 
countries and populations 
are differently positioned in 
the production and consump-
tion of commodities lays the 
foundation for engaging key 
concerns around globaliza-
tion, connectedness, and 
inequality that run through 
the course and the discipline 
more broadly.

It is this critical lens on the 
historical and current global 

processes that shape our 
contemporary world, as well 
as our own complex positions 
within it, that I hope students 
will bring not only to their 
future study as anthropology 
majors and minors, but also 
to their broader lives. As I 
tell our students, it is through 
our everyday practices that 
we both shape and are shaped 
by global processes, and are 
thereby actively engaged 
in producing culture and 
society. Further, colonial-
ism laid the foundations for 
the modern world economic 
system, which forms the 
backdrop for our analyses of 
the ways in which ideologies 
and practices of class, race, 
gender, and language, among 
other factors, both shape and 
are shaped by global process-
es and politics. The study of 
this cultural production is the 
stuff of anthropology today.

Elise Andaya is associate 
professor in the Department of 

Anthropology  

matter for them to learn as 
they enter a work force that 
requires them to understand 
the cultural differences that 
drive behavioral differences? 
I would argue that their 
success in any college major, 
and more importantly their 
career success, will inevitably 
depend upon it.  

Bruce Svare is professor of 
psychology
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on my Dell (headquarters 
in Round Rock, Texas, U.S.) 
Latitude notebook. Won-
dering about how global its 
supply chain is. Just a partial 
list of the raw materials here: 
the titanium and lead come 
from Australia; the cobalt, 
lithium, and gold originate in 
Zimbabwe, South Africa, and 
the Republic of Congo; the 
copper, silicon, and tantalum 
are from Chile and Brazil; 
europium from Canada; and 
ruthenium from Russia. The 
CPUs and RAMs are built in 
the United States, the hard 
disks are made in Thailand, 
the mainboards and key-
boards are manufactured in 
China, the LCD screen in 
South Korea, the battery in 
Japan. All the components 
are shipped to China and 
assembled by ODM firms 
such as Quanta, Compal, and 
Foxconn. The final quality 
inspection is performed by 
representatives of the brand 
company, Dell, and then 
stored with the logistics, 
sales, and marketing division 
for shipments to customers 
around the globe.

Students are then asked to 
list what they believe is the 
country of origin of each of 
the items they encounter. 
They must select one item 
and research its supply chain. 
They are then expected 
to present what they have 
learned and comment on the 
findings of their classmates.  

Being intentional about 
teaching this course from a 
global standpoint persuaded 
students to think hard about 
the direct impact of global-
ization on their own daily 
lives while also debating the 
geopolitical issues from a 

from Home: From Homer 
to Kafka,” we examine a 
number of texts in the past 
25 centuries, from different 
countries, cultures, tradi-
tions, and languages. The 
course’s global reach—albeit 
strictly within the Western 
hemisphere—explores the 
ways in which the West has 
represented journeying away 
from one’s own world as the 
terror, but also the promise, 
of a new worldview. We travel 
far and wide: from Odysseus’s 
uncanny homecoming and 
Medea’s feminist self-banish-
ment from Greece, to St. Au-
gustine’s spiritual wanderings 
through the Roman Empire; 
from Dante’s descent into 
Italy’s political underworld, 
Defoe’s British colonialism, 
to Montaigne’s comparison 
of Brazilian cannibals with 
Christian missionaries; and 
from the roamings of Go-

gol’s confused apparatchik 
through tsarist Russia, to 
Kafka’s anti-humanist es-
trangement of Gregor from 
his middle-class family in 
modernist Prague. But even 
with such a large historical 
and geographical reach, the 
class remains focused on the 
central question: if home, 
as the place of our origin, 
is what predefines us, does 
leaving home mean leaving 
behind the identity in which 
we feel most “at home”? In 
other words, we want to see 
how understanding what it 
means to be foreign to one-
self makes us more attuned, 
as readers and citizens, to the 
vast world we live in—the 
world profoundly permeated 
by refugee crises, civil wars, 
statelessness, and immigra-
tion debates.

I do like to think of my 
teaching methodology, goals, 
and the selection of readings 
and focal concepts as intel-
lectually and mentally, if not 
always strictly geographi-
cally, global. The syllabuses 
of all of my colleagues in the 
English department strive to 
expand students’ ability to 
interpret the world—to go 
beyond prepackaged, easily 
accessible messages by exam-
ining how those messages are 
rhetorically and historically 
constructed. This, I believe, 
is our task: to prepare our 
students to read the world 
as the site of many diverse 
views, and to make them 
susceptible to having their 
worldview changed at least a 
little. As a teacher, I couldn’t 
ask for more.

Vesna Kuiken is a visiting 
assistant professor in the 
Department of English

 

more abstract perspective. It 
helped students discover for 
themselves the complexity 
behind doing business in to-
day’s interconnected world.

Rita Biswas is associate profes-
sor of finance and director of 
International Initiatives in the 
School of Business

I believe the intentional 
approach of teaching this 
introductory class from a 
global perspective high-
lights the commitment to 
the project of creating a 
truly multicultural, demo-
cratic, and just society, one 
based on mutual respect 
for the rights, needs, and 
experiences of people of 
all backgrounds and af-
filiations. Through their 
academic pursuits, Africana 
Studies majors and minors 
gain a deeper knowledge, 
appreciation, and under-
standing of the ways in 
which people of African 
descent have constructed, 
interpreted, and shaped 
their lives and culture 
while also enriching other 
cultures. 

It is my belief that at its 
best, any form of educa-
tion must prepare the edu-
cated individual to become 
an agent of change and 
transformation in societ-
ies in what is increasingly 
becoming a global com-
munity. AAFS 101 offers 
Africana Studies students 
the unique opportunity 
of achieving this feat by 
exposing them to the criti-
cal and systematic explora-
tion and understanding 
of the global black expe-
rience. The teaching of 
this course supports the 
university’s efforts to offer 
a more diverse and rich 
curriculum that accurately 
reflects and represents the 
complexity of America as 
a culturally diverse and 
racially pluralistic society. 

David Agum is a lecturer in 
the Department of Africana 
Studies

being intentional 
about teaching 

this course from a 
global standpoint 

persuaded students 
to think hard about 

the direct impact 
of globalization on 

their own daily lives



Global
Leadership

on the intercultural develop-
ment continuum. Although 
students are often surprised 
at the gap between their own 
perceived and developmental 
orientations, this realization 
doesn’t hinder them from 
wanting to strive toward a 
higher intercultural develop-
ment.

With the global leadership 
assessment project, case stud-
ies, a cultural participant-ob-
server assignment, and other 
learning activities, E APS 
350 is a course that indeed 
prepares students for inter-
national associated leadership 
positions post-graduation. 
However, the course also en-
deavors to prime students for 
successful university engage-
ment programs, like student 
teaching in an intercultural 
setting, study abroad, over-
seas internships, and inter-
national service in the broad 
field of education.  

Michael Elliott is director of 
International Student and 

Scholar Services and a lecturer 
in educational policy 

and leadership

(continued from pg 17)

think critically about the 
benefits and shortcomings of 
the many diverse responses 
to crime across the globe. 
The course culminates in 
a project in which students 
are required to design their 
own “ideal” criminal justice 
system.

It is my hope in the short 
term that this brief overview 
of international criminal 
justice systems will inspire 
curiosity about the broader 
world and perhaps motivate 
students to seek out other 
courses with international 
perspectives and/or academic 
experiences abroad. In the 
long term, I hope exposure 
to international perspectives 
will serve our students well in 
their careers. Criminal justice 
practitioners—our stu-
dents in the not-too-distant 
future—may be required to 
engage with our global justice 
system during the course of 
their careers. Just as crimi-
nal activity crosses borders, 
so too must the system that 
responds to such activity. In 
their future careers, students 
may be called to interact with 
their counterparts across the 
globe. Those who possess 
knowledge of different cul-
tures, different styles of polic-
ing, and/or different correc-
tional practices will be better 
suited to appreciate differ-
ences, communicate con-
cerns, and effect change in a 
global community. Further, 
as they encounter challeng-
ing situations that arise in 
their own careers, those with 
knowledge of and exposure to 
international perspectives will 
be better equipped to identify 
and propose varied solutions. 

Andrea Kordzek is a lecturer in 
the School of Criminal Justice

Global Crime
(continued from pg 11)

the first opportunity for them to experience art in this 
setting.

Artists are ambassadors of culture, and culture is the es-
sence of life. If we want to understand our world beyond 
facts, statistics, and textbooks, we can examine the words 
and images of the artist. Examining art enriches our lives 
and helps us understand who we are. Examining art en-
courages us to think about not only what we see or hear, 
but what we feel. When experienced as a shared activity, 
as students do in the ARH 240 classroom, examining art 
encourages dialogue. And dialogue generates ideas. And 
ideas generate potential for understanding, an under-
standing that common ground exists with those whom 
we perceive as different from ourselves. 

As students prepare to find their place in the world be-
yond the classroom, it is vital to impart the notion that 
the individual is necessarily part of the global communi-
ty. Even if an individual or a particular population is not 
directly impacted by events happening to someone else, 
somewhere else, the fact is that we inhabit one world. 
As such, we have a collective responsibility to honor 
all events and experiences no matter where they occur, 
which may promise a tomorrow that is perhaps just a bit 
brighter than today. By being intuitive and empathetic, 
artists demonstrate myriad ways of understanding that 
allow intuition and empathy to thrive. Artists teach our 
students and us all how we can better understand the 
“other,” whoever they may be.

Anne M. Woulfe is a lecturer in the Department of Art and 
Art History

(continued from pg 7)

Art Fosters Understanding
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“Daybreak,” is a photograph by 
Jeff Wall from the exhibition This 
Place. Students in ARH 240 
toured the exhibition at the Uni-
versity Art Museum in the spring 
of 2018. Photographs were ob-
served and analyzed for content, 
meaning, and significance. This 
photograph depicts “Bedouin 
olive pickers sleeping on a farm 
near Mitzpe Ramon, which sits 
in the shadow of a large prison” 
(www.this-place.org).  “Daybreak” 
elicited discussions about con-
cepts of freedom, displacement 
and the meaning of “home.”

continuation of articles



of Culture, feature global components. 
Students in Introduction to Sociology 
gain valuable global prerequisites for 
these more advanced sociology courses. 
Finally, I often tell students that sociol-
ogy majors are valuable in the work force 
because they are trained to think analyti-
cally in the major. Just as significant is 
the fact that the analysis of sociology is 
increasingly global.

Phil Lewis is a lecturer in the Department of 
Sociology

(continued from pg 10)
Sociology

In these and other ways, teaching with a 
global focus helps connect moral philos-
ophy to the reality of diverse human lives 
on this planet, thereby demonstrating to 
students how philosophy can help them 
make sense of the world, and themselves, 
at the same time.

Kristen Hessler is associate professor 
of philosophy

Philosophy
(continued from pg 9)

Human Health
(continued from pg 9)

According to Dr. Bell, 
“the need for this course is 
clear” given that “envi-
ronmental exposures and 
the impact on human 
health are not unique to 
any specific country, but 
are influenced by fac-
tors such as population, 
poverty, pollution and 
adequacy of public health 
infrastructures such as 
clean water distribution.  
Our ability to understand 
these relationships is key 
in improving the health 
of all people.”  Dr. Bell 
has been pleased with the 
level of student interest in 
the course. “Global health 
involves the most funda-
mental values of society: 
social justice and health 
equity; collaboration 
and partnerships; capac-
ity building; and ethical 
reasoning.  Our students 
are passionate about such 
topics and issues.”  Given 
that addressing global 
environmental health 
challenges requires “a 
collaborative approach 
across multiple disciplines 
such as maternal and child 
health, environmental 
sciences, epidemiology, 
biomedical sciences and 
the social behavior and 
health policy sciences” she 
says the “interdisciplinary 
nature of the course also 
appeals to her students.”

In addition to traditional 
coursework, undergradu-
ate public health students 
at the University at Albany 
have the opportunity to 
learn from faculty current-
ly working internation-
ally and, for many, to gain 
valuable experience work-
ing on faculty research 
projects.  Further, we offer 
popular study abroad short 
courses in Costa Rica and 
the Dominican Republic 
providing students with 

the opportunity to experience global health 
first hand.  

As the Faculty Director of our growing 
Undergraduate Program in Public Health, 
Dr. Bell feels “the introduction of a range of 
new global health courses and experiential 
learning and research opportunities will be 
vital to the School’s efforts to meet enroll-
ment targets and to prepare students for 
success in today’s globalized world.”  She is 
“excited to be working with the Center for 
International Education and Global Strat-
egy and our Center for Global Health to 
promote and support the Global Distinction 
academic milestone program, new semester 
abroad programs, as well as other new global 
experiential learning initiatives.”  To Dr. Bell 
this is essential as “our students are increas-
ingly passionate and motivated to contribute 
positively to promoting better health in 
communities around the world, and as such 
we must strive to prepare them with the 
global perspective they will need to do just 
this.”

John Justino is Director of the UAlbany Center 
for Global Health
Erin Bell is Prof. of Environmental Health Sci-
ences / Director of the Undergraduate Program in 
Public Health

Reference
ASPPH Framing the Future Task Force - “Pub-
lic Health Trends and Redesigned Education: 
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A group of students in San Jose, Costa Rica during 
our UAlbany Comparative Health Systems Program 

implemented with the University of Costa Rica School 
of Public Health
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UAlbany International Visiting Scholars, FALL 2018
Last Name First  Department  Host Faculty  Country  Institutional Affiliation 
Alaei
Alp
Arathala
Areal Marques
Bak
Beyramysoltan
Bhowmick
Cao
Chen
Chen
Chen
Chen
Chen
Chen
Dai
Doan
Du
Du
Evrim Mandaci
Fan 
Feng
Gao
Gao
Gu
Gu
Guo
Guo
He
He
Hoevermann
Hong
Hou
Hu
Huang
Huang
Jie
Klancnik
Kokabee
Lee
Li 
Li 
Li 
Li 
Li 
Londero
Ma
Maneesh Kumar
Mao
Moura De Oliveira
Pierro
Ruiz Menal
Shen
Shuai
Sosic
Sumida
Tang
Tejedor Vargas
Tu
Wang
Wang
Wang
Wang
Wang
Wu
Wu
Wu
Xia 
Xia
Yan 
Yoon
Yu
Zhang
Zhang
Zhang
Zhang
Zhang
Zhang
Zhang
Zhao
Zhao
Zheng
Zheng
Zhou

Ali
Esma
Parandaman
Lilian
Halszka
Samira
Sirsendu
Zhen Zhen
Fenglan
Huan
Jiao
Limin
Sheng Po
Yu
Yuanwei
Thanh Nam
Dawei
Zhicheng
Pinar
Lingjun
Ao
Yuan
Zhifan
Chuanhua
Tiejun
Jian
Li 
Dongwei
Ping
Andreas
Jia
Yanru
Rong (Gloria)
Hui
Miaoling
Fei
Urska
Mostafa
Se Hwa
Jiaheng
Weidong
Wenli
Xiaochuan
Yan
Daiane
Donghui

Song
Tassiana
Marco 
Natalia
Wei
Jianlin
Alice
Sugata
Yaning
Ernesto
Zongjie
Jiahua
Lushun
Ying
Yuanteng
Yue
Kui 
Jun
Rong
Dengshan
Yongjiu
Fugang
Chang-Ho
Haijiang
Guoying
Hongxue
Wangjian
Weilan
Xiqian
Xuemin
YuanYuan
Gaoyuan
Xiaohui
Tianxiang
Wenli
Hui

Art & Art History
Biological Sciences
Chemistry
Enviromental Health Sciences
Psychology
Chemistry
Chemistry
Biological Sciences
Sociology
Chemistry
Atmospheric & Enviromental Sciences
Educational Theory & Practice
Atmospheric Sciences Research Center
Biological Sciences
Chemistry
Computer Science
Computer Science
Environmental Health Sciences
School of Business
Center for Technology in Government
East Asian Studies/Confucius Institute
Chemistry
Atmospheric Sciences Research Center
Psychology
Center for Technology in Government
English
Educational Theory & Practice
Economics
Chemistry
Sociology
Atomospheric Sciences Research Center
Educational Theory & Practice
English
English
Environmental Health Sciences
Computer Science
Rockefeller Institute of Government
Cancer Research Center
Sociology
Chemistry
Sociology
Sociology
Chemistry
Intensive English Language Program
Political Sciences
Chemistry
Cancer Research Center
Chemistry
Political Sciences
Atmospheric Sciences Research Center
Atmospehric and Evironmental Sciences
Mathematics & Statistics
East Asian Studies
Biological Sciences
Educational Policy & Leadership
Chemistry
Atmospheric and Environmental Sciences
Computer Science
Atmospheric Sciences Research Center
Chemistry
Educational Policy & Leadership
Sociology
School of Social Welfare
Chemistry
Economics
Sociology
Educational Theory & Practice
Geography & Planning
Mathematics & Statistics
Economics
Intensive English Language Program
Sociology
Biological Sciences
Environmental Health Sciences
Environmental & Sustainable Engineering
Educational and Counseling Psychology
Atmospheric Sciences Research Center
Atmospheric and  Enviromental Sciences
Chemistry
Atmospheric & Enviromental Sciences
Geography & Planning
Public Administration & Policy Studies
Education Theory & Practice

Rachel Dressler
Martin Tenniswood
Rabi A. Musah
Jo Ellen Welsh
Jeanette Altarriba
Rabi A. Musah
Jun Wang
Haijun Chen
Zai Liang
Qiang Zhang
Aiguo Dai
Caro Williams-Pierce
Cathy Lott
Haijun Chen
Qiang Zhang
Shaghayegh Sahebi
Siwei Lyu
Shao Lin
David Smith
G Brian Burke
Youqin Huang
Gerd-Uwe Fleschsig
Qilong Min
David Dai
G Brian Burke
Michael Hill
Jianwei Zhang
Chun-Yu Ho
Zhang Wang
Steven Messner
Cheng-Hsuan Lu
Jianwei Zhang
Michael Hill
Michael Hill
Shao Lin
Feng Chen
Dr. Thomas Gais
Dr. Douglas Conklin
Glenn Deane
Ting Wang
Zai Liang
Tse-ChuanYang
Zhang Wang
Cathleen McCarthy
Matthew Ingram
Zhang Wang
Jason Herschkowitz
Jia Sheng
Matthew Ingram
Richard Perez
Mathias Vuille
Yiming Yang
Huang Youqin
Dan Fabris
Aaron Benavot
Jia Sheng
Mathias Vuille
Prabir Bhattacharya
Qilon 
Ting Wang
Jason Lane
Zai Liang
Yu Jiang
Ting Wang
Chun-Yu Ho
Zai Liang
Istvan Kecskes
Youqin Huang
Kehe Zhu
Kwan Koo Yun
Cathleen McCarthy
Zai Liang
Haijun Chen
Shao Lin
Yanna Liang
Daivd Yun Dai
Qilong Min
Jiping Liu
Ting Wang
Ryan Torn
Rui Li
Gang Chen
Istvan Kecskes

Iran, Islamic Republic of
Turkey
India
Brazil
Poland
Iran
India
China
China
China 
China
China
China
China
China
Vietnam
China
China
Turkey
China
China
China
China
China
China
China
China
China
China
Germany
China
China
China
China
China
China
Slovenia
Iran
South Korea
China
China
China
China
China
Brazil
China
India
China
Brazil
Italy
Spain
China
China
Italy
Japan
China
Spain
China
China
China
China
China
China
China
China
China
China
China
China
Korea
China
China
China
China
China
China
China
China
China
China
China
China
China

Islamic Azad University
Hacettepe University, Inst. Of Natural & Applied Science
Indian Institute of Technology
Universaide Estadual De Londrina
Adam Mickiewicz University
Institute for Advanced Studies in Basic Sciences (IASBS)
IIT Delhi
Wuhan  University of Science and Technology
Fuzhou University
Sichuan University
Nanjing University 
Shenyang Normal University
National Central University
Hubei University of Chinese Medicine
Shanghai Institute of Organic Chemistry
Singapore Management University
University of Chinese Academy of Sciences
Sun Yat-sen University
Dokuz Eylul University
Institute of Computing Technology, Chinese Academy of 
Sciences
Wuhuan Dongxihu Vocational Techinical School
Chongqing Technology  and Business University
none
Central China Normal University
Donghua University
Zhong Yuan University of Technology
Jiangsu Second Normal University
Shanghai Jiao Tong University
none
University of Bielefeld
Wuhan University
East China Normal University
Shanghai International Studies University
Jianghan University
Sun Yat-sen University
He Fei University of Technology
none
Tehran University of Medical Science
Seoul National University
Northeast Normal University
Shaanxi Normal University
Xian Jiaotong University
West China School of Pharmacy, Sichuan University
Yuncheng University
Universaide Federal de Rio Grande do Sul (UFRGS)
Lanzhou University
Institute of Genomics and Integrative Biology
East China University of Science and Technology
Universidade Federal De Pernambuco
University of Rome Tor Yergata
Esri Spain
Hong Kong Baptist University
Southwestern University of Finance & Economics
University of Padova
Japan Society of Promotion for Science
none
University of Zaragoza
Fudan University
Wuhan University
Peking University
Liaochen University
Shanghai University
Liaoning University
none
Shanghai Finance University
Sun Yat-sen University
Beijing Foreign Studies University
Anhui Jianzhu University
Chongqing University
Korea University
Yuncheng University
South China Normal University
Hebei Medical University
Sun Yat-sen University
none   
East China Normal University
Xian Institute of Optics and Percision Mechanics of CAS
Bejing Normal University
Lanzhou University
none
Jinan University
Fuzhou University


