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Executive Summary 
 

The NASPA Consortium survey data was used to investigate the extent to which students’ 
involvement impacts their learning within the Division of Student Success’ three learning 
domains: Balanced Life Choices, Cultural Awareness, and University Citizenship. The following 
NASPA Consortium studies were used: Campus Activities (Fall 2011), Campus Center and 
Programming (Spring 2013), Fraternity/Sorority Life (Spring 2011), Career and Professional 
Aspirations (Spring 2013), and Campus Recreation (Spring 2013). Each relevant survey item was 
mapped to one of learning dimensions (see page 3 for details). Once the survey items were 
mapped, the raw data for each survey was extracted from Baseline along with corresponding 
demographic data from the appropriate Student Data Files. The items mapped to each learning 
domain were averaged to create an overall score for each learning domain.  
 
Some of the key findings are highlighted below: 
 

 The more frequently students are involved in campus activities, the higher their average 
score for Balance Life Choices (r = .28, p < .000), Cultural Awareness (r = .35, p < .000), 
and University Citizenship (r = .35, p < .000). 

 For Campus Activities, senior students scored significantly higher on Balanced Life 
Choices and University Citizenship than freshmen students, which illustrates positive 
growth within those learning domains. 

 Participation in Community Service/Service-Learning Projects and Student Association 
are positively correlated with all three learning domains.  

 For Campus Center and Programming, first-generation college students scored higher 
(M = 3.69, SD = .76) than non-first-generation college students (M = 3.41, SD = .90) on 
the average score of the combined learning domains. 

 Students who visited the Career Services Center more frequently were associated with 
higher average learning domain scores (r = .23, p < .000).   

 
Although some of the selected surveys turned out to be more suitable for this project than 
others, the data revealed that students do believe, to some degree, that they are learning from 
their involvement on campus. As noted in the Discussion and Conclusion, there were several 
limitations with using the NASPA Consortium survey data. Since the surveys relied on students’ 
perceptions of their learning experiences, the data provided indirect evidence of student 
learning. Nevertheless, this project provided a new perspective for understanding students’ 
attainment of the learning domains.  
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Introduction 
 
“The Division of Student Success is dedicated to 
providing University at Albany students with 
programs and activities that will enhance their 
educational and personal development and 
contribute to the overall college experience” 
(http://www.albany.edu/studentsuccess/assessment/).  

 
As a result of The Student Learning Project, an 
assessment initiative beginning in 2011, the 
Division of Student Success developed three 
student learning domains to highlight the types 
of learning experiences valued by the division. 
The domains were categorized as Balanced Life 
Choices, Cultural Awareness, and University 
Citizenship, and each contained specific learning 
dimensions to further describe the essence of 
the domain (see the Chart below).  
 
Chart: Student Learning Domains 

Balanced Life Choices Cultural Awareness University Citizenship 

Educational Appreciate Diversity Social Responsibility 

Personal Personal Identity Leadership Development 

Physical Respect Collaboration 

Professional Global Perspective Effective Communication 

Interpersonal  Decision Making 

Spiritual Community Service 

 
Each department within the division was charged with creating and assessing Student Learning 
Outcomes specific to their department that align with one or more of the division’s student 
learning dimensions. Until this point, the domains have only been assessed via their association 
with the departmental outcomes, which are assessed individually. A holistic assessment of each 
domain across the division had not been conducted. In order to obtain this larger perspective, I 
decided to use the NASPA Consortium survey data to further investigate the extent to which 
students’ involvement impacts their learning in the three domains. The following NASPA 
Consortium studies were used: Campus Activities (Fall 2011), Campus Center and Programming 
(Spring 2013), Fraternity/Sorority Life (Spring 2011), Career and Professional Aspirations (Spring 
2013), and Campus Recreation (Spring 2013). As you will see throughout this report, some of 
the studies contained questions that better aligned with the domains than others, but all were 
useful to some degree. The next section will describe the method used to map the NASPA 
Consortium questions to the learning domains, and the subsequent section will review key 
findings.  
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Method 
 
Data 
Using the selected NASPA Consortium surveys, I mapped student perception questions to the 
Division of Student Success learning domains. The applicable survey items began with the 
following statement: “As a result of participating in [respective activity], I/my…” Students were 
asked to indicate their level of agreement with subsequent items on a five point Likert scale 
from Strongly Agree to Strongly Disagree. (It is important to note that the format for the items 
on the Campus Recreation survey differed and the items were rated on a three point scale of 
Definitely, Somewhat, and Not at All.) Each relevant item was mapped to one of learning 
dimensions that was most appropriate. See the Figure below for an example of the mapped 
items from the Campus Activities survey.  
 
Figure: Mapped Campus Activities Survey Items 
Balanced Life Choices 

Educational Personal Physical Professional Interpersonal Spiritual 

Have gained 
experience/skills 
relevant to my 
academic major 

Self-
confidence has 
increased 

Stress-
management 
skills have 
improved 

Have learned 
to balance 
social activities 
with academic 
obligations 

Am better able 
to manage 
conflict 

 

Time-
management 
skills have 
improved 

 

Cultural Awareness 

Appreciate Diversity Personal Identity Respect Global Perspective 

Have been able to meet 
individuals with 
different interests from 
my own 

Have been able to meet 
individuals with similar 
interests to my own 

Have a greater 
understanding of 
diverse perspectives 

 

 

University Citizenship 

Social 
Responsibility 

Leadership 
Development 

Collaboration 
Effective 

Communication 
Decision Making 

Community 
Service 

Have been 
able to make a 
difference in 
the 
community 

Leadership 
skills have 
improved 

Ability to work 
in a team has 
improved 

Communication 
skills have 
improved 

Critical 
thinking/problem-
solving skills have 
improved 

Have been 
able to make 
a difference 
on campus 

Feel part of 
the campus 
community 
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The mapping process was completed for each of the five NASPA Consortium studies. Different 
items were present on each survey, so the maps differed in terms of the amount of items that 
aligned with each domain. Also, as you can see in the example above, there were some 
dimensions that did not have items matched; this was not a problem, however, because only 
the three domains, not the dimensions, were aggregated for the statistical analyses. Any items 
in the surveys that did not directly fit the learning domains were not included. Examples of 
these items include the following: “Am more likely to donate after I graduate” and “Have been 
able to interact with staff members/administrators.” 
 

Once the survey items were mapped, the raw data for each survey was extracted from Baseline 
along with corresponding demographic data from the appropriate Student Data Files. The items 
mapped to each learning domain were averaged to create an overall score for each learning 
domain. In addition, an average score for all three learning domains combined was calculated. 
Additional variables were created and/or re-coded based on the needs of each survey.  
 
Participants 
The participants in all of the NASPA Consortium Surveys were University at Albany students 
who were asked to provide feedback about the targeted services or programs. The 
demographics for each survey varied, but all of the surveys contained undergraduate and 
graduate students, as well as some non-matriculated students. In some instances, which are 
identified in the findings, I separated the sample to focus on matriculated undergraduate 
student responses.  
 

Findings 
 

The sub-sections below will report key findings for each NASPA Consortium survey. The learning 
domains will be abbreviated in the following manner: Balanced Life Choices = BLC, Cultural 
Awareness = CA, and University Citizenship = UC.  

 
Campus Activities (Fall 2011) 
 
The average scores for each learning domain are displayed below. The scores indicate that most 
responses fluctuated between “Neither Agree nor Disagree” and “Somewhat Agree.” Although 
this is a common pitfall of Likert scaled items, the fact that these scores are all approaching a 
score of 4 demonstrates that most students responded positively.  
 

Average Scores 

 N Mean Std. Deviation 

BLC Average Score 442 3.798 .808 

CA Average Score 955 3.962 .871 

UC Average Score 441 3.848 .817 
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The more frequently students are involved in campus activities, the higher their average score 
for Balance Life Choices (r = .28, p < .000), Cultural Awareness (r = .35, p < .000), and University 
Citizenship (r = .35, p < .000). 
 
The following table and chart show the differences between the learning domain scores for 
freshmen and senior students. It is important to note that is test does not compare students 
within the same cohort, but rather two sets of students within the sample. The results show 
that senior students scored significantly higher on Balanced Life Choices and University 
Citizenship than freshmen students, which illustrates positive growth within those learning 
domains. The scores for Cultural Awareness did not demonstrate this trend, but the scores 
were very close.  
 

 
 
 
 
 
 
 
 
 
 

BLC: t(149) = -2.86, p = .003 
UC: t(130) = -2.96, p = .004 
 
The next table demonstrates that higher scores on the three learning domains are positively 
associated with students’ indicating that they would choose UAlbany if they had to do it all over 
again (satisfaction) and that they plan to return to UAlbany the following semester (retention). 
 

 BLC Average 

Score 

CA Average 

Score 

UC Average 

Score 

Q81 Satisfaction 

Pearson Correlation .255
**
 .289

**
 .291

**
 

Sig. (2-tailed) .000 .000 .000 

N 437 921 436 

Q82 Retention 

Pearson Correlation .190** .189** .156** 

Sig. (2-tailed) .000 .000 .001 

N 414 868 413 

 
No demographic differences were found between students who scored lower or higher on the 
three learning domains. The only difference that was found was between those students who 
lived on campus and off campus (alone or with friends/roommates). Students who lived on 
campus scored significantly higher (M = 4.14, SD = .76) on Cultural Awareness than those who 
lived off campus (M = 3.95, SD = .85), t(721) = 3.09, p = .002. 

 
Student 

Level 

N Mean Std. 

Deviation 

BLC Average 

Score 

Freshmen 67 3.529 .714 

Senior 143 3.867 .835 

CA Average 

Score 

Freshmen 152 3.987 .844 

Senior 317 3.960 .888 

UC Average 

Score 

Freshmen 66 3.598 .778 

Senior 143 3.945 .803 
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Chart: Cultural Awareness 

 
 
The table below highlights the types of activities that correlated with the learning domains. The 
more involved students are in these activities, the higher they score on the learning domains 
that are bolded in respective row of that activity. Participation in Community Service/Service-
Learning Projects and Student Association are positively correlated with all three learning 
domains.  
 

Correlations 
BLC Average 

Score 

CA Average 

Score 

UC Average 

Score 

Q10 Intercollegiate Athletics Pearson Correlation .000 .106
**
 .015 

Sig. (2-tailed) .994 .001 .755 

N 428 931 428 

Q11 Sports/Campus Recreation Pearson Correlation .030 .115
**
 .021 

Sig. (2-tailed) .529 .000 .667 

N 429 929 429 

Q12 Campus Events (movies, 

concerts, speakers) 

Pearson Correlation .065 .169
**
 .080 

Sig. (2-tailed) .174 .000 .097 

N 435 937 434 

Q13 Community Service/Service-

Learning Projects 

Pearson Correlation .248
**
 .285

**
 .327

**
 

Sig. (2-tailed) .000 .000 .000 

N 429 935 429 

Q14 Greek-Letter Organizations Pearson Correlation .071 .107
**
 .089 

Sig. (2-tailed) .142 .001 .068 

N 423 920 423 

Q19 Residential Life Pearson Correlation .063 .067
*
 .063 

Sig. (2-tailed) .190 .042 .196 

N 429 927 429 

Q20 Student Association Pearson Correlation .113
*
 .173

**
 .119

*
 

Sig. (2-tailed) .020 .000 .014 

N 426 927 426 

Q23 Pre-Professional/Academic 

Organizations 

Pearson Correlation .109
*
 .129

**
 .085 

Sig. (2-tailed) .024 .000 .079 

N 427 925 427 
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The average score when all three learning domains were combined was 3.94. Of the averaged 
score, 27% of the participants scored between 0 and 3.49 and 73% scored between 3.5 and 5. 
This finding shows that the majority of participants agree to some extent that their 
participation in campus activities has positively influenced their learning.  
 
Students who scored in the bottom half (0-4.49) for learning domains scored significantly lower 
than those in the top half (3.5-5) on the questions that asked the extent to which they agree 
that there are activities on campus that interest them and the extent to which they agree that 
campus activities and programs are effectively promoted. 
 
Although the analyses above were conducted with the entire sample, the great majority of the 
sample was comprised of matriculated undergraduate students. When this portion of the 
sample was examined independently, the results were nearly identical, thus no further findings 
were revealed.  
 
Campus Center and Programming (Spring 2013) 
 
The average scores for each learning domain are displayed below. 
 

 N Mean Std. Deviation 

BLC Average Score 392 3.261 .929 

CA Average Score 392 3.537 .901 

UC Average Score 390 3.371 .941 

 
There were no significant differences between freshmen and senior students’ scores. However, 
the sample was small and the scores were very similar. Only minute differences were observed. 
 
No significant demographic differences were found for students who scored lower or higher on 
the learning domains. 
 
The average score when all three learning domains were combined for only matriculated 
undergraduates was 3.47. Of the averaged score for this sub-sample, 52% of the participants 
scored between 0 and 3.49 and 48% scored between 3.5 and 5. 
 
First-generation college students scored higher (M = 3.69, SD = .76) than non-first-generation 
college students (M = 3.41, SD = .90) on the average score of the combined learning domains. 
 
Chart: First-Generation College Students 
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Fraternity/Sorority Life Impact (Spring 2011) 
 
The average scores for each learning domain are displayed below. All three of the mean scores 
indicate that most responses fluctuated between “Somewhat Agree” and “Strongly Agree.” 
 

 N Mean Std. Deviation 

BLC Average Score 109 4.531 .572 

CA Average Score 109 4.514 .575 

UC Average Score 109 4.442 .552 

 
No significant demographic differences were found for students who scored lower or higher on 
the learning domains. 
 
Students who scored higher on University Citizenship were more likely to indicate that they 
would choose UAlbany again if they had to do it all over (satisfaction).  

 
The average score when all three learning domains were combined was 4.50. Of the averaged 
score, 6% of the participants scored between 0 and 3.49 and 94% scored between 3.5 and 5. 
 
Career and Professional Aspirations (Spring 2013) 
 
Only five questions from this survey were mapped to the learning domains. Therefore, the 
scores for each learning domain were not calculated separately. Instead, the overall average for 
combined learning domains was calculated, which is displayed below.  
 

 N Mean Std. Deviation 

Average ALL Domains 789 3.765 .933 

 
On average for the aggregate learning domains, senior students scored higher (M = 3.69, SD = 
.85) than freshmen students (M = 3.81, SD = 1.03), but the difference was not significant.  
 
No significant demographic differences were found for students who scored lower or higher on 
the learning domains. 
 
Students who visited the Career Services Center more frequently were associated with higher 
average learning domain scores (r = .23, p < .000).   

 BLC Average 

Score 

CA Average 

Score 

UC Average 

Score 

Q116 Satisfaction 

Pearson Correlation .170 .175 .248
*
 

Sig. (2-tailed) .088 .078 .012 

N 102 102 102 
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The findings also indicated that non-white students visit the Career Services Center significantly 
more frequently (M = 2.56, SD = 1.71) than white students (M =  2.12, SD = 1.50), t(1034) = 
4.41, p < .000.  
 
The table and chart below show that senior students visit the Career Services Center 
significantly more frequently than freshmen students.  A score of two represents the response 
“once a year” and three represents “once a semester.”   
 

 

Student 

Level N Mean 

Std. 

Deviation 

Frequency Visiting  the 

Career Services Center 

Freshman 196 2.03 1.547 

Senior 313 2.59 1.644 

t(507) = -3.86, p < .000 
 
Students who visit the Career Services Center more often were also correlated with higher 
GPAs (r = .08, p = .007).   
 
More frequent visits to the Career Services Center were positively associated with students’ 
responses indicating that they would choose UAlbany if they had to do it all over again 
(satisfaction) (r = .22, p < .000) and that they plan to return to UAlbany the following semester 
(retention) (r = .10, p = .006).  
 
Finally, students who spend more time studying are significantly associated with visiting the 
Career Services Center more often, but not with higher average learning domain scores. In 
additions, students who spend more time working for pay each week are significantly 
associated with higher average learning domain scores, but not with more frequent visits to the 
Career Services Center.  
 
 

 
Frequency Visiting  the 

Career Services Center 

Average ALL 

Domains 

Q90 Hours Spent Studying Pearson Correlation .104
**
 .018 

Sig. (2-tailed) .002 .623 

N 893 787 

Q92 Hours Spent Working 

for Pay Each Week 

Pearson Correlation .041 .133
**
 

Sig. (2-tailed) .217 .000 

N 893 787 

 
Campus Recreation Impact (Spring 2013) 
 
The learning domain items for this survey were scored with a three point scale, rather than a 
five point scale. A score of one equaled “Not at All,” two equaled “Somewhat,” and three 
equaled “Definitely.” Some questions pertained to the Balanced Life Choices domain, but were 
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only relevant for Campus Recreation. Therefore, a fourth learning domain category, entitled 
“REC BLC” was created. The average scores for each learning domain are displayed below. 
 

 N Mean Std. Deviation 

BLC AVERAGE SCORE 592 2.062 .617 

REC BLC AVERAGE SCORE 592 2.114 .643 

CA AVERAGE SCORE 592 1.99 .751 

UC AVERAGE SCORE 592 1.940 .674 

 
Participation in all of the different types of Campus Recreation activities was positively 
significantly correlated with the learning domains, but the limited scale used in the items may 
have influenced this result. 
 
Males scored significantly higher (M = 2.20, SD = .65) than females (M = 2.06, SD = .63) on the 
REC BLC domain, t(508) = 2.65, p = .008.  
 
Non-white students scored significantly higher than white students on REC BLC, CA, and UC.  
 
 
 
 
 
 
 
 
 
 
 
 
 
REC BLC: t(554) = 2.81, p = .005 
CA: t(549) = 3.47, p = .001 
UC: t(550) = 2.38, p = .018 
 
Surprisingly, GPA was negatively correlated with each of the learning domains. 
 
 GPA BLC REC BLC CA UC 

GPA 

Pearson Correlation 1 -.083
*
 -.099

*
 -.159

**
 -.125

**
 

Sig. (2-tailed)  .050 .019 .000 .003 

N 821 560 560 560 560 

 
The mean GPA for the entire sample was 3.05, with a median of 3.13.  
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The average score when all three learning domains are combined (not including REC BLC) was 
1.99.  
 
Students living on campus scored significantly higher than students living off campus on the 
frequency of their participation in Campus Recreation activities and their average overall 
learning domain scores. 
 
 Student Residence N Mean Std. Deviation Std. Error Mean 

Frequency of Participation 
On Campus 377 3.45 1.982 .102 

Off Campus 155 2.53 1.729 .139 

ALL 3 Domains 
On Campus 380 2.024 .598 .031 

Off Campus 151 1.857 .653 .053 

Participation: t(326) = 5.35, p < .000 
Learning Domains: t(529) = 2.82, p = .005 
 
The table below shows the results of a series of general questions about the Campus Recreation 
program. The items were ranked on a five point Likert agreement scale. The scores illustrate 
that students are generally satisfied with the program. 
 

Agreement Scale (1-5) 

 N Mean Std. Deviation 

Q28 Participating in recreational activities and programs has expanded 

my interest in staying fit and healthy. 

494 4.00 .946 

Q29 Recreational activities and programs contribute to the quality of life 

at this institution. 

524 4.10 .940 

Q30 Recreational activities and programs at UAlbany offers “something 

for everyone.” 

532 3.95 1.106 

Q31 My recreational needs are met by recreational activities and 

programs offered at UAlbany. 

518 3.72 1.178 

Q32 I enjoy participating in recreational activities and/or utilizing 

facilities. 

528 4.16 .914 

Q33 Participation in recreational activities has provided me with 

skills/abilities that I will use after college.  

508 3.63 1.136 

Q34 Overall, I would recommend UAlbany’s recreational facilities, 

programs, and services to others. 

544 3.86 1.095 
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Discussion 
 
As you can see from the findings, certain NASPA Consortium surveys were more useful for 
examining student learning than others. The data from the Campus Activities survey was the 
most germane. The findings suggested that, based on their participation in campus activities, 
students improved within the Balanced Life Choices and University Citizenship domains from 
freshmen to senior year. Also, the learning domains were positively associated with indicators 
of institutional satisfaction and retention. Additionally, certain types of activities were more 
closely related to the learning domains than others. Community service/service-learning 
projects and participation in the Student Association were found to have a significant impact 
across all three learning domains. While these findings are interesting, limitations of the data 
must be considered. In particular, scaled variables were used as continuous variables, which 
constrain the variation among the data. It is also important to note that the learning domain 
averages ranged between 3-4, which indicated many responses of “Agree nor Disagree” and 
“Somewhat Agree.” On average, the responses can be viewed as positive, but the frequent 
response of “Agree nor Disagree” signifies indifference or apathy toward the survey item.    
 
The Campus Center and Programming survey did not support the study of learning domains as 
well as the Campus Activities survey. In my opinion, the data was less useful because the idea of 
campus center programming is ambiguous. Many student clubs and organizations hold events 
in the campus center, yet it is unclear whether students would have included these events as 
“campus center programming” or not when they answered the survey items. Thus, interpreting 
this data requires assumptions to be made.  
 
Similarly, the Fraternity/Sorority Life survey was less suitable for examining the learning 
domains as well. The main reason is because the participants in the survey who completed the 
learning domain questions are self selected – these are the participants that decided to join and 
maintain membership in a Fraternity or Sorority. Thus, their experiences are expected to be 
positive, just as the data suggests. Since there was only a small variation within the learning 
domain scores, the findings did not lend themselves well to drawing comparisons.   
 
The Career and Professional Aspirations survey only had five questions that aligned with the 
learning domains. Therefore, only an average score was obtained and used in the analyses. As 
expected, students who visit the Career Services Center more often scored higher on the 
learning domains. Also, senior students visited the Career Services Center more frequently than 
freshmen students. Interestingly, the findings revealed that non-white students visit the Career 
Services Center more often than white students. In addition, the results indicated that visiting 
the Career Services Center was positively associated with indicators of institutional satisfaction 
and retention. Again, it is important to note that the variation among the data was limited 
because scaled variables were used as continuous variables.  
 
The limitations of the Campus Recreation survey data were even greater due to the use of a 
three point scale. However, the findings show that based on their participation in Campus 
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Recreation activities, non-white students scored higher than white students on the learning 
domains. This racial difference was not significant, however, for students’ degree of 
participation in Campus Recreation activities. As expected, students living on campus scored 
higher than those living off campus, and they reported being more active in the activities than 
off campus students. Surprisingly, student who participated more frequently in Campus 
Recreation activities were associated with having lower GPAs. The data from the survey did not 
reveal any explanations for this finding, so further exploration is warranted.  
 

Conclusion 
 

The NASPA Consortium surveys were used to examine the relationship between students’ 
involvement and the Division of Student Success’ learning domains. Although some of the 
selected surveys turned out to be more suitable for this project than others, the data revealed 
that students do believe, to some degree, that they are learning from their involvement on 
campus. The Campus Activities survey, which seemed to contain the most reliable data, 
demonstrated improvement within the learning domains from freshman to senior year, when 
the two groups of students were compared. This is an outcome we would hope to find. Also, 
with the exception of student residence, the data did not reflect many demographic 
differences. Any demographic differences that were found should be further explored to ensure 
that all students are receiving an equitable co-curricular experience.  
 
As noted above, there were several limitations with using the NASPA Consortium data. Also, 
since the surveys relied on students’ perceptions of their learning experiences, the data 
provided indirect evidence of student learning. Nevertheless, this project provided a new 
perspective for understanding students’ attainment of the learning domains.  
 
A recommendation based upon the findings is for staff to be more intentional with conveying 
the learning domains to students during their co-curricular experiences. It is likely that students 
have acquired appropriate skills and knowledge from their involvement, but do not realize it. 
Direct measures of student learning, assessed through the departmental learning outcomes, 
are definitely an integral component to the Division’s assessment plan, but indirect measures of 
students’ perceptions can reveal insights as well. The current Signature Assessment initiative 
should be able to capture this type of data in a format that will hopefully be more applicable for 
analysis than the NASPA Consortium surveys.   
 
 
 


