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Abstract

The unique needs, goals, and constraints of heritage language learners in U.S. higher
education and the multiple ways that they differ from those of second and foreign
language (L2) learners have been well documented (Brisk, 2000; Chevalier, 2004;
Grosjean, 1982; Kagan, 2003). Each population uses its two languages in diverse ways,
for differing purposes and with vastly dissimilar levels of proficiency. Shaping these
distinctions are the contexts and purposes in which and for which learners are and/or
become fluent. In the mother tongue, these contexts and purposes are most often
interpersonal and involve home and family. By contrast, the contexts and purposes in
which and for which a ‘school educated’ learner tends to master the foreign language are
public and academic. This study examines Russian heritage learners in a U.S. university
Russian language course and how computer mediated communication (CMC) was used
to support their acquisition of academic literacy in the mother tongue. The CMC
approaches reported can serve as models for accommodating heritage learners in post-
secondary foreign language classes in ways that benefit all learners.

Introduction

As increasing numbers of heritage language learners appear in post-secondary language
courses to study their mother tongue, foreign language faculty increasingly need to
understand the nature of heritage language learning and the most effective processes for
meeting these students’ needs. Additionally, in post-secondary foreign language classes,
an imbalance of linguistic/discourse knowledge can impede effective peer interactions in
the live classroom, with the more verbally proficient heritage speakers dominating the
conversation and/or tuning out when the conversation turns to forms, functions, and
pronunciation patterns in which they are already proficient. While L2 learners of Russian
need intensive work on pronunciation, the majority of heritage learners need less; where
L2 learners of Russian need a broad range of vocabulary, heritage learners most often
need academic vocabulary; where L2 learners of Russian need instruction in letter-level
and sentence-level writing, heritage learners have some basic skills of sentence structure;
finally, where L2 learners of Russian need to learn to speak and comprehend the
language at the most rudimentary level, heritage learners possess a comparatively high
level of oral/aural competence (Campbell & Rosenthal, 2000; Kagan, 2003). What is
more, the relative fluency of heritage learners can indeed "scare off" L2 learners of
Russian (Campbell & Rosenthal, 2000: 174).

In recent years, the need for careful study of the learning processes and outcomes of
heritage language learners in higher education foreign language classes has been well
documented (Hancock, 2002; Kondo-Brown, 2003). This case study is an effort to
understand the role of Computer Mediated Communication and how such social/literacy
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tools can serve Russian heritage learners in their effort to master reading, writing, and
public/academic discourse in their home language. The study also models strategies for
accommodating heritage learners via technology in post secondary foreign language
classes in ways that are beneficial to all.

Meeting the Needs of Heritage Language Learners

The 2000 census revealed a population of some 600,000 Russians in the U.S. For these
and other heritage learners, development of fluency within and across language domains
has typically been limited by contact and experiences in the home language. It is widely
documented that for heritage speakers, living and learning in a monolingual community
discourages the use of the native language (Cummins, 1992, 2001; Grosjean, 1982;
Portes & Hao, 1998), leading to a lack of textual competence and the absence of higher
level reading and writing skills in the mother tongue. Some ability to read and write,
however — what Tse (2001a) terms "latent literacy" — will still place heritage learners
ahead of beginning L2 learners of Russian.

Because of the multiple characteristics of heritage learners that distinguish them from
foreign language learners, some in the field have suggested there be separate tracks for
foreign language and heritage language students of Russian (Kagan & Rifkin, 2000;
Kagan & Dillon, 2001/2003). This is not always a practical option, but certain course
design strategies can assist foreign language educators in accommodating the special
needs of their heritage speakers. For example, in designing a course or course activities
for heritage learners, there should clearly be an emphasis on writing: spelling,
punctuation, sentence structure, and editing. To extend their repertoire of discourses, rich
discussions of cultures and communities with opportunities to explore the corresponding
lexicons and registers should be included (Aparicio, 1983). Finally, emphasis also needs
to be placed on the more "high level" academic registers with which heritage learners are
most likely unfamiliar in the mother tongue (Kondo-Brown, 2003).

Carreira (2005) suggests adopting the following practices when teaching heritage
learners:

1. validate identity and linguistic needs
select materials and instructional strategies that address these needs

3. adjust curricular goals and instructional approaches according to students'
sociolinguistic and family background.

In an attempt to integrate these three features into an advanced Russian as a foreign
language course, and to fit the course to the student rather than the student to the course,
a Computer Mediated Communication component was designed, implemented and
evaluated.
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Computer Mediated Communication in Language Teaching and Learning

The term Computer Mediated Communication (CMC) encompasses all forms of human
communication that are mediated in some way by computer. These forms include email,
instant messaging, listservs, blogs, chatrooms, gaming, and online instructional forums.
In this study, heritage learners engaged in asynchronous discussions on language and
culture with their instructor and with one another as a strategy for focusing on their
linguistic weaknesses.

The rationale for orchestrating such discussion activities is well grounded in recent
research on effective uses of CMC for foreign and second language instruction. For
example, the research indicates 1) increased learner output as compared to teacher output
(Hudson & Bruckman, 2002; Kern, 1995; Sullivan & Pratt, 1996); 2) increased
opportunities to participate actively in the negotiation of meaning (Kern, 1996; Pellitieri,
1999; Warschauer, 1997); and 3) increased opportunities for implementing instructor
strategies that can have a powerful impact on learning the language (Blake, 2000; Meskill
& Anthony, 2004, 2005).

Discussion activities for this study were designed to take maximum advantage of these
features of CMC. Because a primary need of these heritage learners, like many others in
similar circumstances, was to read and write the home language across a range of
discourses, the medium seemed a natural tool. Additional CMC affordances that made
sense for these learners were 1) learners and instructors could see the target language in
use, study it, access resources to make sense of it and compose, ask for clarification, and
receive modeling; and 2) the oral version of the mother tongue, with which they were
familiar, could be anchored to the written form in authentic, communicative
conversations. This study set out to determine whether and how these particular
affordances of CMC might be exploited in order to engage heritage learners in the kinds
of instructional/authentic language practice they need: reading and writing in a range of
registers in their native/target language. We were particularly keen to determine whether
and how the medium can provide special advantages to heritage speakers.

The Study

Context

To begin to address these questions, a year-long case study of a small group of Russian
heritage learners in an L2 Russian class was undertaken. This was a year-long
undergraduate course in advanced Russian. Having initially assessed five of the
registered students’ oral/aural skills and having determined that the needs of these
heritage learners/native speakers and those of the L2 learners were clearly different, and
recognizing the heritage learners’ need for reading and writing skills in their mother
tongue, the instructor assigned the heritage learners two hours per week of CMC in lieu
of attending the live class where oral/aural skills were the main focus. The CMC portion
consisted of asynchronous text-based discussions conducted through the free course
management software Internet Classroom Assistant (Nicenet, n.d.) during the fall
semester, and WebCT during the spring semester. Both of these course management
systems provide nearly identical forums for threaded online discussions. In addition to
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the CMC portion, heritage learners were assigned to write weekly essays, complete
grammar drills and practice exercises, and participate in occasional meetings with the
instructor in order to discuss course materials in a face-to-face format. A visiting
international student from Russia was also enrolled and ultimately functioned as a
teaching assistant. Like the heritage students, he logged on regularly and completed
online assignments.

At the beginning of each of the two semesters, the first of the CMC discussions was
initiated by the instructor. This was done to set a formal, academic tone for the current,
and all subsequent discussions by modeling appropriate academic discourse. For the fall
semester, the first discussion was assigned as an analysis of the article “Jazyk s xrenom”
('Spiced Tongue') published in the popular Russian newspaper “Argumenty i Fakty”
('Arguments and Facts'), which is available online. The article focuses on the Russian
language, its recent changes, and the sources and consequences of these changes. The
short story “Ferris Wheel” about the Russian Revolution of 1917 by author A.
Averchenko, a first-wave immigrant, was also assigned. The story was selected as the
first discussion topic for the spring semester because many of the students were either
majoring in history or had expressed strong interest in Russian history from this period.
In the fall semester, the students were also asked to find articles of their own interest on
the Internet, provide links to those sites, and discuss them with their classmates. Articles
chosen were on the following topics: "Ecology of the Modern World," "Scott Peterson’s
Crime," and "Elections in Ukraine." In the spring semester, the students were assigned to
lead and facilitate discussions on a topic of their choosing that related to Russian history,
politics, culture, literature, language, etc. During the spring semester, the students
initiated the following topics: "Russian and American Life Styles," "Democracy in Russia
and in America," "American and Russian Television and Cinema," "Adapting to
American Culture," and "Favorite Sports." As is apparent from the topics, all students,
except the one who initiated the discussion about sports, were inclined to engage in
comparative analyses of their two cultures and their struggle ("Adapting to American
Culture") to find their place in and between them.

In the fall semester, there were two heritage learners, Aleksei and Maksim, who were
joined by two additional heritage learners, Kirill and Igor, in the spring (all student names
are pseudonyms). The ages of the students at the time of the course ranged from 18 to 22
and their time in the U.S. from 7 to 11 years (see Appendix C The course provided
continual, supportive opportunities to practice writing in the heritage language for
students who were orally fluent, but who lacked academic writing skills to a moderate or
significant degree. Given that most heritage speaker experience in the mother tongue was
with family, in the home, or with a small circle of peers, the variety of discourse practices
outside of these contexts was limited. An additional aim, then, was to provide practice in
written Russian discourses with which students were unfamiliar, in which they were not
fluent in Russian; namely, skills in leading and participating in academic discussions,
using high level vocabulary and complex syntactic constructions, structuring and
organizing arguments, achieving clarity in expressing opinions, respecting interlocutors’
thoughts and feelings, and other behaviors characteristic of educated native speakers. In
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addition, the goals of the CMC assignments included addressing the need for raising
cultural awareness in heritage/native speakers of their own culture as well as developing
tolerance for the differences between cultures.

The required number of postings per week was from three to five, with the CMC portion
worth approximately 50% of the final grade and other traditional off-line assignments
worth 50%. No requirements for word length were made. The heritage learners also
completed a pre-course questionnaire and a post-course interview conducted by the
instructor. In addition to these instruments ( see Appendices A and B), archived
transcripts of the CMC portion of the course were used to analyze the heritage learner
experience, gains in their acquisition of written forms, and overall improvements in
mother-tongue academic discourse.

Results

Vocabulary

Judicious use of CMC has been shown to positively impact vocabulary acquisition
through authentic, motivated communication between learners and between learners and
their instructors (Blake & Pagani, 2002, Meskill & Anthony, 2004, 2005). This was also
the case with this group of Russian heritage learners. All reported a significant gain in
vocabulary. Some reported the positive impact of their classmates’ and instructor’s
postings, as well as the composition of their own postings, on their ability to retain
vocabulary items with which they had previously been passively familiar but had had
little chance to use actively. Participation in online discussions helped students retrieve
those items from memory and use them in meaningful contexts. One of the students,
Maksim, when asked to provide examples, pointed to such words as obobwenue,
'summarizing', ommenox, 'shade of color/emotion', menmanvrocms 'mentality', and
yensypa 'censorship' as new lexical items they had learned in the CMC context.

Spelling

The four heritage learners reported a strong influence of other students' postings on their
spelling skills. Maksim said: "I always pay attention to the word spelling in other guys’
messages. In their postings, I often see the words that I misspelled typed correctly, and I
learn from this." Another student, Kirill, also pointed out the significant impact of online
discussions on his ability to spell words: “I have noticed so many words and how they are
spelled correctly.” It was also observed that some students internalized the correct
spelling of words after they were exposed to others’ postings in which those words were
written properly. For instance, Kirill misspelled the word na cuém, 'regarding' but after
the word was used correctly in the instructor's, Ivan's and Aleksei's postings three times,
he came to write it correctly — nacuém. Interestingly, three of the five students mentioned
that they paid more attention to spelling in their classmates' postings than to that in the
instructor's messages. When asked about their criteria for selecting model messages to
which to heed closely, students mentioned that they looked to messages posted by the
native Russian student and the one heritage student who seemed to be more advanced
than the others. Students also said that participation in online discussions prompted them
to use dictionaries, both paper and online, to confirm spelling.
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Spoken Forms to Written: The Transition

...literacy is the first victim of language loss over generations. Even if the

second generation retains the ability to speak the language to some degree,
reading and writing seldom gets developed to any appreciable level. (Tse,

2001b, p. 32)

CMC can serve as a venue for exercising 'spoken writing' (Murray, 1995). In this way
heritage learners can build on their extant proficiency in oral/aural skills as a means of
developing written competencies. By reading and writing messages to one another and to
their instructor, moreover, learners can engage in topics and content that are both familiar
and pleasurable to them — a key element for successful language learning (Chevalier,
2004; Krashen, 1994; McQuillan, 1996; Tse, 2001a). The wide range of registers
represented in the variety of topics possible in CMC is also conducive to the need of
expanding the discourse domains in which heritage learners are fluent. At the same time,
students can be guided to attend to spelling, punctuation, and sentence structures in an
authentic, conversational context (Meskill & Anthony, 2004, 2005).

All five students reported that they communicated in written Russian via email with their
peers. All of them described this communication as "illiterate." When corresponding via
email, they said that they typed Russian words using English letters. In cases where they
did type in Cyrillic, they did not follow grammatical, spelling or punctuation rules, and
neither did those Russians with whom they exchanged emails. All the students
recognized the advantages of the class's online discussions as an opportunity to engage in
more formal, academic writing that at the same time was highly interactive and personal.
Students reported that they had to pay attention to both form and meaning. As Igor noted,
"I have to really watch what I’'m writing. I have to pay attention to the language of my
postings, not just the meaning, like what I would do writing informal emails in Russian."

Composing in the Heritage Language

All five students pointed out the advantages of CMC as compared to face-to-face
discussion for developing their weaker native language skills. They observed that
although CMC discussions lacked spontaneity and immediacy, they nevertheless
encouraged students to think and plan carefully when composing messages. Kirill said
that he always thought about the structure of his response before actually typing and
posting it. He also mentioned that he observed from others’ postings that most students in
the class followed a certain structure: 1) making a statement of agreement/disagreement
with the previous message; 2) providing support for the statement; 3) suggesting one’s
own solution; and 4) by way of conclusion, asking others what they think about the
problem/question raised. Kirill noted that he in turn implemented this same structure, as
he found it appropriate for such academic discussions. The following message about the
use of improper language on the Internet, posted by Aleksei, the most literate of the
heritage learners, exemplifies this structure:
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Mmne xomenocw 0vl 3amporyme memy "cyber police." A cuumairo, umo
CYWecmeo8anue peanbHulX a100ell, KOmopule MO Obl C1eOUumbs 3a 6cem
npoucxooswum Ha Mumepneme, npocmo Heeo3modcHo. Mumeprnem — 3mo
He peanbHoe Mecmo, Mo 02POMHOE UHPOPMAYUOHHOE NPOCMPAHCHIEO,
20e Hem HUKAaKux s361k06blx bapbepos. Ho ecmv opyaue cnocobul,
Hanpumep, Ha aMepuUKaHCKUx Qopymax ucnoab3ylomcs cCneyuaibHble
@unempol, Komopule 3amewjarom pyeamesnvhvle c08a CAKUMU
cmewnbimMu ppazamu. Bl cuumaeme, 3mo xopowias uoes?

I’d like to bring up the topic of "cyber police." I think it would be
impossible to have real people keeping track of everything that goes on on
the Internet. The Internet isn’t a real place; it’s an enormous informational
space where there are no language barriers. However, there are other
methods, for example, in some American forums they use special filters
that replace swear words with all kinds of funny phrases. Do you think
that’s a good idea?

Two students, Maksim and Kirill, mentioned the advantages of the formal nature of the
CMC discussions. Because they were actually graded on the number and quality of their
messages, they approached these writing assignments as they would a formal essay,
taking time to compose and edit carefully prior to posting. Maksim even called his
messages "mini-essays." Indeed, four of the five students reported improvement in their
writing as a result of their participation in the online discussions. Contributing factors
were chiefly the multiple opportunities for extensive writing practice and the influence of
other students' postings. Kirill, for example, said, "Some guys write so well. I was really
impressed by the way they express themselves and their thoughts ... I thought, gee, I
wish I could write that well. I tried to emulate their styles and how they write their
messages, and | hope my last postings resemble theirs."

Students said that in order to prepare their messages on such topics as Russian history
and Russian politics, they had had to search the web for relevant information to back up
their opinions. For instance, Igor reported that for the discussion of the story "Ferris
Wheel," he had had to read more materials about the Russian Revolution of 1917.
Aleksei mentioned that he had searched the net for information about elections in
Ukraine in order to contribute to the discussion on politics.

Grammar and Punctuation

Only one student pointed out the influence of online discussions on his grammatical
competence. This student mentioned that he paid special attention to the use of Russian
participles in other students’ postings because these forms are characteristic of literary
writing rather than oral speech. He appreciated the opportunity to observe the use of these
forms and to include them in his own messages. When talking about acquiring
grammatical rules, most students said they preferred grammar exercises over online
discussions. Nonetheless, all appreciated the formal nature of the online discussions
because it forced them to pay special attention to punctuation. For example, Igor reported
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that Ivan’s messages reminded him about the punctuation rule: commas before and after
verbal adverbs and verbal adverb phrases.

Culture and Identity

...foundations of language teaching and learning must rest on the learner’s
personal connections to the HL [heritage language]. In particular,
pedagogical practices must focus on a) validating the learner’s prerogative
to define him/herself in terms of their language and culture of ancestry no
matter how remote or insignificant the connection to this ancestry may
seem to native speakers of the HL or to any one else, and b) facilitating the
learner’s search for identity vis-a-vis the HL/HC [home language, home
culture]. (Carreira, 2005, p. 7).

Because discourse is a form of social practice in which participants are ideologically
positioned, language learners can struggle to be considered legitimate speakers; their
ability to achieve legitimacy is strongly tied to the power dynamics of a given situation
(Angelil-Carter, 1997). Language learners in particular have complex, continually
shifting identities in light of the flux of self expression and the influence of two cultures
(Pierce, 1995). One of the key reasons for heritage learners to take up the study of their
home language is a desire to understand themselves better as a cultural entity and thereby
locate their linguistic/cultural identity (Campbell & Rosenthal, 2000). Ethnic pride and a
national social premium on diversity may be in play as well as individual unease with an
unbalance of home and host cultures. The ways in which participation in CMC learning
activities contributed to the learners’ sense of bicultural identity was therefore of
particular interest and formed the basis for a number of student interview questions.

All the students reported having found the online discussions enjoyable, perhaps mainly
because they shared the same background; they had all left Russia when they were young
and had met, and were still adjusting to a new language and culture. The discussion
"Adaptation to American Culture," initiated by Igor, was one place where students could
share these common experiences.'

Maxim: Koeda mul npuexanu 8 Amepuxy, MeHs Omnpaguiu 8
UHMEPHAYUOHANbHYIO WKOY 8 bponkce. Mue Ovlio ouenv masiceno, max
KaK 51 He 3HAJl AHSIULICKO20 A3bIKA. ... B nepewiii 0env mens cnpocunul,]
CKONIbKO MHe ObL1o 1em, a sf,] kaxk oypak/,] cmompro uenosexy 6 auyof,]
Huyezo e[ [nonumas.

When we came to America, I was sent off to the international school in
The Bronx. It was very difficult for me because I didn't know English. ...
On the first day I was asked how old I was, and there I am like a fool,
looking the person in the face and not understanding anything.

Kirill: Koeoa mui npuexanu, s nowen 6 amepuxancxyro public school.
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Kozoa s nowen nepewiii denv 6 wixony/,] mou pooumenu 600pysrcunu MeHs.
camoul 8adxcuolf,] no ux muenuro/,] ¢ppazoii na noman[njom anenutickom:
"Where is toilet?" :)

When we came, I went to American public school. On the first day of
school, my parents armed me with what they considered the most
important phrase, in broken English: "Where is toilet?" :)

In the interviews, students reported high satisfaction with the topic of adaptation to U.S.
culture. Maksim: "It was nice to be able to communicate with someone like me, who had
the same experience of coming over to this country from Russia and had the same
difficulties and struggles. Igor: "I liked that we had so much in common and when I said
something, like how I felt when I had just come to this country, everybody understood
me because everybody went through the same stuff." Kirill: "I enjoyed the fact that I
could make a totally Russian joke like the one about Georgians and their specific accent
and be sure that all the others would understand me and I didn't have to struggle
explaining the idea."

In addition, all of the students expressed optimism concerning the future of Russia. The
possibility of using Russian in their future careers was given as a primary motivational
factor in their decision to study the language. One of the students wants to become an
immigration lawyer and believes that his knowledge of Russian and Ukrainian will help
him a great deal. Students also mentioned that some of their relatives work in fields
where there is a need for Russian competence. Aleksei posted the following message:

Boszepawasce k npeomemy o "nomepe unmepeca xk Poccuu,” s xouy
CKA3amo, Ymo, 80 8CAKOM Cyyde, IKOHOMUUECKUL unmepec Haooopom
sospacmaem. Mot omey pabomaem 6 6OILUIOU AMEPUKAHCKOU KOMNAHUU
10 NPOU3B00CMBY Npecc-popm 05 ROTYUeHUs U30eUl U3 NIACMMACCYHL.
Oma komnanus pazmewaem 3axazvl 8 08yx ovieuiux pecnyonuxax CCCP.
... Taxkoeo euoa denosvie omuouteHus ObLIU Obl HEBOIMONCHBI D3 NOMOWU
J00ell, 3HAIOWUX PYCCKULL A3bIK.

Returning to the subject of 'loss of interest in Russia', I would like to say
that, in any case, economic interest is, on the contrary, increasing. My
father works for a big American company producing press-forms for
making things out of plastic. This company has branches in two republics
of the former USSR.... Business relationships like this would be
impossible without the help of people who know Russian.

In online discussions, students often compared U.S. and Russian cultures. Even though
they expressed their clear preference for Russian culture, they sometimes mentioned that
they do not feel completely Russian any more or were otherwise ambivalent.
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Ivan: I npeonaearo o6cyoums pycckue mpaouyuu, Cmuib HCU3HU,
kynemypy. Cuumaeme niu 8bl, YmMo OHU OMAUYATOMCS OM AMEPUKAHCKUX ?
Ecnu oa, mo xax? Kaxoii cmuns socusznu nooxooum eam oboavuie? ... A
3aMpOHY 2MYy memy, HOMOMY YMO OHA MEHS KAK-MO 0axice mpegodcum,
8e0b MHO2UE 100U, Nepee3dicas 8 Opy2ue Cmpanbsl, 3a0618at0M NPo 80K
poonyio. Kozoa s npuexan 6 Amepuxy, meHsi nopasuio mo, Kaxk 30ecs
edceOHesHo odesaromces. Yeuos eac 6 makom euoe, 1oou 66l noOymMalu,
ymo 6vl U 6EOHbL, UU COOPATUCH KPACUMb 02Pady c80e20 0oMa. ... Ymo
JHce Kacaemcest e0bl, MAK MO0 NPOCMO YAHCAC, 5 HUK020d 3a 8CIO C8010
JHCU3HD He 8UOe MAKOe 02POMHOE KoIuuecmso gacm-¢ghyo 3asedenuii :()
Koneuno[,] s cuumaro, umo pycckuii cmuno ayuwie. ... A 206opsi npo
cmunb aHcuznu, Poccus, cnasa boey, ne "cmpaoaem"” "Amepuxanckou
meumou”.

I suggest discussing Russian traditions, life style, and culture. Do you
think that they are different from American ones? If yes, how so? What
lifestyle suits you better? ... I brought up this topic because it's something
that bothers me; lots of people who move to other countries forget about
their homeland. When I came to America, I was shocked how people dress
here. If people saw you like that [in Russia], they would think that either
you were poor or you were going to paint your fence. ... As for the food,
it’s just awful. I’ve never in my life seen so many fast-food places :0 Of
course I think that the Russian way is better. ... And talking about life
style, Russia, thank God, is not preoccupied with ‘the American dream’.

Kirill: Hsan, xoeoa s npouuman eawiu udeu,zﬂ OYEHb 00120 CMEAICA,
NOMOMY YMO 6bl NONAU NPAMO 8 MOYKY. Pyccxuil cmuns sicusnu mue,
maxaice Kaxk u 8am, boavute no oywe. A yyecmeyio cebs npusmueli 8
pycckoil komnanuu, yem 6 amepuxanckou. C 6onbuuncmeom
amMepuKanyes npaKmuyecKku He 0 4em pazeo8apueams, Kpome KaK o
beticoone, amepukanckom ghymooie, ede u 0 pa3HblX CHIACMHSIX.

Ivan, when I had read your ideas, I laughed for a long time because you
really hit the nail on the head. Like you, I prefer the Russian life style. I
feel more comfortable in the company of Russians than Americans.
There’s nothing to talk about with the majority of Americans besides
baseball, football, food and different gossip.

Maksim: Kupunn, s na meoeti cmopone nacuem pycckou komnanuu. C
HAWuMu 1100bMy ecmb 0 4em nobazapumse u nowrymums. C
AMEPUKAHYAMU HEMHO20 He MAK, Y HUX C80U IOMOD U C80U UHMEPECH.
Kirill, I’'m with you here about spending time with Russians. With our
own people there’s a lot to shoot the breeze and joke about. It’s not the
same with Americans. They have their own humor and interests.
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Some students were less categorical in expressing their disapproval of U.S. culture. For
example, by his final sentence below, Igor already seems uncertain.

Igor: C mex nop, xak s ctooa npuexan u nowén 6 WKOLY, s HA4aN
3ameuamy, 4umo 30ech, 6 Amepuke, 6ce HAUUHAEMCSL C TUYHOCMU, A 8
oanvHeluem npusooum K uHousuoyaiuzmy. Oun npucymcemeyem 8
KaxcooM acnexme amMepukaHcKou HCU3HU. 6y0b Mo WKOAd, KOLNeOHC Uil
paboma. Bce cmpemamcs 6 nepgyio ouepeosb peulums c80u npod.ieMbl, He
BOHYACH O Uydcux. A noxa ewé ne pazobpaics, umo ayyuie...

Since I came here and went to school, I began noticing that here in
America everything starts with the individual person, which later leads to
[absolute] individualism. This manifests itself in every aspect of American
life: school, college, or work. Everybody tries to solve his own problems
and not worry about other people. I haven’t figured out yet which is
better....

Maksim (in contrast to his earlier posting): 5 yowce npooicun 6 Amepuxe
0KO0 9-mu iem, U s NPUBLIK K AMEPUKAHCKOU HCU3HU U KyTbmype. ... A
ovL1 8 Poccuu 06a 200a HA3a0 u cKajicy 6am 4ecmHo, s ceds 4ycmeos8a.l
Kax 6 uyocoti cmpane. OOuH paz s Nowiesl 8 Maza3ut 3a COKOM U, 3atios 8
MazasuH, s cpasy noje3 8 Xo100UIbHUK U 00CMan 08e 6auKu 10J104H020
coka. Ilpooaswuya npocmo ogpueena u Ha4aLa Ha MeHsi Kpuuams, max
KaK y HUX cHa4axa naamsam, a nomom oepym ... A cebs uyecmeyio
komehopmno 6 IlImamax, npocmo xax y ceds ooma.

I've lived in America for about nine years and am used to American life
and culture. ... I was in Russia two years ago, and I’ll tell you the truth, I
felt like I was in a foreign country. Once I went to a store to buy juice,
walked in, opened the refrigerator and got out two jars of apple juice. The
saleswoman just freaked out and started yelling at me because there you
have to pay first and then get what you want ... I feel comfortable in the
U.S., completely at home.

Aleskei (responding to the discussion about friendship): 5 cuumaro, umo
cyoumn 0 Opyscobe HYIHCHO, OCHOBBIBAACL HA UHOUBUOYATIbHBIX
Xapaxmepax 1ooeti, mexcoy KOmopvlMu 3ma opyxcoa cywecmayem.
Henv3zsa cyoums o Opyrcbe, 0cHO8bI8AAC, HA 2e02paAPudecKoM
MECOPACNONONCEHUU OPYAHCAUUX TH00€l. ... A cuumaro HemHozo
HEeIMUYHBIM, HA3bI8AMb MYCOPOM MO, YMO 8AM He HPABUMCSL 8 UYIHCOLL
Kynibmype, mem Oofee, umo si He OyMaio, Ymo bl OOCKOHAILHO 3HAeme U
nOHUMaeme 3my KyJivmypy.

I think that you can judge a friendship based only on the individual
personalities of the people between whom that friendship exists. You can't
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judge friendship based on geographical location. ... I don’t think it’s quite
ethical to call everything that you don’t like in a foreign culture garbage;
moreover, | don’t think that you fully know and understand this culture.

The instructor also made attempts to tactfully point out to the students that they might not
necessarily be seeing all sides of U.S. culture and that their attitudes might change over
the time. For this purpose, she used a more informal, rather intimate, tone in responding
to Ivan.

Ivan: S cauraro, 94TO SI3BIKOBOM Oapbep 5 MPEOI0NIEIT JOCTATOYHO OBICTPO.
EnuHCTBEHHOE, YTO MEHS 0 CUX IMOP TPEBOXKUT, TAK ITO aMEPUKAHCKas
nuiia, Beckh 3ToT fast food, Bce HUKaK HE MOTY K HEl MPUBBIKHYTh.

I think that I overcame the language barrier relatively quickly. The only
thing that bothers me even now is American food, all that fast food. I still
can’t get used to it.

Instructor: Hean, a evt xoounu 6 kaxkue-Hubyob 0opoaue, max Ha3vleaemvle
fancy, pecmopanwvl? A oymaio, umo mam eoa oueHb 8KYCHAS .... XOuy
nOOeIUMbCsL CBOUM ONBIMOM. A, KaK u bl, CHAYAA OYEHb CKYYANd NO
PYCCKOU ede, a NOmoM, 20e-mo yepe3 200, Kynuia pycckyio edy (konbacy,
pblby, x1eb) 6 pycckom mazazute u nopasunacs. Bee kakoe-mo conenoe,
Hegxycroe. OKazvleaemcsi, st NOCMENeHHO OMBbIKIA O PYCCKOU NULYU.
Takoe modicem u ¢ samu nPoOU3OUMU.

Ivan, have you ever been to any expensive, so-called fancy, restaurants? |
think that the food there is delicious. ... I would like to share my own
experience. Like you, in the beginning I really missed Russian food, but
about a year later, I bought some Russian food (sausage, fish, and bread)
at a Russian store and [ was surprised. Everything was salty and didn’t
taste good. It turned out that I had gradually become unaccustomed to
Russian food. This could happen to you as well.

Learners clearly enjoyed these CMC opportunities to explore their feelings and
experiences as biculturals with others of similar backgrounds. In addition to serving as a
neutral and supportive venue for exploration of bicultural identity, the medium afforded
learners the time and tools for the careful development and composition of their ideas in
the language they were targeting for improvement.

Instructor’s Roles

In terms of grammatical accuracy, syntactic competence, and spelling, the instructor’s
role was significantly less predominant as compared to that with non-native speakers
using CMC to learn Russian (Meskill & Anthony, 2004, 2005). Students reported that
they paid more attention to the linguistic forms in their classmates’ postings than to those
in their instructor’s postings. This can be accounted for by the fact that heritage learners,
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because they already have a relatively high level of proficiency compared to non-native
speakers, exercise more independence when communicating. Two students, however,
mentioned that they had observed such implicit instructional techniques as recasting and
linguistic traps (see Appendix D for descriptions of these and other online instructional
conversation strategies employed) but were reluctant to assess their effectiveness as
compared to the explicit error corrections used by the instructor in grammar exercises.
For example, one of the heritage students pointed out that he had incorrectly written the
word xonekmususzm as 'konexmueusm' with one 7 instead of two zs. He noticed that when
the instructor asked him to clarify the meaning of the posting, she spelled the word
correctly and thus modeled the right form for him. He, however, could not recall many
other examples of such online behaviors. The native Russian speaker noticed such
instances of gentle correction on the instructor's part and eventually began using the same
technique when encountering heritage students' errors. The heritage students expressed
their appreciation of the positive and non-threatening manner of this instructional
technique.

All students saw the instructor mostly as a facilitator, and course administrator (providing
the Russian keyboard stickers, opening new discussion spaces, giving directions on
technical issues, etc.), and as a critical expert who sets set and maintained a tone
appropriate for formal academic discourse. For example, Russians are often inclined to
see issues as black or white and quick to take sides. Immediate dismissal rather than deep
analysis of a problem and its roots is common, especially for adolescents who, in general,
tend to be absolutists. In the following dialogue with Ivan, a native speaker, the instructor
explicitly acknowledged the structure and clarity of the student's posting as a strategy for
calling the heritage learners' attention to such a model. By asking questions, however, she
also prompted and encouraged all students to debate the merits of censorship.

Ivan: Ilpumenenue mrodxcecmea cios UHOCMPAHHO20 NPOUCXONHCOEHUS,
AHCAP2OHUBMA U MAMA ABTISIEMCS O4eHb AKMYATbHOU MeMOll Ha
ce200Hewnull Oens. Eciu cnosa unocmpanno2o npoucxodicoenus 6yoym
3amewams pyccKue 8 maxKom dce memne, mo UCHe3H08eHue PyccKoeo
A3bIKA 0eliCM8UMENbHO 8eposamHo. A cuumaro, 4mo 21aeHoll NPUYUHOU
mo2o, Ymo Mo000e NOKOJIeHUue CMAlo 3amenams "Hopmanvhsie” cnosa
AHCAP2SOHUBMAMU - DIMO HEXBAMKA CIOBAPHO20 3aNaAcCa U HeyMeHUe
00Wamvcsl Ha AUMePaAmypHOM pYCCKoMm szviKe. ... Ha éonpoc: "Umo
Oenams..?", 51 661 omeemui, Ymo HeobX00UMO CO30aMb 3AKOH, KOMOPbLLL
Obl 0cpanuuusan ynompeobieHue UHOS3bIYHbIX CLO8.

The use of so many words of foreign origin, jargon, and swear words is a
real problem today. If words of foreign origin keep replacing Russian
words at this pace, the disappearance of the Russian language is indeed
possible. I think that the main reason that the younger generation has
begun replacing 'normal' words with jargon is their lack of vocabulary and
inability to communicate in literary Russian. ... As for the question "What
should be done?", I would say that it is necessary to introduce a law
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limiting the use of foreign words.

Instructor: Hean, mue ouenv nonpasunoce sauie svickasvigarue. Bol
YémKo gvlpadicaeme C60€ MHeHUe U yMelo e2o apaymenmupyeme. Mue Ovl
X0menocs npoOOINCUMb HAULY OUCKYCCUIO NO BONPOCY OZPOMHO20
KOIUYeCmea Cl108 UHOCMPAHHO20 NPOUCXOHCOEHUS 8 PYCCKOM s3biKe. Bl
cuumaeme, 4mo ynompeoienue cl108 UHOAZLIYHO20 NPOUCXONHCOCHUSL
MOJACHO 02PAHUYUMb ULU YPeSYIUposams 3akonom? Hnmepecno, kak smo
coenams YUCmo npaKmuyecKu?

Ivan, I very much liked your message. You clearly express your opinion
and skillfully support it. I would like to continue our discussion
concerning the enormous number of foreign words in the Russian
language. Do you think that the use of foreign words can be limited or
regulated by law? What about the purely practical aspects of doing so?

Whereas at the beginning of the fall semester students often expressed their outright
disagreement with one another and with ideas in their readings, this behavior gradually
decreased in favor of taking other perspectives into consideration. In the previous
example, the instructor provided a model for expressing disagreement after praising some
aspects of the posting and prompted the rest of the class to express their opinions on the
subject. The following is an excerpt from a similar exchange between the instructor and
Aleksei, the most advanced heritage student.

Aleksei: Boizvigaem youenenue mHeHue Hekomopulx nodetl. Mcmopus
paszsumus 106020 A3bIKa NOKA3bI8AEM, YMO 8Ce A3bIKU BUOOUBMEHAIOMCSL.
... Amepuxanckuii A3vlK MeHsemcs euge bvicmpee yem pyCccKuil,
n008epeasncs GIUAHUIO OPY2UX SA3bIKO8, KOMOpble NPUXOOSIM C 02POMHBIM
KOIUYeCmeomM uMmuzpanmos. M nukmo ne 2ogopum o mom, 4mo
amepukauckuil A3viK ucyesaem. Haobopom, ¢ yoosonscmeuem
NPUHUMAIOMCSL C06A, AHAN02a KOMOpbIM Hem 6 A3bike. Hanpumep, cnosa
'glasnost,’ 'sputnik,’ u 'perestroika’ npuwinu 6 anenutickutl u3z pycckoeo.

The opinions of some people amaze me. The history of the development
of any language shows that all languages change. The American language
is changing even faster than Russian, subject to the influences of other
languages which come with the enormous number of immigrants.
However, no one says that the American language is disappearing. On the
contrary, the words that do not have equivalents in the language are
readily accepted. For instance, the words 'glasnost,' 'sputnik,' and
'perestroika’ came to English from Russian.

Instructor: Anekceli, s ¢ BaMu coriacHa. Bce S3bIku MEHSIOTCS CO
BpeMeHeM. Eciu Obl BBI ceiiyac Havaau u3jiaraTh CBOM MBICITH SI3BIKOM
[TymkuHa, 310 Bpsaa u Obl10 OB YMECTHO. ... Ho Beab HOBBIE cl0Ba
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3aMMCTBYIOTCS U3 IPYTHX S3BIKOB HE TOJBKO B TEX CIIy4asiX, KOrja B
pyCCKOM A3BIKC HCT ITOAXOAAIINNX 3KBHUBAJICHTOB, U OTO TO, YTO, C MO€I>'I
TOYKH 3pEHUs, OECITOKOUT aBTOPOB CTaThu. [10 MHEHUIO MHOTHX, ceiiuac
MIPOUCXOJUT «aMEPUKAHHU3AIIH PYCCKOTO s3bIKa. PebsiTa, 4To BBI Bce 00
3TOM JqyMaere?

Aleksei, I agree with you. All languages change over time. If you were
now to begin expressing your thoughts in the language of of Pushkin, it
would hardly be appropriate. ... However, new words are borrowed from
other languages not only when there are no suitable equivalents in
Russian, and that, in my opinion, is what's bothering the authors of the
article. Many people think that the Russian language is now undergoing
Americanization. Guys, what you all think about this?

It was also one of the instructor's goals to challenge heritage/native students' cultural
beliefs and attitudes, provide them with alternative perspectives, and help them learn
tolerance toward and acceptance of another culture. Such an attempt is illustrated in the
following exchange:

Ivan: Hzopw, s ¢ 6amu nonnocmoio coenacen. H u cam samemun Kako2o-
Mo pooa 220U3m 8 amepuranckou Hayuu. A nac 6edb 60CHUMbLEANU
COBEPULEHHO NO-0PY2OMY: HYHCHO NOMO2AMb OIUNCHUM, UHO20A 0axice
CMagumbs YbU-mo npooaeMbl Ha Nepsvlil NAaH... A He NOHUMAIO, KaK
MOJACHO BCIO IHCU3HL NOCEAMUMb MOJILKO cede nodoumomy?

Igor, I absolutely agree with you. I, too, have noticed a sort of selfishness
in the American nation. We were brought up completely differently: you
have to help others, you sometimes even have to put other people's
problems first... I don’t understand: how can you devote your whole life
just to your own beloved self?

Instructor: Hy, Hean, e 6y0bme max kame2opuyHvl. AMepuxkanybl moxce
nomozarom oaudxchum. Pasnuya ¢ mom, umo amepukanyvl nomozarom He
6CeM ONUNCHUM, d MOJbKO OECNOMOWHBIM. OemsM, UHBAIUOAM U M.O.
Omo cuumaemcs HenPUIUYHBIM Olsl, HANPUMep, 300P08020 MOI0O020
MYAHCHUHBL NPOCUMb NOMOWU 8 MO 8PeMsl, KAK OH 8 COCIOSIHUU Cam cebe
nomous. ... Challenge cuumaemcs 00HUM U3 KIHOUEBbIX CIO8 OISl
NOHUMAHUS AMEPUKAHCKO20 HAYUOHATbHO20 XapaKmepd, A6154Ch,
Kcmamu, 0OHUM U3 MPYOHONEPeBoOUMbIX.

Well, Ivan, don't be so categorical. Americans also help others. The
difference is that Americans help not everyone but only the helpless:
children, the handicapped, etc. It is considered inappropriate for, let's say,
a young healthy man to ask for help when he is capable of helping
himself. ... "Challenge" is one of the key words for understanding the
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American national character and, by the way, one of the most difficult to
translate.

Finally, it is noteworthy that as soon as the instructor withdrew herself from the
discussion, the tone changed to informal and, in some cases, even vulgar:

Kirill: Henasuoicy [A]mepuxanckue uovi cnopma. Smom
[A]mepuxanckuii hymbon smo noanoe, uzsfe[usaioce 3a crnosa, 2[ajemo. ...
A 3a cnoso "¢hymoon" ux ecex nosecumsv nado. Kaxou ¢hymoon eciu mau
8ce epems 8 pykax?

I hate American sports. That American football is a total, excuse my
language, bullshit. As for the word "football," they should all be hanged.
How is it football if the ball is always in your hands?

As is evident from the above examples, if the goal of CMC discussions is to develop
students’ skills in engaging successfully in academic discourse, the instructor’s role
should be that of critical expert and active participant who, by her consistent and guiding
contributions, serves as a model and gatekeeper for acceptable communication. Through
instructor modeling, guidance, and feedback, the heritage learners became familiar with,
and more proficient in, the argumentation styles and structures characteristic of academic
writing versus the informal speaking in which they were already fluent.

Conclusion

CMC may be one tool of many to increase biliteracy in the monolingual-dominant United
States. Technology has, after all, been found to be a highly appropriate tool for language
learning in general and language learning for bilingual/biliterate learners in particular
(Meskill, Mossop, and Bates, 2000). Far from being mere skills acquisition, mastery of
additional languages and literacies involves learners developing the competence to move
fluidly between discourses, to mediate between two languages and cultures in a way that
allows perspectives and insights not available to monolinguals (Kramsch, 1997). As
illustrated in this case study, CMC is a viable tool to help heritage learners increase their
lexical range and command of written registers in the home language. Moreover, it
allows a forum for the exploration of cultural identity and the refinement of mother
tongue competence in varying discourse domains. Although additional research on
heritage learners and CMC is greatly needed, the field has nonetheless made great strides
in evading the technological determinism of earlier decades and embracing the potential
of telecommunications as a powerful tool for language teaching and learning. Rather than
being viewed as a determining force in language education, technology is now more
commonly viewed as a means of mediating human encounters. As such, it is seen as part
of the complex narrative of human development (Haas, 1996; Tierney and Damarin,
1998). Its role in augmenting learning opportunities for heritage language learners is part
and parcel of just such a story.
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Appendix A. Pre-course Questionnaire

1) When did you come to the U.S.? How old were you?

2) What language do your family members mainly speak?

3) In what contexts are you comfortable speaking Russian? (home, shopping, socializing,
etc.)

4) Name two contexts in which you find it difficult or impossible to manage function in
Russian.

5) Are you comfortable reading Russian? How often do you read in Russian and in what
amount? What kind of materials? Do you read Russian for work or for pleasure?

6) Are you comfortable writing Russian? How often do you write/type in Russian and in
what amount? Under what circumstances?

7) Write two sentences in English that you would find impossible to write in Russian.

8) What are your goals in studying your mother tongue?

9) How do you feel about Russia? Do you plan to return at any time?

10) What do you think about the future of Russia? Are you optimistic about it?
Pessimistic?

11) Do you think you know a lot about Russian culture, literature, history, politics, etc?
Would you like to learn more?

12) How do you feel about the US?

13) Do you find yourself comparing Russian and American cultures? If yes, which one
do you prefer and why?

14) Do you find English easier or more difficult than Russian?

Appendix B. Interview Questions

1. What motivates you to learn study your native language?

2. For what purposes will you use Russian in the future?

3. How do you maintain your Russian skills? Reading? Writing? Conversations with
family/friends? 4. How does participation in online discussions stimulate your interest
towards Russian culture/politics/history? Do you think this is a good forum for such
learning? If so, why? If not, why not?

5. How do you feel about discussing such topics with your classmates? Do you feel any
pride in your heritage? Do you prefer discussing such things online or in the live
classroom? Why?

6. Does communicating online stimulate your interest towards in the Russian language?
7. How does participation in online discussions help you improve your writing style?
Does it help you express your thoughts? If so, how so?

8. Do you think it helps you increase your vocabulary?

9. Did you notice any grammar rules/uses from other’s other people's online postings?
How does participation in online discussions help you improve your grammatical
proficiency? What helps you more to improve your grammatical accuracy and spelling:
participation in online discussions or drill and practice exercises?

10. How does participation in online discussions help you improve your spelling?

11. Have you noticed that the instructor provides implicit feedback to your errors, trying
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to correct your mistakes gently but without explicitly pointing them out? If yes, what is
your reaction to that?
12. Have you noticed correct forms in your classmates’ postings?

Appendix C. Participants

Years in the US

Participant Status |Age of Arrival (by the end of the year of study)

Ivan Native 16 1
Alexei Heritage 14 7
Maksim Heritage |12 9
Kirill Heritage 7 11
Igor Heritage |15 7

Appendix D. Instructional Conversation Strategies

e SAT: Saturation: When a particular form (sets of vocabulary items and/or
syntactic forms) is introduced in the f2f (face-to-face) classroom, the instructor
uses the CMC portion of the course to saturate the conversation with these forms.

e PLT: Providing Linguistic Tools: When a topic comes up in the CMC portion of
the course, the instructor provides the vocabulary items and/or other forms that
students would logically need to participate in discussion of that topic.

e IM: Incidental Modeling: The instructor models forms that learners appropriate
and used in their f2f and online communications.

o CAF: Calling Attention to Forms: The instructor points out forms learners would
either be using or need to be using.

e FFF: Providing Meaning/Form-Focused Feedback: The instructor integrates
form-focused feedback into the communicative stream (frequently in the form of
recasting).

e PA: Prompting Assembly: The instructor provides learners with models and tools
that equip them to combine target language forms of their own.

e LT: Using Linguistic Traps/ Corralling Learning: The instructor corrals or traps
learners into using specific target language forms under study (by asking
questions, providing topics and tasks, etc.)



