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Background 
 
In Spring 2019, the University at Albany assessed the degree to which students were achieving 
student learning objectives in US History, Foreign Languages, and Natural Sciences. A total of 
67 courses that meet the US History General Education requirements were offered by the 
University in the High School program during the 2018-19 academic year. Since no instructor is 
ever sampled for more than one section, there were 36 courses eliminated from the sample pool, 
as the instructor was already being sampled in another course. Additionally, 1 course was 
removed from the sample at the request of the Assistant Director of the University in the High 
School program, and 1 sampled section was cancelled due to low enrollment. The US History 
sample consisted of 29 classes from high schools across the state that participate in the 
University in the High School program. The maximum student N in the sample is 6071. 
Enrollments in the sampled courses ranged from 3 to 1002.  
 
Twenty-seven of the 29 instructors sampled (93%) submitted at least some material for the 
assessment. 23 of the instructors submitted fully completed forms at the end of the semester3. 
The response rate for this assessment is an improvement over the response rate for courses 
meeting this General Education requirement in the assessment conducted in the 2013-14 
academic year, which was 52%.  
As we have noted for the past few years, the instructor participation rate and quality of 
documentation received on this administration of the General Education assessment was better 
than it has historically been. We believe this is attributable to better communication from IRPE, 
including earlier notification of selection for the sample, and a pre-notification of all instructors 
in the two categories by the Assistant Director of the University in the High School program, 
who functioned as a liaison between the IRPE office and the high school teachers who were 
instructors of the UHS courses. Instructors mapped their courses to specific learning objectives, 
reflected on assessment results, and discussed how their findings would influence their course 
design and pedagogy for these courses in future semesters.  This is exactly what we hoped the 
assessment process would produce. Appendix B illustrates these activities and reflections. 
  

 
 
                                                 
1 Note that the numbers in this report vary slightly from learning objective to learning objective—this is reflective of 
students who may have added or dropped a particular section of a course, as well as those who may have been 
absent on a day when a particular assessment was conducted.  
2 It appears that several instructors submitted aggregated data for multiple sections of their course, despite being 
sampled for only one of those sections. With no way to disaggregate this data ex post facto, we have chosen to 
include it. While it adds to the overall N of the sample, it does make some individual sections look artificially larger 
than they actually were.  
3 Two instructors who submitted other course materials did not submit assessment results at the end of the semester. 
One instructor submitted results only for the first learning objective. One instructor submitted results in a format that 
was not usable, and did not respond to the request for a resubmission.  



 
Course Embedded Assessment 
US History General Education assessment results indicate that the majority of students 
“Exceeded” or “Met” expectations, as shown in the composite graph below, as well as graphs for 
each of the individual learning objectives on the following pages. Large majorities of students 
were reported to have either met or exceeded each of the four learning objectives, with the 
combined “Exceeded” and “Met” values being 83 -89% for all four objectives.  
 

 
 Figure 1: Summary of US History General Education Results  
 
 
The Learning Objectives for the category are as follows:  
U.S. History courses enable students to demonstrate: 

1. knowledge of a basic narrative of American history (political, economic, social, and/or 
cultural), including an awareness of unity and diversity in American society; 

2. knowledge of representative institutions in American society and how they have shaped 
and been shaped by different groups; 

3. an understanding of the relationship (s) between America and other parts of the world; 
4. an understanding of various tools and approaches used in interpreting U.S. history. 
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Figure 2: US History Learning Objective 1 
 
 
 

 
Figure 3: US History Learning Objective 2 
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Figure 4: US History Learning Objective 3 
 
 

 
 
Figure 5: US History Learning Objective 4 
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Comparison between UHS and On-campus Student Populations 
 
In the US History category, comparisons of performance between the UHS and on-campus 
populations remain skewed, but are somewhat less skewed than we have often seen when 
comparing General Education results of these populations. Although the UHS students led the 
UAlbany students in all categories when “Exceeded” and “Met” numbers are combined, the 
margins were generally smaller—between 2 and 20 percentage points.  
 

 
Figure 6: Comparison of Combined “Exceeded” and “Met” Results, by Learning Objective 

 
Amongst UHS students, between 2% and 3% of students “Did Not Meet” the respective learning 
objectives. In comparison, the number of on-campus students who “Did Not Meet” is between 
9%- 19% for each of the learning objectives. 
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Figure 7: Comparison of Results for UHS and On-campus Populations on  

US History Learning Objective 1 
 

 
Figure 8: Comparison of Results for UHS and On-campus Populations on  

US History Learning Objective 2 
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Figure 9: Comparison of Results for UHS and On-campus Populations on  

US History Learning Objective 3 
 

 
Figure 10: Comparison of Results for UHS and On-campus Populations on  

US History Learning Objective 4 
 
It is important to note that the majority of students who enroll in University in the High School 
courses tend to be highly motivated and high performing. In fact, only juniors and seniors with 
an overall average of B or better are allowed to enroll in UHS classes. One could reasonably 
expect students who have a high GPA to perform well in these classes. Additionally, on-campus 
students taking courses meeting this General Education requirement may be doing so only to 
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fulfill the General Education requirement, and that is a potential explanation of differences in 
performance that appear to exist across these populations.  
 
We also recognize that the UHS courses cover the same material as the on-campus offerings, but 
typically do so in a year-long format rather than the standard semester format. Additionally, the 
typical UHS course meets every day, not a few times a week. Both of these could be contributing 
factors to explain the high performance of UHS students relative to their on-campus 
counterparts.       
 
Comparison to 2010 & 2014 Results4: 
 
In comparison to the 2014 assessment of this General Education category, we see a drop of 
between 2 and 13 percentage points in the students who exceeded or met each of the four 
learning objectives. In comparison to the 2010 assessment of this General Education category, 
we see drops of between 4 and 9 percentage points in three of the four learning objectives, and 
identical results for one learning objective. It is possible that these drops do not reflect a change 
in performance, but rather clearer directions and advice regarding the grading expectations being 
communicated from the UHS office to UHS instructors. 
 
 

 
Figure 11: Comparison of Combined “Exceeded” and “Met” Results for UHS Population, 2019, 2014, 2010 
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4 Note that while this is the fourth round of assessment of the US History category for the on campus population, it 
is the third iteration for the University in the High School program, as General Education assessment of UHS 
courses did not begin until the 2006-2007 academic year.  
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The general education assessment forms that instructors complete as part of this assessment 
process asks them to record the length of time it took them to compile the data and complete the 
beginning and end of semester assessment forms (Please refer to Appendix C for the further 
detail). The average time required for the required preparation of the data and the completion of 
the forms was 108 minutes at the beginning of the semester, and 53 minutes5 at the end of the 
semester. As is often the case, some respondents did not provide responses to this question on the 
end of semester form, and thus we are missing data for those individuals (respondents 1, 2, 5, 14, 
18, 21, 22, and 24 provided no response to these questions; respondent 26 did not provide 
beginning of semester response, but did respond at the end of the semester). The amount of time 
taken by UHS instructors to complete the assessment forms at the beginning is very similar to the 
amount of time taken by both on campus instructors, and UHS instructors in other General 
Education categories. The amount of time taken at the end of the semester is well below the 
mean time taken for both on campus instructors and UHS instructors in other General Education 
categories. Note that the graph below only includes respondents who answered these questions.  

 
Figure 11: Time Required to Complete Assessment Forms 

 
 

 
Recommendations:  

 
1) As we have noted in this report, and many General Education reports in the past, there is 

a clear disparity between the performance of the UHS and UAlbany student cohorts. 
While we are able to explain some of the differences, this is an area where further study 

 
 
                                                 
5 Note that we excluded data provided by two instructors. Please see Appendix C for additional details regarding 
these exclusions.  
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is needed, as time and human capital permits. It is possible that UHS instructors are 
transposing the high school grades into the General Education Assessment forms rather 
than keeping 2 grade books—one with the “high school” grade, and one with the 
“college” grade.  
 

2) In recent years IRPE and UHS administrative leadership have worked diligently to 
improve the response rate from the instructors chosen to participate in the sample. The 
UHS offices, in particular the Assistant Director, have been instrumental in fostering and 
facilitating this improvement by reaching out to instructional staff and reminding them 
that participating in assessment is part of their obligation when they teach a course on 
behalf of the University at Albany. We recommend that these practices continue.  
 

3) We request that GEAC/CAA provide some guidance with regards to how to address 
portions of the population who don’t respond after being sampled, or those who provide 
the initial response at the start of the assessment process, but don’t complete the forms at 
the end of the assessment process. With the UHS population, these are often folks who 
claim to be “too busy” with end of the school year activities and promise to submit the 
materials after the end of the semester, but fail to follow through, and leave us with no 
recourse.  

 
 

  



Appendix A: Student Learning Objectives – US History 
 
 
U.S. History courses enable students to demonstrate: 

1. knowledge of a basic narrative of American history (political, economic, social, and/or 
cultural), including an awareness of unity and diversity in American society; 

2. knowledge of representative institutions in American society and how they have shaped 
and been shaped by different groups; 

3. an understanding of the relationship (s) between America and other parts of the world; 
4. an understanding of various tools and approaches used in interpreting U.S. history. 

  



Appendix B: End of Semester Reflections  

Respondent # Learning 
Objective # 

Comment 

2 1 I think the directed independent research helped students learn 
the curriculum.  I would probably give the students more 
independent assignments and fewer group assignments. 

2 2 Showing the American Experience video in class allowed 
students to really understand the life of a colonial woman.  The 
abolition project allowed students to highlight important 
women in the abolition movement 

2 3 Having a variety of assignments allowed my students to 
achieve this objective.  My knowledge of world history also 
lent itself to this objective.  I would have liked to include a 
larger group project for this objective. 

2 4 Students loved making the documentary and learned a great 
deal about 2nd and 3rd wave feminism from making the film.  
Quizzes allow me to make sure the students are learning the 
material during the semester.  I probably should have 1 more 
essay to better achievement this objective. 

3 1 Current events is probably the most engaging part of the 
course for my students. It allows for personal opinion and 
gives them some political insight that I believe is missing from 
many young adults. 

3 2 Quizzes on government, constitution, law, and federalism 
proved to be beneficial for most as they used a good part of the 
foundation as a stepping stone to their public policy projects. 
Two essays on the State of the Union address and college and 
career readiness gave the students ample opportunity to hone 
writing skills, which unfortunately are lacking for many 
students these days with the advent of “new” devices. 

3 3 Along with the current events portion, most students 
responded very well to the video presentation. Perhaps 
synonymous with today’s digital age. 

4 1 Scaffolding students’ learning, providing students with an 
outline, class discussions, and writing conferences.  I would 
not change anything. 

4 3 Highly structured class discussions; reading a narrative that 
detailed aspects of the slave trade with historical documents.  

4 4 Being a facilitator of knowledge instead of a “teller of history” 
allowed me to bring my students to a high level of 
understanding of the history of African-Americans in the 
United States.  Because I gave them a clear purpose for their 
research (putting the powerful narrative in context) as well as 
the tools needed to conduct their research, they were able to 
work together to create a cohesive, comprehensive outline that 



detailed three major eras in American history that shaped life 
for African-Americans. Placing the autobiographical 
narrative Redacted in historical context made Redacted 
account that much more important to them.  I would not 
change anything about this learning activity or its outcome. 

5 1 We live in a very conservative area (poor/rural) and our 
students male and female, for the most part, have a difficult 
time empathizing with people/groups that seek government 
attention to address social problems (Ironic in a way). If I 
weren’t retiring this year, I would need to figure out how to 
make this Learning Objective more relevant to students who 
fundamentally disagree with the content. 

5 2 I think it would help for me to include less “book knowledge” 
and focus more on activities and active participation, 
preferably with some type of competition involved. 

5 3 I would use more current events to make these past 
actions/events more relevant. Also, our students need to 
become better writers 

5 4 In addition to somehow teaching our students to be better 
writers, I would teach better debate and analysis skills. (These, 
of course, are “perfect world” answers. There is not a whole 
lot of time to incorporate them- as vital as these skills are) 

6 1 Open discussions examining various causes and effects in 
United States history. Greater usage of primary and secondary 
sources, followed by exegesis. 

6 2 Study of the purpose of federal, state, and local legislatures, 
and the impact of legislation. Greater analysis of non-
governmental institutions, such as political groups, unions, and 
think tanks. 

6 3 Analysis of American foreign policy, causes and effects of 
war, and international commerce. Greater empathy & 
understanding of the perspectives of other nations relative to 
the United States. 

6 4 Persistent comparisons of the various schools of historical 
emphasis, along with examinations of the various political, 
economic, and social/cultural perspectives of historians. N/A 

7 1 I believe the use of lecture as well as technology gave the 
students a basis to achieve my objectives. 

7 2 a variety of assessments being used. 
7 3 continued discussions about how your history affect and 

continues to affect places such as Japan, Latin American, 
Russia, Western Europe, etc. 

7 4 The use of outside sources such as defining the historian as a 
detective, etc. I will use more of the type exercises in the 
future. 

8 1 The historiography (reading outside essays by historians) were 
the least developed of the work.  Some students who do very 



well on tests and essays responded to the reading assignments 
with very general and undeveloped responses – almost as 
though they had “skimmed” the reading. 

8 2 Multiple choice (more knowledge/comprehension level work) 
went very well on this objective – however, when needing to 
analyze various sources (textbook, outside reading, teacher 
notes, videos, etc.) students’ responses often lacked depth of 
thinking to fully respond to how American institutions “have 
shaped and have been shaped by different groups.” 

8 3 Building on the foreign policy recommendation made by 
President Washington (neutrality – avoiding foreign 
entanglements), we traced how American foreign policy 
changed over time from the end of the 1800s (Spanish-
American War) through the 20th Century and into the 21st 
Century. Students were very interested in tracing this interplay 
of nations over time and performed very well. 

8 4 Two assessment tools helped students understand the various 
ways approaches used to interpret US history: 
1) Outside reading (historiography): beyond reading for 
content, students learned how to identify the thesis of the 
essay, the points made to support the thesis, any concessions 
made by the author.  They then concluded if the author was 
successful in supporting his/her thesis. Lastly, they wrote 
unanswered questions that should have been considered by the 
author.   
2) Reading primary source excerpts: beyond reading for 
content only, students had to consider the time period, the 
events/people of that time, the intended audience, and, as with 
historiography, the main points and supporting details.  These 
readings were extremely helpful in allowing students to see the 
complexity of history itself rather than a mere narrative of 
traditional events.   

11 1 The homework assignments, writing assignments, and 
classwork were all designed to reinforce the basic historical 
narrative of the nation’s past.  Lectures and collaborative 
projects also reinforced this objective.  The bulk of our day to 
day classroom experience was centered around mastering this 
narrative to the best of our ability.  If taught again, I would like 
to figure out ways to make the students more accountable for 
the content on their own, instead of delivering much of it 
myself. In that way, perhaps I would be able to focus on some 
of the other learning objectives were expectations were not as 
well met. 

11 2 Through the research paper and oral presentations, the students 
were each asked to examine institutions, how they affect day 
to day American lives, and how individual Americans interact 
differently within and against these institutions. Overall the 



students’ performance was strong in this area. Current events 
like Supreme Court appointments, congressional hearings, and 
committee investigations helped students apply what they had 
learned to the modern day.  In the future, perhaps units can be 
designed thematically, focused on individual institutions, 
instead of covering them when and as they arise in the overall 
narrative of the curriculum. 

11 3 I felt we did a good job early in the school year of fitting the 
American colonies and the early US into the larger struggle for 
empire seen in the New World, but overall I think this is an 
area upon which I can improve. Later in the school year, the 
students seemed to understand the shift in American foreign 
policy after the Spanish-American War, the conflicted nature 
of our entry into the World Wars, and our role during the Cold 
War. However, the students true understanding of the role of 
the US in the world today was limited by time constraints 
during the end of the year.  We do have to cover the colonial 
period in order to fulfill the high school curriculum, but 
perhaps the period of 19th century isolation needs to be 
covered more quickly in order to leave time for more recent 
foreign policy (particularly during the Bushes’ and Obama’s 
presidencies). Also, these events tend to have more impact on 
a young person’s life today, therefore these are topics to which 
it is easier to relate. 

11 4 Quite frankly, I need to provide more opportunities for my 
students to achieve this objective in the future.  There were a 
few assignments specifically relating to the idea of historical 
“theory” and how perspectives on the past are shaped and 
influenced by current events. Nevertheless, this is a definite 
area for growth. 

12 1 On the item analysis report on the Final Exam the students 
earned between 90%-100% questions correct on multiple 
choice questions #2, #17, #18, and #22. The student’s previous 
exposure to U.S. History and some of my students are enrolled 
in an African Diaspora taught at my high school helped 
students answer the questions correctly on the Final Exam and 
the Mid-Term. In addition, the African-American experience 
was a major focus in my class as I specifically emphasized 
Plessy v. Ferguson, Brown v. Board of Education, and the 
Civil Rights Act of 1964 in the course. The students 
successfully exceeded and met the free response questions, but 
I do want to point out that on both the Final Exam and on the 
Mid-Term the students had a choice of short answer questions 
to answer. There were 23 students enrolled in my class and not 
every student in the class chose the free response questions in 
the column on the left. However, most students earned the 
maximum amount of available points on the short answer 



rubric. Furthermore, the blog prompt on racism was the first 
blog requirement of the course and all of the students 
successfully engaged in a rich discussion on the topic of 
racism in American History. Every student completed the 
research paper and most students earned a grade in the 80s and 
90s and only 4 students out of 23 earned a grade in the 70s. 
There were no grades in the class under a 70. The students 
wrote a thorough research paper on Prohibition because this 
topic was a major point of focus in the class during the first 
quarter of the course. On the powerpoint project in the column 
on the left of this document all the case studies were covered 
in depth and every student in the course completed the 
powerpoint project and every student earned a grade over a 90 
on the assignment 23/23. The students were successful because 
each student in the class was placed in a group and each 
member of the group completed a specific aspect of the public 
policy making process. The students worked to complete the 
project on a shared Google powerpoint slide presentation. 
Overall, I don’t think I would change anything in this category 
moving forward except for changing some of my blog 
requirements which involved the students varying the students 
that they selected to respond to their blogs. Perhaps this 
requirement was a bit too onerous and was very time-
consuming on my part to track over the weeks to make sure 
that the students were picking every other student in the class 
and responding to their blog. Furthermore, there were some 
students who did not properly follow the correct procedures 
for citations on the research paper so I plan on inviting the 
school librarian next school year to my class to give a 
presentation on how to properly cite source material in a 
research paper. 

12 2 Final Exam Item Analysis: 
#4: 82.6 
#5 78.2 
#11 86.9 
#20 91.3 
#21 86.9 
The students on the whole successfully answered the multiple 
choice questions above on the public policy process because I 
reviewed with them prior to the Final Exam. However, there 
are some students who I find struggle with the legislative 
process in Congress and the role of the president in getting 
bills passed. 

12 3 On the out-of-class writing assignment this was blog prompt 
#5 out of 10 required blog assignments in the course. 21 out of 
23 students responded to the blog prompt and responded and 
engaged in a conversation with two other students in the class. 



As mentioned early in this piece the blogs were an excellent 
way to extend the conversation on various topics that were 
taught in the course. However, 2 or 3 students for whatever 
reason did not possess the work habits to complete the blog 
requirement each week. In fact one of my students failed the 
course mostly because he did not consistently complete the 
blog assignment each week. The student in question passed 
with the high school grading policy, but failed under the 
requirements that I outlined in the course syllabus. On the 
Mid-Term two students failed, five students earned a grade in 
the 70s, and the remaining 16 students earned a grade in the 
80s or 90s. 

12 4 On the research paper on Prohibition 13 students earned a 
grade in the 90s, 6 students earned a grade in the 80s, and 4 
students earned a grade in the 70s. As mentioned earlier in this 
document the students that earned a low grade failed to 
adequately properly cite the source material and some students 
did not earn maximum credit because they left out the required 
special interest groups that I wanted to be included in the 
research paper. Therefore, on the whole the students did very 
well with the writing assignment because I emphasized its 
importance throughout the first quarter of the course. As 
mentioned earlier I am going to use the school librarian as a 
resource to help the students properly use the citation process 
for the research paper. We completed Redacted reading in 
class as I placed the students in cooperative groups. The 
students had to identify the special interest groups and 
individuals who pushed for the legislations passage and the 
students also had to identify the groups and individuals who 
were against passage of the bill. All of the students completed 
the assignment, but I need to take a closer look at this task 
because it was tremendously time consuming to complete. I 
mentioned the oral presentation component earlier in this 
document as each student in the class successfully completed 
the requirements for the project. 

13 1 Using a Power Point for each chapter to teach the students, 
along with written notes, was a useful tool in getting the 
students to achieve the goals that were necessa1-y for success. 
There is always room for improvement, so I would assign 
more vocabula1-y and use more outside reading in the future. 

13 2 When using this teaching tool in the future I would change the 
rubric to include more groups or specific individuals (like 
statemen, businessmen, etc.) By doing this, the students would 
each be able to participate in an oral presentation for 
assessment. 



13 3 The overall lesson was successful. I would go over the HW 
questions in class so the students had a better idea of what I 
expected from them. 

13 4 Using as many tools as possible creates a deeper understanding 
and a better interpretation of U.S. histo1-y, so I would find 
more to discuss, examine and analyze. 

14 1 Strategies that helped: guided notes for the introduction of the 
materials with reading of primary sources. I would add a 
traditional stimulus based multiple choice & short answer 
assessment at the end to gauge understanding 

14 2 We discussed the pro/cons of the new Constitution and how 
certain groups were leery of the new documents. We also 
discussed how compromises was necessary in fulfilling the 
ideas of republicanism in the new country 

14 4 PLEASE SEE ABOVE MATERIALS. Student continuously 
use a variety of primary, secondary sources to developed 
historical arguments. 

15 1 The strategies that helped my students achieve this learning 
objective were daily review as well as weekly review games 
before exams. I believe consistency in assessment style and 
clear learning outcomes on every assignment also helped 
structure the class and help students know how to prepare for 
exams and complete assignments. The learning outcomes were 
typed on to every assignment to measure these objectives. This 
is helpful to students so they have a clear understanding of the 
learning objective. I also used strategies I teach my Redacted 
class on how to improve memory. These techniques help 
students memorize difficult concepts. In addition, I 
implemented strategies the Redacted uses to help improve 
student writing. We spent a week working on thesis 
development and incorporating historical research into a term 
paper. Improvement is needed in student writing. A change I 
would make is that I would assign more writing tasks. I also 
worked with the English department to improve their writing 
skills. One thing I would like to try to do next year is to have 
the English teacher incorporate a historical research paper 
writing lesson/assignment so students get more experience 
writing collegiate papers. This would also save me from 
having to take time away from teaching my content to instill 
proficiency in writing. At the risk of sounding arrogant, I 
would not change much to prepare for tests. Maybe create 
review sheets before each exam? I review at the beginning and 
end of every class. The reason some students did not perform 
well was because they did not study or prepare for exams. 
They did not complete assignments that would have helped 
them succeed on assessments and meet the desired objective. 



15 2 One successful strategy I used to teach this objective was using 
present institutions to trace the evolution of structures and 
policies in our government. We looked at an abundance of 
sources from multiple perspectives which also helped students 
understand the role individuals and groups play in shaping 
American government. Focusing on legislation and current 
policy as well as comparing/contrasting policy to past 
decisions and time periods gave students a solid grasp on what 
shapes society and how events and individuals play a role. I 
think one of the most successful strategies I used were in-class 
mini debates where students had to research multiple 
perspectives. Students did not know what side they had to 
defend until the day of the debates. The interactive nature of 
these assignments engaged the students and made the content 
more meaningful. (Not to mention it is a sneaky way to get 
students to conduct research). I would like to add more 
performance-based assessments like this next year. Students 
learn so much more from these types of assignments as 
opposed to the traditional homework assignments. One 
technique I would like to try is a Senate style hearing or 
assembly. 

15 3 One strategy I used to help students meet this objective was to 
utilize sources that were created outside of the United States.  
This allowed students to attain a better understanding of how 
foreign nations perceived events involving the United States. 
Seeing a topic from multiple perspectives gave students a more 
enlightened view of America and her relationship to other 
parts of the world. 
For this particular objective we also looked at news footage 
and video reels from events around the world (such as WWII) 
that involved America. This brought the subject to life for 
students. Debate was a valuable tool I used frequently 
throughout this course. I would like to next year maybe hold a 
mock trial or a UN style assembly. 

15 4 One successful strategy I used was to reach out to contacts at 
local libraries and our county historian so students could have 
access to databases and sources. Having students design test 
questions and create content is a great way to engage students 
and give them ownership over the learning process. The 
students show interest and are forced to focus on meaningful 
content. Conducting research is also a great tool I used to get 
students to become “historians” by putting them in a 
facilitative role learning becomes more meaningful. An 
improvement I think I would like to make is to reach out to 
other UHS schools and see how they meet this objective. A 
challenge I find is that students want to always use the internet. 
At our conference I discovered many UHS instructors reach 



out to representatives and even do walking tours as a different 
approach. I would like for my students a chance to collaborate 
with other teachers, students, and organizations and create a 
workshop. 

16 1 The most successful strategy was to make this objective 
consistent and constant through the entirety of the year.  Not 
only did we focus on the narrative, but we also worked to push 
against the narrative through the consideration of 
historiography.  In the future, I plan to approach this objective 
similarly, and continue to provide the most current evidence 
for consideration.   

16 2 I have found this particular area difficult because many of my 
students enter the class with a weak foundation of very basic 
principles of American institutions.  Because of this, I try to 
continually remind myself not to assume that my students 
know some of the basics.  This consideration can at times take 
away from other material because I need to stop class to 
reinforce the basic concepts.  In the future, I plan to take a 
different approach to presenting the foundations of 
representative institutions so as to consistently reinforce the 
topic throughout the year.   

16 3 The strategies that most helped my students to achieve these 
goals were the weekly responses and the test essays.  They 
were regularly asked to reflect on America’s place in the 
world, and how that place has shifted and adjusted over time.  
They especially benefitted from applying perspective to the 
shifting contexts of our foreign policy.  In the future, I would 
like to incorporate a better method to visually reference 
chronology in my classroom.  I think my students would 
benefit from the ability to detect changing contexts visually.  

16 4 Weekly responses were certainly the most effective strategy 
for this objective.  I routinely ask my students to consider how 
context, perspective, bias and partisanship shape the 
interpretations we have of history.  To support this analysis, 
we read a host of secondary sources that add depth and rigor to 
our historiographical analysis. 
In the future, I plan to update my list of sources that I use to 
reinforce this key objective.  

19 1 Using in class video clips and current events helped students to 
evaluate the role of historical trends in shaping how the 
general public feels about particular topics.  In the future i will 
incorporate more of these resources to help increase student 
engagement. 

19 2 Providing sample papers and having discussions about what 
makes a source reliable vs. Unreliable helps students to 
evaluate the items they chose to read and incorporate in their 
papers and presentations. 



19 3 Students work collaboratively to discuss possible policy 
objectives/ outcomes related to issues relevant in current 
events. This collaboration has excited students when working 
on projects and encouraged them to find their voice on issues. 

19 4 Multiple choice questions are pulled from a bank of questions 
that accompany the course textbook.  These questions ensure 
that exams accurately assess students ability to close read and 
that they are keeping up with assigned readings regularly. 

20 1 (1)I start the year out on a very even keel note where I try a 
variety of strategies with my students. Over the course of the 
year I paired a lot of reading outside of the textbook reading 
with primary source documents. (2) I would require more out-
of-class writing assignments. 

20 2 (1)I conduct a lot of synthesis tasks for my students that 
require them to compare the time period in question with 
current events as well as events in the past. This helps students 
understand how we as a country have been shaped in the 
capacity that we have been.  (2) If I were to teach the course 
again I would bring in mandatory current events with a portion 
of each assignments comparing the past to the present. 

20 3 (1) The students conduct a lot of activities in class where they 
are required to compare American history to the history of 
other nations, especially having sequenced out of Redacted it 
gives the students an advantage.  
(2) I would have the students create cross-curricular maps 
between Redacted and Redacted to compare the histories of 
both locations. 

20 4 (1)The students write at least one essay per unit for me when 
really requires them to move past the multiple choice level of 
rote memorization and into the analysis of historical events 
where they have to interpret evidence. 
(2) I would keep this method the same from year to year. I 
transfer between DBQs and LEQs and I would continue to the 
do the same. 

22 1 Using topical examples of unity and diversity, particularly in 
the Civil Rights and Political Parties chapters, seemed to 
impact students the most.  I would not likely change this next 
year. 

22 2 I would have students research more of this on their own for 
homework so we could spend more time on the analysis of the 
impact on groups. 

22 3 This is the objective I will be incorporating more of next year.  
I need to trust more that students remember more from US 
History last year and take the opportunity to compare and 
contrast with political systems elsewhere. 



22 4 I use s number of tools to interpret politics in the history of the 
United States and am constantly looking for more from a 
variety of political perspectives. 

23 1 I believe the strategy that helped most was connecting it to 
modern-day ideas. Our district is very diverse and this helps. 
Next year, I would probably include some sort of group work 
to “force” the students to collaborate.  

23 2 This in particular was challenging for the students. In general, 
they struggled w/ the background skills for this standard. They 
have picked it up more as the semester progressed. Next year, I 
will try to spend more time on this early in the semester and 
re-address as the quarter progresses. 

23 3 As the course progressed students made stronger connections 
to this as it was more clearly defined (our interactions). Next 
year, it would be very helpful to help students understand that 
our interaction with the rest of the “world” is not limited to the 
Eastern hemisphere. 

23 4 Having the students work w/ each other was the most useful 
way of approaching this. It helps then to see/hear from their 
peers. Next year, I will begin with this approach. Working w/ 
peers and then move into more individual analysis. 

24 1 I took a very basic approach to this learning objective. As the 
class progressed I was able to see that some of the components 
may have come across as trivial to the students so I plan on 
trying to up the relevance to make it more interesting for a 17 
year old. This summer I will be looking to revise some out of 
class writing assignments. 

24 2 My strategy will shift next year to provide a few more outside 
readings to offer a greater variety of instructional techniques. 

24 3 I am not sure this was a successful as I wanted. Students were 
not as detailed in the roundtables as I would have hoped. In the 
future I will assign more reading assignments on this area. I 
am hoping seeing more examples will lead to students 
exceeding learning objectives. 

24 4 My focus will be to continue to offer advice on their research 
papers, but I think I will begin to offer more 1-1 sessions with 
the students that way I can check for understanding of this 
more easily and more readily adapt to a change in topics. 

27 1 Reading assignments featuring reinforcement exercises like 
effective notetaking, modelled practice breaking down the 
information and paraphrasing, course lectures and seminar 
discussions all combined to help my students exceed, meet and 
approach this learning objective. Instances where students did 
not meet the objective featured predominantly at the beginning 
of the course and improved as the semester progressed and the 
class had more meetings. I would not change this if teaching 
the course again as repeated exposure to challenging 



assessments are designed to foster proficiency and confidence, 
which can only happen with practice and experience. 

27 2 Reading assignments featuring reinforcement exercises like 
effective notetaking, modelled practice breaking down the 
information and paraphrasing, course lectures and seminar 
discussions all combined to help my students exceed, meet and 
approach this learning objective. Instances where students 
approached the objective featured predominantly at the 
beginning of the course and improved as the semester 
progressed and the class had more meetings. I would not 
change this if teaching the course again as exposure to 
challenging assessments are designed to foster proficiency and 
confidence, which can only happen with practice and 
experience. 

27 3 Reading assignments featuring reinforcement exercises like 
effective notetaking, modelled practice breaking down the 
information and paraphrasing, course lectures and seminar 
discussions all combined to help my students exceed, meet and 
approach this learning objective. Instances where students did 
not meet the objective featured predominantly at the beginning 
of the course and improved as the semester progressed and the 
class had more meetings. I would not change this if teaching 
the course again as exposure to challenging assessments are 
designed to foster proficiency and confidence, which can only 
happen with practice and experience. 

27 4 Reading assignments featuring reinforcement exercises like 
effective notetaking, modelled practice breaking down the 
information and paraphrasing, course lectures and seminar 
discussions all combined to help my students meet and 
approach this learning objective. I will continue to teach, 
model and allow students to practice critical reading, evidence-
based argumentation as well as engaging them in awareness of 
academic methodologies required for historical enquiry when 
teaching the course again as student exposure and practice 
helps foster university-level proficiency and confidence, which 
can only happen with guided practice and experience. 

28 1 Students did a very good job of locating, analyzing and using 
both primary and secondary sources to support their writing.  
In the future, I hope to include more diverse sources 
highlighting the diversity of the United States.   

28 2 Students provided strong examples of various American 
institutions throughout the course.  Their writing and research 
papers often related to these institutions.  It would be my hope 
to expand efforts in students sharing their research with 
classmates in the future. 

28 3 Students expressed their understanding of the relationship 
between the United States and the world through different 



group projects and presentation components.  I would like to 
expand on this in the future by providing research options on 
these topics.   

28 4 Most students were able to effectively engage with both 
primary and secondary documents, along with scholarly 
articles on topics of the course.  In the future, I would like to 
have students be more active in locating these types of 
resources to interpret instead of having them most frequently 
be provided by the instructor. 

29 1 Tests and quizzes are very difficult in the class, with the 
primary focus being on reading comprehension. There are five 
answers to each question and the questions themselves on the 
multiple choice tests require a very close reading of the 
material. This is a shock to students who have traditionally 
been able to skim the material in order to do well. The number 
of students who exceeded or met expectations will vary, 
depending on the test or quiz. For example, as a group on the 
first test of the semester, no students exceeded expectations, 
while 12 met expectations. The remainder did not meet 
expectations. On the second test/quiz, 12 students did not meet 
expectations while 10 did. The results for the remainder of the 
semester varied from student to student and from test to test. In 
the category of “Components of out-of-class writing 
assignments, the results were similar to the results on quizzes 
and tests. The supplemental reading component results 
demonstrated statistical improvement as the semester went on. 
A total of 9 students exceeded expectations for the semester 
while 13 either met or approached the desired writing goals. In 
the category of “Components of out-of-class writing 
assignments,” student results were varied. There were five 
students who exceeded expectations for the semester, 11 who 
met the expectations, and six who approached expectations. 
Not surprisingly, the quality of the writing improved as the 
semester developed and students became aware of the writing 
expectations of the instructor. When it comes to changes for 
the course, the biggest change will come during the upcoming 
year. After speaking with Redacted about the need for a 
summer reading program for the course, I’ve developed a plan 
to give students a jump on the material for the next school year 
while taking some of the pressure off when it comes to testing. 
This program will increase the teaching time for the material 
while reducing the testing load. Tests will still be given 
regularly, just not as regularly as during the current year. The 
goal is more in-depth discussion of key topics, more small and 
large group work, and the development of varied projects 
designed to engage the students in the curriculum. 



29 2 Tests and quizzes are very difficult in the class, with the 
primary focus being on reading comprehension. There are five 
answers to each question and the questions themselves on the 
multiple choice tests require a very close reading of the 
material. This is a shock to students who have traditionally 
been able to skim the material in order to do well. The number 
of students who exceeded or met expectations will vary, 
depending on the test or quiz. For example, as a group on the 
first test of the semester, no students exceeded expectations, 
while 12 met expectations. The remainder did not meet 
expectations. On the second test/quiz, 12 students did not meet 
expectations while 10 did. The results for the remainder of the 
semester varied from student to student and from test to test. In 
the category of “Components of out-of-class writing 
assignments, the results were similar to the results on quizzes 
and tests. The supplemental reading component results 
demonstrated statistical improvement as the semester went on. 
A total of 9 students exceeded expectations for the semester 
while 13 either met or approached the desired writing goals. In 
the category of “Components of out-of-class writing 
assignments,” student results were varied. There were five 
students who exceeded expectations for the semester, 11 who 
met the expectations, and six who approached expectations. 
Not surprisingly, the quality of the writing improved as the 
semester developed and students became aware of the writing 
expectations of the instructor. When it comes to changes for 
the course, the biggest change will come during the upcoming 
year. After speaking with Redacted about the need for a 
summer reading program for the course, I’ve developed a plan 
to give students a jump on the material for the next school year 
while taking some of the pressure off when it comes to testing. 
This program will increase the teaching time for the material 
while reducing the testing load. Tests will still be given 
regularly, just not as regularly as during the current year. The 
goal is more in-depth discussion of key topics, more small and 
large group work, and the development of varied projects 
designed to engage the students in the curriculum. 

29 3 Tests and quizzes are very difficult in the class, with the 
primary focus being on reading comprehension. There are five 
answers to each question and the questions themselves on the 
multiple choice tests require a very close reading of the 
material. This is a shock to students who have traditionally 
been able to skim the material in order to do well. The number 
of students who exceeded or met expectations will vary, 
depending on the test or quiz. For example, as a group on the 
first test of the semester, no students exceeded expectations, 
while 12 met expectations. The remainder did not meet 



expectations. On the second test/quiz, 12 students did not meet 
expectations while 10 did. The results for the remainder of the 
semester varied from student to student and from test to test. In 
the category of “Components of out-of-class writing 
assignments, the results were similar to the results on quizzes 
and tests. The supplemental reading component results 
demonstrated statistical improvement as the semester went on. 
A total of 9 students exceeded expectations for the semester 
while 13 either met or approached the desired writing goals.  
In the category of “Components of out-of-class writing 
assignments,” student results were varied. There were five 
students who exceeded expectations for the semester, 11 who 
met the expectations, and six who approached expectations. 
Not surprisingly, the quality of the writing improved as the 
semester developed and students became aware of the writing 
expectations of the instructor. When it comes to changes for 
the course, the biggest change will come during the upcoming 
year. After speaking with Redacted about the need for a 
summer reading program for the course, I’ve developed a plan 
to give students a jump on the material for the next school year 
while taking some of the pressure off when it comes to testing. 
This program will increase the teaching time for the material 
while reducing the testing load. Tests will still be given 
regularly, just not as regularly as during the current year. The 
goal is more in-depth discussion of key topics, more small and 
large group work, and the development of varied projects 
designed to engage the students in the curriculum. 

29 4 Tests and quizzes are very difficult in the class, with the 
primary focus being on reading comprehension. There are five 
answers to each question and the questions themselves on the 
multiple choice tests require a very close reading of the 
material. This is a shock to students who have traditionally 
been able to skim the material in order to do well. The number 
of students who exceeded or met expectations will vary, 
depending on the test or quiz. For example, as a group on the 
first test of the semester, no students exceeded expectations, 
while 12 met expectations. The remainder did not meet 
expectations. On the second test/quiz, 12 students did not meet 
expectations while 10 did. The results for the remainder of the 
semester varied from student to student and from test to test. In 
the category of “Components of out-of-class writing 
assignments, the results were similar to the results on quizzes 
and tests. The supplemental reading component results 
demonstrated statistical improvement as the semester went on. 
A total of 9 students exceeded expectations for the semester 
while 13 either met or approached the desired writing goals.  
In the category of “Components of out-of-class writing 



assignments,” student results were varied. There were five 
students who exceeded expectations for the semester, 11 who 
met the expectations, and six who approached expectations. 
Not surprisingly, the quality of the writing improved as the 
semester developed and students became aware of the writing 
expectations of the instructor. When it comes to changes for 
the course, the biggest change will come during the upcoming 
year. After speaking with Redacted about the need for a 
summer reading program for the course, I’ve developed a plan 
to give students a jump on the material for the next school year 
while taking some of the pressure off when it comes to testing. 
This program will increase the teaching time for the material 
while reducing the testing load. Tests will still be given 
regularly, just not as regularly as during the current year. The 
goal is more in-depth discussion of key topics, more small and 
large group work, and the development of varied projects 
designed to engage the students in the curriculum. The routine 
of two classes, then a test/quiz will be broken up with more 
classroom discussion time in the next school year. 

 

 

 

  



 
Appendix C: Time to Completion and Comments 

Respondent 
# 

Beginning 
of 
Semester 
(in 
minutes) 

End of 
Semester 
(in 
minutes) 
 

Comments 

1  No 
response 

No 
response 

 

2  No 
response 

No 
response 

 

3  120 120  
4  60 60 I am not quite sure what the question is asking. Do 

you mean for the students to complete the work of 
for me to fill out the form? This form is extremely 
cumbersome to navigate. The questions are 
somewhat vague. I highly suggest streamlining it for 
the purpose of clarity.  

5  No 
response 

No 
response 

 

6 120 60  
7 30 15  
8 150 20  
9 240 10  
10 60 30  
11 120 60  
12 90 90 I would only say that the document was an excellent 

vehicle for course reflection. I also appreciated the 
two parts because it allowed me to prepare 
for the final part of the document as I used my 
school’s Redacted link to determine data analysis for 
both the mid-term and final exam. 

13 60 30  
14 * * I had a great group this year. The guidelines proved 

by UHS helped the main ideas for the curriculum & 
skills for streamlining the material. I would 
like to see in the future more opportunities for my 
high school students to meet up with SUNY Albany 
professor such as Redacted spoke to my Redacted 
students about immmigration and my students 
enjoyed it. I would like to see more highschool- 
college level workshops be developed for this age 
group. 

15 240 120 Our grading software allows us to isolate 
assignments based on category and creates reports 
for each individual student. This saved me a lot of 



time. I also knew I would have to complete this so I 
kept track of each student on a spreadsheet. 
 
As a potential instructor of this UHS course it would 
be helpful to see sample assignments that are being 
utilized by either existing UHS teachers or SUNY 
Albany college professors. It is hard to determine 
which ones to send as samples and utilize. As of 
now I am not approved to teach the course until a 
formal observation, so I have to prepare my students 
for an AP style course and exam, while still meeting 
university objectives (which fortunately are very 
similar).   
I would also be interested in data collection on the 
part of my colleagues, how they assess the 
objectives were in fact met/not met.  
 

16 120 30  
17 180 60  
18 No 

response 
No 
response 

 

19 20 15  
20 60 45  
21 No 

response 
No 
response 

 

22 No 
response 

No 
response 

 

23 60 60 Being that this was my first year teaching this 
course, I struggled with the pacing of the course and 
with identifying the areas of need. After the 1st 
month settled down, these ideas became easier. I’m 
excited to teach this again as I have already 
identified areas to improve upon.  

24 ** ** As a Redacted teacher I wish that some of the 
objectives seem to be history focused and not 
Redacted. This is where this has given me the most 
trouble. 
 

25 15 15 I’m sorry this took so long to send back but I have 
been in the process of retiring and moving and 
finding time for anything other than the normal has 
been a major problem 
 

26  25  
27 180 120  
28 120 60  
29    



 
 
*This instructor clearly misunderstood our expectations, noting that it took “4 months” to 
complete the form. Their comment has been included, but their time-to-complete data has not 
been included in our calculations.  
 
** This instructor noted that it took “1 day” at the beginning of the semester, and “3 days” at the 
end of the semester. Based on the paucity of data submitted, there’s no evidence to support this 
assertion.  
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