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Background 
 
In Spring 2019, the University at Albany assessed the degree to which students were achieving 
student learning objectives in Foreign Languages, Natural Sciences, and US History. A total of 
20 courses that meet the Foreign Languages General Education requirements were offered by the 
University in the High School program during the 2018-19 academic year. Since no instructor is 
ever sampled for more than one section, there were 4 courses eliminated from the sample pool, 
as the instructor was already being sampled in another course1. Two additional courses were 
removed from the sample at the request of the Assistant Director of the University in the High 
School program. The Foreign Languages sample consisted of 14 classes from high schools 
across the state that participate in the University in the High School program. The maximum 
student N in the sample is 1532. Enrollments in the sampled courses ranged from 3 to 35.  
 
Thirteen of the 14 instructors sampled (93%) submitted at least some material for the assessment. 
12 of those instructors submitted fully completed forms at the end of the semester. The response 
rate for this assessment is an improvement over the response rate for courses meeting this 
General Education requirement the last time this assessment was conducted (2013-14 academic 
year). In that assessment the response rate was 64%.  
As we have noted for the past few years, the instructor participation rate and quality of 
documentation received on this administration of the General Education assessment was better 
than it has historically been. We believe this is attributable to better communication from IRPE, 
including earlier notification of selection for the sample, and a pre-notification of all instructors 
in the two categories by the Assistant Director of the University in the High School program, 
who functioned as a liaison between the IRPE office and the high school teachers who were 
instructors of the UHS courses. Instructors mapped their courses to specific learning objectives, 
reflected on assessment results, and discussed how their findings would influence their course 
design and pedagogy for these courses in future semesters. This is exactly what we hoped the 
assessment process would produce. Appendix B illustrates these activities and reflections. 
 
 
Course Embedded Assessment 
Assessment results indicate that the majority of students enrolled in courses meeting the Foreign 
Languages General Education requirements “Exceeded” or “Met” expectations, as shown in the 
composite graph below, as well as graphs for each of the individual learning objectives on the 
 
 
                                                 
1 Though not asked to do so, one instructor submitted data that reflected responses for two sections taught. We were 
unable to uncouple these numbers and tie them to each section individually, so they are included here together.   
2 Note that the numbers in this report vary slightly from learning objective to learning objective—this is reflective of 
students who may have added or dropped a particular section of a course, as well as those who may have been 
absent on a day when a particular assessment was conducted.  



following pages. Large majorities of students were reported to have either met or exceeded each 
of the four learning objectives, with the combined “Exceeded” and “Met” values being 85% for 
Learning Objective 1, and 89% for Learning Objective 2.  
 

 
 Figure 1: Summary of Foreign Languages General Education Results  
 
The Learning Objectives for the category are as follows:  
Students will demonstrate: 

1. proficiency in the understanding and use of fundamental elements of a foreign language; 
2. knowledge of distinctive features of the culture(s) associated with the language they are 

studying. 
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Figure 2: Foreign Languages Learning Objective 1 
 
 
 

 
Figure 3: Foreign Languages Learning Objective 2 
 
 
 
Comparison between UHS and On-campus Student Populations 
 
In the Foreign Languages category, the on-campus student population performed slightly better 
than the UHS population on Learning Objective 1. The UHS population performed dramatically 
better on Learning Objective 2 – leading their on-campus counterparts by 19 percentage points. 
While this is not uncommon when looking at the “Exceeded” and “Met” numbers separately, in 
the case of the second learning objective, the numbers remain skewed even when the “Exceeded” 
and “Met” numbers are combined – with UHS students outperforming their on-campus 
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counterparts by 19 percentage points. 
  

 
Figure 4: Comparison of Combined “Exceeded” and “Met” Results, by Learning Objective 

 
In the UHS sample, there were no students who “Did not meet” the respective learning 
objectives. In the on-campus student sample, 7% “Did not meet” each of the learning objectives. 
 

 
Figure 5: Comparison of Results for UHS and On-campus Populations on  

Foreign Languages Learning Objective 1 
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Figure 6: Comparison of Results for UHS and On-campus Populations on  

Foreign Languages Learning Objective 2 
 
 

 
It is important to note that the majority of students who enroll in University in the High School 
courses tend to be highly motivated and high performing. In fact, only juniors and seniors with 
an overall average of B or better are allowed to enroll in UHS classes. One could reasonably 
expect students who have a high overall average to perform well in these classes. Additionally, 
on-campus students taking courses meeting this General Education requirement may be doing so 
only to fulfill the General Education requirement, and that is a potential explanation of 
differences in performance that appear to exist across these populations.  
 
We also recognize that the UHS courses cover the same material as the on-campus offerings, but 
typically do so in a year-long format rather than the standard semester format. Additionally, the 
typical UHS course meets every day, not a few times a week. Both of these could be contributing 
factors to explain the high performance of UHS students relative to their on-campus 
counterparts.       
 
Comparison to 2009 & 2014 Results3: 
 
In comparison to the 2014 assessment of this General Education category, in 2019 we see a drop 
of 11 percentage points in the first learning objective, and 10 percentage points for the second 
learning objective for the combined “Exceeded” and “Met”. In comparison to the 2009 
 
 
                                                 
3 Note that while this is the fourth round of assessment of the Foreign Languages category for the on campus 
population, it is the third iteration for the University in the High School program, as General Education assessment 
of UHS courses didn’t begin until the 2006-2007 academic year.  
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assessment of this General Education category, we see a drop of 11 percentage points for the first 
learning objective, and 2 percentage points for the second learning objective, for the combined 
“Exceeded” and “Met”. It is possible that this drop does not reflect a change in performance, but 
rather clearer directions and advice regarding the grading expectations being communicated from 
the UHS office to UHS instructors. 
 
 

 
Figure 7: Comparison of Combined “Exceeded” and “Met” Results for UHS Population, 2019, 2014, 2009 

 
 
 
Time Required to Complete Assessment 
 
The general education assessment forms that instructors complete as part of this assessment 
process asks them to record the length of time it took them to compile the data and complete the 
beginning and end of semester assessment forms (Please refer to Appendix C for the further 
detail). The average for the required preparation time of the data and the completion of the forms 
was 58 minutes at the beginning of the semester, and 43 minutes at the end of the semester. As is 
often the case, some respondents did not provide responses to this question on the end of 
semester form, and thus we are missing data for those individuals (respondents 5 & 6 did not 
supply information for either data point, and respondent 9 did not provide this data for the end of 
the semester). The amount of time taken by UHS instructors to complete the assessment forms is 
somewhat less than the amount of time taken by on campus instructors. On average, the on-
campus instructors sampled reported that they took 86 minutes to complete the beginning of 
semester forms, and 68 minutes at the end of the semester.  
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Figure 8: Time Required to Complete Assessment Forms 

 
 

 
Recommendations:  

 
1) As we have noted in this report, and many General Education reports in the past, a 

disparity exists between the performance of the UHS and UAlbany student cohorts. This 
particular example is interesting, because the major difference is in the percentage of 
students who “exceeded” the expectations of the learning objective—7 percentage points 
on the first learning objective, and 24 percentage points on the second learning objective. 
However, when the “exceeded” and “met” categories are combined, the on-campus 
population outperforms the UHS population by 2 percentage points on the first learning 
objective, and the UHS population outperforms the on-campus population by 19 
percentage points (with 100% of the UHS students exceeding or meeting the expectations 
of the learning objective). While we are able to explain some of the differences, this is an 
area where further study is needed, as time and human capital permits. It is possible that 
UHS instructors are transposing the high school grades into the General Education 
Assessment forms rather than keeping 2 grade books—one with the “high school” grade, 
and one with the “college” grade.  
 

2) In recent years IRPE and UHS administrative leadership have worked diligently to 
improve the response rate from the instructors chosen to participate in the sample. The 
UHS offices, in particular the Assistant Director, have been instrumental in fostering and 
facilitating this improvement by reaching out to instructional staff, and reminding them 
that participating in assessment is part of their obligation when they teach a course on 
behalf of the University at Albany. We recommend that these practices continue.  
 

3) We request that GEAC/CAA provide some guidance with regards to how to address 
portions of the population who don’t respond after being sampled, or those who provide 
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the initial response at the start of the assessment process, but don’t complete the forms at 
the end of the assessment process. With the UHS population, these are often folks who 
claim to be “too busy” with end of the school year activities and promise to submit the 
materials after the end of the semester, but fail to follow through, and leave us with no 
recourse.  

 
  



 
 

Appendix A: Student Learning Objectives – Foreign Languages 
 
 
Students will demonstrate: 

1. proficiency in the understanding and use of fundamental elements of a foreign language; 
2. knowledge of distinctive features of the culture(s) associated with the language they are 

studying. 

  



Appendix B: End of Semester Reflections  

Respondent 
# 

Learning 
Objective # 

Comment 

1 1 It is obvious to me that students will always struggle with 
the intricacies of the grammar. We still need to have 
assessments on what they know but maybe more can be 
tested in context. The noun quiz that I gave at the 
beginning of the year has to be reviewed and I will have 
students apply noun endings in a story that has a context 
rather than in unrelated sentences. This is consistent with 
our philosophy of testing in the preceding courses. 
Students are doing consistently well with the writing 
assignments and improving as they go throughout the 
year. 

1 2 Students are doing well in this area. The tests reflect both 
a knowledge of facts and their ability to organize, relate, 
and explain those facts in short answers and essays. 
Much effort is put into students understanding of the idea 
that they have to use specific facts to support an idea. 
These assignments continue to support that 
understanding. 

2 1 When students get to this level of Redacted they have 
embraced the culture and they are passionate about it. 
The struggle is understanding some of the advanced 
grammatical forms in the contest of authentic authors. 
However the goal of performing well on competition 
(Redacted) and Redacted and Redacted exams and the 
scaffolding provided helped them to overcoming the 
difficulties in making sense of some run –ons Redacted 
sentences. The interdisciplinary reference (mostly with 
AP English LIterature) helped a lot and I will work 
closely with the English teacher next year to help the 
students’ understanding of writing technique. 

2 2 Students at this level love projects that are relevant not 
only to classical culture but also to modern one. This 
particular year, 4 of the five students will go into military 
career and they were very engaged in the Redacted, 
Redacted, human geography and strategies. Our classic 
background offers so much for comparison and 
depending on students’ body and interests I will be able 
next year to steer the curriculum to a particular topics. 

3 1 Quizzes & Tests were the primary means by which I was 
able to assess students' mastery of the material we 
covered in the day-to-day translation and analysis of 
texts. Student performance was predictably good-to- 



excellent, given the quality of the field: only Advanced 
Redacted are enrolled in this course, and these are the 
most conscientious, determined, and talented students in 
our school. The only variable worth consideration for 
change is the amount of text covered in any given 
test/quiz. Of course, students prefer less 

3 2 Student performance on the tests & quizzes was largely 
as expected: given the incremental introduction of 
cultural material into our classroom discussions, the 
students were quite able to meet their responsibilities in 
keeping up with the increasing volume.  For Critical 
Response, see ADDENDVM on next page. 

4 1 I need to expose students to more written input, and 
encourage more precision in certain features of language 
(especially tense marking and passive constructions). I 
used primarily oral input, which is good and keeps 
engagement high, but reading I think is a little more 
efficient. I also need to provide more direct instruction 
on effective use of sources; students can do it, but they 
need more guidance than I thought they would. I guess I 
figured they were learning about this in their English 
classes, and maybe they are, but if they are, they're not 
transferring those skills to Redacted class. 

4 2 Students were generally more successful at meeting or 
exceeding this objective than they were at meeting or 
exceeding the first. I think this is because I worked hard 
to choose readings and discussions to which they could 
relate, and to which they could bring lots of outside/prior 
knowledge. 

6 1 Constant practice helped them meet this goal. At some 
point I may try having students divide an assignment so 
that each one is responsible for certain lines and then has 
to share it with the rest of the class. 

6 2 We learned culture from the works we were reading. 
Being able to identify people and places about which we 
read is important. 

7 2 Varying the assignments, allowing students to work in 
groups or in pairs, projects helped students to achieve 
these objectives. I would incorporate more group work, 
because I see how students are able to learn from their 
peers and understand the material in a different way and 
support each other, which results in a more positive 
experience. 

8 1 One of my favorite strategies that produced student 
outcomes was the Task, Question, and Epiphany. 
Although it is time consuming, students can further their 
understanding of authentic texts with this method. 



Students collaborate, share their findings and benefit 
from their different perspectives. Students also enjoyed 
the reading authentic texts to discuss current news and 
hot topics. I would like to add more personal identity 
work and work related to college, careers and the current 
job market in the target language. 

9 1 I think the way we translate the Redacted is effective. We 
read the passage, ask about gender and case of nouns, we 
identify and classify sentence structure, including 
subordinate clauses, and we read it as accurately as 
possible. It's generally effective. If I could teach this 
again, I might have the students do a follow-up activity 
in which they identify the case  of all the nouns in the 

9 2 In the entire Redacted curriculum leading up to this 
course students have learned about Redacted and 
Redacted and culture. In this course they read the text 
and footnotes closely and discussed the characterization 
of the figures as well as the context. I might have asked 
them to compare these figures to the early history and  

10 1 (1) Activities, assignments, and classroom assessments 
clearly indicated to students what they needed to do in 
order to be successful.  
(2) I've been doing this course for many years. I may 
tweak it here and there but I am very happy with what I 
have created for students. 

12 1 I took the average of all of the quizzes mentioned for the 
students and recorded the outcomes on the side. The 
outcomes are as expected. This is an upper level 
Redacted class, and students are familiar with quizzes, 
how to approach them, and how to study for them. We 
also take multiple quizzes per quarter, so that one poor 
quiz, will not necessarily lower the overall average of all 
of the quizzes. The unit tests are by their nature more 
difficult. They encompass a wider range of material, are 
administered less frequently, and are more difficult to 
prepare for. However, a majority of students continue to 
meet and exceed expectations. The final exam will not be 
administered until later in Redacted 

12 2 Students on projects do well. They have a good amount 
of time (usually a month) to prepare and rehearse. They 
are given some class time in the library for research. 
Some are better at the presentational part of the project 
than others; some approach presentations with 
trepidation. Such presentations give students an 
opportunity to demonstrate their knowledge of a topic in 
ways outside of the traditional paper and pencil 
assessment which is embraced by many students and 



allows them to thrive. The one or two students that do 
not even approach expectations are ones who make a 
choice to not turn in an assignment. 

14 1 Performance on quizzes and multiple choice test was a 
result of direct instruction of grammar of target language. 
Students performed as expected. Oral presentations on 
translation work were particularly effective, as students 
had to "teach" the language to their peers and understand 
the grammar well enough to report on it. Group work 
was particularly effective in preparing for these 
presentations. Students who did not meet expectations 
were frequently absent from class or did not turn in 
assigned work. Finding ways to engage these students 
would be beneficial in improving learning outcomes. 

14 2 Redacted translation/culture portfolio was a particularly 
good assignment, which I will implement again. Reading 
assignments from Redacted sparked class discussions 
and helped students engage with the broader cultural 
context of Redacted. As with all assignments of this sort, 
getting some students to read was a struggle. More take-
home reading questions will be useful in the future. I am 
also implementing a "discussion" leader rubric for next 
time to hold students more accountable for their own 
engagement with material. 

  



Appendix C: Time to Completion and Comments 
 
 

 

Respondent # Beginning of 
Semester (in 
minutes) 

End of 
Semester (in 
minutes) 
 

Comments 

1 60 120  
2 45 15 I like this form of reflection because it forced me to verbalize 

the focus for next year curriculum. 
3 15 20  
4 30 15  
6 No response No response  
7 60 20  
8 40 15  
9 90 No response  
10 30 30  
11 60 30  
12 120 120 I found it difficult to be clear on exactly what is expected on 

this form. It is always helpful to reflect though on past 
assignments. Also, please keep in mind that Redacted is unique 
to foreign languages as the emphasis is mostly on reading 
Classical texts. In the future, samples might be helpful. I hope 
this fulfills your requirements. If not please let me know as 
soon as possible, and I can provide additional information. 
Thank you. 

13 120 30  
14 25 60 Please specify further, with examples, how we are supposed to 

explain “how we will know” whether the assessment  
measured the learning objective. Is there a percentage threshold 
you want us to use? 85% correct on multiple choice test  
= “Met Expectations”… 100% on test = “Exceeded 
expectations”? This is vague – perhaps purposefully so? 
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