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General Education Assessment 

2019-20 

 

Categories Assessed: Challenges for the 21st Century & Mathematics 

 

Background 
During the spring semester of the 2019-20 academic year, the University at Albany assessed the degree 
to which students were achieving the student learning objectives in General Education courses in 
Challenges for the 21st Century and Mathematics. As has been the case with other recent General 
Education assessment activities, the sample was chosen to be generally representative of the categories 
rather than completely random, and instructors who had completed assessments in other General 
Education categories within the past 5 years were exempted. In the Challenges for the 21st Century 
category, 74 course sections met the General Education requirement, with a total enrollment of 31071. 
52 of these sections originate from departments in the College of Arts and Sciences; 11 from College of 
Emergency Preparedness, Homeland Security, and Cybersecurity; 6 from the School of Education; 3 from 
Rockefeller College; 1 from the College of Engineering and Applied Sciences, one from the School of 
Social Welfare, and one section offered under the UUNI prefix by a faculty member whose primary 
affiliation is with a department within the College of Arts and Sciences.  

 
After assuring that no instructor would be sampled more than once, and eliminating courses with 
enrollment that was potentially below the Registrar’s enrollment cancellation number, there was a 
remaining pool of 52 sections that were eligible for sampling. Using a random number generator, 26 of 
those sections were chosen for the sample. Those 26 sections sampled represented offerings from 15 
unique departments representing 5 unique schools/colleges, with student enrollment at the time of 
sampling N=2554. At the time of sampling, the enrollments in individual course sections ranged from 7 
to 208. After sampling was conducted, two sections were removed from the sample—one because the 
instructor had accidentally been sampled in both the Challenges and Mathematics courses, and the 
Director of Assessment made the decision to remove the section from Challenges, and let that course 
remain in the Mathematics section as the population of available courses in that category was 
significantly smaller. The other course was removed from the sample at the request of the Associate 
Dean for General Education, for confidential reasons that will not be disclosed in this report. Those 
changes cut the sampled pool to 24 sections.  
 
Of the 24 classes that remained in the sample, 21 instructors submitted at least some materials, and 19 
submitted completed forms at the end of the semester. Three instructors did not respond to repeated 
requests for submissions. One instructor did not submit end of semester data. One instructor completed 
forms in a format of their own design that did not provide usable data, and did not reply to follow up 
                                                           
1 Sampling is conducted prior to the start of the semester, and figures represented for both the sample N and individual course enrollments 
reflect enrollment at the time of sampling—and thus is not necessarily reflective of the number of students who were actually assessed as part 
of the administration of this General Education assessment.  
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requests for revised data. Data collected represents a maximum N=1108, which is 49% of the sample2, 
and 36% of the population3.   

The instructor participation rate on this administration of the General Education assessment was better 
than the prior iteration of the Challenges for the 21st Century General Education assessment4. In the 2014-
15AY, “Fourteen of 23 instructors sampled responded, though one did not provide end of semester 
quantitative data. Total enrollment in courses meeting this General Education category was 2,125 students. 
The sample consisted of 1,136 students, and the number of students assessed was 646 (57% of sample, 30% 
of the population)” 

It is important to note that the COVID-19 pandemic occurred during this assessment cycle, and with it came 
the mid-semester transition to virtual learning for all of our students. While the response rate was good, 
there remains the possibility that student performance may have been affected by this transition. 
Extensive efforts for better communication from IRPE and a concerted effort on the part of the Associate 
Dean for General Education, who sent several follow-ups and reminders has greatly improved faculty 
understanding of the purpose of these assessments, and has improved the response rates.  

Learning Objectives and Course Embedded Assessment 

Courses meeting Challenges for the 21st Century enable students to demonstrate:  

1. Knowledge and understanding of the historical roots, contemporary manifestations, and 
potential future courses of important challenges students may encounter as they move into the 
world beyond the university;  

2. Familiarity with these challenges in areas such as cultural diversity and pluralism, science and 
technology, social interaction, ethics, global citizenship, and/or others;  

3. An integrated understanding of how challenges often affect individuals and societies 
simultaneously in many of these areas;  

4. An appreciation for interdisciplinary approaches to understanding contemporary and future 
challenges. 

 

Challenges for the 21st Century assessment results indicated that the majority of students “Exceeded” or 
“Met” expectations - as shown in the composite graph below, as well as graphs for each of the individual 
learning objectives on the following pages5.  

                                                           
2 The N represented here is based on actual enrollments in the course at the start of the semester.  
3 This figure could be slightly misleading, as the numerator reflects actual enrollment, and the denominator reflects enrollment at the time of 
initial sampling. Enrollment in courses that were not selected for the sample were not recalculated ex-post-facto to reflect changes in 
enrollment. Additionally, there were substantial shifts in enrollment during the COVID-19 move to virtual learning. Further, the three 
instructors who did not reply represented enrollments of over 250 students, and the instructor who provided unusable end of semester data 
represented enrollment of almost 200 students.  
4 This is the second time the Challenges category has been assessed. It is a local requirement, and was added several years after the other 
General Education categories, which have each been through 3-4 prior assessment cycles.  
5 See Figure 6 on page 6 for an additional, combined, visual representation of this.  
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Figure 1: Summary of Challenge for the 21st Century General Education Assessment Results  

 

 
 Figure 2: Challenges for the 21st Century Learning Objective 1 
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Figure 3: Challenges for the 21st Century Learning Objective 2 
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Figure 5: Challenges for the 21st Century Learning Objective 4 
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Figure 6: Combined “Exceeded” and “Met” 2020, 2015 by Learning Objective 
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Figure 7: Learning Objective 1, 2020, 2015 

 

 
Figure 8: Learning Objective 2, 2020, 2015 
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Figure 9: Learning Objective 3, 2020, 2015 

 

 
Figure 10: Learning Objective 4, 2020, 2015 
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Comparison between UHS and On-campus Student Populations 

In the Challenges for the 21st Century category, comparisons of performance between the UHS and on-
campus populations appear dramatically skewed. While this is not uncommon when looking at the 
“Exceeded” and “Met” numbers separately, in this particular case the numbers remain skewed even 
when the “Exceeded” and “Met” numbers are combined. In all cases, the UAlbany students trail UHS 
students by 9 to 14 percentage points. 

 

Figure 11: Comparison of Combined “Exceeded” and “Met” Results, by Learning Objective 
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Figure 12: Comparison of Results for UHS and On-campus Populations on Challenges for the 21st Century 
Learning Objective 1 

Figure 13: Comparison of Results for UHS and On-campus Populations on Challenges for the 21st Century 
Learning Objective 2 
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Figure 14: Comparison of Results for UHS and On-campus Populations on Challenges for the 21st Century 
Learning Objective 3 

Figure 15: Comparison of Results for UHS and On-campus Populations on Challenges for the 21st Century 
Learning Objective 4 

 

It is important to note that the majority of students who enroll in University in the High School courses 
tend to be highly motivated and high performing. In fact, only juniors and seniors with an overall 
average of B or better are allowed to enroll in UHS classes. One could reasonably expect students who 
have a high overall average to perform well in these classes. Additionally, on-campus students taking 
courses meeting this General Education requirement may be doing so only to fulfill the General 
Education requirement and that is a potential explanation of differences in performance that appear to 
exist across these populations. We also recognize that the UHS courses cover the same material as the 
on-campus offerings, but typically do so in a year-long format rather than the standard semester format. 

42%
46%

6% 6%

64%

33%

0% 2%
0%

10%

20%

30%

40%

50%

60%

70%

Exceeded Met Approached Did not meet

Learning Objective 3

UAlbany UHS

40%
46%

7% 7%

58%

40%

0% 2%
0%

10%

20%

30%

40%

50%

60%

70%

Exceeded Met Approached Did not meet

Learning Objective 4

UAlbany UHS



12 
 

Additionally, the typical UHS course meets every day, not a few times a week. Both of these could be 
contributing factors to explain the high performance of UHS students relative to their on-campus 
counterparts.   

Inclusion of graduate students and contingent faculty 
Since the Spring of 2009, we have made a concerted effort to include courses taught by graduate 
student instructors, contingent faculty (typically under the title of “Lecturer”), and professionals 
teaching on a part time basis in the general education assessment sample. As shown in Figure 16 below, 
contingent faculty teach a majority of the introductory undergraduate courses that meet the General 
Education requirements in this category. 27 of the 74 courses meeting the Natural Sciences general 
education requirement during this assessment period were taught by tenured or tenure track faculty 
(36%), while 47 (64%) were taught by non-tenure track individuals in the titles of “lecturer”, “graduate 
assistant” or “student assistant”, as well a handful of people who don’t fit in either category6.  While this 
result is not entirely surprising, it does demonstrate why any valid assessment in this category would 
need to include non-tenure-related instructors. We will also point out that while we often receive 
requests to exempt graduate students from participating in these assessments, most of the individuals 
teaching in the “lecturer” title are graduate students, and therefore we are unable to accommodate 
those requests. With rare exception (and none in this cycle) we have allowed a tenured faculty member 
who had not been selected to participate, to voluntarily replace a graduate student who had been 
selected.  

Figure 16: Challenges for the 21st Century General Education courses by instructor rank7, 

 

                                                           
6 Without providing a level of detail that would identify these individuals due to their unique situations, these are people who are in primarily 
professional roles, or may self-identify as faculty, but do not have a primary role that would typically include a teaching obligation.  
7 Note that “responded” indicates that the instructor submitted either the beginning of semester forms, the end of semester forms, or both. It 
is not an indication of the completeness or “correctness” of their submission.  

3

17

7

33

10

4

0

4 4

14

2 2
0

4 4

11

2 2

0

5

10

15

20

25

30

35

Professor Associate Professor Assistant Professor Lecturer GA/TA Other

Population

Sample

Responded

Challenges for the 21st Century General Education Courses by Instructor Rank



13 
 

Time required to complete assessment: 
The general education assessment forms that instructors complete as part of this assessment process 
asks them to record the length of time it took them to compile the data and complete the beginning and 
end of semester assessment forms (Please refer to Appendix C for the further detail). The average for 
the required preparation time of the data and the completion of the forms was 87 minutes at the 
beginning of the semester, and 115 minutes8 at the end of the semester. As is often the case, some 
respondents did not provide responses to this question either at the beginning of the semester, the end 
of the semester, or both. Respondents 1, 7, and 18 did not provide initial submissions at the beginning 
of the semester (though they did submit end of semester results). Respondents 6 and 12 provided data, 
but did not answer this particular question. Respondent 3 submitted a syllabus, but no other data and 
did not complete the forms. 

Figure 17: Time Required to Complete Assessment Forms 
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8 As the reader can see from the chart on page 14, most respondents indicated that the end of semester form completion took well under an 
hour. The mean time to complete was raised significantly by a few outliers who reported much higher than average times to complete the end 
of semester form.  

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26

Av
er
ag
e

Beginning of Semester 0 240 60 60 0 120 10 60 60 180 60 15 0 60 180 60 120120 60 87
End of Semester 90 150 60 60 120300 0 30 120 45 30 30 60 60 300 60 30 60 115

0

50

100

150

200

250

300

350

Time to Complete General Education Assessment Forms
(In Minutes, By Respondent Number)



14 
 

Appendix A: Student Learning Objectives – Challenges for the 21st Century 

 
Courses meeting Challenges for the 21st Century enable students to demonstrate:  

1. Knowledge and understanding of the historical roots, contemporary manifestations, and 
potential future courses of important challenges students may encounter as they move into the 
world beyond the university;  

2. Familiarity with these challenges in areas such as cultural diversity and pluralism, science and 
technology, social interaction, ethics, global citizenship, and/or others;  

3. An integrated understanding of how challenges often affect individuals and societies 
simultaneously in many of these areas;  

4. An appreciation for interdisciplinary approaches to understanding contemporary and future 
challenges. 
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Appendix B: End of Semester Reflections 

 

Respondent 
# 

Learning 
Objective 
# 

Comment 

1 1 This is the first semester that I have used quizzes and exams in a 
course. I was concerned about it when I started the semester, but I 
think I had good results. The multiple-choice questions seemed to 
help students figure out what they knew and see how the different 
films and topics that they had learned about in the class were 
connected. When it came to the midterm exam, my students 
completed the written portion after the multiple choice, and many 
reported to me afterwards that the multiple-choice questions helped 
them answer short essay questions. This showed in their exam 
results with the multiple-choice sections having a lower average and 
the written a higher average.  

1 2 It is difficult for me to fill out this section of the form because of the 
topic of my course which naturally leads to conversations about 
diversity and pluralism. If I was to teach the course in the future, I 
would focus on the production of media a little further and how and 
why media is produced impacts issues of diversity and inclusion 
(primarily in the U.S. but possible elsewhere).  

1 3 The short essay questions on the exams, the written assignments, 
and the creative projects allowed my students to achieve this 
learning objective the most. These written activities helped my 
students synthesize what they had learned and make connects to 
individual characters in films and their own lives. In-class 
discussions were also useful when it comes to this particular 
objective.  

1 4 This is an objective that I find was hard to achieve in the course 
since it seems to me like an objective that would be achieved at the 
end. I think it was achieved by my students who complete the 
creative final project but perhaps not as much for my other students. 
The plan was to have all of my students complete the creative 
project but I ended up giving the option of a final exam once the 
university switch to remote learning due to concerns about students 
being able to access necessary materials. The students who 
completed the projects definitely met this objectivity so if I was to 
teach the course again, I would require everyone to complete a final 
project (assuming that it is reasonable to ask that of students at the 
time). 

2 1 1.The course specifically looks at art history and places work of art 
in their socio-political context. Students are taught from the outset 
how to position a work of art in its long-term history (either through 
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medium or content) while considering how artists have taken on 
contemporary social issues through their medium, forms of activism, 
etc. 2. Although future solutions are discussed in the course in 
lecture, a focus on future solutions could be further emphasized. 
Covid-19 cut this possibility short. It also precluded the possibility 
of more group work.  

2 2 1.The choice of works in the syllabus allowed for students to engage 
deeply with issues of cultural diversity and pluralism through its 
singularly ‘global’ approach. Artwork from China, South Africa, 
Latin America, Ghana, India, Japan, etc., was presented throughout 
the course. We also had a specific lectures on biotechnology and 
Anthropocene and art. 2.I was pleased with the diversity of material 
and the engagement offered in the course.  

2 3 1.Students did very well in this area. The class used artworks, made 
by individual(s) to confront social and environmental issues. 2. Less 
discussion possible after Covid-19 closure. Students managed 
nevertheless to understand key themes working online. Some 
students writing was markedly exceptional, thus showing deep 
reflection and engagement with these matters. 

2 4 1.Students had a good understanding of interdisciplinarity and could 
use multiple skill sets drawing from different disciplines to analyze 
questions. This was visible both in the midterm and final exams as 
well as the out of class assignments. 2. I was pleased with the level 
of interdisciplinarity of approaches to challenges which appealed, in 
particular, to science students studying art history for the first time.  

4 1 Provide more in-class research activities so that the students can 
better familiarize with the research process and what counts as 
academic citations  

5 1 The majority of students went above and beyond expectations to 
critically theorize the COVID-19 pandemic in the context of class 
themes and literature. We pivoted as a class to embrace the 
opportunity to reflect on how the pandemic personally affected us 
and was relevant to the literatures we read and students responded in 
very engaged ways. Students who did not meet the objective for this 
assignment did not due so for COVID-19 related reasons. In-class 
activities were obviously curtailed due to the pandemic and the 
switch to online teaching, and online discussion did not engage the 
students as well in preparation for the assignment, but I think this is 
due to the circumstances and not an issue with formative 
assessment.  

5 2 Again, students demonstrated tremendous growth in their ability to 
apply work in the course to issues of global citizenship and ethics 
through the lens of the pandemic. Students examined the racial 
disparities in health care, the class issues resulting from economic 
impacts, and the challenges for governance of international migrants 
as a result of the pandemic, and their final assessments demonstrated 



17 
 

an ability to connect the personal issues they faced through the 
COVID-19 crisis with the larger issues of risk and resilience we 
discussed throughout the course. In the future, I think I will 
incorporate more of the personal reflection we used in the revised 
final assessment, as students demonstrated really strong, effective 
analysis of how their own lives connected to wider issues. As 
mentioned above, formative assessments involved less engagement 
due to the move to online teaching, but that’s not indicative of any 
changes that need to be made to the in-person version of the class in 
the future. 

5 3 Students led discussion, both virtually and in-person, in groups to 
assess this objective. They did excellent work connecting in-class 
discussion of challenges with reading from academic literature and 
examples from a variety of geographic contexts. Each group brought 
in case studies from elsewhere in the world, including Fukushima, 
Japan; Haiti; and Pacific Island nations, and both presented material 
on the connections between these disparate areas and key class 
ideas, as well as developed questions for students to discuss on 
online discussion boards. Students met learning objectives through 
good preparation (seeing examples of instructor-prepared material 
involving diverse case studies and discussion prompts) and strong 
foundations in relevant literature. The student who did not meet the 
objective did so for COVID-19 related reasons. 

5 4 The students demonstrated an interdisciplinary approach to 
understanding global challenges through their work on a project 
proposal and annotated bibliography, which allowed them to 
research a topic of their choice framed by appropriate course 
themes. The majority of students met or exceeded expectations for 
this objective. The strategies that allowed students to succeed in this 
assessment involved significant in-class preparation time, both 
through small-groups and instructor-led teaching (all before the 
move to online teaching) and detailed feedback on their work after 
they submitted this assignment. Students approach topics using a 
range of academic literature which is generally very well suited for 
the project themes, although many students work to narrow the 
scope of their paper throughout the course. As mentioned above, due 
to the strong personal reflections assessed this year in the midst of 
the COVID-19 pandemic, this assessment may incorporate more 
reflection in the future.  

7 1 My answer for all of the Objectives is that I choose readings and 
lecture materials with careful attention to meeting these objectives. 
Readings need to be relevant, interesting, and comprehensible to 
university students, but also need to push them beyond their current 
level. I tweak the readings and lectures each semester based on a 
sense of what is working and what is not, and will probably shift 
some readings around before I teach this course in the Redacted. 
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That said, many of these objectives are demonstrated through 
student participation in discussion sections. The change  
in the university’s scheduling system for Redacted has actually 
made it much more difficult to schedule discussion sections, as has 
our retreat to remote learning during this past semester. 
 
This was obviously an unusual semester, but the most significant 
reason for student success this semester lay in the relaxation of due 
dates. I had to chase dozens of students down just to get them to 
submit missing work. Obviously, this was critical under these 
circumstances.  
 
Other than that, students were negatively affected by the loss of in 
class time to really discuss the expectations of our assignments. 
Normally we would have had much more time to go over these 
expectations.  
 
Given that it looks like this will be online in the Redacted , I think 
that I need to devote some thinking to how to communicate 
expectations as well as to developing more real time discussion 
sections for students in remote learning environments.  
 
I know that the push will be for asynchronous learning, and  
while I am sympathetic to this as a mandate, I think that there needs 
to be some synchronous discussion sections in this class in the 
Redacted If expectations are fully communicated to students before 
the semester begins, we can avoid some of the challenges we faced 
this semester.  

7 2 Same as above.  
7 3 Same as above.  
7 4 Same as above.  
8 1 1 – This is always the most challenging section of the course as 

students tend to need reassurance with social problems theory. I 
spend more time on this and the education discussion each semester. 
I find that to be effective.  
2 – I think there is a learning curve in all classes and I like the way 
this section has gone, but I am always reviewing exam results and 
discussion feedback.  

8 2 1 – This is one of the most wel-received sections of the course. The 
discussions usually integrate more students (n=110) and I believe 
the material works very well.  
2 – I would not likely change anything at this point  

8 3 1 – I believe the learning objectives were achieved as the topics of 
aging, (students have aging parents and grandparents) and aging out 
of the foster care system are so personal.  
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2 – I always see the need to update the material with newer content, 
where possible.  

8 4 1 – I believe teaching about future challenges always requires 
updates as the “future” becomes the present fairly quickly. I work on 
this and will continue to do so.  
2 – Please see above.  

9 1 Perhaps the most important aspect of this exercise was to inspire in 
the students a sense of the interactive nature of the design and 
development process. Examples included dated technologies like the 
evolution of the telegraph and telephone to more contemporary 
technologies such as smart phones, and the software platforms that 
permit interaction among multiple users. I might improve this by 
having them actually design a  
procedure for accomplishing a task and then working with another 
classmate, in class, to allow them to discover how their design 
strategies are understood, modified and adaptbed by “users.” 

9 2 The most important aspect of this assignment was that students had 
to construct representations of their own identities and compare 
them to what was discoverable on Redacted . I might improve the 
outcomes if we concentrated first on individual identity 
documentation (writing a resume) and then more systematically 
exploring various online information and search sites.  

9 3 Rather than leaving the concept of affordance as a purely abstract 
matter, students were given the opportunity to discover actual 
affordances that linked “chat” participants and the “chat” systems 
actually used as a way of seeing how both they and the 
circumstances in which they engaged in computer-mediated 
communication actually shaped the communicative practices  
and outcomes that they achieved. 

9 4 Students were encouraged to begin their projects early and seek 
feedback. Some students did do that, and we were able to clarify 
points of confusion, especially with regard to how to pull together 
various perspectives on sense-making in CMC. Then again, the 
switch-over to online format in the middle of the semester made it 
more difficult for them and for me to give them detailed feedback 
that others could benefit from.  

10 1 There were multiple choice questions on historical court rulings, 
crime cases and forensic techniques on 4 exams. Since the answers 
were either correct or incorrect, the LO was either met or not met. 
The result presented here is the average across all exams. The vast 
majority of students (170/207, 82 %) got these questions correct 
which indicates a good level of engagement. In fact, most questions 
resulted in 92-98% correct answers – the lower average of 82% is a 
result of only a few questions. We will look at these specific 
questions next time in terms of teaching. 
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10 2 There were multiple choice questions on forensic cases where there 
have been miscarriages of justice on 4 exams. The results are an 
average across all exams.  
Since the answers are either correct or incorrect, the LO was either 
met or not met. Results were exceptional We play 
movies/documentaries about these cases in class and students tend to 
do very well on these questions since they enjoy these and 
remember the cases as a result. We will continue to enhance 
teaching using movies/documentaries.  

10 3 There were numerous multiple choice questions on many forensic 
cases with diverse scenarios across all 4 exams. So the best results 
here would be the final grades on the course. This reflects whether 
students obtained an integrated understanding of the challenges in 
forensic casework and the effects on individuals and society. Results 
were exceptional.  

10 4 There were numerous multiple choice questions on many forensic 
cases with diverse scenarios across all 4 exams. Therefore, the final 
grades on the course reflect whether students garnered a good level 
of appreciation for the inter-disciplinary nature of 
technologies/procedures in forensic science and understand 
contemporary and future challenges. Results were exceptional.  

11 1 Free writing allowed by students to respond to the text without 
inhibition. Freewriting enabled students to understand the texts 
because they were more willing to connect the reading materials 
with their personal history which facilitated in-depth discussion on 
how literary texts and our lives beyond university is deeply 
connected.  
 
In future, I will be a little more mindful of not letting them digress 
from the material while they freely write. While free writing is 
important I also need to find a way to balance it with directed 
writing. 

11 2 Students were expected to connect six different authors work and 
story-experiences while critically examining the sociopolitical 
context on these texts. For example : in class students read the poem 
Redacted by Redacted as a poem for supporting immigration. In 
their essay they had to provide textual evidence to support their 
interpretation while arguing how does the poem support 
immigration? What is the face of immigrants according to 
Redacted? Also, they were expected to discuss how certain literary 
techniques are used to convey the Redacted  idea for American 
Immigration and connect to present world experiences.  

11 3 Based on their readings/viewing materials in class, students were 
expected to determine a subject/concept/topic that they believe 
appropriately represents a crucial part of their experience in 
America. Whether American by birth or by immigration they wrote 
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a personal (non-fictional) or creative (fictional) essay talking about 
their American experience. Their personal essay illustrated how art, 
life, society, politics, and our experiences are in a complex web of 
relations.  
 
They were also asked to read their creative piece in class which in 
turn allowed all of us to have an understanding diverse American 
experiences and its challenges.  
 
In future I will be more mindful to help students navigate their 
creative voices. Although most students succeeded in writing their 
personal essay, I think it was still creatively lacking.  

11 4 The course was not only inter-disciplinary in its syllabus design 
(before Covid break) it also encouraged students to explore concepts 
such as identity, diaspora, exile, homeland, belonging, etc. in multi-
media. Connecting historical/political speeches with film footages, 
music videos, stories, and poetry the class could see how everything 
is inter-connected.  

12 1 Students met or exceeded the expectations of this objective. Most 
students understood and demonstrated knowledge of a variety of 
information tools. There was some struggle with some of the 
academically rigorous selections, such as authoritative websites and 
journal articles. While most students were able to locate, cite, and 
annotate sources, they had some difficulty with articulating the 
evaluative criteria. In addition, even though assignments prompted 
students to address global aspects of their topic by using these tools, 
they were reluctant in the submissions. In the future, a stronger 
focus will be placed on the evaluation of resources, and assignments 
will require a more in-depth global analysis of topics .  

12 2 Students fared well in quizzes where the answers were rote; however 
they did not do as well with questions that required critical thinking 
skills. For example, they could easily match the functions of 
Boolean operators but had difficulty with matching the results of a 
search string with Boolean logic. Future instruction will include 
more hands-on use of these and other search tools,  

12 3 Overall, Students did well in this area and during our pre-shutdown 
class discussions, these topics drew strong discussions. In Exam 
One, one block had low results, this was taught through an online 
video - statistics from the video indicate a low viewing rate. Future 
instruction will include a synchronous component as well. 

12 4 Students learned about a variety of topics and were engaged with the 
inter-disciplinary aspect of the material. Some did struggle with 
using a subject specific database in searching their topics. 

13 1 The components I identified in relation to this learning objective 
have been the most challenging for students to achieve in my 
past/present experiences teaching this course since many students 
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who take this course with me are freshmen/sophomores with less 
experience researching, note-taking, and organizing writing than 
their junior/senior counterparts, and, additionally, many students 
who take this course with me aren’t English majors with specific 
experience/training in analyzing literature through writing. 
 
The components I identified in relation to this learning objective 
have been the most challenging for students to achieve in my 
past/present experiences teaching this course since many students 
who take this course with me are freshmen/sophomores with less 
experience researching, note-taking, and organizing writing than 
their junior/senior counterparts, and, additionally, many students 
who take this course with me aren’t English majors with specific 
experience/training in analyzing literature through writing. on 
guidelines handouts, and, perhaps most importantly, putting genuine 
consideration into the “Brainstorming Questions” on the guidelines 
handouts and asking for feedback on their responses during class 
and/or during office hours. In the future, I think it would be wise to 
make responding to the brainstorming questions and taking time to 
discuss them in class mandatory (instead of optional as it was this 
semester) before students begin working on the drafts of the 
components. I might also consider making note-taking a mandatory 
element (at least early on in the course) to make sure students’ notes 
are relevant in relation to the learning objectives.  
 
Additionally, in relation to the “research-based” component, 
students with more experience using the UAlbany Library resources 
were more apt to achieve the learning objective. In the future, I think 
I would make more time in class to explore library resources with 
students (since review wouldn’t hurt more experience students 
anyway) as well as providing supplemental handouts on academic 
research and the effective use of sources for students with less 
experience. 

13 2 Students consistently impress me (past and present) in relation to 
components identified for this learning objective, and I think this is 
because these components are relatively “informal” and allow 
students with the greatest opportunities for self-reflection in relation 
to their classmates when considering “challenges in areas such as 
cultural diversity and pluralism, sci and tech, social interaction, 
ethics, global citizenship,” etc.  
 
I’ve found that the best strategy in helping students to achieve the 
objective is to emphasize that these are components in which I, as 
the instructor, have no preconceived notions about what constitutes a 
“correct” response. Students have the freedom to be honest/genuine 
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in their writing for these components without the fear of being 
“incorrect.”  

13 3 One new strategy I implemented this semester was asking students 
to formulate their own “Peer Review Questionnaires” as a group for 
each workshop session. Also, students who achieved this learning 
objective not only came to workshops prepared with questions 
related to the content of their own drafts, but also demonstrated 
genuine interest and investment in their group members’ drafts 
(more than just “going through the motions” of reading off questions 
from the “Peer Review Questionnaires”-- sometimes I see students 
essentialy “check-out” of the conversation once their drafts are no 
longer under review). I’ve considered asking students  
to write brief “reflections” in which they compare/contrast drafts 
and report to the class. By doing this, students would need to think 
about their writing in a more collective/communal way, rather than a 
purely individualistic way.  

13 4 Students who achieved this learning objective did not self-impose 
limitations/restrictions in terms of types/genres of source material 
for writing; instead, students who achieved this goal thought flexibly 
about source material and worked with a variety of source 
types/genres to explore “challenges.”  

15 1 Strategies included measuring student’s ability to make connections 
between and among various artists, contents, themes and messages 
of those studied throughout the term. 
 
Strategies included asking open-ended questions to make 
comparisons and connections. 

15 2 Students examine the art exhibitions in small groups by completing 
close observation exercises. 

17 1 The adjustments to the course for COVID-19 transition meant that 
there was only 1 examination (pre-COVID) and the other two exams 
converted to longer writing assignments discussed below.  
 
The two short essays were carried out successfully, with students 
addressing specific prompts.  
 
Two of the examinations were converted to longer essays on specific 
topics related to the  
areas of Emergency Management and Cybersecurity:  
 
[1] Specifically looking at the events of Hurricane Katrina, outline 
and describe specific leadership failures of the key players in New 
Orleans local, Louisiana state, and federal response. What were the 
key decision points in the preparation and response which were 
mishandled, and what are the three key lessons learned from this 
event to improve hurricane preparedness and response?  
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[2] Are cyber attacks committed by the government of another 
country an Act of War or a Crime? How did you reach this 
conclusion? What is the appropriate venue for addressing cyber-
attacks committed by the government of another country? Based 
upon your conclusion, what is the appropriate response by the 
United States against those committing cyber attacks against the 
American government (federal, state,  
local), American business interests; and American citizens?  

17 2 The adjustments to the course for COVID-19 transition meant that 
there was only 1 examination (pre-COVID) and the other two exams 
converted to longer writing assignments discussed below.  
 
The two short essays were carried out successfully, with students 
addressing specific prompts.  
 
Two of the examinations were converted to longer essays on specific 
topics related to the  
areas of Emergency Management and Cybersecurity:  
 
[1] Specifically looking at the events of Hurricane Katrina, outline 
and describe specific leadership failures of the key players in New 
Orleans local, Louisiana state, and federal response. What were the 
key decision points in the preparation and response which were 
mishandled, and what are the three key lessons learned from this 
event to improve hurricane preparedness and response?  
 
[2] Are cyber attacks committed by the government of another 
country an Act of War or a Crime? How did you reach this 
conclusion? What is the appropriate venue for addressing cyber-
attacks committed by the government of another country? Based 
upon your conclusion, what is the appropriate response by the 
United States against those committing cyber attacks against the 
American government (federal, state,  
local), American business interests; and American citizens?  

17 3 The adjustments to the course for COVID-19 transition meant that 
there was only 1 examination (pre-COVID) and the other two exams 
converted to longer writing assignments discussed below.  
 
The two short essays were carried out successfully, with students 
addressing specific prompts.  
 
Two of the examinations were converted to longer essays on specific 
topics related to the  
areas of Emergency Management and Cybersecurity:  
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[1] Specifically looking at the events of Hurricane Katrina, outline 
and describe specific leadership failures of the key players in New 
Orleans local, Louisiana state, and federal response. What were the 
key decision points in the preparation and response which were 
mishandled, and what are the three key lessons learned from this 
event to improve hurricane preparedness and response?  
 
[2] Are cyber attacks committed by the government of another 
country an Act of War or a Crime? How did you reach this 
conclusion? What is the appropriate venue for addressing cyber-
attacks committed by the government of another country? Based 
upon your conclusion, what is the appropriate response by the 
United States against those committing cyber attacks against the 
American government (federal, state,  
local), American business interests; and American citizens?  

17 4 The adjustments to the course for COVID-19 transition meant that 
there was only 1 examination (pre-COVID) and the other two exams 
converted to longer writing assignments discussed below.  
 
The two short essays were carried out successfully, with students 
addressing specific prompts.  
 
Two of the examinations were converted to longer essays on specific 
topics related to the  
areas of Emergency Management and Cybersecurity:  
 
[1] Specifically looking at the events of Hurricane Katrina, outline 
and describe specific leadership failures of the key players in New 
Orleans local, Louisiana state, and federal response. What were the 
key decision points in the preparation and response which were 
mishandled, and what are the three key lessons learned from this 
event to improve hurricane preparedness and response?  
 
[2] Are cyber attacks committed by the government of another 
country an Act of War or a Crime? How did you reach this 
conclusion? What is the appropriate venue for addressing cyber-
attacks committed by the government of another country? Based 
upon your conclusion, what is the appropriate response by the 
United States against those committing cyber attacks against the 
American government (federal, state,  
local), American business interests; and American citizens?  

18 1 The selection of texts, particularly novels that deal with 
contemporary issues such as racial profiling helped generate an 
understanding of the historical context of why a certain minority 
group can face certain backlash from the larger social body. Because 
our final novel deals with trouble of “looking like an other” it helped 
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students think beyond the text and draw comparisons with other 
kinds of phenotype based racial discriminations (being Asian during 
the COVID 19 crisis, being Black in America etc.) 

18 2 The students also watched two films that supplemented their 
readings which I believe also helped them become familiar with the 
core ideas of diversity and pluralism. Because the last six weeks 
were online, we missed out on crucial class-based discussions and 
several assignments that were designed to compel them to apply 
their knowledge about the world at large. The photo project for 
instance, was meant to urge students to take an ethical and 
conscientious look at race and identity. If this class were originally 
designed for the online format I would have crafted projects that 
would help them “apply” their lessons in a more accessible way.  

18 3 I think this element of the course may have been the most 
successfully executed, despite the change in circumstances. On the 
whole, their final papers and discussions reflect a well-rounded, 
nuanced, and deeply thoughtful understanding of the challenges that 
affect individuals who find themselves struggling to retain their 
individuality against the collective.  

18 4 Usually, I ask the students to write an end-of-semester reflection 
paper where they discuss which reading resonated the best with 
them and why. More specifically, they are asked to reflect on why 
they think the readings and topics matter in the context of their own 
chosen field of study. We had a version of this conversation during 
their last discussion post but it didn’t have the same impact as a final 
reflection paper would have had.  

20 1 Lively in class discussion drew the students “into” the situations. 
Writing made them consider in more depth.  
 
I wouldn’t change anything for this LO 

20 2 Lively in class discussion drew the students “into” the situations. 
Writing made them consider in more depth.  
 
I wouldn’t change anything for this LO 

20 3 Our diverse student base made this LO particularly easy. Students 
would often say “In China, we do it this way…” or “In India, the 
law says this…”  
 
I wouldn’t change anything here.  

20 4 This is a little tougher for this course – pretty much everyone who 
takes it is either Redacted or Redacted. We don’t get a lot of multi-
disciplinary students.  

22 1 Quizzes remain difficult, especially in the online environment. 
Students performed admirably, and I plan to continue experimenting 
with unconventional question formats and short answer response. 
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Students largely flourished in exams and responded well to 
hybridized term paper.  

22 2 Given the tumultuous situation, students may have been more than 
usually inclined to consider this outcome as central to their work. I 
might in the future emphasize even more the real world situations 
within which we see such issues come into play.  
 
Students wrote about Covid-19 in the majority of papers and exams 
that asked for the application of course terms in real world scenarios. 
  
As such, it seems that the short answer exam questions and  
long-form papers were most beneficial here. 

22 3 Most students initially considered horror at the level of the 
individual, namely, the neoliberal subject's psychology. Students did 
exceedingly well in expanding this thinking to the societal level.  
 
In the future, I will be less didactic regarding the relationship 
between subject and world--rather than challenging students 
aggressively to think beyond the individual, I may use the 
connections they found to encourage future courses (without 
creating a binary opposition between individual psychological 
conceptions and social conceptions). 
 
Students made these pushes toward socially applied theories of 
horror primarily on exams and papers.  
 
Quiz responses to questions that asked for them to think more 
openly about the concept were less successful given the pressure of 
the quiz itself.  
 
Again, the longer-form assignments were most helpful in allowing 
students the space to work through their ideas.  

22 4 In-class discussions topped long-form assignments for this outcome 
as students applied both textual and visual analysis during in-class 
work.  
 
This carried forth to the online space, and students ended the course 
by suggesting the ways that multimedia heavily modifies course 
questions for our current and future moments.  
 
Final essays did similarly. Quizzes remain challenging here given 
the required application of more than one competency, but student 
successes thereon seem to indicate that they appreciate their 
expanding toolbox.  
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In the future, I will likely double-down on demanding the 
performance of multiple competencies in low and high-stakes 
assessments.  
 
However, I will likely focus less on reading comprehension and 
more on modes of analysis themselves.  

23 1 This was the only objective that I had added quiz questions to help 
me to determine the bridge from knowledge of to understanding of. 
Using the Team-Based-Learning method of a Readiness Assessment 
Test to assess understanding and knowledge of the concept did not 
appear to go beyond cursory understanding as an individual tool. To 
that end, I am satisfied with the results of the other assessment tools 
– components of term/research papers and components of oral 
presentations that I used to review this objective. With those tools, 
given the prompts that they need to be able to synthesize a document 
or an in-class oral presentation on the topic, they displayed a deeper 
understanding of this and the remainder of the learning objectives.  
 
As far as changes to the way I would teach this in the future, I would 
continue to use quiz questions to assess the student’s reading of the 
material, but not necessarily their ability to synthesize knowledge 
based on what they learned from the material.  

23 2 Throughout the semester, I had added this component to per-module 
exercises with prompts inquiring specifically to their ability to 
explain cultural diversity, socioeconomic impact, and global 
citizenship and to relate that to the material at hand. In response to 
these prompts, students expressed an often-nuanced explanation of 
their interpretation of the prompt. Through their explanations, they 
demonstrated their ability to detect, assess, and creatively respond to 
the potential challenges faced by society in its adoption and use of 
technologies.  

23 3 As noted in the answer to learning objective two, when prompted, 
there was a significant number of students who expressed their 
understanding of the impact on society and themselves as 
individuals. In a per-module assessment activity, I would ask “how 
do you find yourself thinking about this topic,” “what about it do 
you find interesting,” and “do you think that {topic} can encourage 
or discourage disparities between socioeconomic classes?” These 
questions were effectively asked three times in each module – one 
from a personal perspective in an essay, one  
from a perspective of how they synthesize research material to 
explain their answers, and one from an oral team exploration of their 
individual readings on the topic. 
 
While the essay responses did provide a good means to explain the 
student’s individual understanding, when presented with the 
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opportunity to work together in their teams, the students often 
expressed ideas that weren’t components of any individual 
member’s presentations in those essay assignments, leading me to 
believe that there was a good level of discussion to the topic within 
their teams – something I would like to continue, even if this is 
altered to an asynchronous discussion during the online-only 
offering for the Redacted. 

23 4 The responses to this learning objective were perhaps best found 
when expressing the team’s findings in the two team assessment 
methods: per-module in-class oral presentations and an out-of-class 
team project meant to explore the situation with Redacted. I feel this 
was due to the varied backgrounds of the team members, who were 
picked pseudo-randomly to ensure that there were members from 
different backgrounds and those with different majors, minors, or 
concentrations. Most students were able to express an appreciation 
of contemporary and future challenges in their individual writings, 
but it was, similar to the outcome of learning objective three, that the 
sum of the team’s experiences and backgrounds lead to better 
explorations.  

24 1 1. Students wrote group essays out of class and then presented in 
class. While sharing thoughts and information and discussing about 
them, students were able to increase their knowledge of this topic.  
2. My strategy worked well. I would come up with essay subjects 
that reflect changing reality today.  

24 2 1. First we had two weeks talking about cultural diversity, pluralism, 
and global citizenship. Then I gave a list of refugee camps. Each 
group researched about a selected camp. Specifically, they 
researched: information about the camp and media coverage of it. 
After finishing the project, all groups presented in class so that the 
class had a better understanding of the class goal.  
2. I believe it worked well. In close connection to the refugee 
project, I also assigned a climate change project. Students 
appreciated this project and many of them showed intellectual 
excellence.  

24 3 1. Students researched about a feasible action to combat climate 
change, for example planting trees, construction of wind farms, and 
use of nuclear energy. They also research about how the media 
across the world covered and framed the action. While presenting 
their work during the Redacted they engaged in constructive 
discussion of the global implications of their research topic.  
2. Students really appreciate this project and showed enthusiasm. I 
may invite global climate change activists to my class in following 
semesters.  

24 4 1. Each week, one important topic was discussed in class, including 
global press freedom, undocumented immigrants, climate change, 
propaganda and religious conflict. To help students’ understanding 
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of each topic, relevant readings (about 3 to 4) were assigned prior to 
each class session and they wrote a response paper critiquing the 
given readings. During the class time, they engaged in group 
discussions based on their response papers.  
2. I believe my strategy worked very well. Mandatory reading 
helped their awareness and understanding of various important 
issues and encouraged them to make association among them. 
Through class discussion, they had a good chance to expand their 
understanding of interconnected topics.  

25 1 We covered these issues early in the semester. Attendance was high 
and many students participated in discussion. Prepared topics helped 
move the discussion forward, as did small group activities that 
coaxed quieter students to participate.  

25 2 I prepared the students for the project by having modest research 
activities in the library early in the semester to help them start 
thinking about their research. Peer review sessions and early 
deadlines for intro paragraph, outline, and first draft helped most 
students finish the project.  

25 3 As with the first category, preparing discussion questions ahead of 
time, as well as small group discussion activities, helped propel the 
discussion forward. Students were quite passionate about these 
issues, and oftentimes the conversations were self-generating and 
dynamic.  

25 4 We covered these issues after Redacted and the transition to distance 
learning made the seminar more challenging, especially since the 
materials were quite abstract. If forced to teach online again, I may 
insist on the seminar be synchronous to allow for live Redacted 
sessions and breakout groups. 

26 1 (1) Unit 1 introduced students to Socrates and the Socratic method. 
Essay 1 required them to defend a view about whether our society 
has or needs some influence to achieve Socrates’s goal of inspiring 
individuals to think critically about conventional moral views. (2) I 
think that this assessment could be re-designed to more clearly 
prompt students to think not only abstractly about the need in every 
time and place to think critically about conventional moral ideas, but 
to also prompt students to actively critique specific ideas that they 
take to be elements of our current conventional morality. 

26 2 (1) Students were prompted to develop their own views about social 
justice and increase their awareness of cultural diversity by 
introducing them to the concept of social groups, and Redacted 
theory of social oppression. The essay for the unit required them to 
discuss specific differences between social groups that might lead to 
individuals experiencing the same society differently. (2) I think the 
objectives were achieved and do not need improvement. 

26 3 1) Students studied utilitarianism as a moral theory, which 
prioritizes aggregate over individual happiness or satisfaction, and 
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compare it to Kantian ethics, which prioritizes the individual. I’m 
reporting numbers based on student performance on the Unit 2 essay 
about utilitarianism. But our class returned to the conflict between 
collectivism and individualism at the end of the semester as I revised 
our last unit to study the philosophy of individual freedom in context 
of pandemic lockdowns. I think more students exceeded this 
objective by the end of the semester due to this extended treatment 
of this idea. (2) I think the change I already made this semester is a 
good one that I will incorporate next semester as well.  

26 4 (1) It was helpful to have a guest speaker address the class, who had 
written a book about distributive justice as well as contributed to the 
public dialogue about universal basic income. This helped engage 
students in our (then-new) online format an gave them a face to 
associate with what would otherwise be just an academic view. It 
also gave them the opportunity to ask questions directly to an expert. 
(2) I will do the same in the future. 
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Appendix C: Time to Completion and Comments 

 

Respondent 
# 

Beginning of 
Semester (in 
minutes) 

End of 
Semester (in 
minutes) 

Comments 

1 No response 90  
2 240 150 This particular semester, students had more 

leniency due to COVID-19, which gave them 
more opportunities to complete assignments and 
extra time for the final, etc., which allowed them 
time to perhaps more deeply engage with the 
subject matter. 

3 No response No response  
4 60 60  
5 60 60  
6 No response No response  
7 No response 120  
8 120 300  
9 10 3 days  
10 60 No response  
11 60 30  
12 90 480  
13 180 120  
15 60 45  
17 15 30 One of the major issues with quick conversion 

due to COVID-19 is that all students do not have 
the necessary internet and computing resources to 
be successful (i.e. a student trying to write an 
essay on their phone because they don’t have a 
PC; a student who doesn’t have WIFI or internet 
at home yet is expected to complete necessary 
assignments from home) 
 
There were student complaints about “not wanting 
to take an on-line class”, etc. There were students 
who had come to UAlbany to get away from a 
negative home situation in which they were now 
confined. This did not help their academic 
performance. Additionally, there were a number 
of downstate students who were personally 
impacted by the deaths caused by COVID-19 
(parents, grandparents, aunts, uncles, neighbors, 
etc.) The stress caused by these deaths and the 
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uncertainty and concerns regarding burial and 
next steps for the family negatively impacted 
academic performance. 
 
This is hardly a typical semester and students 
needed to be significantly more self-motivated 
because they were not in class twice a week. 
Those students who may typically skip a class and 
make up the work or get notes from friends did 
not have that luxury. This is reflected in their 
mastery of the topics and the completion of 
assignments. In this semester, requests for extra 
credit assignments to make up for poorer 
performance on the regular assignments was more 
common. 
 
I had only two students seek an “incomplete” – 
[1] Redacted, [2] Redacted who was working 
extra shifts. 
 
There were students who saw the COVID-19 
situation as a ‘living laboratory’ for emergency 
management and seemed fully engaged in looking 
not only at the day-to-day, but the longer-range 
big picture. Indeed, for some, this semester will be 
a crystalizing moment in their study of emergency 
management. 

18 No response 30  
20 60 60  
22 150 60  
23 60 300 I enjoyed the video on the assessment process. 

Workshops for faculty doing such an assessment 
would be greatly appreciated and would yield the 
ability to accurately and consistently assess the 
course’s instruction between instructors. 

24 120 60 I appreciate your work. I hope to contribute to this 
initiative. 

25 120 30  
26 60 60  
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