
General Education Assessment Report 

International Perspectives 

2015-16 

 

The University at Albany, SUNY 

 

 

 

 

 

Prepared by Steven Doellefeld, Ph.D., MBA, Associate Director of Assessment 

Institutional Research, Planning & Effectiveness 
 

September, 2016 

 

 

 

 

 

 

 

 

 

 

  



Category Assessed: International Perspectives 

 

Background 

 

In Spring 2016 the University at Albany assessed the degree to which students were achieving 

student learning objectives in International Perspectives category. We selected a sample of 

sections based on the principles of stratified random sampling – in other words, while selecting 

sections in random order from the list, we also ensured that each department was represented 

roughly evenly and that no instructor was asked to participate for more than one section. The 

International Perspectives sample consisted of 26 classes from 16 different 

departments/programs1, with student N=1595 (50% of the student population taking International 

Perspectives courses). At the beginning of the semester, when sampling was conducted, 

enrollments in these courses ranged from 0 to 2052. Twenty-five of the 26 courses sampled were 

within the College of Arts and Sciences. One course from Rockefeller College was sampled.  

Of the 26 courses sampled, instructors for 24 of them submitted fully completed forms at the end 

of the semester. One additional instructor submitted some sample assessments and a syllabus, but 

did not complete the end of semester form that provides the data that is compiled for this report3.  

One instructor did not respond, despite repeated requests from IRPE and the Dean’s Office of the 

College that offered the course. Data collected represents N~15524, which is 97% of the sample, 

and 49% of the student population in International Perspectives courses.  

Over the course of the last 2-3 years we have found that the instructor participation rate and 

quality of documentation received on this administration of the General Education assessment 

were better in both of the categories assessed than they have historically been. We believe this is 

attributable to 2 factors: 1) Better communication from IRPE, including earlier notification of 

selection for the sample, and a pre-notification of all instructors in the two categories by the Vice 

Provost for Undergraduate Education and the Associate Dean for General Education; and 2) 

regular and repeated communication from the Dean’s Office in the College of Arts and Sciences 

to instructors who were selected to be part of the sample. Instructors mapped their courses to 

specific learning objectives, reflected on assessment results, and discussed how their findings 

may influence their course design and pedagogy for these courses in future semesters.  This is 

exactly what we hoped the assessment process would produce. Appendix B illustrates these 

activities and reflections. 

 

Course Embedded Assessment 

Assessment results indicate that the majority of students “Exceeded” or “Met” expectations of 

the individual learning objectives. As shown in the composite graph below, as well as graphs for 

 

 

                                                 
1 In some cases, there are multiple programs—with unique course prefixes—residing within particular departments. 

For the purposes of this report, each program prefix is counted separately. If we were counting by “home 

department” only, there are 10 departments represented in this report.  
2 For sampling purposes, only courses with an enrollment >10 were included. 64 courses met this criteria.  
3 The instructor simply submitted a syllabus and a few ancillary documents.  
4 It is important to note that this number is based on reporting submitted by the faculty, and may not reflect actual 

final enrollment numbers in the class(es). While we believe the actual number of students enrolled in these classes 

=1593, we also recognize that this number will fluctuate due to students adding and dropping classes, students who 

missed assessment activities for a particular learning objective, or a whole host of other reasons. Rather than attempt 

to reconcile these numbers, we treat it as a “best effort” and trust that the faculty have submitted data that is as 

accurate as reasonably possible.  



each of the individual learning objectives on the following pages.  Large majorities of students 

were reported to have either met or exceeded each of the four learning objectives, with the 

combined “Exceeded” and “Met” values being 585-92% for all seven of the learning objectives 

that are included in this assessment.  

 

 
 Figure 1: Summary of International Perspectives General Education results.  

 

The Learning Objectives for the category are as follows:  

Courses meeting the International Perspectives General Education requirements enable students 

to demonstrate: 

 a knowledge and understanding of the history, cultures and/or traditions of any region, 

nation, or society beyond the United States; and how that region, nation, or society relates 

to other regions of the world 

and at least one of the following: 

 an understanding of the variety of cultures, societies, and countries that make up the 

region studied 

 an understanding of a region or culture from the perspective of its people(s) 

 an ability to analyze and contextualize cultural and historical materials relevant to a 

region 

 an ability to locate and identify distinctive geographical features of a region 

 an understanding of the reciprocal interactions between individuals and global systems 

 an ability to use the analytic tools of a specific discipline to engage in comparative and/or 

historical analyses of cultures, nations, and regions 

 an understanding of the economic, political, historical, and cultural relationships between 

different world regions resulting from contact, interaction, and/or influence 

 

 

                                                 
5 While not an attempt to “explain away” the results, it is important to note that the results for this learning objective 

are based on only 4 courses— 1 large, and 3 of average size. In the large course the instructor ranked unusually high 

numbers of students as “approached” and “did not meet” learning objective expectations, which skewed the results 

for this category. Resultantly, the reader should not attempt to infer the necessity for change from the results.  



 

 
Figure 2: International Perspectives Learning Objective 1 (N=1552)  

 

 

 

 
Figure 3: International Perspectives Learning Objective 2 (N=627) 
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1) Students will demonstrate a knowledge and understanding of the history, cultures 
and/or traditions of any region, nation, or society beyond the United States; and how 

that region, nation, or society relates to other regions of the world. 
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2) Students will demonstrate an understanding of the variety of cultures, societies, and 
countries that make up the region studied. 
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Due to rounding, values may not equal 100%



 

 

 
 

Figure 4: International Perspectives Learning Objective 3 (N=222)  

 

 

 
 

Figure 5: International Perspectives Learning Objective 4 (N=479) 
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4) Students will demonstrate an ability to analyze and contextualize cultural and historical 
materials relevant to a region. 
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Due to rounding, values may not equal 100%



 
 

Figure 6: International Perspectives Learning Objective 5 (N=357)  

 

 
Figure 7: International Perspectives Learning Objective 76 (N=173)  

 

 

 

 

                                                 
6 NB: Learning Objective 6 was not omitted accidentally. It is excluded here as none of the instructors sampled as 

part of this assessment chose to use LO6.  
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5) Students will demonstrate an ability to locate and identify distinctive geographical 
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7) Students will demonstrate an ability to use the analytic tools of a specific discipline to 
engage in comparative and/or historical analyses of cultures, nations, and regions. 
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Figure 8: International Perspectives Learning Objective 8 (N=144) 

 

 

Comparison to prior results: 

 
Historically, these reports have included a comparison between the current administration of the 
General Education assessment and previous iterations. Given that International Perspectives is a 
new General Education category, we have no historical data with which to compare it. The 
longitudinal comparison across cohorts of General Education students will be made the next time 
assessment for this category is conducted – which is currently scheduled to occur during the 
2020-2021 academic year. 
 

University in the High School:  

 

Historically, this report of the University’s native student population is paralleled by a report of 

students taking courses that meet this General Education requirement and are participating in the 

University in the High School program (www.albany.edu/uhs). This year, there was only one 

course offered via UHS that met the International Perspectives General Education requirements, 

not enough to enable a report for the UHS courses for this category during this round of General 

Education assessment, though it will be reviewed next time this category is assessed, and a report 

will be generated if there are enough courses being offered that meet the General Education 

requirements to warrant conducting an assessment.  
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8) Students will demonstrate an understanding of the economic, political, historical, and 
cultural relationships between different world regions resulting from contact, interaction, 

and/or influence. 
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Due to rounding, values may not equal 100%
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Inclusion of sections taught by graduate students and contingent faculty 

 

Since the Spring of 2009, the University has made a concerted effort to include courses taught by 

graduate student instructors, contingent faculty (typically under the title of “Lecturer”), and 

professional staff teaching on a part time basis in the general education assessment samples. As 

shown in Figure 97, below, contingent faculty in particular teach a large percentage of the 

introductory undergraduate courses that meet the General Education requirements in this 

category. 56% (44 of 78) of the courses meeting the International Perspectives General 

Education requirement in Spring 2016 were taught by individuals who are not part of the 

traditional teaching faculty. While this finding is not unexpected, it does serve to demonstrate 

why any valid assessment in this category would need to require participation from non-tenure-

related faculty.     

 

 
Figure 9: All Spring 2016 International Perspectives General Education courses by instructor rank 

 

Time required to complete assessment 

 
The general education assessment forms that faculty are requested to complete record the length 
of time it took them to prepare data for, and complete, the beginning and end of semester 
assessment forms (see Figure 10 and Appendix C). The average for the required preparation of 
the data and the completion of the forms was 49 minutes at the beginning of the semester, and 78 
minutes at the end of the semester – both of which are well below historical averages. There 
were no significant outliers at the beginning of the semester, but a few instructors reported 

 

 

                                                 
7 Two points of clarification are necessary for this chart – 1) this is compiled by section, not by individual instructor, 

so an individual teaching more than one General Education section would be counted for each of the sections. 2) 

The category of “other” is a catch-all for full time university employees who are teaching a class. Typically, though 

not exclusively, these are members of the professional faculty—professionals whose primary obligation to the 

University is in a non-teaching role - who are either teaching a course for one of the special programs on campus, or 

they retain some sort of affiliation with an academic department.  
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requiring well above the mean for their end of semester assessment, with reported figures of 180 
minutes (3 hours), 240 minutes (4 hours), and 270 minutes (4 and a half hours), which pushed 
the average (mean) number of minutes to a figure substantially higher than the median figure of 
50 minutes. In cases like these, the median is a much better indicator of the time it typically takes 
than is the mean.   

 
Figure 10: Time required to complete assessment forms in minutes, by section. 

 

 

Recommendations:  

 

1) Graduate student/contingent faculty - With great thanks to the deans and department 

chairs, we were able to secure the participation of graduate student instructors, contingent 

and part time faculty in assessments of student learning in General Education courses.  

IRPE must continue to work with the deans and chairs to make clear to graduate student 

instructors, contingent and part time faculty, that General Education Assessment is 

included as part of the responsibilities for which they are already remunerated, and if 

selected for the sample, they are expected to participate.  

 

2) We suggest that the Undergraduate Academic Council and the General Education 

Committee may want to give consideration to expanding the number of learning 

objectives that a course meeting this General Education requirement must include 

(currently an instructor need only cover the first learning objective, and one of the other 

seven learning objectives for a course to meet the requirements of this category). 

Alternatively, the Council and Committee could give consideration to reducing the 

number of learning objectives in the category, as there appears to be a fair amount of 

redundancy and overlap between the different learning objectives.  
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Appendix A: Student Learning Objectives – International Perspectives 
 

Courses meeting the International Perspectives General Education requirements enable students 

to demonstrate: 

1) A knowledge and understanding of the history, cultures and/or traditions of any 

region, nation, or society beyond the United States; and how that region, nation, 

or society relates to other regions of the world 

and at least one of the following: 

2) An understanding of the variety of cultures, societies, and countries that make up 

the region studied 

3) An understanding of a region or culture from the perspective of its people(s) 

4) An ability to analyze and contextualize cultural and historical materials relevant 

to a region 

5) An ability to locate and identify distinctive geographical features of a region 

6) An understanding of the reciprocal interactions between individuals and global 

systems 

7) An ability to use the analytic tools of a specific discipline to engage in 

comparative and/or historical analyses of cultures, nations, and regions 

8) An understanding of the economic, political, historical, and cultural relationships 

between different world regions resulting from contact, interaction, and/or 

influence  



Appendix B: End of Semester Reflections  
 

Respondent # Learning 

Objective # 

Reflections 

Based on these results, and thinking about your teaching strategies or curriculum, briefly 

describe:  

(1) what strategies helped your students achieve these learning objectives and  

(2) what changes you would make if you taught this course again, if any. 

4 1 The class is divided into full-class lectures and smaller group discussion sections. 

Attendance was optional for lectures and mandatory for discussion sections. To improve 

results for this learning objective I’d have to develop strategies that encouraged 

attendance and participation in the lecture component of the class. 

4 4 I’m very happy with how the smaller group discussion sections performed. A combination 

of readings and take home assignments that needed to be done to participate in the class 

they were very effective in generating productive discussions between students and with 

the instructor. I would expand on this strategy in future iterations of the class as well as 

adapt some of this method towards the larger lecture component.  

 

The short (REDACTED) debate near the end of the semester was not only productive as 

an in-class exercise but I also saw excellent test scores on questions related to it on the 

final exam. 

5 1 I always strive to make the course material accessible to non-majors. One way to improve 

would be to see which exam questions had poor performance, and revise the exam 

accordingly. Still, I am happy with this year’s results. Later exams had more “did not 

meet” due to students encountering problems in their lives (unrelated to class) and not 

attending review sessions, class in general, or the exam. However, these numbers are 

small for a large class. 

5 2 Particularly helpful was the fact that this written assignment provided a basis for a class 

discussion. We also implemented a system of extra credit points (for oral contributions to 

the discussion), and we did a drawing for a prize for each student who spoke up (they got 

a raffle ticket). Everyone who did the assignment was prepared, potentially for discussion.  

 

Next time I do this, I will simplify the assignment. Also, I change the reading each time so 

no student can turn in work performed by another in a former semester. 

5 4 This was an in-class assignment. They tried to answer it, then I discussed it and gave them 

the answers, inciting them to learn geography by doing. Probably it was too easy. Maybe 

next time I will provide them with a more accountable way to find the answers on their 

own, or test them on it on a second day, to check for retention (a pop quiz). 

7 1 1. In my lectures and during in-class discussions, I emphasize very strongly the distinctive 

cultural, intellectual, social, geographic, political, and, of course, artistic aspects of the 

various European countries that are our focus. In concert with this, I discuss, at several 

points, how Europeans and, in particular, artists, interacted with other civilizations (e.g., 

Asia and Africa, and especially during the nineteenth and twentieth centuries). I make a 

point of highlighting such interactions in lectures and discussions, thus helping students 

learn about the connections between Europe and other regions. On my exams, I always 

ask about such interactions as a way to assess students’ comprehension of them. 2. In 

considering changes I would make when I next teach this class, I would say that I always 

emphasize how connections between Europe and other parts of the world affected the 

development of European art. Every time I teach this class I add more examples of these 

important exchanges. 

7 2 1. The heart of this class, (REDACTED), is a discussion of the development of European 

art: the first 3/4 (or so) of the class focuses entirely on Europe and the last ¼ (or so) 

examines both European and American art. All lectures and discussions throughout the 

semester thus focus on the cultures, societies, and countries comprising Europe. I 

emphasize what characterizes, and makes distinct, the various parts of Europe, thus 

helping students learn this information. 2. Since the class focuses on European art and 

thus on Europe’s cultures, societies, and countries, I do not envision making significant 

changes to the class’s content in connection with this particular learning outcome. 

8 1 Although I do not consider multiple choice to be the ideal method of testing 

comprehension, I do not see an alternative in large size classes. 



8 2 Students are often better an articulating their understanding of the material through 

writing rather than memorization such as multiple choice. 

12 1 This objective is the primary objective for the course. I think that, given this is the first 

time the class (REDACTED). Presenting the information in the format that we did 

allowed students to acquire specific national information. Furthermore, the final exam, 

which asked questions that required students to both recall that knowledge and synthesize 

that knowledge into thinking broadly about the (REDACTED), seems like a good idea to 

challenge students while fulfilling this objective. I do not see a reason to make changes at 

this time. 

12 2 The entire course is aimed at teaching students about the countries, societies and cultures 

that comprise the (REDACTED) region. In particular, the first half of the course includes 

broad survey modules on the people and geography of (REDACTED). To that end, we 

feel that students met this objective through the midterm exam. I think that organizing the 

course in this way helped to direct students to meet this learning objective. Once again, I 

would not make changes to our strategies when teaching this course again. 

12 5 We taught towards this objective in a specific module with its independent assessment. 

Discussing the geography of the (REDACTED) region in this targeted fashion was an 

optimal strategy to achieve this learning objective, and we were pleased by the large 

percentage of students who “exceeded” this objective. I do not see a reason to adjust our 

strategies in the future. 

14 1 Most of my students exceeded or met the objective of understanding history, cultures and 

traditions of (REDACTED) and how they related to other countries in Europe and 

throughout the world. Throughout the course, comparisons of thought, art and literature 

were shown to be influenced in (REDACTED) by other European thinkers and artists. 

There was also a correlation between (REDACTED) and other countries concerning 

nationalism, colonialism and war. The intermarriage of European aristocratic families and 

how it shaped politics was also a continuous point of discussion throughout the semester. I 

would continue to teach this course in a similar manner in the future. The history of 

(REDACTED) was directly and constantly influenced by other, primarily Western 

European countries. 

14 5 Students were shown geographical regions both inside and outside (REDACTED) in 

order to illustrate areas of interest during each century. The study of territorial disputes, 

wars, intermarriage of the aristocracy and areas of religious persecution were emphasized. 

Students were responsible for identifying areas discussed in each unit on maps and 

answering questions which specifically detailed certain geographical areas and how they 

related to (REDACTED) history. Students also watched documentaries on certain topics 

which highlighted specific historical events and where they took place. 

15 1 I sincerely believe that my approach in this introductory course in the (REDACTED) 

program allows for concerted and well rounded discourse.  I engage the students in 

collaborative learning exercise and encourage and support constructive discussions.   

15 8 The essay exams both for the midterm and final exemplify what they are learning in the 

class and possibly what hasn’t been understood.  It has been and will always be important 

to me to read each essay to gauge their level of comprehension.  The discipline of 

globalization studies takes on a variety of perspectives, as each individual may come to 

the class with backgrounds that may not be conducive to grasping the intricate nature of 

how globalization affects the developed world, and those nations and peoples that are in 

the developing and underdeveloped world.   

 

The oral digital project presentations allow the students to work collaboratively, usually 

with others from a different country, and to own their research.  It enables all students in 

the class to learn about a topic within international affairs that they may have not been 

aware 

18 1 I achieved this objective by scaffolding lessons and activities.  I’m pleased with the 

results. 

20 1 Studying the four questions lists and class discussions. It seems to work well as is.  

20 5 This worked way beyond my expectations, so I’ll do it again. 

21 1 1. I have found that class discussions after presentation of material helped the students to 

contextualize some facts and concepts.  

2. To have periodical tests rather than one comprehensive final keeps the students more on 



track and balance the distribution of the grades.  
23 1 Strategies that helped student success include modeling one question myself, doing one 

question as a class and then the last two independently.  

 

Following discussion guides were done independently and reviewed as a class. Extra time 

was spent on difficult or important questions that relate to class themes.  

 

A change I would make is to allow for a 5-10 minute period of independent work at the 

end of class to finish up details on their worksheets. Most students could follow along an 

answer the questions as the film played and while we were reviewing them together. 

However a few 3-5 have asked for extra time. 

23 4 Strategies that helped with this task include showing students past student work and other 

examples. Presenting students with a syllabus and reviewing it in class was key, in 

addition allowing time for questions.  

 

I offer an optional office hour meeting to review a draft, I would make this required. I 

would also encourage more students to think outside the box, try something new other 

than writing a paper so that they would use different thought processes and challenge 

themselves further. 

24 1 Students were able to meet or exceed the learning objectives because readings varied from 

scholarly texts, to poems, to videos, and primary sources from historical events. Students 

had choices about which readings they wanted to write reflections on and this interest was 

present in their reflections.  If taught again I would most likely demand more reflections 

and possibly some critical thinking and synthesis across readings. 

24 7 Students were given a wide selection of possible research projects to choose from. 

(REDACTED) many chose creative projects that helped them achieve this learning 

objective.  Students developed this project over the course of the semester and spread out 

the workload as well as allowed for training of key research and writing skills. In the 

future I would work with the services in the library to help my students better engage with 

scholarly research. 

25 1 In terms of what helped students achieve this learning objective, I believe that this is 

partly related to the fact that students were given the opportunity to choose the 

organization/movement (and part of the world) they focused on, so they were more likely 

to be motivated to learn about it than if the instructor had imposed a particular 

organization/movement on the group.  

 

At the same time, providing a clear structure to the work was also helpful to ensure that 

certain points were addressed (e.g. social problem, socio-historical context, significance of 

gender identities, transnational linkages, connections to the concepts in one of the course 

books, etc). 

 

Another critical factor was the requirement to work in stages toward the project. Students 

had to do two individual homework assignments in preparation for this final project, and 

class time was also allocated to group work. 

 

In general, I think that this is a successful assignment, and I have tried it and modified it in 

different versions of the class, so I am not planning to introduce additional changes in the 

near future (as I went through that process already). Overtime, I have created group 

process guidelines, have shown students examples of successful projects, and kept track of 

their progress through homework and checking in during class time. 

25 4 The strategies that helped my students achieve this learning objective are the following: 

1. Detailed assignment instructions. 

2. A list of additional tips on how to write scholarly papers, so that the analysis and 

contextualization of the selected event in the chosen region emerges clearly and 

persuasively—particularly since the objective is to demonstrate “an ability to 

analyze…” 

3. Students were able to choose the current event/area of the world they wanted to 

focus on, so they were probably more motivated to learn about it while still applying 

the course concepts. 



 

This is not the first time I assign this paper, therefore, I have had opportunities to improve 

it overtime. One innovation that relates to this project, which I implemented this semester, 

was the requirement for students to post a current event link and commentary on 

Blackboard AND to respond to the posts by other students. This probably helped a 

number of student to start producing analyses of current events—some of which 

transferred to the paper—through a low-stakes requirement. 

 

I will continue working on strategies to help students to more cohesively integrate 

concepts and information from the course readings into the analysis of the issues/part of 

the world selected. Among the students who “met” the objectives there is a range of 

grades—from students who almost reached an A- to students who earned a C-. The 

student who did not meet the objective failed to submit the paper, and thus failed the 

assignment (I could not really assess it). 

26 1 Students take the RATs individually and then again in their permanent teams. The final 

score for the RAT is an average of the individual and team score. Students get 

opportunities to take practice RATs that do not count towards their final grades to 

acclimate to the process. The RATs assess the individuals preparedness (whether or not 

the completed required reading) and their comprehension. I assign brief readings 

throughout the semester that provide strategies for reading at the college level.  

 

This is the one aspect of team-based learning in which my students still regularly struggle. 

I think incorporating more directed instruction/discussion about how to read for the course 

might help them on these assignments. Admittedly, a good portion of the students still do 

not complete the readings for the class. 

26 2 Several of the assignments due earlier in the semester allowed the students to practice the 

skills they would need to complete this assignment (e.g., current events writing 

assignments, tracing policy processes together as a class).  

 

I do not think I would make any large scale changes to this course in the future. I have 

taught it using team-based learning for a few semesters and my students perform better 

than in other courses when I was using different methodologies. 

  



Appendix C: Time to Completion and Comments 
 

Respondent # Start of 

Semester 

(in 

minutes) 

End of 

Semester 

(in 

minutes) 

Comments 

1 30 30  

2 30 30  

3 - -  

4 90 90 I don’t mind reflecting on my class and filling out this form wasn’t a big 

deal but maybe keep this review to full-time faculty. I’m an adjunct and 

I only taught this one class last semester. As I write this, that class is 

over, grades are submitted, and I am no longer in the employ of the 

university. It only seems fair to restrict this kind of work to the people 

actually getting paid to do it. 

5  120  

6 40 240 A problem I encountered is that different numbers of 

students took each of the quizzes or exams that I was using 

to collect data for the assessment.  This was due to variable 

absenteeism, both excused and unexcused.  I thus 

determined averages for producing the data entered for 

learning objective 1.  This is why the total numbers of 

students in each group differ from one another.  
 

7 - -  

8 30 15  

9 10 60  

10 - - I’m making this generic, seeing as if I get too specific it then redaction 

would be meaningless: The student outcomes on the learning objectives 

were measured by responses to questions on the midterm exam and the 

final exam. For example, students were asked to compare different 

(fiction) writers’ approaches to a common subject, and how their 

differences could be construed as the result of social and cultural change 

over time (in this case, the 19th and 20th centuries). Another question 

asked students to compare generational differences in attitudes toward 

an influential event in the country’s history. Students were asked in all 

cases to consider the cultural context of the writers, and not apply 

American standards to the target country. I strongly believe in authorial 

intent, and the importance of authorial context. Thus, a major focus of 

this class is on the life experiences of the authors, of course in the 

context of where they grew up and the (mostly domestic) influences on 

their writing. 

11 45 50 This was actually quite helpful in that it forced me to be self-reflexive 

about the assignments in my course and how they are and will be 

designed to reach specific learning goals. It was also satisfying to 

reconfirm that most of my students actually did quite well and left the 

classroom with a set of skills and knowledge that will make them better 

thinkers, writers, and members of whatever community they become a 

part of after graduation. 

12 60 30  

13 30 180 In terms of the two questions the form asks by way of reflection: a) 

what helped students to achieve learning objectives—a lot of rewrites 

on two of the three essays. I commented on as many drafts of an essay 

as they were willing to write. b) what changes would I make—I would 

assign fewer texts, fewer papers, and I would give more exams. These 

two, a and b, contradict one another to some extent, probably because 

the changes I would like to see [unless the 69% juniors and seniors in 



 

 

 

 

this course were transfers], would need to be made at the departmental 

or college level. Hence the following paragraph. I realize the form does 

not ask for the kind of breakdown I offer below, but perhaps it might be 

of interest to your committee. This course fulfilled both a 

(REDACTED) and an International perspectives requirement. Of the 

32 students, twelve were seniors, ten juniors, seven sophomores, three 

freshmen. Most were (REDACTED). The grades (A to E) do not 

correlate exactly with the student level: seniors and juniors spanned the 

range of grades. For seniors, 6 A’s, 4 B’s, 2 C’s, 1 E; for juniors 2 A’s, 

2 B’s, 3 C’s, 3 E’s or U’s). The most interesting result was not the A’s, 

but the E’s: four E’s or U’s, all juniors or seniors--two for violations of 

integrity, another who had read only the first of nine books, another who 

after eleven absences wanted to catch up. I would draw two conclusions 

from these numbers: One that the notion of a layered four year college 

education loses some of its meaning when a sophomore level course is 

populated by 69% upperclassmen. Two, that dereliction appears in 

direct proportion to college level when 100% of E’s belong to 

upperclassmen 

14 30 30  

15 60 30 I very much appreciate the opportunity to have my course assessed. It 

was a learning experience and allowed me to delve deeper into my 

teaching skills and look for potential problem areas. I want to 

restructure my syllabus for the FA 16 semester, and incorporate more 

outside reading assignments pertaining to crisis situations. I have found 

that using a case study, such as the Syrian intrastate conflict, has given 

my students a clearer picture of what international motivations and 

knowledge of world events can bring to a discussion. They tend to relate 

more easily to my lectures, when they can combine the information with 

on the ground, current issues. I feel my students gain a deep 

appreciation for cultural differences and for the needs of the poor. Using 

collectivist ideological leanings, I want to always instill in them a sense 

of desire as they move forward in their academic and personal lives, to 

incorporate the needs of others. 

16 120 270  

18 60 60 I think this exercise is more straightforward for faculty who utilize 

multiple-choice exams, and it perhaps incentives a push toward that 

module of assessment. I enjoy talking about scaffolding and the logic of 

assignments, and some of that preparation is lost in this activity. 

19 - 30  

20 - 10 (It took me) only 10 minutes, but I spent days thinking about it and 

discussing it with (REDACTED). Thanks!  

21 120 120  

22 15 25  

23 20 40  

24 30 50  

25 60 120  

26 - -  


