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Competencies in the Major Assessment 

2020-21 

 

Competencies Assessed: Advanced Writing 

 

Background 
In 2014, as part of the overhaul of our General Education program, the university required that students 
develop advanced competencies in four areas: writing, oral discourse, information literacy, and critical 
thinking (students meet SUNY and campus general education learning objectives in these areas at the 
lower level by taking Writing and Critical Inquiry).  Students develop these advanced competencies as 
part of the curriculum in their majors. Each department developed plans to deliver the competencies to 
students within each major program of study, and were given several years to fully implement those 
plans with the understanding that once assessment began, one competency would be assessed each 
year (a four year cycle). Spring 2021 was the first time assessment activities were undertaken for these 
new Competencies, and Advanced Writing was assessed. 21 departments were randomly sampled as 
part of this assessment. Of these departments, 15 originated from the College of Arts and Sciences, 3 
from the School of Business, one from the Rockefeller College of Public Affairs & Policy, one from the 
School of Education, and one from the College of Emergency Preparedness, Homeland Security, and 
Cybersecurity. 
 
Of the departments in the sample, all but one submitted assessment materials (Despite several 
reminders, and an extended period of time to respond, the College of Emergency Preparedness, 
Homeland Security, and Cybersecurity did not submit any materials for their major). Data collected 
represents a maximum N=24951. 

Given that this was the first assessment cycle for competencies within the major, the quality of materials 
submitted by departments varied due to different perceived understanding and expectations of what they 
were being asked to submit. For example, one department submitted old assessment materials from past 
General Education assessment activities, and several others submitted unusable data for some questions. 

It is important to note that continued impacts due to the COVID-19 pandemic occurred during this 
assessment cycle, with many of our students participating in virtual learning. While the response rate was 
good, there remains the possibility that student performance may have been affected by this transition.  
 
An extensive communication plan was developed by the Director of Assessment and the Associate Dean 
for General Education, who sent several follow-ups and reminders which we believe greatly improved 
faculty understanding of the purpose of assessments, and has improved the response rates. We are 

 
1 This number represents the maximum N at the time of assessment. This figure could be slightly misleading, as the number reflects enrollment 
at the time of assessment, as reported by instructors. Since the departments decided which courses would be assessed, the actual enrollment 
numbers could not be validated. Additionally, there were substantial shifts in enrollment during the COVID-19 move to virtual learning. 
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satisfied with the participation rate of the current assessment, especially being the first assessment cycle of 
Competencies in the Major. 

Competencies and Course Embedded Assessment 

Students meeting the advanced writing competency will: 

1) demonstrate increasingly sophisticated writing according to the conventions of their academic 

discipline; 

2) demonstrate increasingly sophisticated writing according to the conventions of their academic 

discipline; 

3) be able to evaluate critically a variety of written texts, including their own; 

4) demonstrate the ability to incorporate critical feedback on their writing, coming to understand 

that revision and rewriting are an integral part of the writing process. 
 

Advanced Writing assessment results indicate that the majority of students “Exceeded” or “Met” 
expectations - as shown in the composite graph below, as well as graphs for each of the competencies on 
the following pages2.  

Figure 1: Summary of Advanced Writing General Education Assessment Results  

 
2 See Figure 6 on page 5 for an additional, combined, visual representation of this.  
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Figure 2: Advanced Writing Competency 1 

 
Figure 3: Advanced Writing Competency 2 
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Figure 4: Advanced Writing Competency 3  

 
Figure 5: Advanced Writing Competency 4 
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Combined “Exceeded” & “Met” Advanced Writing assessment results:  

The combined “Exceeded” & “Met” results for each of the four Advanced Writing competencies ranged 
from 83-88%.  

Comparison to results of the prior Advanced Writing assessments:  

This year was the first year that competencies in the major have been assessed, therefore we have no 
historical data with which to compare the Advanced Writing competency results. Historically, these 
reports have included a comparison between the current administration of the General Education 
assessment and previous iterations. The longitudinal comparison across cohorts of General Education 
students will be made the next time assessment for this competency is conducted. 

 
 
 

 
Figure 6: Combined “Exceeded” and “Met” 2021  
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The general education assessment forms that departments complete as part of this assessment process 
asks them to record the length of time it took them to compile the data and complete the end of 
semester assessment forms (Please refer to Appendix C for the further detail). The average for the 
required preparation time of the data and the completion of the forms was 80 minutes. As is often the 
case with General Education assessment activities, some departments did not provide responses to this 
question or did not provide usable data. Of the departments who were sampled as part of this 
assessment, all but one department submitted at least some material. Departments 5, 8, 12, 14, and 20 
completed all other components of the assessment, but did not submit usable data for this question.  

Figure 7: Time Required to Complete Assessment Forms 

 

Recommendations:    
The Office of Assessment is pleased with both the response rate and quality of the assessment materials 
submitted in this cycle. We offer a self-recommendation to continue to work closely with the Associate 
Dean for General Education, as the extra efforts have paid dividends in improving response rate and 
submission quality. We commend and thank the faculty who participated in this assessment for their 
hard work in striving to meet the goals of the General Education competencies in the major.  
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Appendix A: Student Competencies – Advanced Writing 

Students meeting the advanced writing competency will: 

1) demonstrate increasingly sophisticated writing according to the conventions of their academic 

discipline; 

2) demonstrate increasingly sophisticated writing according to the conventions of their academic 

discipline; 

3) be able to evaluate critically a variety of written texts, including their own; 

4) demonstrate the ability to incorporate critical feedback on their writing, coming to understand 

that revision and rewriting are an integral part of the writing process. 
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Appendix B: Reflections 

 

Department 
# 

Competency 
# 

Comment 

1a 1 By demonstrating different formats used for formal written 
business communications, and practicing direct and concise 
sentence structure and other grammar essentials, students are 
provided the tools to prepare memos, then letters, then reports 
that demonstrate the formal, direct and sophisticated writing style 
valued in the accounting profession. Students are required to use 
formal business communication format, proper grammar and 
effective accounting research to compose a briefing memo, using 
proper attribution.  
The research for subsequent assignments is contained in the 
assignment so that the students can focus their efforts on refining 
their writing and honing their arguments. 

1a 2 By presenting an assignment that requires students to convey 
requested accounting information in a grammatically correct and 
well formulated memo, adapted for the style of their firm, 
students learn to communicate using clear and concise accounting 
language and data. Each student presents their work as if they are 
a junior associate in a firm, writing memos adapted for different 
formats and audiences, including a memo for their supervisor and 
a letter for the client. They are provided writing samples from 
their firm to be emulated and the component parts of memos and 
letters are broken down in class. The students include a brief 
description of their company (paraphrasing or using quotes from 
the 10-K with proper attribution), as well as the company's total 
assets, liabilities and equity for the last two years (from the 
Balance Sheet in the 10-K). They assess this data to make a  
brief recommendation on the appropriateness of the company for 
a client using clear, concise business writing. 

1a 3 Students examine Form 10-K and financial statements for the 
company they select, and write an assessment using data from the 
statements filed on the REDACTED to evaluate whether or not 
the company is an appropriate investment for a client. The 
students then form teams of 5 and review one another’s memos to 
determine which companies best fit the client’s criteria. They 
initially review and comment on one another’s written documents 
to select 3 companies for further consideration and ultimately 
present a single recommendation for the client, presenting this 
information in a more formal report and oral presentation. 

1a 4 Students receive written feedback from the instructor and GAs on 
every oral and written submission. Since the assignments build on 
one another, students are required to incorporate the grammar, 
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format and other corrections provided in subsequent assignments, 
while adapting their research and writing from a memo format to 
a letter format to a report format. Students who have particular 
struggles are encouraged to meet with the instructor for one on 
one review of their feedback and to ensure that they are properly 
using the resources available in class. They may be encouraged to 
avail themselves of other University resources to address specific 
challenges. Students complete some assignments in teams and are 
encouraged to review the strengths and weaknesses of each 
other’s written and oral communications in order to emulate 
successful strategies. They incorporate their best efforts to present 
the strongest possible final team presentation, which includes a 
written report 

1b 1 (1) Providing personalized feedback to each student within the  
REDACTED rubric dramatically increased student interest in 
feedback and follow-through with including feedback into 
subsequent Discussion posts 
(2) Include some lecture materials on the importance of 
professional writing in the REDACTED discipline to prime 
students for the writing-based grading rubric. 

1c 1 The group meeting and review session are most helpful. Students 
appreciate suggestions that help them improve the analysis and 
make their written communication more effective. 

1d 1 (1) Students were presented with examples of professional 
writing in an audit context. 
(2) For this assignment, I would not make changes. 

2a 1 Students were evaluated on a variety of essay questions and a 
short paper asking students to analyze oral traditions as a way of 
understanding the REDACTED past. The students generally 
demonstrated a strong understanding of historical writing through 
their answers, likely aided by the time we spent in class 
brainstorming possible answers.  
I would give better guidance for the oral traditions/history 
assignment. Several students focused on the idea of oral history 
and the theories behind it rather than engaging fully with the two 
assigned oral traditions. I would also give students more time to 
read those two works, which I think would give them more time 
to properly reflect on the assignment. Similarly, the midterm 
questions on sources often received less clear answers than the 
rest of the exam, and so I would re-write those questions to give 
better guidance to students. 

2a 2 In general, though writing style was not a key focus of these 
assignments, students demonstrated an ability to write clearly on 
a variety of topics. In the future, I will likely though make this 
more of a point of emphasis. 
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2a 3 In general, students showed the ability to critically examine these 
oral histories. However, I do think the directions could have been 
clearer. Some students struggled to focus on examining the oral 
histories themselves rather than the texts we read that discussed 
the theory and methodology behind oral history. 

2b 1 In general, the colonialism through novels paper was an effective 
assignment. However, I do think it was too much work for one 
semester, and will likely reduce the amount of reading for this 
assignment in the future.  
The take-home final went well, although I will try to give 
students more guidance and class time to discuss which 
readings/lectures to use to best accomplish this (I think this would 
have been easier had we not moved to remote learning during the 
semester). 

2b 2 In general, though writing style was not a key focus of these 
assignments, students demonstrated an ability to write clearly on 
a variety of topics. In the future, I will likely though make this 
more of a point of emphasis. 

2b 3 Students generally examined the novels very well, although as 
mentioned above, four novels was too much for an assignment of 
this length during one semester. 

2b 4 In general, this assignment was challenging to undertake during a 
pandemic and with nearly 60 students. I will likely not repeat this 
assignment in the same class going forward. While many students 
enjoyed and did an excellent job with the project, it was too 
difficult to manage as an instructor. I believe I would have been 
better off integrating revisions into a different assignment instead. 

2c 2 Students’ competency in the mechanics of style, grammar, diction 
often lag behind their comprehension and grasp of social issues. 

2e 1 (1) In class demonstration of research and writing resources. 
2e 2 (1) Library resources linked into REDACTED course for writing 

and research assistance. 
2e 3 (1) In class demonstrations about primary source analysis.  

(2) In class video and audio clips, and discuss. 
2e 4 (1) Individualized written instructor feedback from instructor. 

(2) One-on-one discussion between student and instructor. 
3 1 Creating discussion both on REDACTED and in class that 

focused on getting students to think like peer-reviewers created a 
better critical assessment of the literature that improved their own 
analysis and writing on their research papers. REDACTED 
 
Group discussions and regular group meetings to discuss key 
topics and solutions REDACTED).   

3 2 Having one on one discussions of proper use of peer-reviewed 
literature and assessment was useful. Feedback on early drafts 
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and outlines was also important for some students who were 
struggling with the formatting. REDACTED 
 
Regular group meetings throughout the semester on key problems 
and methodologies. REDACTED 

3 3 The exercise to have discussion sections focused on critical 
evaluation of the literature was the most helpful. Having them 
point out both the valuable aspects of articles as well as 
shortcomings for each.  
(REDACTED) 
 
Regular group meetings to discuss new findings in popular media 
REDACTED 

3 4 Those students that could turn in an early draft saw much 
improvement of their final research paper. In some classes 
REDACTED it was required. However, the presentations also 
helped the students to focus on how to concisely communicate 
longer research papers affectively, which in turn helped them to 
edit their papers productively.   
 
Several classes REDACTED on research topics that help focus 
further analysis and writing assignments.   

5a 1 This is the REDACTED designed for REDACTED majors. 
Student learn the process of scientific investigation, collaborate in 
designing, conducting and analyzing experiments, develop the 
ability to communicate in scientific format and gain expertise in a 
variety of laboratory instrumentation. 

5b 1 This REDACTED is an introduction to modern techniques in 
REDACTED including REDACTED. These techniques are used 
to investigate the REDACTED. In this analysis, students wrote a 
short REDACTED report summarizing their results from staining 
the REDACTED. They were provided instructions, a rubric, and 
guidelines and a sample lab report. Students were also allowed to 
re-submit this assignment for a better grade after receiving 
feedback from the Teaching Assistant. Overall, after 
resubmission, 97% of the students met or exceeded expectations 
and 3% approached expectations. The 3% belong to a group that 
did not revise their REDACTED report. 

5c 1 In this REDACTED course REDACTED techniques were 
performed to study the REDACTED. In the assignment assessed, 
students submitted a short writing assignments (Deconstruction 
Assignment, Summary of a Scientific Paper, Abstract, 
Introduction, Materials and Methods, Results and Discussion). 
Students could revise and resubmit for a higher grade. The 
outcomes here are from the revised assignments. 
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5d 1 This course lacks the “Z designation indicative of courses 
designated to meet the criteria for the GE Writing in the major. It 
was included here because it is the only course with a writing 
component in which the REDACTED can be differentiated.  
While students do submit 6 reports, the focus is on presentation 
and analysis of the results. The focus is attention to details, 
graphic presentation of the results, and proper analysis of the 
data. An introduction was not required and the conclusions were 
to be very concise. 

5e 1 This course lacks the “Z designation indicative of courses 
designated to meet the criteria for the GE Writing in the major. It 
was included here because it is the only course with a writing 
component in which the REDACTED can be differentiated.  
While students do submit 6 reports, the focus is on presentation 
and analysis of the results. The focus is attention to details, 
graphic presentation of the results, and proper analysis of the 
data. An introduction was not required and the conclusions were 
to be very concise. 

5f 1 This course lacks the “Z designation indicative of courses 
designated to meet the criteria for the GE Writing in the major, 
however it was included because students submit lab reports. I 
would think that any writing assignments REDACTED reports, 
term papers etc.) would address this.  basically we teach our 
students not to be sloppy in their writing.  that is, all statements 
must be supported by their data or published papers. 

5f 2 All assignments emphasize that students write in a scientific 
manner- in general, the writing should be clear, concise and 
accessible to receive a good grade. There are other more specific 
details that are also taught.  for example, how to properly cite 
primary sources, writing a research report in a journal style 
manner- into, methods, results,  discussion, bibliography.   

5f 4 I do not know how often this is done and i have done this for the 
first time in  REDACTED.  I think it is very worthwhile, as 
student really seem to appreciate the feedback.  However, it does 
take a lot of time and it is not reasonable to do in a course more 
than about 30. In addition, leaving this to TAs is probably just 
window dressing as it often ends up as the blind leading the blind. 

5g  In general the writing samples my students provided were better 
than I expected, but they were allowed to us open book, and  a 
computer with spell and grammar checking.  In general computer 
based writing is the norm in our field, which should reduce the 
importance of punctuation and spelling in our assessment criteria. 
They did prove apt at synthesizing material from multiple sources 
to correctly answer the question.  Given the use of computers, the 
writing assessments should be taken out of the  hands of 
instructors and the University should invest in automated/AI 
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methods to assess writing.   We could then send files for a more 
standardized and rigorous analysis (at least for a type check, 
punctuation, style).  I have changed my curriculum to promote 
shorter and more writing assignments, as this allows the students 
to get more writing practice. 

6 3 Used software REDACTED to allow students to check their 
papers BEFORE submitting. Index for majority of students was 
below 40% 

6 4 Used software REDACTED to allow students to check their 
papers BEFORE submitting. Index for majority of students was 
below 40% 

7 1 Using outlines with detailed feedback gives students the 
opportunity to develop their writing skills. Throughout the 
semester, feedback becomes increasingly sophisticated and 
focused to hone their writing skills.  
Due to the CoViD-19 pandemic, students did not have as many 
opportunities for face-to-face instruction and in the future, we 
hope that increased in-person interaction will help all students 
exceed expectations. 

7 2 REDACTED is an early REDACTED in the course. Students 
have learned from previous coursework, such as the REDACTED 
how to properly how to properly communicate technical 
information. Students are able to successfully complete a lab 
report early in the semester due to their past training.  
 
Improvements can be made in helping transfer students, who did 
not take the abovementioned courses as a prelude to taking 
REDACTED, to adapt to the writing style. Transfer students 
might be encouraged to attend office hours and consult with 
instructors to bridge any gaps. 

7 3 REDACTED is a constantly-evolving field of study. Much 
research is focused on finding newer methods to perform 
essential reactions with materials and methods that are more 
efficient or safer for both the experimenter and the environment. 
Having students compare classical approaches to these new 
syntheses and discuss why the new approach is beneficial 
demonstrates an underlying appreciation of the chemical 
principles at hand.  
As REDACTED evolves, the curriculum will require occasional 
adjustment to keep pace with developments in the field. 

7 4 The outline helps students to develop the framework for solid lab 
reports, and as REDACTED is the first course to require full lab 
reports, this outline-revision-report method establishes a 
springboard to help students continue to excel in written 
communications in their coursework.  
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The outline-feedback-report method has proven to be a very 
effective tool, especially for the first assignment in the course.   

8a 1 The main strategy enabling students to meet the learning 
objective was the opportunity to write multiple essays over the 
course of the semester. Students had the opportunity to improve 
their writing with each subsequent submission. Final grading was 
curved to reward students for the improvement in their 
performance and their learning. 

8a 2 The main strategy enabling students to meet the learning 
objective was the opportunity to use APA style for quotations, 
citations and references in all of their writing submissions. 
Additionally, links to online resources were provided that gave 
students access to APA style requirements.   

8a 3 The main strategy enabling students to meet the learning 
objective was the opportunity to write commentary on the essays 
of two other students in the class. Students learned the difference 
between an “appreciation” in which they reported how much they  
“liked” the essay and a substantive “critique” in which they 
extended the author’s argument or took issue with the argument 
and claims made in the other student’s essay.    

8a 4 The main strategy enabling students to meet the learning 
objective was the opportunity to attempt the analysis on which 
their final term papers would be graded. This provided me with 
the opportunity to give feedback on their research which they 
then could apply to their final papers. 

8b 1 The main strategy enabling students to meet the learning 
objective was the opportunity to submit multiple writing 
assignments over time. Students submitting later assignments 
benefitted from the feedback they were provided on earlier 
assignments.   

8b 2 While there are no specific class exercises dedicated to matters of 
style and grammar, I do not provide feedback to students about 
writing issues, as needed, in the writing assignments for this 
course. 

8b 3 TEXTUAL ANALYSIS ASSIGNMENTS 
The texts students were asked to analyze speak to current 
arguments about cinematic representation. Their currency of 
these arguments enhanced engagement, which in turn fostered a 
more critical take on the readings. The potential for critical 
thinking increases when readers have a sense of shared ownership 
of the ideas they are reading about. 
 
ONLINE DISCUSSION FORUMS 
I used these forums for the first time in REDACTED 
There were 21 required forums. They were excellent 
opportunities for students to offer their opinions about course 
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content, and to respond to other students’ opinions about that 
content. I have increased the minimum word length requirements 
for threads and responses in REDACTED and will likely vary 
word length requirements (with some forums requiring longer 
essays) in future semesters. 

8c 1 I think allowing students to practice writing skills all semester 
long, receiving feedback on their writing, and applying what 
they’ve learned to a final paper allows students to meet this 
learning objective. I do not believe any changes need to be made. 

8c 2 Students were required to watch a video lecture to help them 
better understand how to appropriately summarize and how to use 
APA. In addition, they had to participate in a discussion with 
their teammates based upon APA citations. The module was 
designed to help prepare them for their journal which was 
designed to help prepare them for their final research paper. I 
would like to have multiple REDACTED during the semester as I 
found the students had more difficulty with this journal than other 
journals. 

8c 3 This discussion allowed students to take what they learned from 
my video lecture and apply the skills to actual texts. This 
discussion then helped prepare them to write their own summary 
paragraph with proper APA citations. I do not believe any 
changes need to be made. 

8c 4 I believe these journals are an integral part of this course in terms 
of both learning the communication theories as well as constantly 
applying feedback to future writing assignments. In past 
semesters, I’ve given students a chance to write a portion of their 
final paper and receive feedback on their writing. However, due 
to the limited grading resources during the pandemic, this was not 
a possibility. I will incorporate this again in subsequent 
semesters. 

8d 1 (1) the purpose and learning objectives of the assignments are 
clearly identified for students; students are provided with detailed 
instructions for the assignment; students are provided with a 
grading rubic so that they have a clear understanding of how their 
work will be evaluated; we review the assignment objectives, 
instructions, and grading rubric together in class; students are 
given time in class to work on out-of-class assignments.   
(2) The ability to describe theories in your own words, make 
logical claims about how communication affects individuals and 
society, and locate and use research and evidence to support your 
claims are all important components of sophisticated writing in 
the field of REDACTED 

8d 2 (1)We review basic APA formatting and style guidelines in class. 
Students are also provided with additional handouts and 
resources. 
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(2)APA is the most common citation style used in the 
communication field. Practice conforming written work to APA 
guidelines helps advance students’ abilities to “employ 
fundamental rules of usage, style, and mechanisms” in the field of 
REDACTED 

8d 4 (1)Students are given time to work on their assignment with the 
group members during class. 
(2)Working on a collaborative paper provides an opportunity for 
students to peer review each other’s work. 

9a 1 Because there are four forecast bust summaries, students improve 
upon their scientific writing and analysis skills throughout the 
semester.  More attention could be paid to the writing aspect of 
the severe weather final project, incorporating scientific writing 
guidelines (and writing skills learned in the bust summaries).  
Sometimes this is rushed at the end of the semester, and I can 
improve upon that. 

9a 2 I definitely think I can do a better job of teaching specific 
scientific writing guidelines both at the beginning of the semester, 
and restate them prior to assigning the final project.  Too often, 
these skills don’t get taught well enough until REDACTED 

9a 3 This is the first experience students have with reading a peer-
reviewed journal article, a good opportunity to introduce them to 
organization of scientific writing, how to critically analyze a 
weather event through background literature, observations, and 
theory.  I’m happy with this assignment, though more 
introduction of scientific journal articles would be good, for the 
future.  3 students who did not meet the objective, are those who 
either didn’t turn in the assignment, or who struggled in 
comprehension of the material throughout the semester (reflected 
in final grades). 

9b 1 To help students learn how to write scientifically, I have them 
write a one-page proposal for their projects, after which I review 
scientific writing guidelines and provide websites for further 
knowledge. This year, my TA also gave a short presentation 
about using REDACTED, the standard manuscript preparation 
tool in the REDACTED. I’d like to see the department teach 
scientific writing before students’ senior years.   

9b 2 See above.  
Students practice their writing grammar and style with the project 
proposal and outline, in preparation for their out-of-class 
assignments and research paper. I show the class proposal and 
outlines examples from previous years (with student permission) 
to help them get started.   
It would be useful in the future to also show them examples/do 
in-class exercises for the synoptic case study analysis.   
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9b 3 Students must read, review, and cite journal articles in their 
research papers, to put their study into context within the broader 
field. Many students are not familiar to how to find articles or 
properly summarize and cite them, so this is something I could 
improve upon.  
I would like to add peer review and/or self-evaluation to the class. 
I think the initial research proposals would be ideal for both of 
these activities. I do anonymous peer review in one of my 
graduate classes, so it would be fairly straightforward to adapt.   

9b 4 I do not currently incorporate these tools into my class, but I 
would like to in the future. I think the synoptic case study 
homework assignments would be good place to implement 
revision and response tools. 

9c 1 8 out of a total of 11 homework assignments involve some form 
of reading, summarizing and critically evaluating (in writing) 
scientific papers. On example is attached (HW&8). I give 
feedback on the corrected assignments in class, pointing out 
problems, such as with in-text citations and referencing and 
discuss how a paper can be successfully analyzed and 
summarized. The quality of the summaries generally improves 
over the course of the semester. 

9c 2 Students have to write a research proposal, explaining what topic 
they plan to research and present to their classmates in a 
presentation at the end of the semester. The attached example 
(HW#6) is very brief, but I discuss in detail in class what the 
proposal should entail and how it should be written. Most 
students do well with this assignment, but a few have problems, 
less so with the writing itself, but rather with the associated 
literature search. This is something we need to address, but it 
should happen at an earlier stage than the senior year capstone 

9d 1 The in-class writing assignments were something I had never 
tried before, but I thought they went very well. It helped students 
write pieces of the longer paper rather than allowing them to wait 
until the night before it was due. I found that for the short written 
report, many students did not have basic scientific writing skills, 
so in the future I will have to spend more time reviewing the 
components of a scientific report/paper much earlier in the 
semester. 

9d 2 I spent time in class discussing what “peer-reviewed” literature is, 
how to find it, how to appropriately cite it. I also spent time 
discussing how to properly communicate (both in written and 
visual form) measurements and measurement errors. I think most 
of the students incorporated these components into their reports 
and followed general discipline guidelines. The ones who didn’t 
had some plagiarism issues and/or did not have a clear grasp of 
the purpose of the reports. 
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9d 3 Since the majority of my students were on REDACTED and in 
breakout rooms during this sharing experience, I found it difficult 
to fully assess if everyone met the expectations for these 
assignments (not enough time to jump to all breakout rooms). My 
sense from the ones I visited is that this went well. In future as we 
return to in-person learning, I hope this will be easier. 

9d 4 The longer writing assignment had essentially the same 
components as the shorter one (just a different topic). I left 
detailed comments for them on their shorter assignment regarding 
things to improve one. They could then incorporate this into their 
longer assignment. I think most students took this feedback into 
account since I saw most of them not make the same mistake 
twice. There were a handful of students who made the same or 
similar errors. 

10a 1 As for writing, the daily dictations in written REDACTED 
are extremely useful in enhancing student command of written 
REDACTED.  
The weekly homework translations from E to C helped students 
gain essential understand of essential vocab and sentence 
patterns.   
The REDACTED writing project requires student to use material 
covered throughout the semester. 

10a 2 For each class we read a text. While reading the text aloud we 
discuss all new vocab and grammar, and extemporaneously 
practice (in writing) forming complete sentences with this 
material. It works well because it forces students to use the new 
vocab and patterns. This “learning-by-doing” approach works 
extremely well, even with slower students. 

10a 3 There is great variety in the kinds of textual materials used in this 
class, ranging from literary works (poems, short stories) to texts 
concerning contemporary REDACTED culture and society. As 
we read through these materials, we analyze almost every 
sentence to make sure students have command of all vocab and 
key sentence patterns.   

10a 4 As for the written homework assignments, revision of drafts by 
the instructor. is not necessary. This is because students based 
their E to C on lines and passages in the assigned text.   
For the REDACTED writing assignment, however, students must 
compose a proverb-like story (about 500 REDACTED 
characters). I give them a prompt, such as “the early bird catches 
the worm,” based on which they must write a literate story 
emphasizing key vocab and sentences mastered during the 
semester.    

10b 1 (1) Meeting face to face, one on one, with a student seems to 
really improve outcomes. I reach out to students to make 
appointments (in my office, by phone, REDACTED or encourage 
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them to send me drafts of papers, thesis statements, or whole 
papers. Those students who take me up on this, do well. 
(2) As much as is reasonable, I think having at least two office 
hour times, or perhaps “walk-in hours” as well, within reason, 
might help. 

10b 3 (1) I often have students read passages out loud and we discuss 
them as a class. I think that it is helpful to model close reading 
early on. 
(2) I could perhaps have students do more small group discussion, 
perhaps as a warm up activity, to get them started. One problem I 
do see is that sometimes students don’t do the reading. This is 
why I try to spend time with the text in class. 

10b 4 (1) See section 1 above. 
(2) I have been thinking about having the mid-term serve as a 
“rough draft” for the final paper. That way students who are 
struggling can work toward really crafting a final project that they 
can be proud of. I have also considered allowing students to do a 
“creative project” instead of a final paper, that also includes a 
written component where the student explains the project.  One 
year I tried this and it was very effective. One student painted a 
stupa, another student wrote out a spell in Sanskr it calli graphy in  

12 2 Overall, several students still struggle with communicating 
“clearly in writing and employing the fundamental rules of usage, 
style and mechanics in the context of the discipline of literatures 
in English.” Regarding improvement in this area, I’ll plan to 
spend some class time, going forward, on a few fundamentals 
from the MLA and/or the Chicago Manual of Style. At the same 
time, I really think that basic writing and grammatical skills need 
to be part of all high school language and literature arts programs. 
If, for example, students have not learned somewhere along the 
line the basic definitions and distinctions between  nouns and 
verbs, or independent and dependent clauses, then in the absence 
of a shared nomenclature and some basic foundational 
grammatical rules, students and instructors won’t have a shared 
language to communicate error and correction.   

12 4 I was quite pleased with the overall performance of this group of 
students.  I think the course is successful because it scaffolds 
student writing throughout the semester building toward this one 
longer paper.  Every assignment ultimately focuses on a skill that 
will be essential for the final paper.  Instead of a broad ranging 
survey of readings, this course is very focused on one key topic--
ecological crisis--and one key literary REDACTED 
 Because the course content is so focused, the primary attention is 
on student writing.  
The strategies that helped students achieve objectives one, three, 
and four included detailed feedback on their first graded essay 
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assignment as well as the weekly REDACTED posts and then the 
classroom discussions engendered by these posts. 

13 1 My feedback on paper #1 helped students grasp the standard I 
wanted them to shoot for. They could use that input to inform 
their work on the second paper. 

13 2 Students struggled to write clearly and follow standard 
grammatical conventions. They have a particularly difficult time 
with the use of prepositions, which I attribute to their not being 
prodigious readers. The students need additional writing practice, 
probably individually as well as in teams. 

13 3 Student teams generally did a solid job with their case analyses. 
They responded in writing to questions I posed, and showed 
during class discussions that they were well-prepared.  
They had much more trouble decoding and internalizing the 
material in the textbook. 

13 4 I’ve nothing to offer here. 
14 1 The high number of students that exceeded and met expectations 

indicates that this is a robust assessment tool even in uncertain 
times. The study of REDACTED is not only important outside of 
REDACTED but is generally an important skill for interpreting 
our highly mediated society. We will likely retain this assessment 
tool. 

14 2 Students work toward this assignment for the entire semester 
(please see attached syllabus) for REDACTED  
Final papers were generally strong.   
This was an unusually small course due to covid-related problems 
and therefore may not be generally reflective of overall 
performance of the program.   
We are in the process of revisiting core courses and something 
similar may remain in the future. 

14 3 The instructor has been very pleased at the broad level of 
comprehension and analytical sophistication in this class, 
especially since it has been offered online via REDACTED 
This has been aided by the fact that the total enrollments are 
down, so the smaller class size allows more individual attention.  
This essay asked students to write analyses of four theoretical 
texts across two different units.  Only two students failed to meet 
my expectations on this assignment.  One did not complete the 
essay, and one failed to adequately comprehend the readings.  
The vast majority, however, wrote essays of between 4 and 10 
pages, critically analyzing and comparing four theoretical 
scholarly essays.  This gives me great confidence that the students 
are meeting this competency. 

14 4 This assignment allowed students to write and reflect on the 
material they found most relevant to them, while still requiring 
them to grabble with new ideas analyze complex subjects. The 
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one student that did not meet this expectation had extenuating 
circumstances.   
Several students went from meeting expectations in essay one 
and/or two to exceeding expectations in essays three and four 
which indicates that this assignment adequately records students’ 
ability while offering them the ability to learn from their mistakes 
without being punished for doing so with an overall bad grade.   
This was an unusually small course taught in a hybrid mode and 
may therefore not be particularly generalizable to usual 
performance. 

15 1 1. Providing students with verbal and written feedback both from 
the instructor and peer evaluation. 
2. There are currently no planned departmental changes to this 
methodology. 

15 2 Providing students with ample feedback on their drafts helped 
them improve their mechanics, usage, and style. 
There are currently no planned departmental changes to this 
methodology. 

15 3 REDACTED self-revision plan worked well – it forced students 
to think about their own work in a critical fashion. The peer draft 
review was less successful, especially the full rough draft review 
because (I think) it came so late in the semester and the students 
were tired and wore out. So, maybe in the future, I will only have 
them do peer review of partial drafts earlier in the semester. 
 
REDACTED The peer-review process worked well. It required 
them to read a long-form paper and challenge those ideas that 
were just not clear. After reading another student’s paper and 
receiving feedback on their own, they returned to their own work 
with new enthusiasm.   

15 4 1. After receiving feedback from their instructor, students were 
required to make revisions to their work. In some cases, those 
revisions were simple refinements to their writing. In other cases, 
they had to revisit their sources with the goal of adding new 
materials.  
2. There are currently no planned departmental changes to this 
methodology. 

16 1 Discussion in lecture and lab about how to integrate different 
pieces of information into a coherent system builds students’ 
understanding of how to write about the components and 
interactions of such systems.  
At present we intend to maintain our current method of achieving 
this learning objective.   

16 2 Emphasis on standard terminology in lecture and lab 
presentations, Also, addressing the importance of clarity, a 
mutually agreed upon vocabulary, and precision in description in 
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both the understanding of anatomy and physiology and its 
application in clinical settings.  
At present we intend to maintain our current method of achieving 
this learning objective.   

16 3 Highlighting the importance in lecture and lab of being able to 
critically consider different pieces of information to determine 
data quality, reliability, and relevance for understanding how they 
apply to clinical interpretations.  
At present we intend to maintain our current method of achieving 
this learning objective. 

16 4 Highlighting the importance in lecture and lab of 
reevaluating/reworking ideas in light of new evidence/feedback, a 
concept that is applicable in basic science (i.e., the scientific 
method), clinical interpretations, and writing.  
At present we intend to maintain our current method of achieving 
this learning objective. 

17a 1 An outline was provided for the students to model their final 
papers and I believe no change needs to be made to this 
procedure. 

17b 1 Students were given an opportunity to submit a draft of their 
paper first. We did a review sessions based on the drafts, and 
students submitted a final revised version.   

17c 1 An outline was provided for the students to model their final 
papers and I believe no change needs to be made to this 
procedure. 

17d 1 One assignment is Connecting Theory to Practice, which requires 
students to formulate a theoretical perspective on real life class 
teaching. Three of the assessment takes the form of My Thoughts, 
which is the first reaction to a case, followed by Follow-Up 
Reflection, after class discussion of the case.   
The fifth, final paper requires students to organize and integrate 
what they learned throughout the course.   

18 1 We intend to add more specific instructions for the Class Logs 
18 2 Interim assessment not final 
18 3 More precise in-class direction 
18 4 We intend to strengthen our encouragement of students to submit 

their draft reports in a timelier fashion. 
19 1 The strategies used in helping students achieving the learning 

objectives include carefully distinguish between hypotheses, 
conditions, and targets, and use mathematical symbols in 
simplifying and structuring the questions.   

19 2 Explaining the origin and history of mathematical symbols. 
19 3 Decomposing the entire answer into different parts of 

implications. Determining the difference between immediate 
consequences and non-trivial facts. 
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Appendix C: Time to Completion and Comments 

 

Department 
# 

Time to 
complete (in 
minutes) 

Comments 

1a 210  
1b No response  
1c 40  
2a 60  
2b 60  
2c 20 I am not sure that I’ve answered the questions 

that were posed! 
2d No response  
2e 90  
3 180 REDACTED is the REDACTED that usually 

meets advanced writing requirements, but other 
(e.g. REDACTED offered for some reason or if 
it fits the students’ schedule more effectively.   

4 25  
5 No response  
6 120 It was very big project for the class of 

REDACTED students. There is a substantial 
time to prepare relevant writing assessment from 
the point of view of the relevant course material 
for assessment and to find the proper ways of 
evaluating REDACTED writing. Students did 
out of class they got detailed instructions for 
both mini-projects in class and with two short 
REDACTED explanations on the REDACTED. 
Before submission, students were able to see 
their REDACTED percentages. These projects 
were manually graded, and it was time 
consuming. 

7 120  
8 No response  
9a 30  
9b 30  
9c 45  
9d 20  
10a 30 I certainly understand the importance of writing 

in general. Every semester I encounter students 
in my classes (taught in English) who lack even 
the most basic English writing skills. These 
students need all the help we can give them. 
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In my REDACTED which is taught entirely in 
REDACTED (no English allowed), I put equal 
emphasis on enhancing student speaking, 
writing, and composition skills. Without a 
doubt, the writing component is the most 
difficult, not because REDACTED is difficult 
(in fact, it is not complicated at all), but because 
writing in REDACTED characters is difficult 
and time-consuming. This semester I added 
REDACTED writing component to the class, 
requiring (at the end of the semester) that each 
student compose a real story organized around a 
prompts from me. An example is appended to 
this report. In this case, I gave the student the 
prompt REDACTED, which roughly translates 
as “When in Rome, do as the Romans do” (that 
is, follow local customs when visiting an 
unfamiliar place).  With just one exception, the 
results of this assignment were superb. Clearly, 
students enjoyed using their imagination to 
create a proverb-like story and while doing so 
using new vocabulary and sentence patterns 
mastered during the semester. I am retiring now 
from the university, but I will strongly 
encourage my successor instructor in the 
REDACTED class to continue this REDACTED 
exercise, perhaps with a similar assignment 
every two weeks or so. 

10b 120 For a form like this I would normally expect the 
box to expand to include what I input, but in this 
case the words kind of disappeared. So I copy 
pasted the answers, and attached a 
supplementary document I assume would be 
easier to read. 

11 240  
12 No response  
13a 45 REDACTED It’s not a writing-intensive (e.g., Z 

suffix) course. This is the first time I knew of a 
requirement to fill out this form. I don’t even see 
my course among those listed in the  
Frankly, I already give 100% effort to my 
classes, and don’t have more time to read and 
comment on student writing inside the course. 
The main way I can improve my students’ 
writing is to make them do more of it – 



25 
 

individually – and to spend even more weekend 
and evening personal time reading and 
commenting. Probably not going to happen. 
Yes, students can do peer reviews, but that 
presupposes a level of competence that isn’t 
there. Plus that process itself needs managing. 
Also, students come to us with little knowledge 
of the topic at hand ( so we have to spend the 
bulk of the semester making sure they gain the 
needed knowledge in that area. Development of 
writing skills is a very supplemental component.  
I did not welcome having to fill out this form. 
First, my course was already in the rearview 
mirror. Second, I don’t fully understand the 
form’s instructions and spent a lot of time trying 
to figure out what was being requested. Contrary 
to the verbiage at the top of this form, the cells 
don’t expand as I type.  
Sorry to sound so cranky. I assume that the 
form-completion request is well-intentioned, so 
am complying as best I can. 

14 No response  
15 180  
16 180  
17a 30  
17b 30  
17c 30  
17d 45  
18 120 Since everything has changed after the arrival of 

Covid-19, we had to change some of the 
techniques we used in our face-to-face classes.  
We hold the same high standards and yet need to 
add some exercises (e.g. the Class Logs and 
Essay Exams instead of multiple choice) but we 
maintain the same semester-long research 
project, called the PDE or project demonstrating 
excellence in research, critical thinking, and 
written expression.  
The timing on this request for this report seems 
to be more than a little challenging.  My humble 
recommendation would be to time it for the 
break between semesters when we would have a 
little more time to comply with the 
requirements.  We are all EXTREMELY busy at 
this point in the semester. 
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19 180 The competencies are assessed through 
evaluation of students’ answers on three quizzes 
of the course REDACTED through the semester 

20 No response  
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