History 370 Inclass Materials

--24 September

Course materials are at http://classron.pbworks.com
Read the Syllabus and Introduction in the Online Text carefully...

There are two parts to this class—the online component and the inclass component. The two are related though sometimes more subtly than you may be used to. You need to explore the online material carefully.

I do not give tests multiple choice or essay. I don’t like them and frankly I don’t think they measure much in the way of what I would regard as useful knowledge. I prefer to assign journals if for no other reason than I get to know each of you better through your journals. Writing journals, of course, requires a good deal of writing. I recommend that you write a journal after every class meeting, after you read anything for this class, and after you view or listen to anything for this class. I am looking for quality in these journal entries not a particular number of pages. Since many students are uncomfortable with ambiguity let me give you a few numbers. Journal length has historically varied from around 30 to over 100 pages for the term. Have I ever given A’s to the 30 page journal? On very rare occasions. Have 100 plus page journals ever gotten below a B? Not that I am aware of. You do the math. I would suggest you stop the preemptive bitching and moaning, look at the criteria you have to meet, and write. 

Journals should not simply be full of “I think” or “I feel statements” They should be analytical, systematic, and empirical. Thinking and feeling, in other words, are fine if they are grounded in systematic empirical analysis.

Now for potential upsides. If you make an effort to write four pages or so per class—something I don’t think, by the way, that is that hard to do—you will likely get a good grade in this class. 

Again let me reiterate that you should do these journals after reading the online text lectures, after reading our books, after watching or listening to our viewings and listenings, and after each class. On the basis of past history in my classes I can predict that few of you will actually do this, however. Most of you will wait to the last minute (a few days before the journals are due to write them). I can also predict that you will bitch and moan about this. I can finally predict what my response will be to your bitching and moaning—you should have taken my advice.

Here is what I don’t want you to do in your journals. I prefer that you not regurgitate information from the books, lectures, or discussions, though you can do this if it is easier for you. I want you to use them to debate aspects of this class.  I want you to use them to debate things we talk about or read about in class. I want you to use them to argue with me if you think my interpretations of history are wrong. I want you to use them to let me know that you are doing the reading and reading the three links you are required to read for this class.

Let me close this discussion by saying that if you prefer passive lectures to critical thinking and discussion, this class is not for you. If you prefer to sweep historiographical and theoretical issues under the rug or prefer not to engage them at all, this class is not for you. If you think there is no such thing as culture history, this class is not for you. If you do not want to engage primary source materials and try to place them in their historical contexts, this class is not for you. If you think that college is an extension of high school with its theoretical naivete and lack of critical engagement, this class is not for you. If you think that you shouldn't have to read or write in college, this class is not for you. If any of these things are not for you I advise you to drop this class. There are probably alternatives out there that would better meet your “needs”.
Moving on to more of the substance of this class let me note that History, Media Studies, and Journalism are not, in my perhaps not so humble opinion, hard or positivistic sciences (though we can get them closer to or further away from “hard science”). That doesn’t mean that there aren’t facts, however. John F. Kennedy was assassinated in Dallas, Texas on 22 November 1963. Not every analyst agrees on why Kennedy was assassinated—did a lone gunman do it? Were there several shooters? Was Lee Harvey Oswald a patsy? Nor do all analysts agree on the reasons for the assassination of Kennedy—was Castro paying back Kennedy for the CIA attempts to assassinate him? Was it the mafia who assassinated JFK? Was the CIA behind the assassination attempt? Is there any unquestionably right answer here?

History then is an interpretive discipline, perhaps even art form. Historians have long disagreed with each other about the stuff of history. And historians have long been impacted by their own social and cultural contexts both of which influence how they read or interpret history. I tend to read history through the prism of my cynicism and anti-utopianism. If you are looking for the Pollyanna, everything is going to be alright, we are heading toward a bright future, I am not your man. I am not a neo-liberal or neo-capitalist or a Leninist utopian. I tend to see history in negative hues emphasizing human depravity, to use a religiously tinged term that is somewhat out of fashion these days. If I wanted to phrase this in more secular terms I would say, I see humans as fallible. When I look at history I see wars, abuse, patriarchalisms, misogynies, rapes, brutalities, destructions, inhumanities, and, well you get the point. One of my critics at RateMyProfessors recognized this and was apparently appalled by it. To each his or her own. I do see some of the good things humans have done as well. A human gave us one of the great artistic achievements in media history, Buffy the Vampire Slayer. Humans are, after all, angels and demons to use that religiously tinged terminology again.

You don’t have to agree with my perspective. Feel free to believe that capitalism is slowly but surely bringing about heaven on earth. If you are going to argue against my perspectives, however, I expect you to ground your criticisms on the best available evidence and to debate with me not ignore what I said or wrote. 

One more thing about doing history, history always involves selectivity. Neither I nor anyone else can tell you everything—and history is about everything from sports to fashion to the everyday lives of human beings to the TV programmes we watch—about everything. Neither I nor anyone else can tell you everything that happened during every single minute of every single day during every single year. 

Finally, there are two issues that my “reviewers” on RateMyProfessors bring up that I want to address because I find them, to put it bluntly, rather “bizarre”. Let me explain why.

One of my “reviewers” claims that I will insult you if I don’t agree with you. Not true. One of these individual who I “insulted” had the audacity to claim that he hated Buffy the Vampire Slayer though he had never seen it (this reminds me of a young woman who I once met and had a discussion with who claimed to hate Coen Brothers films but had never seen one). Another “reviewer” claimed I wasn’t sensitive to his/her views. There might be some truth to this latter since I do not take fully seriously feelings that aren’t backed up with empirical data. I suspect that this student is upset about my reaction to his/her take on college towns, specifically that they are any town (Albany, New York City, LA, Boston, Louisville, Iowa City, Bloomington, Indiana, Ithaca) that has a college in it. Such a position is, of course, meaningless. (and meaningless categorizations are not what the humanities and social sciences are all about). Anyone who has ever been in Ithaca knows that there is a difference between Ithaca and Albany. Ithaca is a college town. Cornell University dominates the city economically (Cornell employs one out of every three persons in Tompkins County), culturally (Cornell’s concerts, talks, exhibits dominate the city’s cultural life), demographically (those who go to Cornell and work there comprise a significant segment of the population of Ithaca and Tompkins County), geographically (Cornell constitutes a significant proportion of the geography of Ithaca), and politically (Cornell plays an important role in Ithaca politics). Albany, of course, is not a college town. Albany is not dominated geographically, demographically, politically, economically, or culturally by the University at Albany, Saint Rose, or the professional schools near Albany Med. It is a political town (the state is the city’s largest employer), a regional medical centre (Albany Med is the hospital for this region of upstate New York), and a regional shopping centre (people come from all around to shop at Crossgates Mall and Colonie Center). This is a class in which history is important. History is grounded in an empirical analysis of the empirical evidence. History (and Anthropology, Sociology, and the Humanities) focuses on factors intellectuals and academics have long regarded as of causal importance in human life—geography, demography, economics, politics, and culture—the very factors I utilized to explore whether Ithaca or Albany are college towns or not. Fundamental to all university subjects is the fact that if you haven’t seen something you simply cannot validly analyse it. If you haven’t seen and closely analysed all of Buffy or all of any TV show (or works by a particular director or author) you cannot truly analyse them. 

Now despite the total lack of validity in what this young man said about Buffy what he said is historically and culturally important though not in the way he thought when he said it. Humanities scholars and social scientists not only need to explore how and in what contexts TV (film, literature, and so on) are produced but also how they are consumed. The fact that this individual hates Buffy without ever having seen it tells us something about him (and about humans in general). The young woman who hated Coen Brothers films who hated the Coen Brothers actually hated Coen Brothers films because they did not fit into her definition of “independent film”. This is, of course, ideological rather empirical analysis. It is “analysis” guided by normative prejudices rather than by descriptive analysis. In the final analysis these reactions tell us more about the consumer (the person making the statement) than the product (the object the consumer is making the statement about). 

While I find it important to analyse how humans consume products in this class I want us to closely analyse products before we make normative (whether ideological, theological, metaphysical, or aesthetic) claims about them. In order to analyse Buffy as a product of specific historical, social, cultural, and economic moments and longer historical, social, cultural, and economic factors we have to explore the institutional and economic contexts in which Buffy was made, what those people who made Buffy thought they were doing, whether there were conflicts or consensus or both between these two groups, and whether there was conflicts or consensus within these two groups. Saying “I don’t like it…because” simply will not do in an academic class. Personally I don’t think such statements should play in intellectual culture in general.
Let me repeat something, I am not one of those people who thinks that anything any student says is worthy of compliment. I expect every student in this class to be analytical and systematic in their comments and writings. I expect you, in other words, to be academics and intellectuals. I expect you to look at all of human history through those prisms through which all social scientists and teachers of the humanities use to explore human life—economics, politics, culture, demographics, and geography. An expression of feelings or thoughts without empirical backup is not acceptable in this class.
Now for the second matter. Another of my “reviewers” claims that a Canadian (like myself…it should be noted, however, that I have lived in the US for most of my life) should not be teaching American history. The assumption here, I guess, is that only Americans can and should teach American history because only they can fully comprehend it. Let’s take this statement at face value for the moment. If it is correct this means that only Europeans can write European history, that only Spanish can write Spanish history and that only Catalonians can write Catalonian history. But let’s push this further. If my “reviewer” is accurate can we say that only women can write women’s history? That only Spanish women can write Spanish women’s history? That only Spanish bourgeois women can write Spanish bourgeois women’s history. That only bourgeois Catalonian women can write bourgeois Catalonian women’s history. Well, you get my drift. Pushed to its furthest extent I suppose this means that only a single individual can write a single individuals history. But let’s pull back from this nihilistic edge for a moment and pose some questions to my (not so) anonymous “reviewer”. Would my “reviewer” assert that only Europeans can study and teach European history? Would he urge any American engaged in the study of Europe in colleges all across the nation to find something else to do, something that is consistent with their “nationality”? 

We can critique such a “position” from a number of perspectives—my “reviewer” fetishises nationality (a phenomenon that is a social and cultural construct and which has only “existed” for a relatively short period of time in human history) and my “reviewer” assumes that all Americans think the same way (patently false). But let’s get real here. My “reviewer” is not upset because I am a Canadian. He is upset because my empirically grounded approach to US history is not congruent with his ideologically determined myth of US history. Such a reaction is common among those whose notion of history is guided by ideology rather than empiricism. Nationalism, and my “reviewer” is grounding his idea of how history should be done in nationalism, is, like religion (another ideologically grounded phenomenon), a meaning system. Meanings systems are fundamentally ideological (metaphysical, aesthetic, ethical). The question you have to ask and answer is whether you prefer a meaning system grounded in empirical evidence or whether you prefer one grounded in ideological myth, whether you prefer a nationalist myth or an analysis grounded in the facts. Take your pick. By the way, for those of you with a healthy sense of irony you might recognize that it is here in this assertion of the need for indigenous analysis of indigenous history that the “left” and the “right” meet in their own version of (a postmodernist) heaven.
A few words about some of my pet peeves about some common forms of “criticism”:
--“Corny”. This is not, as far as I know, a term commonly used in critical analysis. If you want to try and define it in a systematic way and tell me why it is a useful term of critical analysis please feel free to do so. If you can’t do this please don’t use the term in this class.

--Cheesy”. Like “corny” this term is not as far as I know a term commonly used in critical analysis. If you can define it in a scholarly and intellectual way, fine. If you can’t please don’t use it.

--“Boring”. Like “corny” this is not, as far as I know, a term commonly used in critical analysis.  Again, if you want to try and define it in a systematic way and tell me why it is a useful term of critical analysis please feel free to do so. I would caution you, however, that, in my not so humble opinion, “boring” is not something specific to an object of analysis (history, Dragnet) but is in the social and cultural eye of the beholder (the reader, the viewer).

These terms—corny, cheesy, boring—are symbolic of how many contemporary readers or viewers simply cannot think their way historically into the past. Since this course is in part a history course avoid these terms like the plague and please try to historically and critically think your way into the past.

--Analogical thinking. Thinking in analogies—Firefly seems like The Matrix to me, the Clash remind me of the Rolling Stones, Canada AM seems like Good Morning America—is a common if problematic way of approaching literature, music, film, and television texts. From a consumer (reader, listener, viewer) point of view, yes perhaps Firefly does seem like The Matrix in some ways to you. But that doesn’t answer the historical question of whether Firefly was indeed influenced directly or indirectly by The Matrix. Do research—writings about Firefly and especially statements from the creators and creative personnel behind Firefly to explore whether it was indeed influenced by The Matrix. Of course, any one who knows a bit about historical and ethnographic research knows that the statements of creative personnel aren’t always accurate. So try to do some historical detective work to get at these issues. And try to steer clear on relying on historically problematic analogies.

By the way, I don’t see any direct or indirect influence of The Matrix on Firefly. John Ford? Yes. Especially Stagecoach Howard Hawks? Yes. Especially his themes of professionalism and created families. Anthony Mann? Yes. Especially his theme of damaged men. Star Trek? Yes. Especially as something to work against. Firefly with its third world vibe and anti-utopianism seems the anti-Trek. But The Matrix. No.

--Don't be so literal in your “reading” of the readings. 

--This class is not about aesthetics, intellectual or popular...What you like or dislike be this literary, cinematic, television, or nations, is immaterial...history is about facts...it is about discerning and describing those facts...how you feel about them (a normative “explanation”) is again immaterial...

I would caution about drawing historical conclusions exclusively from the text without any exploration of how that text is actually produced. An example: The notion, solely derived from textual inferences, that the Torah/Five Books of Moses is made up of a number of "documents" (J,E,P,D) is interesting and does make some textual "sense". The problem with this hypothesis is that there is no extra-textual empirical evidence to back up the assertion. One could argue equally well that the Torah is made up of a variety of oral traditions drawn from sacred hero sites (we could use what we have learned about the composition of the Iliad and the Odyssey over the years to back up this assertion—they seem to have originated as oral compositions and there are devices empbeded within the text that help to remember the lines of the text). Again, however, we have limited extra-textual evidence for this assertion. These claims thus remain to me at best interesting unproved and unfalsified hypothesis and at worst the ideologically driven readings of academics.

This is not to say that there aren't the beginnings of a historically sensitive critisism out there. The introduction to The French Cinema Book lays out some of the theoretical issues (Michael Temple and Michael Witt (eds.): The French Cinema Book, London: BFI, 2004). There is some decent stuff on the economic and political contexts of Hollywood (Douglas Gomery's work on Hollywood and Michelle Hilmes's work on the history of broadcasting and NBC). 

Here is an example of my problem with crystal ball textualism: In her book Sex and the Slayer: A Gender Studies Primer for the Buffy Fan (Middletown, CT: Wesleyan University Press, 2005) Lorna Jewett writes on page 37 that Anya’s death is due to the fact that she is a “minor” (disposable) female character” and hence "powerless". In his commentary on “Chosen”, however, Joss Whedon (Commentary: “Chosen” (722), Buffy the Vampire Slayer: Complete Seventh Season on DVD) claims that he killed Anya for narrative reasons (someone had to die) and that he chose Anya because Emma Caulfield had decided that five years of playing Anya was enough. It seems to me that anyone analysing the Buffy text should pay attention to this extra-textual information.

Now I know we don't have time in this class to do this type of historical research. But I want you to think about these issues and, when you do your projects, explore some of the primary source materials. Speaking of your projects, do something you are interested in, explore it empirically and descriptively, and tell me what its historical significance is. How does it contribute to our understanding of history, especially human history.

Season on DVD) claims that he killed Anya for narrative reasons (someone had to die) and that he chose Anya because Emma Caulfield had decided that five years of playing Anya was enough. It seems to me that anyone analysing the Buffy text should pay attention to this extra-textual information.Now I know we don't have time in this class to do this type of historical research. But I want you to think about these issues and, when you do your projects, explore some of the primary source materials. Speaking of your projects, do something you are interested in, explore it empirically and descriptively, and tell me what its historical significance is. How does it contribute to our understanding of history, especially human history.

--Watch “Try” by Michael Penn and Paul Thomas Anderson...

http://www.youtube.com/watch?v=oivI6HCEPt0
--31 August
Biography Due

History Detectives, PBS

http://www.pbs.org/opb/historydetectives/
http://video.pbs.org/
episode 7:2

Play the commentary by Anderson from Boogie

Nights, disc two

Approaching History

We have talked about a number of categories through which historians and social scientists view the past and the present through:

geography

biology

--sex

demographics

technology

economics

--classes

politics

--power

culture

--identity

--meanings, ideologies, or perceptions (of geography, biology, sex,

race, nationality, history, and so on

--gender

--race

--material culture

audience: It is important to recognise that local knowledges, local ideologies, local perceptions, local histories (emic) may vary from how say scientists or critics (etic) may interpret those events

(nationalist readings of historical events, how many in the South between 1880 and 1960 “saw” the Civil War.
What is a college town? Systematic and analytical...economics, politics, culture, and college towns...

One can explore these issues emically (what people think) and etically (via "scientific" criteria). The problem with the former is that "native" perspectives aren't necessarily systematic or analytical. They are usually more ideological (be this conscious or unconscious). Academic analysis must take "insider" points of view into account. It should try to understand what Methodists get from being Methodism. These notions are usually, as I mentioned, neither analytical nor systematic. So let's explore the category college towns. What is a college town? Think about this, think about it systematically and analytically, and discuss this question on Blackboard.

Most people, if this class is any guide, seem to believe college towns are any town with a college in it (a tautological explanation). This means that Los Angeles (home of UCLA, USC, and many others) and Bloomington, Indiana (home of Indiana University) are the same. Even ten minutes of research, however, would indicate that these two communities are quite different. One of the ways they are different is that Bloomington, Indiana is dominated economically by Indiana University (it is the city's largest employer by far), is dominated culturally by Indiana University (the IU School of Music, one of the finest in the world, gives 800 concerts per year), is dominated politically by the university (those connected to the university have a significant impact on political life in the city), and is dominated geographically by IU (the university constitutes a significant part of the city's space).

As historians we would want to analytical and systematically at the category college town. We would want to look at economic factors, cultural factors, political factors, geographic factors in ascertaining what constitutes a college town. Most people obviously usually don't do any of these things. I think this etic, scientific, analytical, and systematic approach, however, better helps us to understand that while Bloomington is a college town--it is dominated in almost every way by Indiana University--Los Angeles (and Albany, New York) is not. Los Angeles is a very complex city with complex and complicated economic, political, cultural, and geographic realities. In none of these areas does UCLA, USC, or any other of LA's colleges and universities (or all of them put together) dominate LA's economic, political, cultural, and geographic realities.

--14 September
--Meaning Systems

Louis Theroux, “The Most Hated Family in America”

http://www.youtube.com/watch?v=gSFrNOnvtls
http://www.youtube.com/watch?v=A7jYVb0PJPI
http://www.youtube.com/watch?v=5XsEK1Inuwk
http://www.youtube.com/watch?v=-mmmbFjSsLI
http://www.youtube.com/watch?v=0tFeitGdY5E
http://www.youtube.com/watch?v=nBj5Q1xwlrs
http://www.youtube.com/watch?v=xmlnIc6mtgE
http://www.youtube.com/watch?v=WL5mRymwRNM
BBC 2, 4 January 2007

Playing with Meaning Systems: Poaching and parodying Star Wars, Troops
http://video.google.com/videoplay?docid=-5351101160052590481
Meaning systems are those frameworks that we look at the world through. They are cultural systems that nations, groups (political, economic, cultural, religious), cliques, and so on give meaning to the world around them. They impact how we see the world. 

Given that nations and groups have meanings systems which impact their perception of and views of the world it is important for us to explore meaning systems today and meaning systems in the past across time and space. Meaning systems vary along both axes. We can study meaning systems historically (through primary documents) and ethnographically (via close observation). The study of contemporary meaning systems as an ethnographic analogy that gives us insight into meaning systems of the past.  

Hughes’s book relevant here

Viewing: “The Most Hated Family in America”, Louis Theroux, BBC-2
My notes on the documentary, “The Most Hated Family in America”

This documentary raises a number of questions that are crucial to this class:

Westboro as a social and cultural group or movement

Westboro demographics:

Men, women. White? Somewhat family based.

Economics: 

Lawyers, nurses.

Fred “Gramps” Phelps was a civil rights lawyer

Westboro Culture:

Gender:

Women very active.

Westboro as a Meaning System

Most of us, I assume, would define the Westboro Baptist Church, the subject of Louis Theroux’s documentary for BBC 2, as a religious group, A Christian religious group.

Westboro and Christian history:

Protestant, Evangelical-Fundamentalist?, Calvinist (anti-Arminian), biblical inerrancy

Culture as a manufacturer of identities and communities:

Westboro Baptist Church

Us. Doing god’s work, following the commandments of god, the only people living the Word of God (Bible). We, Us, have the TRUTH. Others do not.

 “others” for Westboro members?

   “fags”, “fag lovers”, “Jews”, “Episcopalians”, “fornicators”

Hostility and identity:

Has hostility toward Jews, Anabaptists, Quakers, Mormons, and Westboro, in some cases, strengthened the in-group sense of identity? 

Westboro and the media:

   books, pamphlets, magazines, TV, the internet

Ideologies (beliefs, doctrines, theologies), practices (rituals, rites of passage, symbols), organizational or institutional forms. Meaning systems, of course, are made up of these.

Westboro Baptist ideology:

“prophetic”

“Biblical”

“preach the gospel”

“married to Christ”?

“testimony”

apocalyptic, “the last days”, “the judgement of God”, “doom”, “perversion”, US as country of “fags” and “fag enablers”

Westboro and socialization:

 How are meaning systems passed on from generation to generation?

   socialization? brainwashing? 

Is there a difference between descent saints (those who have been members of the religious group from birth) and consent saints (those who convert to the faith)?

Not entirely separatist. Kids go to public school. Young adults go to more secular colleges. Washburn is a public university with a school of law.

Westboro and academics. Second order analysis

Can we typlogise the Westboro Baptist Church?

   Christian? church? sect? new religious movement? evangelical? separatist?

   deterministic? Arminian?

Louis Theroux, Britishness, and those looney Yanks. Louis, like any documentarian, limits what he shows you of the group. Does Louis assume that reality is how he thinks (fetishisation of a meaning system)? Louis hermeneutic—Phelps as “angry” “rageoholic”

Social Constructionists, Foucault, and the power of categorization. Shirley and Louis debate issues related to classification. For social constructionists and Foucault categorization is grounded in power relations (those with power and influence categorise). Deviance and social constructionist deviance theory.

Nazi meaning systems

--21 September

--Nationalism: The Myths New Zealand Lives By

“God Defend New Zealand”, the NZ national anthem here

http://www.youtube.com/watch?v=o-r_PutRulM (TV NZ version)
Notes on “God Defend New Zealand”, TV 1 closing, 1980s

Note the messianism…

“preaching love and truth to man…”

“working out that glorious plan…”

“all nations at they feet…”

Note the emphasis on Christianity and god

“make us faithful unto thee…”

Note the emphasis on community

“unity”, “no envy”

Note the emphasis on the New Zealand landscape

--NZ sacralised

Note the emphasis on the images of “progress”

--industrial enterprises

--lumber industry

--farming

--the arts 

Note that rugby, one of the symbols and rituals of NZ nationalism is missing

Note the use of Maori but the few Maori in the picture of NZ portrayed

Note how similar some of this is to US myths and images…

TV 1 News, Coverage of Loss of NZ to France in the World Cup 2007, Millennium Stadium, Cardiff, UK

http://www.youtube.com/watch?v=nQRhzAW43ew
TV 3 News, Coverage of All Blacks loss to France in the World Cup 2007

http://www.youtube.com/watch?v=LZinygMbHFc
http://www.youtube.com/watch?v=95YJ8A58iTU
Neil Finn and Friends, “Can You Hear Us”

http://www.youtube.com/watch?v=coLIZg-yQTI
1999

Notes on “Can You Hear Us”

“mountains meet the ocean…”, “beneath the Southern Cross land of our devotion…”

sacralising geography?

Rugby as one element of NZ civic religion

“can you hear us/we’ll never let go, can you hear us and carry our hopes…”

NZers

National identity--Kiwis and Maori (?) as an extended family of rugby fans?
Kylie Minogue, “I Still Call Australia Home”, Sound Relief, 2009

http://www.youtube.com/watch?v=nHmYZgJ5K_s
French National Anthem/hymne national

http://www.youtube.com/watch?v=4K1q9Ntcr5g
Canadian National Anthem/hymne national

http://www.youtube.com/watch?v=kNlTwaPQQH4
http://www.youtube.com/watch?v=F_LyELknLVI
Lee Greenwood, “Proud to be an American”

http://www.youtube.com/watch?v=Cbim_a9k8ag
1980

Does nationalism influence how we (humans) look at history? Does nationalism influence how historians write history?

Talking History: Historical Lies and Distortions, 27 June

http://www.albany.edu/talkinghistory/arch2007jan-june.html
Nationalism and Patriotism as Meaning Systems. CF to religious meaning systems

Are there any measures by which we can say one country or one group of countries is better than another or another group of countries?

--Social and Cultural Eye of the Beholder Nationalisms and Patriotisms

--Objective measures (gdp, political culture of representation, measures of happiness, public health, gender equality, racial equality)

Historians and social scientists cannot answer the question of whether one country is better than another. That is a cultural and ideological (meaning system) question not an empirical one

28 September

Guns, Germs, and Steel, “Conquest”, PBS
http://www.youtube.com/watch?v=tvZQ-gWiro8
http://www.youtube.com/watch?v=hltSZml-HF0
http://www.youtube.com/watch?v=08y_Cfr3Ffk
http://www.youtube.com/watch?v=Himc4Ay8vjE
http://www.youtube.com/watch?v=nAyg_aTRS5c
Trailer from Katrina Brown Brown’s documentary, Traces of the Trade, a personal documentary about the slave trade (Brown’s family were slave traders) on Bill Moyers Journal
http://www.pbs.org/moyers/journal/06202008/watch.html
Discussion between Bill Moyers and Douglas Blackmon, Bill Moyers Journal http://www.pbs.org/moyers/journal/06202008/watch2.html
PBS, 2008

Since Reconstruction did not end slavery, “slavery by another name”, what does this mean for compensation for Blacks in slavery? If we are going to engage in political social ethics don’t they have to be grounded in and began from real life?

--5 October

Journal 1 due

Europe meets Japan

http://www.youtube.com/watch?v=fKQNJG3s710
http://www.youtube.com/watch?v=SRBP4KhWasU
http://www.youtube.com/watch?v=_I70ghHOvh8
http://www.youtube.com/watch?v=-BhtE-RyZ58
http://www.youtube.com/watch?v=yEJzmpAaLLY
History Channel

The Defeat of the Spanish Armada

http://www.youtube.com/watch?v=gzVkAtS3lmg
http://www.youtube.com/watch?v=3y9kyiuCrgQ
http://www.youtube.com/watch?v=3zI_fp-p_MA
http://www.youtube.com/watch?v=LLKxrd3ByKM
http://www.youtube.com/watch?v=Fq0PMdW_HWU
The Siege of Vienna

http://www.youtube.com/watch?v=V7xjwlc0wyM
http://www.youtube.com/watch?v=-GrK00LgT3w
http://www.youtube.com/watch?v=jS388TPSAAQ
http://www.youtube.com/watch?v=PhbWB65zQVg
http://www.youtube.com/watch?v=7YNLve5_nPg
The Enlightenment

http://www.youtube.com/watch?v=wcotFYwPTmk
http://www.youtube.com/watch?v=A664QFwBNWU
http://www.youtube.com/watch?v=o3t8LwnIzdM
http://www.youtube.com/watch?v=D8ajTL0wg3U
http://www.youtube.com/watch?v=3NG8iHbhF-A
Autocratic Enlightenment

Catherine the Great

http://www.youtube.com/watch?v=bAmJrXa0Px0
http://www.youtube.com/watch?v=qEnEPsNCEyo
http://www.youtube.com/watch?v=iFxMBnBDBQ0
http://www.youtube.com/watch?v=5aMu_ocCjA8
http://www.youtube.com/watch?v=6R__B2L2mG8
http://www.youtube.com/watch?v=t8UQgEKVx_M
http://www.youtube.com/watch?v=y_5nqLy4kag
http://www.youtube.com/watch?v=Aib1i-8jNiw
http://www.youtube.com/watch?v=4W1kyW5LbSo
http://www.youtube.com/watch?v=qBmJxFjnM98
PBS, 2005
Philosophical Enlightenment

Philosophy: A Guide to Happiness, “Montaigne on Self-Esteem”

http://www.youtube.com/watch?v=zrSCoG2GY1M
http://www.youtube.com/watch?v=c-CJ-YmDU9I
http://www.youtube.com/watch?v=qltfvUUdfZM
Channel 4

--19 October

American Experience, Alexander Hamilton

http://www.pbs.org/wgbh/amex/hamilton/
PBS, 2007

Bill Moyers Journal, Brookheiser and Kaye Talk Thomas Paine

http://www.pbs.org/moyers/journal/06122009/watch2.html
Founding Mothers
Talking History: Berkin on Revolutionary Women, 7 July

http://www.albany.edu/talkinghistory/arch2005july-december.html
--26 October

Igor Stravinsky, “Le sacre du printemps” (Весна священная, Vesna svjaščennaja), 1913

http://www.youtube.com/watch?v=bjX3oAwv_Fs
http://www.youtube.com/watch?v=vb8njeKBfqw
http://www.youtube.com/watch?v=mK64sTi4mKc
Edward Larson on his book Summer of the Gods
http://www.youtube.com/watch?v=RVdU2LZoLsA
http://www.youtube.com/watch?v=4Em8kHCWV0g
http://www.youtube.com/watch?v=F5ttIKP-d20
http://www.youtube.com/watch?v=_frZk-uZKVU
http://www.youtube.com/watch?v=sBlsqCKF_Rk
http://www.youtube.com/watch?v=jCy2jwcSDx0
C-Span, Book Notes, 14 May 1998

--2 November

Triumph des Willens

http://www.youtube.com/watch?v=TnBs8KoHfkk
http://www.youtube.com/watch?v=nztVERym1ho
http://www.youtube.com/watch?v=vEmLjc_lJuU
http://www.youtube.com/watch?v=1HDodNbO0Kc
Leni Riefenstahl, 1934

The Bomb
Duck and Cover 

http://www.youtube.com/watch?v=C0K_LZDXp0I
Produced in cooperation with the Astoria and NYC public schools

1951?

Reading Discussion: Superman Red Son
--9 November

Frontline, “Inside the Meltdown”, 17 February 2009, PBS

http://www.pbs.org/wgbh/pages/frontline/meltdown/view/
--16 November

Frontline, “Bush’s War”, PBS, 2008

http://www.pbs.org/wgbh/pages/frontline/bushswar/
--30 November

Journal 2 due

Wide Angle, "Contestant No. 2", 28 July 2009, PBS

http://www.pbs.org/wnet/wideangle/episodes/contestant-no-2/introduction/5002/
Dragnet, “The Prophet”, 2:17, 11 January 1968, NBC

http://www.hulu.com/watch/15137/dragnet-the-prophet#x-0,vepisode,1
What did you think of this class?
