US History 2 In-Class Materials

-- 13 January

--You will be expected to read the instructions in Blackboard and follow them. You will be expected to read the syllabus carefully and be knowledgeable of it. You will be expected to do all the weekly readings before class. You will be expected to do your journals on a weekly basis. You will be expected to write substantive journals, not journals full of “I likes” and “I don’t likes”. You will be expected to integrate your readings and viewings into your class discussions. If you are having problems with this class you need to come and see me before class begins.

First, you will be required to submit a biography to me on the online course site. In your biography tell me about yourself, who you are, what your interests—leisure and academic--, how you got to UAlbany, and why you are in this class. Submit the biography to me on the online course page by copying and pasting it into the assignment box. Your biography will serve as the first entry in your journal. Speaking of the journal…

Second, you are required to submit that you have read and understand the syllabus. You don’t get any points for doing this assignment but you can lose 15 points if you don’t due it. The moral: do it. You need to read the syllabus and notify me promptly that you have read and understand it. If I do not hear from you on or before the date this assignment is due you will lose 15 points.
Third, you will be required to keep a journal.  This will constitute 80% of your grade.  Journals should be 8 pages per lesson. They should not simply be full of “I think” or “I feel statements” They should be analytical, systematic, and empirical. Thinking and feeling, in other words, is fine if it is grounded in systematic empirical analysis. For more on them see the Forward to the online lecture text. 
So, to summarise and repeat, what would a perfect, well close to perfect, journal look like?

   1. it would be analytical and systematic

   2. it would contain entries that respond to class discussions (class)

   3. it would contain entries that respond to the class lectures online (lectures)

   4. it would contain entries that respond to some, usually at least three per section, links in the lectures (links include TV shows, commercials, and oral histories in the lessons)

   5. it would contain entries that respond to the book or books we are reading for this class (readings)

It would not necessarily do all of these simultaneously. But it would do them at some point in the journals handed in for the assignment due dates. 
Fourth, attendance and Participation will constitute 20% of your grade. 
All assignments must be typed, stapled, or clipped, and double spaced. 

NO LATE ASSIGNMENTS WILL BE ACCEPTED. ONCE BLACKBOARD ASSIGNMENTS CLOSE THEY ARE CLOSED.

Let me close by saying that if you prefer passive lectures to critical thinking and discussion, this class is not for you. If you prefer to sweep historiographical and theoretical issues under the rug or prefer not to engage them at all, this class is not for you. If you think there is no such thing as culture history, this class is not for you. If you do not want to engage primary source materials and try to place them in their historical contexts, this class is not for you. If you think that college is an extension of high school with its theoretical naivete and lack of critical engagement, this class is not for you. If you think that you shouldn't have to read or write in college, this class is not for you. If any of these things are not for you I advise you to drop this class. There are probably alternatives out there that would better meet your “needs”.
-This class is not about aesthetics, intellectual or popular...What you like or dislike be this literary, cinematic, television, or nations, is immaterial...history is about facts...it is about discerning and describing those facts...how you feel about them (a normative  explanation”) is again immaterial...I subscribe to the perspective that in order to fully understand something you have to have studied it and explored how it came to be and its social, economic, political, and cultural backgrounds...this means, for instance, that in order to fully understand a TV show you have to have explored its creation, its production, and each of its episodes...we can, of course, explore how people who watch a TV show respond to it...how someone responds to a TV show (and I include many contemporary academic readings of TV shows here) often tell us more about the “reader” than the TV show...

I would caution about drawing historical conclusions exclusively from the text without any exploration of how that text is actually produced. An example: The notion, solely derived from textual inferences, that the Torah/Five Books of Moses is made up of a number of "documents" (J,E,P,D) is interesting and does make some textual "sense". The problem with this hypothesis is that there is no extra-textual empirical evidence to back up the assertion. One could argue equally well that the Torah is made up of a variety of oral traditions drawn from sacred hero sites (we could use what we have surmise about the composition of the Iliad and the Odyssey to back up this assertion). Again, however, we have limited extra-textual evidence for this assertion. These claims thus remain to me at best interesting unproved and unfalsified hypothesis and at worst the ideologically driven readings of academics.

This is not to say that there aren't the beginnings of a historically sensitive critisism out there. The introduction to The French Cinema Book lays out some of the theoretical issues (Michael Temple and Michael Witt (eds.: The French Cinema Book, London: BFI, 2004). There is some decent stuff on the economic and political contexts of Hollywood (Douglas Gomery's work on Hollywood and Michelle Hilmes's work on the history of broadcasting and NBC. In Whedon Studies there is Matthew Pateman's analysis of Jane Espenson's scripts (he obtained copies of all of Espenson's scripts, including revisions, from writer Jane Espenson herself) and David Lavery's exploration of Whedon based extensively on interviews with Whedon and those close to Whedon.

Here is an example of my problem with crystal ball textualism: In her book Sex and the Slayer: A Gender Studies Primer for the Buffy Fan (Middletown, CT: Wesleyan University Press, 2005) Lorna Jewett writes on page 37 that Anya’s death is due to the fact that she is a “minor” (disposable) female character” and hence "powerless". In his commentary on “Chosen”, however, Joss Whedon (Commentary: “Chosen” (722), Buffy the Vampire Slayer: Complete Seventh Season on DVD) claims that he killed Anya for narrative reasons (someone had to die) and that he chose Anya because Emma Caulfield had decided that five years of playing Anya was enough. It seems to me that anyone analysing the Buffy text should pay attention to this extra-textual information.Now I know we don't have time in this class to do this type of historical research. But I want you to think about these issues and, when you do your projects, explore some of the primary source materials. Speaking of your projects, do something you are interested in, explore it empirically and descriptively, and tell me what its historical significance is. How does it contribute to our understanding of history, especially human history?

A word of warning.  Don't tell me that history is "boring”. "Boring" is not, as far as I know, a term used in critical analysis.  If you want to try and define it in a systematic way and tell me why it is a useful term of critical analysis please feel free to do so. I would caution you, however, that, in my not so humble opinion, “boring” is not something specific to an object of analysis (history, Dragnet) but is in the eye of the beholder (the reader, the viewer).
What is a college town? Systematic and analytical...economics, politics, culture, and college towns...

One can explore these issues emically (what people think) and etically (via "scientific" criteria). The problem with the former is that "native" perspectives aren't necessarily systematic or analytical. They are usually more ideological (be this conscious or unconscious). Academic analysis must take "insider" points of view into account. It should try to understand what Methodists get from being Methodism. These notions are usually, as I mentioned, neither analytical nor systematic. So let's explore the category college towns. What is a college town? Think about this, think about it systematically and analytically, and discuss this question on Blackboard.

Most people, if this class is any guide, seem to believe college towns are any town with a college in it (a tautological explanation). This means that Los Angeles (home of UCLA, USC, and many others) and Bloomington, Indiana (home of Indiana University) are the same. Even ten minutes of research, however, would indicate that these two communities are quite different. One of the ways they are different is that Bloomington, Indiana is dominated economically by Indiana University (it is the city's largest employer by far), is dominated culturally by Indiana University (the IU School of Music, one of the finest in the world, gives 800 concerts per year), is dominated politically by the university (those connected to the university have a significant impact on political life in the city), and is dominated geographically by IU (the university constitutes a significant part of the city's space).

As historians we would want to analytical and systematically at the category college town. We would want to look at economic factors, cultural factors, political factors, geographic factors in ascertaining what constitutes a college town. Most people obviously usually don't do any of these things. I think this etic, scientific, analytical, and systematic approach, however, better helps us to understand that while Bloomington is a college town--it is dominated in almost every way by Indiana University--Los Angeles (and Albany, New York) is not. Los Angeles is a very complex city with complex and complicated economic, political, cultural, and geographic realities. In none of these areas does UCLA, USC, or any other of LA's colleges and universities (or all of them put together) dominate LA's economic, political, cultural, and geographic realities.

16 January

Watch an episode of History Detectives, PBS

http://www.pbs.org/opb/historydetectives/
episode 7:5

This gives us some understanding of how history is done

--20 January

--Thinking Historically

--Central to this class will be a series of terms. These terms are the critical filters that social and human scientists look at human life through

geography

biology

--sex

demographics

technology

economics

--classes

politics

--power

culture

--identity

--meanings, ideologies, or perceptions (of geography, biology, sex, race, nationality, history, and so on

--gender

--race

--material culture

audience use: 

   It is important to recognise that local knowledges, local ideologies, local perceptions,

   local histories (emic) may vary from how say scientists or critics (etic) typically

   interpret those events (nationalist readings of historical events, how many in the South

   between 1880 and 1960 “saw” the Civil War). 

--Now lets apply these to an analysis of a video and a concept.

The video, by the way, is a historical document. I know this is hard for many of you who think that media are simply entertainments.

Watch “Try” by Michael Penn and Paul Thomas Anderson...

http://www.youtube.com/watch?v=oivI6HCEPt0
Play the commentary by Anderson from “Boogie Nights”, disc two

--Albany as Microcosm

To some extent the history of the US, the northeastern US, is written in small scale in the history of the city you and I live in, Albany, New York. If we look at Albany’s history through the framework Guarneri provides in the book we are reading, America and the World, we can see that his framework—frontier, colony, nation, and empire—is as relevant for Albany history as it is for US history.

Albany, of course, wasn’t first settled by the English. The first settlements near the area where the Mohawk and Hudson rivers meet were Dutch. The first Dutch settlements of Ft. Nassau (on Castle Island in the Hudson, 1614) and Fort Orange (1624) were frontier outposts. They were centers of the fur trade between Europeans and First Peoples. 

The fur trade, of course, was part of the Atlantic trading system between 

the “new world” and the old. A village, Beverwijck, grew around Fort Orange 

and was given a charter by Peter Stuyvesant in 1652. The English took over 

Beverwijck in 1664 and renamed it Albany. A city charter was granted by 

Royal Governor-General Dongan in 1686 making Albany one of the oldest 

cities in North America. Peter Schuyler (note the Dutch heritage here) was Albany’s first mayor. 

Albany was a relatively important colonial town. In 1754 the city would host a meeting of representatives from British North America, among them Benjamin Franklin, that resulted in the Albany Plan of Union, the first formal proposal to unify the colonies. The Albany Plan was spurred by the French and Indian War and proposed the establishment of a general government with a President-General all who would be appointed by the British Crown, and a “House of Representatives”, based on size, to be chosen by “representatives of the people of the several colonies”. Colony on the way to nation.

Speaking of nation, Albany officially became the permanent capital city of New York, one of the original thirteen colonies that made up the new United States, in 1797, though the legislature had met there off-and-on since the Revolution (Kingston had been the first capital). By 1790 Albany’s population was about 3500 people. The present capitol was built between 1867 and 1899 (it seems to have taken almost that long to restore it recently). Its shape was inspired by the Hôtel de Ville, the famous city hall of Paris, an important site in the French Revolution.

In the nineteenth century Albany and like many other US towns was growing quite rapidly. By 1800 Albany had a population of around 5200. It grew to almost 11,000 by 1810. In 1830 Albany’s population was over 24,000. By 1870, around the time this class begins, it was almost 70,000 and Albany ranked as the twentieth largest city in the United States. By 1910 it was over 100,000. By 1920 Albany had more than 113,000 residents. By 1930 the population grew to over 127,000. By 1940 it was over 130,000. By 1950 it had reached more than 134,000 people.

During these years Albany changed dramatically. Albany’s position on the Hudson River made it an important transportation center. Three developments made Albany into the transportation center it became in the nineteenth and part of the twentieth century. The opening of a steamboat line which connected Albany to New York City opened by Robert Fulton, the father of the steamboat, in 1807, the completion of the state funded Erie Canal which connected New York City to the Great Lakes in 1825, and the construction of the New York Central Railroad (Albany was its headquarters between 1834 and 1837. Its founder, industrialist Erastus Corning and his heirs would play a major role in Albany’s economic and political life. His great grandson, Erastus Corning II, would serve as mayor of Albany from 1942 to 1983 (good old urban American machine politics). Speaking of railroads, the gothic style SUNY system administration building on State Street in downtown Albany began life as the headquarters of the Delaware and Hudson(D&H) Railroad (it was constructed between 1914 and 1915 and was based on a Guildhall in Ypres, Belgium). D&H, by the way, began life as a canal company

The transportation revolution made Albany into an industrial center and a financial center. Albany’s role as transportation hub transformed Albany physically and demographically. Industrial areas grew up along the Hudson River and along the railroad tracks in west Albany. Neighbourhoods grew up all across Albany as the city began to stretch out north, south, and west from the city’s first neighbourhood the Pastures (where buildings from the 1840s and 1850s can still be found). To the north there was Sheridan Hollow, Arbor Hill (annexed in 1815) and West Hill. Up the hill to the south and the west there was Mansion Hill with its 19th century buildings, the South End, Little Italy, Center Square with its late 19th century buildings, Hudson/Park, Lincoln Park, Delaware Avenue, Second Street, Pine Hills, University Heights, and Whitehall. 

Albany’s new neighbourhoods oftentimes reflected the class and status of its residents. Mansion Hill with its proximity to the Capitol became home to some of Albany’s elites. Washington Park, opened to the public in 1871, stimulated the construction of homes for Albany’s elite in Center Square and around the park. Working class homes were prominent in West Hill, Hudson/Park, Lincoln Park, and part of Pine Hills. 

Speaking of the working class, Irish, German, Jewish, Italian immigrants and Blacks flocked to Albany to work in the city’s industries manufacturing and craft industries. They also left their mark on Albany’s landscape in the form of churches—Irish Catholic churches, Italian Catholic churches, and Jewish synagogues (the old Reform synagogue can be found at the corner of Lancaster and Swan in Center Square). 

The religion of American consumerism was also leaving its mark on Albany. Downtown Albany became a center of business and commercial activity. Temples to such activity proliferated in Albany’s city center. Albany’s Palace Theatre (at Clinton and North Pearl) opened in 1931.

Politically, Albany alternated between Republicans (some Reform Republicans) and Democrats (ethnic machine Democrats) in the late nineteenth century. The 1920s saw the rise of the Democratic Albany machine to power. It has not relinquished that power since.

The 1960s, the era that saw the beginning of “globalisation”, saw decline hit Albany hard (as it did many other “rustbelt” cities in the Northeast). Albany’s population fell to around 130,000 in 1960, around 116,000 in 1970, around 102,000 in 1980, 101,000 in 1990, 96,000 in 2000, and an estimated 94,000 today. Businesses moved to the suburbs, south to the “sunbelt”, sent part of their operations overseas, or went out of business altogether. Whites fled to suburbs like Clifton Park, Latham, and Colonie. Suburban development stimulated the development of retail centers like Crossgates Mall, Colonie Centre Mall, Latham Farms, and the Latham Center Mall to which many formerly downtown establishments moved. Even doctors followed. Parts of Center Square and Mansion Hill declined. The homes of Albany’s elite were subdivided and rented out to the poor and to poor students (more about latter, you, soon). 

The city and the state tried to stem the tide. New York Governor Norman Rockefeller led the charge. Attempts at urban development gave us the Empire State Plaza (the building of which led to the destruction of large parts of the Center Square neighbourhood), Rockefeller’s grand new freeway plan to transport suburbanites into the new Empire State Plaza and beyond (one part of the proposed freeway system would have gone underneath Washington Park), and Rockefeller’s new State University of New York system. By and large urban renewal was as successful in Albany as it was in other American cities, not at all. In fact, most of urban renewal was predicated on the assumption that the suburbs had won and that cities now had to move workers from the suburbs into the city in the easiest way possible. Parts of Albany were now adapted to the rhythm of the automobile.

Part of Albany’s and New York State’s urban renewal plans included, as I mentioned, the State University of New York system. The University at Albany began life in 1844 as a college to train teachers, The Normal School. It was renamed the New York State College for Teachers in 1914 when it had 556 students (the “downtown” really midtown campus, that exists today, by the way, opened in 1909). Hardly a college town. In 1962 the school was transformed into the State University of New York campus at Albany with bachelors, masters, and doctoral granting capabilities. The new or uptown campus opened in 1966. By 1969 the student population reached around 10,000. Today it numbers some 18,000.

As Albany’s whites and workers moved out “SUNY” students moved in. Over time students moved into and “took over” some of the old working class areas of Pine Hills remaking it into a “student ghetto” in the process. As students moved in student oriented business opened up. Niche marketing.

Today Albany’s population continues to decline. Housing stock continues to deteriorate as substantial numbers of Albany’s old late nineteenth century and early twentieth century buildings lie vacant and bordered up. The suburbs continue to expand as do its retail establishments. Crossgates and Colonie Center have become regional retail centers drawing the consumer faithful from all over the area. The Democratic machine continues to control city government. State government continues to dominate the city though parts of it have been farmed out to Schenectady, Rensselaer, and even Kingston to try to stem the tide of urban decay in those cities. There are some “bright” spots (these “bright spots” parallel what other declining American cities have tried to do to renew themselves). The city of Albany and the state of New York are trying to turn Albany into a high tech center. And they have succeeded to a limited extent. The recently created College of Nanoscale Science and Engineering at the University at Albany has brought a few high tech business to the city and promises (hallucinatory?) or more. SUNY Albany continues to grow demographically if not architecturally. The College of Saint Rose has expanded demographically and physically in part by incorporating Victorian homes in the Madison and Western triangle near its campus into its campus. The Albany Medical Centre has become the regions major medical center. An entertainment and sports arena (the Kinckerbocker, Pepsi, and now Times-Union arena) opened in downtown Albany. An “entertainment district” has grown up along North Pearl Street. There are (illusory?) dreams of a convention center in the city that would draw conventioneers to New York’s capital even (if the city powers are to be believed) during its less than wonderful winter weather (would you choose to come to Albany for a convention over SF, Austin, and New Orleans in the winter?). Center Square and Mansion Hill are experiencing some upscale renewal (gentrification). As this occurs, however, housing costs are on the rise and the less well off who once lived there are forced to flee for other parts of the city or out of Albany all together. Globalisation has had contradictory impacts on New York’s capital city.

--8 September

Biographies Due
What is a college town? Systematic and analytical...economics, politics, culture, and college towns...

One can explore these issues emically (what people think) and etically (via "scientific" criteria). The problem with the former is that "native" perspectives aren't necessarily systematic or analytical. They are usually more ideological (be this conscious or unconscious). Academic analysis must take "insider" points of view into account. It should try to understand what Methodists get from being Methodism. These notions are usually, as I mentioned, neither analytical nor systematic. So let's explore the category college towns. What is a college town? Think about this, think about it systematically and analytically, and discuss this question on Blackboard.

Most people, if this class is any guide, seem to believe college towns are any town with a college in it (a tautological explanation). This means that Los Angeles (home of UCLA, USC, and many others) and Bloomington, Indiana (home of Indiana University) are the same. Even ten minutes of research, however, would indicate that these two communities are quite different. One of the ways they are different is that Bloomington, Indiana is dominated economically by Indiana University (it is the city's largest employer by far), is dominated culturally by Indiana University (the IU School of Music, one of the finest in the world, gives 800 concerts per year), is dominated politically by the university (those connected to the university have a significant impact on political life in the city), and is dominated geographically by IU (the university constitutes a significant part of the city's space).

As historians we would want to analytical and systematically at the category college town. We would want to look at economic factors, cultural factors, political factors, geographic factors in ascertaining what constitutes a college town. Most people obviously usually don't do any of these things. I think this etic, scientific, analytical, and systematic approach, however, better helps us to understand that while Bloomington is a college town--it is dominated in almost every way by Indiana University--Los Angeles (and Albany, New York) is not. Los Angeles is a very complex city with complex and complicated economic, political, cultural, and geographic realities. In none of these areas does UCLA, USC, or any other of LA's colleges and universities (or all of them put together) dominate LA's economic, political, cultural, and geographic realities.

--23 January

--Meaning Systems

Louis Theroux, “The Most Hated Family in America”

http://www.youtube.com/watch?v=gSFrNOnvtls
http://www.youtube.com/watch?v=A7jYVb0PJPI
http://www.youtube.com/watch?v=5XsEK1Inuwk
http://www.youtube.com/watch?v=-mmmbFjSsLI
http://www.youtube.com/watch?v=0tFeitGdY5E
http://www.youtube.com/watch?v=nBj5Q1xwlrs
http://www.youtube.com/watch?v=xmlnIc6mtgE
http://www.youtube.com/watch?v=WL5mRymwRNM
BBC 2, 4 January 2007

Playing with Meaning Systems: Poaching and parodying Star Wars, Troops
http://video.google.com/videoplay?docid=-5351101160052590481
History and Meaning Systems
Meaning systems are those frameworks that we look at the world through. They are cultural systems that nations, groups (political, economic, cultural, religious), cliques, and so on give meaning to the world around them. They impact how we see the world. 

Given that nations and groups have meanings systems which impact their perception of and views of the world it is important for us to explore meaning systems today and meaning systems in the past across time and space. Meaning systems vary along both axes. We can study meaning systems historically (through primary documents) and ethnographically (via close observation). The study of contemporary meaning systems as an ethnographic analogy that gives us insight into meaning systems of the past.  

Hughes’s book relevant here

Viewing: “The Most Hated Family in America”, Louis Theroux, BBC-2
My notes on the documentary, “The Most Hated Family in America”

This documentary raises a number of questions that are crucial to this class:

Westboro as a social and cultural group or movement

Westboro demographics:

Men, women. White? Somewhat family based.

Economics: 

Lawyers, nurses.

Fred “Gramps” Phelps was a civil rights lawyer

Westboro Culture:

Gender:

Women very active.

Westboro as a Meaning System

Most of us, I assume, would define the Westboro Baptist Church, the subject of Louis Theroux’s documentary for BBC 2, as a religious group, A Christian religious group.

Westboro and Christian history:

Protestant, Evangelical-Fundamentalist?, Calvinist (anti-Arminian), biblical inerrancy

Culture as a manufacturer of identities and communities:

Westboro Baptist Church

Us. Doing god’s work, following the commandments of god, the only people living the Word of God (Bible). We, Us, have the TRUTH. Others do not.

 “others” for Westboro members?

   “fags”, “fag lovers”, “Jews”, “Episcopalians”, “fornicators”

Hostility and identity:

Has hostility toward Jews, Anabaptists, Quakers, Mormons, and Westboro, in some cases, strengthened the in-group sense of identity? 

Westboro and the media:

   books, pamphlets, magazines, TV, the internet

Ideologies (beliefs, doctrines, theologies), practices (rituals, rites of passage, symbols), organizational or institutional forms. Meaning systems, of course, are made up of these.

Westboro Baptist ideology:

“prophetic”

“Biblical”

“preach the gospel”

“married to Christ”?

“testimony”

apocalyptic, “the last days”, “the judgement of God”, “doom”, “perversion”, US as country of “fags” and “fag enablers”

Westboro and socialization:

 How are meaning systems passed on from generation to generation?

   socialization? brainwashing? 

Is there a difference between descent saints (those who have been members of the religious group from birth) and consent saints (those who convert to the faith)?

Not entirely separatist. Kids go to public school. Young adults go to more secular colleges. Washburn is a public university with a school of law.

Westboro and academics. Second order analysis

Can we typlogise the Westboro Baptist Church?

   Christian? church? sect? new religious movement? evangelical? separatist?

   deterministic? Arminian?

Louis Theroux, Britishness, and those looney Yanks. Louis, like any documentarian, limits what he shows you of the group. Does Louis assume that reality is how he thinks (fetishisation of a meaning system)? Louis hermeneutic—Phelps as “angry” “rageoholic”

Social Constructionists, Foucault, and the power of categorization. Shirley and Louis debate issues related to classification. For social constructionists and Foucault categorization is grounded in power relations (those with power and influence categorise). Deviance and social constructionist deviance theory.

27 January

--Nationalism: The Myths New Zealand Lives By

“God Defend New Zealand”, the NZ national anthem here

http://www.youtube.com/watch?v=o-r_PutRulM (TV NZ version)
Notes on “God Defend New Zealand”, TV 1 closing, 1980s

Note the messianism…

“preaching love and truth to man…”

“working out that glorious plan…”

“all nations at they feet…”

Note the emphasis on Christianity and god

“make us faithful unto thee…”

Note the emphasis on community

“unity”, “no envy”

Note the emphasis on the New Zealand landscape

--NZ sacralised

Note the emphasis on the images of “progress”

--industrial enterprises

--lumber industry

--farming

--the arts 

Note that rugby, one of the symbols and rituals of NZ nationalism is missing

Note the use of Maori but the few Maori in the picture of NZ portrayed

Note how similar some of this is to US myths and images…

TV 1 News, Coverage of Loss of NZ to France in the World Cup 2007, Millennium Stadium, Cardiff, UK

http://www.youtube.com/watch?v=nQRhzAW43ew
TV 3 News, Coverage of All Blacks loss to France in the World Cup 2007

http://www.youtube.com/watch?v=LZinygMbHFc
http://www.youtube.com/watch?v=95YJ8A58iTU
Neil Finn and Friends, “Can You Hear Us”

http://www.youtube.com/watch?v=coLIZg-yQTI
1999

Notes on “Can You Hear Us”

“mountains meet the ocean…”, “beneath the Southern Cross land of our devotion…”

sacralising geography?

Rugby as one element of NZ civic religion

“can you hear us/we’ll never let go, can you hear us and carry our hopes…”

NZers

National identity--Kiwis and Maori (?) as an extended family of rugby fans?
Kylie Minogue, “I Still Call Australia Home”, Sound Relief, 2009

http://www.youtube.com/watch?v=nHmYZgJ5K_s
French National Anthem/hymne national

http://www.youtube.com/watch?v=4K1q9Ntcr5g
Canadian National Anthem/hymne national

http://www.youtube.com/watch?v=kNlTwaPQQH4
http://www.youtube.com/watch?v=F_LyELknLVI
Lee Greenwood, “Proud to be an American”

http://www.youtube.com/watch?v=Cbim_a9k8ag
1980

Nationalism and Patriotism as Meaning Systems. CF to religious meaning systems

Are there any measures by which we can say one country or one group of countries is better than another or another group of countries?

--Social and Cultural Eye of the Beholder Nationalisms and Patriotisms

--Objective measures (gdp, political culture of representation, measures of happiness, public health, gender equality, racial equality)

Historians and social scientists cannot answer the question of whether one country is better than another. That is a cultural and ideological (meaning system) question not an empirical one

--3 February

--Reconstruction 
Reconstruction Didn’t End Slavery

Discussion between Bill Moyers and Douglas Blackmon, Bill Moyers Journal http://www.pbs.org/moyers/journal/06202008/watch2.html
PBS, 2008

Since Reconstruction did not end slavery, “slavery by another name”, what does this mean for compensation for Blacks in slavery? If we are going to engage in political social ethics don’t they have to be grounded in and began from real life?

--6 February

American Experience, “Grand Central”, PBS

http://www.pbs.org/wgbh/amex/grandcentral/
Grand Central as a Microcosm of Gilded Age and Progressive Era History

-Captains of Industry or Robber Barons…Vanderbilt and monopolies…”trusts”, cartels

-Wilkus sells air…economic “innovation”

-Popular reaction against corporations…NY Times and the dangers associated with Vanderbilt’s New York Central…Progressives use the state to initiate checks on corporate power: indict board of directors of NYCRR, ban steam locomotives—and to end corruption…Populism…The Left—socialism, anarchists, communists call for change not reform, nationalization rather than reform…state and corporate reaction to Left

-Increasingly important role of newspapers…NY Times…”yellow journalism”

--Workers…Irish day labourers

--Immigration…increasing Irish, Southern European, and Eastern European immigration into an industrializing USA

-Science and Technology…scientific and technological innovation (Edison)…Brooklyn Bridge…GE…the cult of the engineer (Roebling, Wilkus)

-Architecture—Grand Central as Beaux Arts classical influenced…The railroad station as temple or cathedral?

-Future…decline of railroads…decline or railroad stations…destruction of Penn Station for urban renewal…

--10 February

--The Gilded Age

Talking History: Triangle Shirtwaist Fire, 31 March

http://www.albany.edu/talkinghistory/arch2005jan-june.html
13 February

---Progressivism

The Shock of the New: Modernity

Igor Stravinsky, “Le sacre du printemps” (Весна священная, Vesna svjaščennaja)

http://www.youtube.com/watch?v=bjX3oAwv_Fs
http://www.youtube.com/watch?v=vb8njeKBfqw
http://www.youtube.com/watch?v=mK64sTi4mKc
1913

PBS 1988

Things to take away from this “document”

The shock of the new or modern, attack on tradition? art as pushing the boundaries?

   art as avant garde (surrealism, Dada, Cubism, Abstract Expressionism)

   Paris, Berlin, NYC as centres of artistic modernity

   Intellectual enterprise

   Art for arts sake?

Modernity

Rites of Spring: primitivism, rhythmic, violent and powerful as opposed to delicate,

   masculine and muscular, pagan (fertility cycle)

Prohibition versus Organised Crime

Is William F. Buckley right do we have a choice between moral grounded prohibition or organized crime? 

--20 February

Journal 1 due
American Experience, “The Crash of 1929”, PBS (2 hour version)

http://www.pbs.org/wgbh/amex/crash/
--24 February

Discussion

--27 February
--The Great Depression

Psychoanalysing a President”

American Experience, “FDR”

http://www.pbs.org/wgbh/amex/presidents/video/fdr_01.html#v102
PBS

Things to pay attention to in this documentary…

--the psychological approach of the documentary (FDR’s mother, his sense of loneliness, the death of Eleanor’s family)

--the narrative of the documentary (tragedy, triumph, betrayal)

--FDR and the American aristocracy (Groton, Harvard, distant cousin marriage, Anglican Church, estate, cottage at Campobello, “appearance”, nannies and governesses, mistresses, leisure, gentlemen politicians, sailing, dress, dabbling)

--TR, FDR, and Progressivism (pince nez, government can do good, reform Republican, reform Democrat)

--Gender (Eleanor comes out of the domestic closet, female reform)

--The Polio Outbreak

--prevalence of distant cousin marriage

Obama and FDR

--giving hope

--breaths of fresh air compared to Hoover and Bush II

--Keynesians

--Harvard grads

--FDR born into privilege. Obama not born into privilege

--3 March

Discussion

Casablanca and World War Two

http://www.youtube.com/watch?v=_iYbEPZVVIA
Things to take away from this document:

--Propaganda: urges the US to enter the war against the Germans on the Allied

   side

--Casablanca:

      Rick represents the US. He is neutral but makes the choice to join the war against 

         The Nazis

      Strasser represents the nasty Germans

      Renault represents Vichy France. He joins Rick in resisting the Nazis by the end of 

         the film

      Lazlo represents the heroic underground who resists the Nazis

      Ugarte and Ferrari represent the darker side of humanity which profits from the war

--6 March
The Cold War and Anti-Communism 

American Experience, “The Trials of J. Robert Oppenheimer”, PBS

http://www.pbs.org/wgbh/americanexperience/oppenheimer/
Things to think about in this video:

--1920s and 1930s US bohemias with their political radicalism, cultural radicalism,

   educational radicalism (Oppenheimer went to the NY Ethical Culture School), sexual

   radicalism (experimentation, gays and lesbians)

--Oppenheimer and Jewish radicalism

--Oppenheimer and the gifted student

--Oppenheimer and German graduate schools

--US Conspiracy Theories—1930s versus 1950s anti-Communism

--Increasing importance of science in US life

--the Bomb and the creation of the hero-scientist (Oppenheimer)

--the rise of the US national security state (FBI, CIA)

--the rise of the military-industrial-university complex

Talking History, The Cultural Cold War, 26 September

http://www.albany.edu/talkinghistory/arch2002july-december.html
Talking History: James Bond, 8 January (Real Media)

http://talkinghistory.oah.org/arch2001.html
Duck and Cover 

http://www.youtube.com/watch?v=C0K_LZDXp0I
Produced in cooperation with the Astoria and NYC public schools

1951?

“Sex Education for Girls”,

http://www.youtube.com/watch?v=Etlh8EF6QH8
http://www.youtube.com/watch?v=DIltdURp-9Y
Talking History: Kinsey and Sex, 9 February (Real Media)

http://talkinghistory.oah.org/arch1998.html
--17 March

Racing toward a liberal future:

Star Trek, “The Corbomite Maneuver”, 1:10, 10 November 1966, CBS

http://www.cbs.com/classics/star_trek/video/video.php?cid=619493214&pid=vhe1Zcsa_TNvFPCzRWHSJY3sqlyJsRnl&play=true&cc=0
What you should be seeing in Star Trek:

I have walked you though reading documents in proper context in previous classes.

You should be trying to do this on your own now.

--Star Trek, like liberal America, was and is contradictory

--Context: Cold War US

--liberal utopianism

   unified earth, no hunger, no poverty, multicultural and multi-gender crew

   (if limitedly). The white man still rules the roost. ST had the first black/white

   kiss in TV history. Roddenberry originally wanted a woman as second in 

   command. She was dressed just like the men. CBS nixed this idea.

--gender and the mini-pant skirt. Note that in this future women are still the

   ones getting the coffee (they were during the Columbia student strike as well.

   Roddenberry did intend to have a female, a female Spock (very logical. Cf

   to Scully in X-Files some twenty years later) be second in command but CBS nixed

   this.

--the new frontier, space

--the liberal doctrine of containment of enemies and mutual assured destruction

--diplomacy/militarism

--weakness/strength

--ethnological moment. Need for cross-species understanding and need to avoid

   misunderstanding

--presence of an alien/human hybrid

--foregrounding of logic v. emotion (Spock)

--balance of power

--mutual assured destruction (the corbomite)

--inflating the enemies strength and threat?

--Kirk as JFK in space?

--Star Trek

      Klingons and Romulans as Soviets and Chinese

      Utopianism

      Liberal self-satisfaction

More Trek for your Cold War Liberal consideration:

Star Trek, “The Return of the Archons”, 1:21, 9 February 1967, CBS

http://www.cbs.com/classics/star_trek/video/video.php?cid=619493214&pid=4zHLcRcLU_rrepwwuJ8dONAXPDsrLVhP&play=true&cc=0
Star Trek, “The Apple”, 2:5, 13 November 1967, CBS

http://www.cbs.com/classics/star_trek/video/video.php?cid=649539296&pid=g0LIkE6vpnuKMFZKCrJySZH_LFIlCNV2&play=true&cc=1
--20 March
Sex, Drugs, Hippies, and Rock and Roll

American Experience, “Summer of Love”, PBS

http://www.pbs.org/wgbh/amex/love/
Things to take away from Summer of Love
--Historical Contexts

   the baby boom

      the expansion of teenage culture

   post-war economic boom and increases in the standard of living (affluence)

   post-war consumer culture and the culture of leisure

   The Cold War (anxiety)

   JFK and hope

--Forebears

   youth culture of the twenties…Bohemias

   The Beats (poetry, coffee houses, men and women in black, cigarettes, pot, mysticism,

      on the road, jazz, Hinduism and Buddhism)

      SF Beats moved from North Beach to Haight Ashbury

--Demographics

   young

   mostly white

--Meaning System or Ideology

   control of body, expansion of consciousness, living free (bourgeois 

      individualism?)

   emphasis on freedom

   individualistic

   drugs and consciousness expansion…LSD as a sacrament

   spiritual

   mystical

   communal

   tribal (“gathering of the tribes”)

   community

   egalitarian (limited since sexism in the counterculture would give rise to

      Second Wave femininsm

   simple life

   leisure time

   anti-materialistic and consumption oriented

   opposition to corporate model

   anti-war

   utopian—creating a new way of life

   environmentalism

   critical of suburbanization

   going rural

   sexual liberation

   rock and roll

   families of the heart, created families

   influence of Hinduism and Buddhism

   revolt against science and technology?

   all you need is love?

--Dressways

   bright clothing

   long hair

   mini-skirt to long colourful dresses

--Rituals

   The Human Be-in or the Gathering of the Tribes

--Geography

   Haight Ashbury SF

   Laurel Canyon LA

   The Village

   Hippievilles all across the US even in Blackford County, Indiana

--Variations in the Counterculture

   Mystical Utopian Communal Hippies

   Hippie Anarchists

      The Diggers with their free economy

   Sex, Drugs, and Rock and Roll Hippies

   The New Left, the Political Left

      SDS

      Diggers and Communalism

      Break with the working class emphasis and communist/socialist emphasis of the 

         Old Left

--Reaction of “white power structure” a moral panic?

Things to think about:

--can you relate the myths Hughes talks about to the ideologies and behaviours of 

   the hippies?

--24 March 
Politics:

Randy Newman, “Political Science (So Let’s Drop the Big One)”

http://www.youtube.com/watch?v=M17k3EFTWio
1972

The Politics of Everyday Life:

Janis Ian, “At Seventeen”

http://www.youtube.com/watch?v=CziYn0n6zkI
from the “Old Grey Whistle Test”, UK

--27 March
American Experience, “Jonestown: The Life and Death of Peoples Temple”, PBS, 19 January 2008

http://www.pbs.org/wgbh/americanexperience/jonestown/
--31 March
Liberal San Francisco and the Gay Subculture, 
The Times of Harvey Milk, 1984, PBS

http://www.hulu.com/the-times-of-harvey-milk
--3 and 7 April

Going to War:

Frontline, “Bush’s War”

http://www.pbs.org/wgbh/pages/frontline/bushswar/
PBS, 2008
--10 April
Freedom of Information Act (FOIA). It was LBJ who signed the Freedom of Information Act. It has been amended several times since. Not everything is available for release under FOIA. The executive branch can keep things secret in the name of national interest and foreign policy interest. Material can be exempted for release if it violates the personnel codes of US agencies (like the CIA). Material can be exempted if it is exempted by statute. Confidential trade secrets and financial information are exempted. Personal medical files (and similar files) that would result in the invasion of privacy are exempted. Law enforcement records crucial to the investigation of a crime are exempted. Information from financial regulators is exempted. Geological information is exempted. And when things are released they are generally heavily redacted (information is blacked out).

The Liberal Bias of the Media. How can we falsify this statement: “the media does not have a “liberal” bias? For those of you who would agree with this statement you need to raise objections to those who argue the opposite. 

Let’s begin by operationalising our key terms: liberal, bias, media

Lets begin with media. Are there different kinds of media in the US? If yes then we can’t use the general term media can we? So let’s be more specific. What kind of media are there out there? Corporate media? Privately owned media? Political media? Entertainment media? Newspapers. Radio. Television. News magazines. Are you saying that all of these are “liberal”? Democracy Now liberal? Leftist? Haaretz liberal? Leftist? Anti-government? Is Hughes relevant here? 

So what do you mean by “liberal”? How is this different from the presumed opposite conservative? Binary conceptualizations? Are these grounded in ideological convictions (reader analysis)? Is a continuum a better model for conceptualizing these issues? 

Is the New York Times “liberal”? How can we falsify the statement that “the New York Times”? So what kind of media is the New York Times? Corporate? Private?

Are you arguing that every aspect of the New York Times is “liberal”? Art? Science? News (world? US?)? Sports? Editorial (editorial is editorial right? It is supposed to express bias right?)? Is editorial exclusively “liberal”?

How do we operationalise “bias”?

So after operationalising our terms let’s get empirical. What type of things do we want to do quantitatively and qualitatively to get at whether the media is biased? Surveys? Interviews? Ethnographic research? Content analysis of articles? Biographies of reporters? Explorations of reporter ideologies? Impact of these on the final published product? Explorations of editorial procedures? The impact of ownership?

By the way, the “left” claims that the New York Times is “conservative” (Vidal, Chomsky) while the “right” says it is “liberal”. Is it either? Can it be both? 

And oh yes, have the people who make claims of “liberal bias” at the Times actually done this type of analysis? If not and they are relying on data collected by some group do we need to explore the “biases” of this group?

So let’s get empirical…

Let’s look at some media that do (admittedly) have political biases:

National Review (http://www.nationalreview.com/)

Weekly Standard (http://www.weeklystandard.com/)

Nation (http://www.thenation.com/)

Mother Jones (http://www.motherjones.com/)

Progressive (http://www.progressive.org/)

What are the subscription numbers of these political media? Internet visits?

New York Times (http://www.nytimes.com/)

Kind of a random sample since Tuesday is not known (at least to me) as either conservative or liberal Tuesday at the Times. To really explore this issue of political and ideological bias we would obviously need to do more than look at an issue of the newspaper on one somewhat random day.

Bill Moyers Journal, “Buying the War”, 25 April 2007

http://www.youtube.com/watch?v=EP3gYH9TYxU
http://www.youtube.com/watch?v=lb9UNtTORAM
http://www.youtube.com/watch?v=2idAx8jmdJU
http://www.youtube.com/watch?v=pw4NFBO5JMk
http://www.youtube.com/watch?v=hiH_8DhWhBI
http://www.youtube.com/watch?v=YJtsIkVii_A
http://www.youtube.com/watch?v=3UXrQocNuMo
http://www.youtube.com/watch?v=FJ389FLFE6U
http://www.youtube.com/watch?v=kxYbQmw5Fhs
http://www.youtube.com/watch?v=9P2XhltU394
http://www.youtube.com/watch?v=zlROKA-xf1E
Things to take away from “Buying the War”

--impact of nationalism

   the new McCartheyism as the Patriotism Police close off dissent from most of

         the mainstream media

   What is anti-Americanism?

--propaganda and the leadup to war 

--propaganda and war

--there are heroes and villains in this story and a narrative

   Knight Ridder Newspapers are the heroes of the tale. 

      This chain has no newspaper inside the beltway. They are thus

       not dependent on the powers that be

      There are many villains beyond the propaganda spinners in the

      government. The inside the Beltway newspapers are particularly

      villainous given their schilling for the administration

      the government leaked information to the press (Judith Miller and the NY

      Times) and then cited it as evidence 

--be skeptical, be critical, check your facts

--beware of the motives of defectors

--the CIA funded the Iraqi National Congress to the tune of $350,000 per month

   before they dropped Chalabi

--mise-en-scene—Bush speaking in front of the backdrop of the Statue of Liberty

--perception is reality…if you can make people believe…

--UNSCOM reported that it had destroyed 95% of Iraq’s weapons capabilities

--14 April
The Ascent of Money

http://www.pbs.org/wnet/ascentofmoney/featured/watch-full-program-the-ascent-of-money/24/
Things to take away from this programme:

--Niall Ferguson, host and writer, is a comparative historian who teaches at Harvard.

   Ferguson has written on economic history during his professional career

--Jews as money lenders. This was one of the few “careers” allowed them by

   Christian limitations on Jewish life. Christians establish ghettos for Jews

--decline of Catholic condemnation of usury. Christians can now charge interest

--capitalist booms and busts

--importance of banks

--real estate collapses have occurred previously in human history (Mississippi

   Bubble, Florida land scam scheme, collapse of Japanese real estate market)

--real estate liquidity is limited

--the impact of race on the US lending market

--the theory of economic equilibrium is an important current economic ideology. This 

   theory kind of worked as long as low interest rates, high job rates, and decent working

   class wages remained in effect

--the negative impact of the mania for deregulation which hit its stride under Reagan and

   continued thereafter

--mortgages. Sub prime mortgages were sliced and diced and sold around the world. The 

   crisis is, hence, global

--dodgy accounting

--questionable rating agencies (some sub-primes sliced and diced rated AAA)

--decline of checks and balances

--17 April 
Frontline, “Inside the Meltdown”, PBS, 2009

http://www.pbs.org/wgbh/pages/frontline/meltdown/view/
Things to take away from this programme:

--investigative journalism with interviews with insiders and reporters who

   covered the crisis

--investment banks unregulated

--investment banks hid toxic “assets”. Enron as model

--Wall Street firms tied to one another and world firms

   these systemic ties would have negative consequences during the downturn

      (systemic risk)

   Allowing Lehman to fail sent the economy into a downward tailspin

--real estate bubble. Market manipulated. Again compare Enron

--the American dream of becoming rich and owning a home. This dream

   impacted governmental policies and business practices.

--centrality of real estate to capitalist ideologies of “growth” and “progress”

--impact of psychology (fear, panic, belief in market upswing) on Wall Street

--24 April

Journal 2 due

Frontline, Ten Trillion and Counting, 24 March 2009, PBS

http://www.pbs.org/wgbh/pages/frontline/tentrillion/view/
--28 April
Bill Moyers Journal, Moyers and Wendell Potter talk about health care in the US, 31 July 2009

http://www.pbs.org/moyers/journal/07312009/watch.html
--This is the End

Final Journal

--Hughes is working in ideal types

      ideal types are things we separate out for analysis. Ideal types, in real life,

         are interrelated (charisma, paternalism, bureaucratic merit)

--Apparently some of you read but didn’t grasp, didn’t read carefully, or didn’t read at all the criteria for the journals I laid out for this class. So let’s look at the criteria I laid out in the syllabus

--The self-evident nature of the grading should be clear here

   if you got 4 out of 8 for readings you what? Didn’t write enough about the readings?

--One of you made reference to the Truman Journals which is wonderful. History is about primary source material. 

      What is evident from the Truman Journals is that Truman caricatured and stereotyped

         the Japanese. 

         ethnocentrism and racism.

Now for another matter. One student has charged me with manipulating grades, of deliberately grading the papers of naval men down. I do manipulate grades a bit but not in the way my critic claims. Like virtually every professor in university settings these days I grade course materials up (welfare grading or grade inflation) a bit. While this is probably not fair to those who don’t need welfare grading if I didn’t do it failure rates would rise and I am too much of a bleeding heart to let this happen. Let me close by saying that you can ask me to take another look at your journals. I have changed journal grades on rare occasions. I do reserve the right, however, to grade journals I review at their “real” levels of achievement, i.e., without the welfare grading or grade inflation. Oh one other thing, I do have copies of papers that met the criteria I set out and those that did not. I can produce both of these. I would bet that anyone who reads these two journals can clearly see the qualitative difference between the two. So if you want to challenge my grades be my guest.

What did you think of this class? What would you keep the same about it? What would you change?
