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Overview

Most business ethicists are philosophers or theologians. Some are pragmatic but few use com​puter technologies. To them, dialogue is essential. This project attempts to create a “virtual classroom” by combining conventional class materials with an extended role play in a fictitious corporation. It presents the design of a business ethics course utilizing Lotus Notes© and the Internet to simulate an on-the-job training program: students choose when to participate, what to contribute, how to engage in conversations, manage their own schedules, and decide when to leave discussions. Hence, technology encourages and tracks the dialogue. A Notes “database” is an assessment center that contains information, assignments, and problems. Students must make sense of a multitude of information every time they begin their work, make decisions consistent with corporate and government policies, be aware of ethical risks, and recommend remedial action. As in the “real” world, the fictitious corporation’s environment changes dynamically due to internal and external circumstances. Besides actual current events, student initiatives or responses will create this environment. This approach will engage students, enable them to inter​act continuously, and constantly assess their progress. Everyone takes responsibility for their own learning with leadership shifting according to the abilities of those best willing and able to con​tribute at the time. In this learning community, the process of inquiry will force them to question underlying values and mindsets. They also use the Internet as a “virtual textbook” to search for current issues and share findings with fellow participants.

Background

Critics point out that our education system, based on an outdated industrial factory model, fails to meet the requirements of a knowledge-based society where workers and managers must assemble data and facts into meaningful information to make decisions and create new knowledge. Today, corporate America is looking for business executives and managers trained to use and understand information technology as an integral means to manage, communicate, coordinate, and compete in the twenty-first century. Business schools must better use their computing facilities that satisfy current and future needs, or run the risk of bringing the wrong “product” to market ( one which, in time, will become increasingly outdated and irrelevant to meeting the real challenges this vi​brant new age of electronic technology pose. As we know, the only constant is change. Now is the time for Schools of Business to meet their own challenge for change in business education by systematically integrating into instructional programs the many positive and powerful ways to use technology constructively. Happily, the advent of the personal desktop computer and the extraordinary capacity available through digital telecommunications enables us to build a modern, interconnected, resource- and faculty-sharing information-rich institution.

Mainstream business schools are responding to student demands and competitive threats by intro​ducing instructional technologies that include computer simulations and exercises, broadcast stu​dios and video tapes, interactive classrooms, videoconferencing, and virtual reality, commercial courseware, CD-ROM and multimedia work stations, electronic presentations, handouts, and mail systems, Lotus Notes©, and the increasingly-popular Internet which offers data, documents, and discussion. One of the big advantages of classes on a personal computer is that students do not have to attend classes at a specific time: they do the course work and interact with the professor and other students any time of the day or night ( whenever it’s convenient for them. Moreover, universities are about to engage with technological changes of an entirely new order of magnitude that, for the first time, can link scholars, students, and information in forms that are omnipresent. The ultimate goal is to provide students with the tools which will prepare them to compete effec​tively in a highly-sophisticated, electronically-based, information-sharing work environment.

Computer-mediated learning (CML) requires only a PC and modem. In exchange, course delivery and participation is more flexible, instruction and learning are collaborative, and the study envi​ronment is engaging. There are four characteristics of such an approach:

· Asynchronous ( This course has numerous experiential components, so students can participate anytime, anyplace.

· Interactive ( The instructor provides individualized direction, personal queries, and timely feedback.

· Collaborative ( Fellow participants engage in joint assignments, share information, and discuss current issues.

· At Home ( A PC and modem connect participants to each other, the instructor, institution, and other individuals and organizations which might participate.

Adult learners can now pursue college degrees in their communities and by home study, and full-time students can benefit from the convenience and opportunities of a course delivered through modern computer technologies in a largely asynchronous fashion that delivers education anytime and anyplace. This approach also enables students to interact with the instructor and collaborate among themselves. Finally, linking several campuses can enhance everyone’s learning experience. In addition to providing access to a new group of students, the technology has the potential to shorten the time to degree, increase retention, and reduce educational costs. This approach also requires greater campus collaboration that can make a significant contribution to the economics of higher education by serving larger numbers of learners. It will enhance learning by providing a more realistic and relevant experience to students, integrate diverse elements of the curriculum, ease collaboration between students, and provide hands-on experiences. Here are several exam​ples of what can be accomplished:

· Satisfaction ( The primary constituency, students, should prefer being able to access current information instantaneously and being in constant communications with peers and faculty. The faculty as well should welcome the opportunity to be free of some of the burdens of conventional teaching and relish the chance to engage students and colleagues in this new way. Finally, administrators should benefit as well from the innovative curriculum designs this new approach encourages.

· Perceived convenience ( Education delivered anytime and anyplace enhances flexibility for both faculty and students. By simulating working in a business, this approach is more real​istic in conveying urgency, shifting priorities, and participating in fluid staff meetings.

· Student communication ( Technology increases the communications among students on campus but also between various locations and organizations. Teams can form to solve a specific problem, then disband for the next assignment. Individuals can offer solutions for peer review and make final recommendations electronically in a multimedia environment.

· Development and delivery costs ( Costs of computing equipment are rapidly declining, making this a viable option.

· Program completion rates ( Attrition is common in graduate programs. Typical reasons range from moving from a geographic area to boredom and simply not performing satisfac​torily. Computing technology has the potential to enable students to complete their pro​grams.

· Mastery levels ( With greater convenience, flexibility, and communication come enhanced competency and ability. In short, this approach elevates learning to a higher level because it can be adapted to the needs of the learner.

· Collaboration ( Collaborative learning facilitates exchange of ideas and information between students, and also enables individuals to accomplish more in most cases than they can on their own. Faculty as well can better integrate the curriculum and coordinate their teaching.

· Student self-pacing ( Not everyone learns at the same speed or level. This approach will respond better to students’ individual learning styles. A system that permits students to select information they need when they need it enhances both their learning and satisfaction.

· Career success ( Ultimately, however, what matters is how they succeed in their careers. As businesses adapt these emerging technologies to their own organizations, we will better prepare our graduates to utilize them on the job.

Instructional technologies also change relationships among students and between students and instructors. They can enhance learning by providing a more realistic and relevant experience to students, integrate diverse elements of the curriculum, ease collaboration between students, and provide hands-on experiences. Rather than passive recipients of our knowledge, students become our co-conspirators in the discovery process. Everyone in a learning community, regardless of geographic boundaries, becomes participative and cooperative. This is one approach that engages students, enables them to interact continuously, and constantly assesses their learning. Leadership shifts according to the abilities of those best willing and able to contribute at that time. In this learning community, the process of inquiry will force them to question underlying values and mindsets.

The Approach

There are two examples where technology is changing business and particularly business educa​tion. In both cases, the learnings have direct impact on the delivery of education and on the knowledge and skills students take with them on their jobs and through their careers. The first technology, Lotus Notes, is one of the hottest software products in business today and serves as the integrating platform for the course. Known as “groupware,” this software helps electronic brainstorming and greater teamwork. Lotus Notes creates an electronic forum for professors and students in far-flung locations, allowing them to work and learn collaboratively and share docu​ments, graphics, images, and video. Using E-mail discussions, database management, and multi​media communication, it can replace a listserver or Usenet newsgroup with participants posting current events under the appropriate topic heading. This technology combines the best peda​gogies from case analysis, computer-based simulation, experiential exercise, text materials, and current news.

Lotus Notes creates a “virtual classroom” by combining conventional class materials with an extended role play in a simulated corporation. The simulation revolves around a fictitious firm, Empire Systems Corp., designed as a large diversified multinational company participating in the manufacturing, services, and high-technology sectors. The role of students is to report to the General Manager of a newly-created Department of Business Ethics (i.e., instructor). They engage in a simulated on-the-job training program, during which time they grow into seasoned business professionals. The jargon intentionally puts them in this role: they are participants rather than students, and they hold staff meetings not attend classes. Participants choose when to par​ticipate, what to contribute, how to engage in conversations, manage their own schedules, and decide when to leave discussions. As in the “real” world, the corporation’s environment changes dynamically due to internal and external circumstances. Besides actual current events, the stu​dents themselves and the instructor’s initiatives or responses to students create this environment.

Using Lotus Notes as the integrating platform, the instructor and students jointly structure and develop numerous asynchronous meetings where participants contribute their own research, beliefs, and critique their colleagues. This group decision support software helps electronic brainstorming and greater teamwork ( similar to what takes place in a real business setting. Assignments are posted along with an agenda of the session and other necessary information, and class members are able to eavesdrop or offer advice. Each student is held accountable for his/her own learning with the most visible role for the instructor as consultant or coach, as it should be. The “database” converts the student’s personal computer into an assessment center that contains information, assignments, and problems. They must make sense of a multitude of information every time they begin their work, trying to make decisions consistent with corporate and govern​ment policies, be aware of ethical risks, and recommend remedial action.

A complement to Notes is the World Wide Web, an increasingly popular part of the information superhighway. It is also easy to use, has great graphics, and handles multimedia. It is therefore the external information platform for this program. By using Internet resources, this approach provides students an opportunity to examine current issues by scanning the “virtual” business environment. Their learning environment is on-line and just-in-time. While Lotus Notes becomes a “virtual classroom,” the Internet is used for a “virtual textbook.” Used together, these permit both scale economies and individualized and self-paced learning where everyone participates freely.

How This Course Works

While in its infancy, this combination provides the following unique features:

· Design ( In-Baskets contain data, problems, and a decision context, and discussions that result in concrete products and feedback.

· Student-Centered Action Learning ( This simulation is problem-centered, placing students in a decision-making role rather than being passive receptors to the instructor’s knowledge.

· Integrative ( Being in a single database links all information, thereby enhancing interrela​tionships among the problem situation, organization context, and decisions, and permitting substantial role immersion.

· Common Framework ( By providing a comprehensive perspective from the very begin​ning, this approach assures a consistent basis that the material reinforces throughout the program.

· Database ( By relying extensively on the Internet as well as numerous memos, inquiries, notes, reports, and letters, it ensures hard and soft data that are up-to-date for analysis in an ever-changing world.

· References ( Multiple sources of information provide additional context, theory, and current issues that offer just-in-time learning.

· Computer Network ( E-mail and other electronic communications will provide an on-going link between participants at multiple sites and experts wherever they may be around the world, enlarging the learning community.

A study session begins when a participant turns on the computer and starts the Lotus Notes soft​ware program. They first establish an on-line connection to the dedicated network computer and download (“replicate”) copies of the latest versions of course documents onto the local computer. (This process is relatively straightforward and will only take a few minutes for simple documents.) Students then begin working on the course. The primary course activities ( reading, writing, conducting research, and discussing ( are similar to a traditional course, only they occur on a computer. After finishing a coursework session, students reconnect to the network and upload copies of the new or revised documents to the network computer (again “replicate”) where other participants can access them.

Reading activities consist of reviewing lecture notes, assignments, and comments by other stu​dents on the computer screen. (Anyone preferring reading documents on paper can also produce printed versions of these documents.) Writing activities are also similar to traditional courses ( assignments, term papers, exams ( only they too occur on a computer. Students may send these assignments to the professor only, share them with specific classmates via E-mail, or share them with all students through the database. Research activities consist of reading, analyzing, or searching for documents that are either in print or electronic form. These documents may be in a Lotus Notes library database, somewhere on the Internet, or available through a college library.

On-line discussions differ from traditional classroom discussions in several ways: they involve writing rather than speaking; participants do not have to be in the same place at the same time; and a complete written record of the discussion is always available. To engage in an on-line discussion, students simply read on their computer screen the previous discussion of the topic. They can then write a response (again on the computer screen) to the topic or comment about another student. Responses will be available to the others the next time they update the network computer. An on-line discussion can generate lively and stimulating interactions between students since they have more opportunities to express their own ideas and interact with others than in a traditional course. If participants have more time to reflect on what they want to say (or in this case, write), responses are often more thoughtful then they would be in a live classroom discus​sion.

Students often have more opportunities to express their own ideas and interact with others in on-line computer courses compared to a traditional course. In order to take advantage of these opportunities for frequent on-line interactions, students need to invest time learning the basics of Lotus Notes software so they can send E-mail messages and participate in computer conferences. Hence, taking a Notes-based computer course will require at least as much time as a comparable classroom course. Students with little or no experience using computers should enroll in an intro​ductory course on Windows or the Macintosh operating system as a prerequisite before taking this course.

Course Objectives

My premise is that management education, by developing leaders and solid corporate citizens, becomes a key source of competitive advantage. In our professional lives, we confront cultural, moral, and personal idiosyncrasies which defy easy categorization. To develop students’ prob​lem-finding capacities and creative responses, this project forces them to take real positions, reflect upon their values, make moral judgments, and defend them under pressure. In this envi​ronment, everyone takes responsibility for their own learning with leadership shifting according to the abilities of those best willing and able to contribute. In this learning community, the process of inquiry forces them to question their underlying values and mindsets. 
The course, “The Social, Political, and Ethical Dimensions of Business,” explores relationships between business and its stakeholders. This is appropriate for several reasons. First, most busi​ness programs require a course that introduces the constraints and opportunities from environ​mental forces that affect managers as they pursue corporate and personal objectives. These courses emphasize the dilemmas faced by managers operating in today’s highly competitive arena. We should force students to deal with fundamental concepts of legitimacy, power, control, and freedom to force attention on the roles and responsibilities of large corporations as institutions and centers of power and how to curtail that power or channel it into constructive social pur​poses. This project aims to sensitize students to the socio-political context of business by famil​iarizing them with the philosophical and pragmatic bases of business institutions. To prepare them to participate in the dialogue between business managers and their critics in the years to come, this product provides an ideal forum and opportunity to discuss crucial, contentious, and controversial issues.

Moreover, this course deals with current business issues. Most firms face increasing environ​mental turbulence that includes restructuring, acquisitions and leveraged buyouts, decline in many U.S. manufacturing industries, deregulation and privatization, global competition, advances and dangers of science and technology, concern for business ethics and social responsibility, and corporate governance. In short, today’s manager is under increasing pressures that are of a non-market nature (such as ethics and moral standards) or alter the traditional market approach (such as government influences and global competition). Equally important are considerations of what business ultimately means in terms of human fulfillment and moral merit, and how to make mar​kets the most efficient and equitable in meeting those ends. Today’s managers must deal with a broader non-traditional set of stakeholders and new forms of political action. Widely divergent groups and individuals with differing or conflicting values and criteria constantly evaluate managers’ actions. For competent defense of the system and for legitimate adjustments to it, managers must become familiar with today’s critical issues and arguments from many perspectives.

If successful, participants will become comfortable with the new technologies this course will force them to confront. In addition, because of the simulation students will also acquire: 
· broadened sensitivities about the social context of business; 

· an understanding of their own business philosophy that they can express both tolerantly and effectively; 

· ability to handle the involved and far-reaching affairs of modern business; 

· preparation for participation in the increasingly important non-economic aspects of mana​gerial responsibility; 

· the ability to consider a variety of stakeholder perspectives in assessing corporate decision​making; 

· an understanding of the effects of non-market and market forces on corporate performance and survival; and

· the ability to integrate corporate social performance with strategic management.

The dual approach of Lotus Notes discussions and Internet searches will prepare students for their role in managing organization-environment relations. This computer-mediated learning experi​ence will teach students to manage in the social, political, and ethical environment of business. It will utilize the latest in multimedia technology to train practicing and future managers to deal with these contentious issues facing businesses. This approach will make assignments real and student discussions relevant to the multitude of environmental pressures they will face. This experience should sharpen their ability to articulate and reason about complicated issues.

The Database

Notes databases contain documents that can be read in various views. (See the Table: Views and Documents.) In this process, students read miscellaneous notes, complete assignments, peruse In-Baskets, and read comments. They also correspond with fellow participants, write papers, and take exams. They must conduct research and integrate their materials into current events through on-line discussions and mutual feedback. Their final group project develops and implements an ethics policy. While this approach begins asynchronously, it becomes more collaborative over time. Also, many of the compositions are self-assessments, including exams, opinion polls, and lessons learned. These activities are organized in six different views.

Assignment

The Assignment view coordinates student initiatives. Participants select which of five business operations to work at: consumer products, headquarters, industrial products, services, or tech​nology products. They will confront current issues and miscellaneous memos in the In-Basket. They have the option in deciding which activities to engage in for each session, and then select another assignment at the next session. They use these documents to apply what they have covered, reflect on their learnings, and compare their results with their classmates. To help with their assignment, they use the Internet as a virtual textbook to search for current issues and share their findings with fellow participants. They are automatically sent to everyone via E-mail. This view contains the following types of documents:

· Opening Assignment ( Break the ice. To familiarize you with some issues and the tech​nology (as well as each other), cruise the ‘net and address one of ten trends. An E-mail is automatically sent to all participants.

· Current Issue ( Pick your Job. Work in any four of the five business operations: con​sumer products, headquarters, industrial products, services, or technology products. You will confront current issues and miscellaneous memos in your In-Basket. Your decisions will form the basis of whatever else happens.

· Internet ( Search and Share. To help you on your assignment, use this “virtual text​book” to search the Internet for current issues and share your findings with your fellow participants. Scan the business environment to go on scavenger hunts any three times you want to find information relevant to the session topics and issues.

Communications

The Communications view provides the various ways in which participants will communicate throughout the organization. This view organizes all activities and monitors their progress, providing feedback as they go along. This view contains the following types of documents:

· Analytical Steps ( Applying the Seven Steps. You must use the prescribed approach in making decisions (thus assuring a uniform framework for action). You’ll find it along with miscellaneous memos in the In-Basket items when you select your assignments.

· Consultant Briefing ( Virtual Meeting with Corporate Consultant. This is the place to get more information about the company by requesting a meeting with an expert adviser. When you don’t have sufficient information, post what you need and state the reason why you need it. Our expert consultant will get back to you.

· Management Interviews ( Virtual Interviews with Managers. This is the place to get more information about the company by interacting with virtual managers and executives. When you don’t have sufficient information, post whom you want to meet and state the reason why. Present your questions in writing, and you will receive the answers.

· Staff Meetings ( Virtual Participant Meetings. Building on your individual work, move on to discussion groups where you hold these virtual meetings. You’ll come across many questions throughout the In-Basket that will form the agenda for our regular meetings.

· The Water Cooler ( Virtual Meetings with Colleagues. Building on your individual work, move on to discussion groups that congregate around the local watering hole. You’ll come across many general (and provocative) questions throughout the In-Basket. Give us your responses to them. Also compose questions or comments here, as well as reply to others’ responses. Hang around here when you want to share information, data, opinions, issues, questions ( or just chat.

· Lessons Learned ( Keeping Honesty a Two-Way Street. Provide personal feedback to the class by sharing your insights and development in this course. This is your chance to assess your own learnings. Reflect on what happened ( your discoveries and new abilities.

Current Topic

The Current Topic view contains information about nine business issues that deal with critical stakeholder concerns and ethical dilemmas: antitrust, community relations, consumerism, ecology and the environment, employee relations, government relations, international trade, science and technology, and stockholders and governance. They should be valuable in helping participants make decisions and learn the material. As they progress, they will see various aspects of impor​tance to the topic and be engaged with charts and discussion questions. This view contains the following types of documents:

· Current Topic ( Some Contemporary Issues. Select whichever ones are pertinent to your Assignment, so the timing and sequencing are up to you. Each begins with an Intro​duction that contains the Objectives and an Outline, and ends with the Conclusions.

Participant

There are periodic class surveys to compare personal opinions. Students can check their progress or colleagues’ postings by viewing other Participant documents. Participants also take a self-paced exam to get some personal feedback of their learning, which includes the opportunity to compare their answers. Many documents also contain a feedback button that automatically sends a personal E-mail message to the instructor containing the student’s name, date, and document topic. This provides an opportunity for the instructor to know how the course is progressing and what students think of the activities. This view contains the following types of documents:

· Responsibilities ( The “Big Picture.” This is an overview of what you are expected to accomplish and how to go about doing your job.

· Surveys ( Comparing Personal Opinions. To keep things interesting and lively (as well as relevant), we will periodically poll the class to compare your opinions to others. Let us know what you think, and compare your views to everyone else’s.

· Self-Paced Exam ( How are you Doin’? When you think you’re ready, you can take a quiz on the Theoretical Framework or Current Topics. You’ll then receive the “correct” answers.

· Right from Wrong ( Want to Discuss our Answers? Here’s your chance to question the answer: Let’s discuss the quiz further.

· Assessment ( Evaluating Performance. Yup ( this describes how we will evaluate your performance. It is the proverbial “bottom-line” result of how you’re doing ( It’s visible to only you and the instructor. It’s also a good check list of what you must do. Use it to keep track of your progress compared to your cohort group. 
· Profile ( You! Everything you need to know about your cohort group.

· Responses ( Who said That? This is where we keep track of discussions.

· Feedback ( Suggestion Box. Here’s your chance to provide an honest, straightforward, and on-going evaluation of the program. Offer periodic reflection of course progress and activities. You’ll be able to ask questions or make comments whenever you like ( so do what you can on your own, pause and think about it, and feel free to raise your hand (or, more accurately, move your mouse to the button at the end of these documents). Send me feedback to let me know how things are going, what you think of the assignments, their relevancy, pace, delivery problems, and any other concerns you have. Feel free to include questions, criticisms, or commentaries regarding the readings and assignments. Or, just say “hello.” These messages may relate to classroom or job-related matters.

Recommendations

When they complete a Current Issue or an Assignment, they are asked to make recommendations based on their experience. These responses will form the basis for how the group institutionalizes the company’s changes and become the basis for the final group papers. This view contains the following types of documents:

· CEO Draft Speech ( Mark of Leadership. Help introduce the new rules.

· Code of Conduct ( Developing Sanctions and a Culture. Help write the rules.

· Re-Organization ( Responsibilities and Resources. Make the changes and set the stan​dards to sustain the momentum of your work.

References

The References view provides context. It contains information about a fictitious company and creates the basic milieu of student experiences. It remains constant and is where “employees” review material on-line to keep informed about goings-on in the industry, competitors, customers ( the things that affect their work and the success of the organization. Because it contains information from many sources that is relevant to their decisions, it can serve as a one-stop com​plete news source. This view contains the following types of documents:

· Annual Report ( Miscellaneous Background Information. This contains business descriptions, management profiles, financial information, and the organization structure. Everything you need to know about our company, products, management team, and per​formance. (Note: The Annual Report is for a fictitious firm. While descriptions and data are based on real companies, it is a compilation of industry averages intended only for class​room purposes.)

· Misc. Memos ( Periodic Odds and Ends. Items of interest that do not fit easy categoriza​tion. This keeps participants abreast of latest topical news. You will be updated as current events evolve. Participants may not compose any entries to these documents but can respond to them or send feedback via E-mail.

· Newsletter ( Primary Communication Device. This keeps participants abreast of latest company developments. You will be updated as current events evolve. Participants may not compose any entries to these documents but can respond to them or send feedback via E-mail.

· Theoretical Framework ( Academic Stuff. To give you the big picture, this view provides the approach used throughout the course. This includes ethical foundations about utilitarianism, rights, and duties; an overview of stakeholder analysis; and how to implement organization change.

· Virtual Textbook ( The Internet. This vital source of information provides you an opportunity to further examine current issues by scanning the current business environment. It is therefore the external information platform. Use this resource to talk to people (i.e., stakeholders) involved in the issue or having experience with it. These may include inter​views, correspondence, surveys, and E-mail. Also, use the Internet to obtain necessary background information.

Final Presentation/Paper

Participants are randomly-assigned to a “virtual” workgroup during the final weeks (or weekend) of this course to jointly develop one of three action plans. This final group presentation or paper is an opportunity to review the separate conceptual areas covered in the course and integrate them into a realistic outcome. Their team is responsible for finalizing the recommendations everyone has been making over the “course of the course” into a recommendation for one of the following: CEO’s speech, code of conduct, or re-organization. In this way, the comments from the various In-Baskets become concrete final valuable products.

Participants are free to draw on all their experiences within this learning environment as well as personal experiences in other contexts. Also, they can scan the virtual business environment for additional information, insights, points of view, and comments. Regardless of which of the three action plans they are assigned to, they must cover the ethical issues; stakeholder analysis; social, political, and legal dimensions; and general operating environment, including technological devel​opments and global considerations. Each group submits its final report within the database for the class to share.
Warnings

Many lessons were learned during an initial offering of this course. The most important consid​erations are selecting students and then preparing them, providing support and help, and manag​ing the day-to-day interactions and relationships. This concluding section outlines these learnings and offers advice to those considering a similar approach.

General Considerations

1. Instructor-centered discussions tend to predominate and minimal structure is disconcerting to student and instructor alike, so be prepared to manage the transition to student respon​sibilities for learning. This is even tougher when not meeting face-to-face, so carefully consider your structure and objectives.

2. Students tend to be unfamiliar with collaborating in the classroom. Avoid simultaneous discussion threads when students should be interacting, keep postings short, and be pre​pared to open and close discussion.

3. Technology opens opportunities but remains a hindrance for several drop-outs and late bloomers. Offer guidance where necessary, use simple constructs, and keep in mind that even trivial problems can be time-consuming. Combine or alternate a conventional approach augmented with technology.

4. Emphasize quality over quantity by clarifying goals, providing feedback and encouragement, and encouraging collaboration.

5. Don’t permit more than twenty students per course. This is not a mass learning approach.

Getting Started

1. Collaborative learning requires action and is not a spectator sport, so the challenge is to create discussion among isolated students.

2. Advocate interaction, and structure the course to meet both individual and group process needs.

3. Give students a hard copy of relevant course materials prior to the opening date: syllabus, course description, unique aspects of the course, relevant phone numbers (professor, tech​nical assistance, registration).

4. Clarify course intentions and instructor expectations early, including a statement specifying the average amount of time per week necessary to successfully complete the course. This will help establish learning measures to evaluate performance, which should also include social interactions.

5. Offer a technical training session and announce its date and times during course registra​tion.

Course Delivery

1. Students may work asynchronously at different times and paces, but they must begin and end at specified dates.

2. Have clear dates for completing assignments and topics. As each date approaches, send some form of communication to students reminding them of the upcoming deadline.

3. Set a policy concerning students who do not participate. Some always disappear at the start, while others begin working diligently but disappear for a short time later in the semes​ter. Hence, encourage students to think more carefully about where or when they will work on the course. Also develop mechanisms that engage them, encourage interaction, monitor their progress, and provide feedback.

4. Most students will consume an inordinate amount of time posting, surfing, and fumbling, so be prepared to intervene and (figuratively) hold hands, provide direction, and comfort and console. Act as soon as technology problems appear.

5. Given the inherent technical complexity of this approach, it requires greater reliance on administrative support and tolerating intermittent system failures.

6. Shortly after beginning, someone should call each student to inquire about problems and progress. Then, offer continual and conscious encouragement, support, and feedback.

Table: Views and Documents

	View
	Document Read (R)/Compose (C)

	Assignment
	(C) Opening Assignment

(R) (C) Current Issue by Business (Consumer Products, Headquarters, Industrial Products, Services, Technology Products)

(C) Internet “Search and Share”

	Communications
	(C) Analytical Steps

(C) Consultant Briefing

(C) Management Interviews

(R) (C) Staff Meeting

(R) (C) The Water Cooler
(C) Lessons Learned

	Current Topic
	(R) Antitrust

(R) Community Relations

(R) Consumerism

(R) Ecology & Environment

(R) Employee Relations

(R) Government Relations

(R) International Trade

(R) Science & Technology

(R) Stockholders & Governance

	Participant
	(R) Responsibilities

(C) Survey Opinions

(C) Self-Paced Exam

(C) Right from Wrong

(R) Assessment

(C) Profile

(C) Responses

(C) Feedback

	Recommendations
	(C) CEO Draft Speech

(C) Code of Conduct

(C) Re-Organization

	References
	(R) Annual Report

(R) Misc. Memos
(R) Newsletter

(R) Theoretical Framework

(R) Virtual Textbook


