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Module 1:  Introductions    Cultural competence 

 

DEFINITIONS OF CULTURE AND CULTURAL COMPETENCE 

 

 

CULTURE is the sharing of knowledge and meaning  

that  influences beliefs and behaviors. 

 
 

 

CULTURE is a learned, shared and symbolically 

 transmitted design for living.  It includes language, class, 

 race, ethnic background, religion, and other diverse factors that 

are taught and shared by a group of people. 

 

 

 

 CULTURAL COMPETENCE is the process by which  

individuals and organizations learn to respond respectfully and 

effectively to all people, even those who differ from them, 

 in a manner that affirms and values their worth 

 while protecting and preserving the dignity of each. 
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Module 1:  Introductions          Cultural competence 

BENNETT MODEL OF CULTURAL COMPETENCE 

 

ETHNOCENTRIC    ETHNORELATIVE 

 

 

 

 

Denial Stage:   An individual denies that cultural differences exist. 

Defense Stage:  An individual acknowledges cultural differences but is threatened by them.  They use denigration, superiority 

and reversal to defend against their uncomfortable feelings. 

Minimization:  An individual acknowledges cultural differences, but trivializes them, believing that similarities outweigh 

differences. 

Acceptance:  An individual recognizes and values cultural differences with evaluating them as positive or negative. 

Adaptation:  Individuals develop and improve skills for interacting and communicating with people of other cultures. 

Integration:  Individuals not only value a variety of cultures, but redefine their own identity and feel comfortable interacting with 

a variety of cultures. 

 

Bennett, M.J. (1993). Towards Ethnorelativism: A developmental model of intercultural sensitivity.  In R.M. Paige (Ed.) 

Education for the intercultural experience. Yarmouth, ME:  Intercultural Press. 
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Module 1:  Introduction            cultural competence 

CROSS MODEL OF CULTURAL COMPETENCE 

 
 This model was originally developed to describe stages of competence at the 

organizational level, but was later adapted to be used at the individual level. Some of the 

labels may be considered harsh or inappropriate (e.g. blindness), however it is a useful to 

explain the stages in the progression toward cultural competence in the workplace. 

 
STAGE I:  CULTURAL DESTRUCTIVENESS 
 This is the most negative end of the continuum.  People at this stage view culture  as a 

 problem and are very ethnocentric.  At the societal level, this stage was exemplified by 

 the boarding schools which taught young Native American’s that their culture of  origin 

 was ―savage‖ and wrong. 

 

STAGE 2:  CULTURAL INCAPACITY (Corresponds with Bennett’s Denial stage) 
 Individuals lack cultural awareness and skills.  They believe in racial superiority  of a 

 dominant group and maintain stereotypes.  They support segregation and  lower 

 expectations of persons from other cultures. 

 

STAGE 3:  CULTURAL BLINDNESS (Corresponds with Bennett’s Minimization stage) 
 Individuals believe that culture makes no difference. At the organizational level,  services 

 are ethnocentric and unresponsive to diversity in cultures other than the dominant one. 

 

STAGE 4:  CULTURAL PRE-COMPETENCE (corresponds with Bennett’s Acceptance stage) 

 Individuals begin to recognize cultural differences and educate themselves and 

 others.  They may become complacent in their efforts.  At the organizational 

 level, they may hire diverse staff, offer cultural sensitivity training, promote 

 diverse staff, etc. 

 

STAGE 5:  BASIC CULTURAL COMPETENCE (corresponds to Bennett’s Adaptation stage) 
 Individuals accept, appreciate and accommodate cultural differences.  They value 

 diversity and respect differences. They are willing to engage in cross-cultural 

 interactions.  At the organizational level, they hire unbiased employees, seek advice 

 from communities of color, and assess provision of services for diverse clients. 

 

STAGE 6:  ADVANCED CULTURAL COMPETENCE 
 Individuals move beyond acceptance of other cultures, to education of less 

 informed individuals.  They seek out knowledge, develop skills to interact in diverse 

 environments and become comfortable interacting in multicultural settings.  At the 

 organizational level, this may entail conducting research, hiring  specialist in cultural 

 competence and acting as an advocate. 

 

 
Cross, T. (1988, Fall) Services to minority populations: cultural competence continuum. Focal 

Point, 3 in NMCI (2004) Teaching skills and cultural competency, Guide for Trainers, 5
th
 Ed. 4-

27. 



Expanding the Family Circle 

University at Albany 

School of Social Welfare Page 6 

 

Module 1:  Introduction              Dimensions of Diversity 
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Module 2:  Framework for practice   Systems theory 

 
 

FRAMEWORK FOR PRACTICE: ECOLOGICAL SYSTEMS AND INTERSECTIONS 

MACRO LEVEL: SOCIAL, POLITICAL, 

HISTORICAL 

  MEZZO LEVEL                   

COMMUNITY,  

 EXTENDED FAMILY 

MICRO LEVEL: INDIVIDUAL, FAMILY 

HISTORICAL  

EVENTS 

SOCIAL TRENDS 

AND ISSUES 

SCHOOL 

WORK 

EXTENDED FAMILY 

FAMILY/INDIVIDUAL 
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MODULE 2: FAMILY-CENTERED PRACTICE                 

What is Family-Centered Practice in Child Welfare
1
? 

A family-centered perspective in child welfare services is a conceptual approach — a 

way to think about what is helpful for children and families in the child welfare system.  

It is not only a set of specific strategies or models (for example, service plan reviews, 

family conferencing or family preservation) but also a framework based on the belief that 

the best way to protect children in the long run is to strengthen and support their families, 

whether they be nuclear, extended, foster care, or adoptive. It requires specialized 

knowledge and skills to build family resources for strength and resilience by providing 

services to the family, extended family, and kinship group, and mobilizing informal 

resources in the community.  Family-centered practice advances the objectives of 

establishing safe, stable, and permanent families to promote the well-being of children. 

Building and enhancing family-centered practice is based on the following premises: 

1. The safety, permanency, and well-being of children are the leading criteria in child 

welfare decision-making. 

2. Whenever possible, families are seen as providing the best care and protection for 

children. 

3. The family as a unit—as well as its individual members—is the focus of the child 

welfare casework process (intake, assessment, planning, service provision, 

monitoring of progress and closure). 

4. Successful outcomes of the interventions in child welfare are demonstrated in the 

child’s developmental progress and well-being, and in the increased capacity of the 

parents to nurture and protect the children. 

5. Families need to be at the center of decision-making and actively engaged in 

developing, implementing, and monitoring their service plan. 

6. Respect for families’ ethnic and racial backgrounds, values, and customs are built into 

organizational structures and service delivery.  

Tasks involved in family centered practice include:  

1. Forming relationships with all family members. 

2. Working with the family regarding when and where to hold case planning meetings. 

3. Working with families to developing a service plan which includes all family 

members when possible and appropriate, including both parents, non-relatives (god-

parents, unmarried partners, Clan or Tribal leaders or other community supports). 

4. Working with families to overcome obstacles when identifying and contacting 

biological parents, grandparents, aunts, uncles, older siblings or other relatives. 

5. Gathering information on characteristics of the family system. 

6. Linking families to community supports. 

                                                 
1
 The National Child Welfare Resource Center for Family-Centered Practice, a service of the U.S. 

Department of Health and Human Services, Administration for Children and Families, Children’s Bureau. 
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MODULE 2: FAMILY-CENTERED PRACTICE           FAMILY CHARACTERISTICS 

 

Family Characteristics 

 

Family Power Structure:  All families develop a power structure that defines how much 

influence members will have upon one another and how decisions are made.  These 

power structures and social-cultural norms help maintain individual behavior.  The power 

structure within a family can change as the family and circumstances change. 

 

Boundaries:  Boundaries help define the family unit; they also define the roles and 

subsystems within the family.  They are invisible lines that shape how a family 

"operates."  Boundaries can be open or closed and families have internal and external 

boundaries. Boundaries impact how family members attempt to get their needs met. 

 

Family Homeostasis:  This is the balance, or status quo, within a family.  Striving to 

maintain homeostasis is what can be interpreted as "resistance" to change and can be an 

impediment to the achievement of the child welfare outcomes. Often, even if behaviors or 

interactions are harmful to the family unit, the need to remain with what is "known" 

instead of what is "unknown" has a powerful impact on a family's behavior. 

 

Subsystems:  These are hidden or conspicuous attachments or alignments that occur 

among family members within the family as a whole. 

 

Family Rules:  Family rules can be spoken or unspoken.  They define behavior within 

the family as well as defining how members will conduct themselves outside the family. 

Communication Patterns: They can be verbal, non-verbal and contextual.  How various 

family members communicate with each other is determined by many other family 

characteristics, i.e., family rules, family roles, subsystems, etc., and well as family and 

individual experience of oppression 

Family Roles: Family roles can be fluid and, regardless of the role each member has 

within the family (positive or negative), there is generally a "pay off" for remaining in 

that role. 

 

Triangulation:  When a family member is "scape-goated" by other family members in 

order to allow the other members not to attend to their own real issue, problem or 

dysfunction.  

 

Family Myths: Family members often hold on to these myths as reality while not based 

on truth or facts.  These myths can effect how members see themselves as well as how 

they view the outside world.  Myths can be culturally biased; the ―truth‖ is subjective. 
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MODULE 2: FAMILY-CENTERED PRACTICE             MEN AND FATHERS 

 

Child Welfare Casework Practice with Men and Fathers 
 

Background 
―Although it is important not to overvalue the importance of fathers, it is equally 

important not to dismiss their significance
2
‖ 

 

Historically, men’s relationships with their children have been dependent on their 

relationship with the mother, whereas a mother’s bond to her child is assumed.   

This view is unfair to both parents – it can lead to a greater parenting burden on mothers 

and deprive men of a valued and equal status as a parent.  However, these gender norms 

are deeply embedded in our past and present social structure.  For example, while men’s 

important role as parents is now getting more attention, additional supports, expectations 

or role models for men have not increased.  Thus, meeting new expectations of the role of 

father remains a challenge for many men, especially those who have the added challenges 

of unemployment, under-education and racial discrimination
3
.   

 

Benefits of Father Involvement 

Many men are deeply committed and involved parents.  Research indicates that men’s 

involvement in children’s lives can be beneficial to children, whether they are non-

custodial parents or live with their children.  While benefits vary based on traits of the 

parent, in general the benefits of father involvement include healthy child development 

and higher academic achievement
4
.  Men bring specific strengths to parenting, such as 

helping to increase confidence in children through risk taking and exposure to the outside 

world. 

 

Beyond Biology 

Not all men who fill a fatherhood role are biologically related to the child.  For example, 

father-figures to children in the African-American community can include uncles, church 

leaders, mentors, and men in black fraternal organizations.  In addition, stepfathers can 

contribute significant time and financial support to stepchildren
5
. 

 

Engaging men in casework practice 
While it is important to involve fathers as early as possible in casework, it is never too 

late to include dads.  In some cases it may be difficult to identify, locate or make contact 

the father.  If he is not involved early in the case, be prepared to explain why.   

 

                                                 
2
 Silverstein, 1996, p. 10 

3
 Risley-Curtiss, 2003 

4
 Sonenstein, F., Malm, K., Billing, A. (2002).  Study of fathers’ involvement in permanency planning and 

child welfare casework.  The Urban Institute. 
5
 Anderson, K.  (1999). Paternal Care by Genetic Fathers and Stepfathers I: Reports from Albuquerque 

Men.  Evolution and Human Behavior.  20: 405–431. 
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MODULE 2: FAMILY-CENTERED PRACTICE             MEN AND FATHERS 

 

 

Even if a father resists involvement, give him every opportunity that you would give the 

mother. He may need to work through his feelings about being a parent before he can 

commit to fatherhood; supporting him through this process can help with engagement.   

A father may want to be involved with his child but uncertain how to proceed.  The 

mother’s feelings about his involvement can play a role in how the father responds to 

engagement. 

 

Many mothers support increased involvement of resident and non-resident fathers in their 

children’s lives.  However, some mothers have legitimate concerns regarding father 

involvement.  Be understanding and patient in dealing with the mother’s objections to 

father’s involvement.  It is important to ask the mother about her relationship with the 

father and understand the reasons behind her resistance.  It may be helpful to have the 

mother identify the benefits for her child(ren) and herself if  the father is involved (i.e., 

relieve her of some of the child rearing burden).  If she is being pressured by her family 

or friends to exclude the father, she may need help advocating for his involvement. 

 

Supporting men as fathers 
The message that fathers are an important part of communities and families can be 

conveyed in many ways.  For example, posters of men and magazines that appeal to men 

should be prominent in common areas.  Simply verbalizing the importance of fathers in 

the lives of children can remind people that fathers’ contributions are valuable. 

 

Many fathers can benefit from community and church programs that support fatherhood 

involvement in children’s lives.  Seeking resources and programs for men and fathers can 

help empower and encourage fathers, especially if they are new fathers or struggling to 

understand their role as parents.  A parenting program geared towards men can help build 

confidence in his parenting and show him ways to discipline and interact with his child 

appropriately.   

 

Unemployment can be especially hard on men, given society’s expectations of men as 

breadwinners.  Connecting men to employment or training programs can help a family 

financially, but can also help fathers regain their sense of self-esteem and self-worth.  

Discuss custody dispute here. 

 

A father’s extended family can be a valuable resource.  Family members can support him 

in the role of father or provide additional emotional support for the children.
6
  Even if the 

father is unavailable for some reason, his family may be a resource to his child.   

                                                 

 
6
 National Family Preservation Network, Fatherhood Training Curriculum 
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MODULE 2: FAMILY-CENTERED PRACTICE    COUPLES AND MARRIAGE 

Child Welfare Casework Practice with Couples 
While many families involved in child welfare services are headed by single mothers, 

many also include intact couples.  One national study found that 31% of parents who had 

children living at home were married and 16% reported a live-in partner
7
.  Couples in 

families receiving child welfare services may be married, living together, or in a romantic 

relationship.   

 

Some information on marriage between couples who are parents together
8
: 

 

1. Many unmarried parents value marriage and plan to marry in the future.  Studies 

indicate that couples have high expectations for marriage and weigh emotional 

and financial stability heavily as pre-requisites for marriage. 

 

2. There is a gap in couples’ marriage expectations and actual rates of marriage.  A 

study of couples who were unmarried at the time of their child’s birth and 

expected to marry their current partner found relatively few had married one year 

later.   

 

3. Marriage decisions are determined by both economic and cultural factors.  The 

couples in the study identified reasons for not marrying that fell into three areas: 

financial, relational and timing.  Couples in the study say marriage is ―an 

indicator that a couple has ―arrived‖ both financially and emotionally.  To these 

couples, marriage means that a couple has accumulated considerable savings and 

assets as well as a high level of commitment. 

 

Research shows the relationship between parents can affect their parenting skills, so 

efforts to strengthen couples' interaction could increase positive parenting and child 

well-being:
9
 

 

1. Supportiveness in the parents' relationship was associated with higher engagement 

with the child for both married and unmarried couples.  

 

2. Relationship quality was just as important for parents having a second or third 

child as for parents having a first child.  

 

3. The effects of relationship quality on parenting were similar for both mothers and 

fathers. 

                                                                                                                                                 
 

 
7 National Survey of Child and Adolescent Well-being data, unpublished analysis. 
8 Gibson, C., Edin, K., McLanahan, S. (2003). High hopes but even higher expectations: The retreat from marriage 

among low-income couples.  Center for Research on Child Wellbeing, Working Paper # 03-06-FF, June 2003. 
9 Carlson, M. J. & McLanahan, S. S. (2006). Strengthening Unmarried Families: Could Enhancing Couple 

Relationships Also Improve Parenting? Social Service Review 80(2). 
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MODULE 2: FAMILY-CENTERED PRACTICE    COUPLES AND MARRIAGE 

 

Child Welfare Casework Practice with Couples 
Supporting couples and marriages can take many forms, including:  

 

1. Acknowledging the importance of a relationship.  This can take the form of 

simply asking about the couples’ relationship and listening to the answer. 

 

2. Knowledge of and referral to local services for couples, such as counseling or 

classes that support healthy relationships and marriages, can help improve family 

stability.  Patterns of behavior for individuals and couples strongly predict the 

success of relationships, both for married and cohabiting couples.  Early 

intervention for couples can improve outcomes.  

 

 

Cohabiting and Romantic Couples 
While many unmarried parents value marriage and plan to marry in the future, not all 

couples who have children choose to marry.  Many couples with children live together.  

Other parents maintain separate households, but both remain actively engaged in 

childrearing. 

 

Recent research on a sample of new parents who were not married to each other at the 

time of their child’s birth offers insights into unseen obstacles to healthy marriage and 

relationships for couples who are parents
10

.  There is a recorded gap in couples’ marriage 

expectations and actual rates of marriage.  Most couples who were unmarried at the time 

of their child’s birth expected to marry their child’s other parent.  However, of those 

couples who expected to get married, less than 15% had done so one year later.  

 

Marriage decisions are determined by both economic and cultural factors.  The couples in 

the study identified reasons for not marrying that fell into three areas: financial, relational  

and  timing.  Couples in the study say marriage is ―an indicator that a couple has 

―arrived‖ both financially and emotionally.  To these couples, marriage means that a 

couple has accumulated considerable savings and assets as well as a high level of 

commitment.  That expectation can lead couples with fewer economic resources to 

substantially delay marriage. 

 

 

 

                                                 
10

 Gibson, C., Edin, K., McLanahan, S. (2003). High hopes but even higher expectations: The retreat from 

marriage among low-income couples.  Center for Research on Child Wellbeing, Working Paper # 03-06-

FF, June 2003. 
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MODULE 2: FAMILY-CENTERED PRACTICE    COUPLES AND MARRIAGE 

 

 

Supporting Couples 
Healthy marriages and intimate partnerships build on parents’ individual strengths to 

sustain healthy supportive relationships with spouses and potential spouses, including 

attention to the emotional and physical safety for both parents, the individual and joint 

capacity to understand and control fertility choices, and the individual and joint capacity 

to manage and plan their financial lives. 

 

Supporting couples, whether married, cohabiting, or living separately, can contribute to a 

stable environment for children.  Several supportive tactics include: 

 

 Identifying resources for referring a couple to relationship counseling. 

 

 Respecting the value of both members of the couple by sharing case information with 

each one and reaching mutual understanding regarding the role of their relationship in 

case dynamics. 

 

 Helping the couple identify strengths within their relationship 

 

 Helping the couple identify resources for their relationship. 

 

Challenges in Work with Couples 
In working with families, it is important to assess the emotional and physical safety of 

both partners early in the helping process in order to determine the appropriateness of 

sharing information and holding joint sessions. 

 

When working with the non-offending parent, it is important to: 

 

 Let them know that they are not responsible for the violence; it is not their 

responsibility to stop perpetrator’s behavior. 

 

 Assist the non-offending parent in planning for the safety for the children, as 

well as, their safety. 

 

 Determine the non-offending parent’s ability to keep the children safe. 

 

 Make appropriate referrals to shelter, support services, legal assistance, 

financial assistance, substance treatment, or other services. 
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MODULE 2: FAMILY-CENTERED PRACTICE    COUPLES AND MARRIAGE 

 

When working with the offending parent, it is important to: 

 

 Work with law enforcement to hold the perpetrator accountable for the 

violence and support appropriate sanctions (such as stay-away or protective 

orders). 

 

 Assess the offender’s ability to remain safely involved with the family, 

including child-exchange or visits and remaining in the household. 

 

 Make referrals to batterers programs, substance abuse treatment or other 

needed services. 
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MODULE 2: FAMILY-CENTERED PRACTICE          KIN AND COMMUNITY 

Child Welfare Casework Practice with Kin and Community Members 
Many children live in kinship care situations.  While separation from their parent is 

difficult for most children, being placed with someone they already know and have a 

relationship with may moderate some of the stress associated with placement. 
11

 

 

Scope: 

In 1997, approximately 200,000 children who were taken into state custody were placed 

with relatives, and an additional 300,000 lived with relatives informally (without first 

being taken into custody).
12

  Many of these children fare well.  For example, a study of 

990 adolescents living in Los Angeles found that teens in kinship care placements were 

more stable and were less likely to have serious mental health problems than adolescents 

placed in non-kin foster homes.
13

 Children in kinship care are more likely to have on-

going contact with their parent, the church they attended prior to placement and  the 

community they are familiar with than children who are placed in non-kin foster care.
14

 

 

Challenges: 

For the kinship family, services (i.e. educational, health service, legal/judicial, and 

economic support systems) are often difficult to access; many service systems are 

structured for traditional families.  The head of the kinship family, often a grandparent, 

has little or no standing in these service systems when acting in the role of parent.
15

 

 

Support: 

The 2000 National Caregiver Support Act provides support for Americans over the age 

of 60 who are grandparents of a child under the age of 18, where the grandparent is the 

primary caretaker of the child and has a legal relationship such as legal custody, 

guardianship or is raising the child informally. Federal and local funds provide: 

 Information regarding services,  

 Assistance in gaining access to services, counseling, support groups, 

 Caregiver training on decision making skills and problem solving, 

 Respite care and support services  

A demonstration project in Michigan found that using a systems approach which  utilized 

cultural sensitivity was very successful when working with kinship care providers.  The 

project used eco-maps, genograms and case conferencing with extended family to 

identify need and resources for the families.
16 

                                                 
11

Dubowitz, H. Feigelman, S., Harrington, D, Starr, R, Jr. , Zuravin,  S. and Sawyer, R. (1994) Children in 

Kinship Care: How do they fare? Children and Youth Services Review, 16. 85-106. 
12

 Ehrle, Jennifer, Geen, Rob, and Clark, Rebecca (2001) Children Cared for by Relatives: Who Are They 

and How Are They Faring? Washington, D.C.: Urban Institute. 
13

 Inglehart, Alfreda P. (1994) Kinship Foster Care: Placement, Service and Outcome Issues.  Children and 

Youth Services Review, Vol. 16.   p107-122. 
14

 DHHS, Report to Congress (2000) Kinship Foster Care  
15

Danzy, Julia,  Philadelphia’s Collaborative Process for Building a Responsive  Agenda for Kinship Care. 

Child Welfare, 75 (5).  651-. 
16

 Mills, C. & Usher, D. (1996) A Kinship Care Case Management Approach.  Child Welfare, 75(5). 
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MODULE 2: FAMILY-CENTERED PRACTICE                ASFA 

 
Adoption and Safe Family Act (ASFA) 

 
Primary Intent:  To promote safety and permanency for children.  Also permits and 

encourages concurrent planning in cases. 

 

Effective Date:  Federal Legislation (PL 105-89), signed into law November 1997, 

took effect immediately.  New York State passed its ASFA related 

legislation in February 1999. 

 

 

Key Provisions:   

 

 ASFA is an amendment to the Adoption Assistance and Child Welfare Act. 

 Written case plans must address child safety throughout the life of the case.   

 For children in foster care, court orders must include a description of the child's 

visitation plan and a statement of the parents' right to participate in Service Plan 

Reviews and bring their lawyer or other support person.  Parents must also receive 

a copy of the court order and service plan. 

 The state has an obligation to provide reasonable efforts to prevent placement and 

reunite children in care with their families. 

 All children in foster care must have a 12 month permanency hearing. 

 

 

Practice Considerations: 

 

 The state must petition the court to terminate parental rights or support a petition 

filed by another party if the child has been in care 15 out of 22 months. 

 

  The court can not act on Termination of Parental Rights until a child has been in 

care for six months. 
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MODULE 2: FAMILY-CENTERED PRACTICE     ICWA 

 

The Indian Child Welfare Act (ICWA) 
 

Primary Intent:   The primary purpose of ICWA is to protect the best interest of 

Indian children.  ICWA promotes the security and stability of 

Indian tribes by maintaining and/or reestablishing connections 

between Native American children and their tribal heritage.  It 

establishes federal standards that must be followed in the instance 

an Indian child is removed from their home.  

 

Effective Date:   The Indian Child Welfare Act (ICWA) was passed in 1978. New 

York State Social Services Law and state regulations were them 

amended to reflect the federal standards. 

 

Key Provisions: 

 

1. There shall be Indian Tribal jurisdiction over child welfare proceedings involving 

Indian Children who reside on Indian Reservations. 

2. Proceedings involving Indian children not resident on reservations may transfer 

from state to tribal courts. 

3. Tribal acts, records and judicial proceedings have full faith and credit, which 

means they are recognized as legitimate by federal and state courts. 

4. Notice is to be provided to the parent, or Indian custodian and tribe, in any 

involuntary proceedings in a state court when an Indian child is involved.  When 

the custodian or tribe is not known, then the Secretary of Interior is to be notified. 

5. Indigent parents in any child removal, placement or termination of parental rights 

proceeding are entitled to a Court-Appointed Attorney. 

6. Procedures for placement in foster care or termination of parental rights must 

follow the minimum federal evidentiary standards, and placement standards. 

 

Historical Background: 

 

1. Indian Nations are sovereign nations; they vary in customs, structure of 

government and communication styles. 

 

2. While permanency is still of goal of child welfare cases that involve Native 

American Children, ICWA takes precedence over ASFA.  However, involving a 

Native American child’s Nation early in the case can prevent multiple placements 

and reduce trauma for the child, which reflects ASFA goals. 

 

3. The impact of institutionalized discrimination has hit Native American families at 

a catastrophic level; national data from studies in states with high Native 

American populations reported that between 25 to 35 percent of all Indian 

children were permanently separated from their tribes and families (Earle, 2000).      
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GRANDPARENT RIGHTS: 
Modifications to Family Court Act 1017, 1035d, and  

Domestic Relations Law 72 
 

Primary Intent:  To give all grandparents, relatives and non-respondent parents 

notice of an Article 10 proceeding (Abuse/Neglect Removal 

proceeding) and their right to be heard during the disposition. 

 

Effective Date:   January 5, 2004 

 

Key Provisions (FCA 1017):   

 

 Court must order DSS to investigate if child is to be or has been removed. 

 

 ―Relatives‖ includes all grandparents, maternal and paternal. 

 

 Court must notify relatives that a petition has been filed, inform them of the 

"opportunity" to become foster parents or to seek custody, AND that the child may be 

adopted by foster parents if attempts at reunification are unsuccessful 

 

 New statute may facilitate grandparents to seek Article 6 custody as it defines 

"extraordinary circumstances" for the first time.  Among other possibilities, 

"extraordinary circumstances" is defined as two years of "voluntary custody." 

 

Key Provisions (FCA 1035d):   

 

 Notice should provide Non-Respondent Parent with the following information: 

 

 Non-Respondent parent has the right to appear and participate in the proceeding as an 

interested party for the purpose of seeking custody, seeking visitation, and enforcing 

any visitation right they may have by court order or written agreement. 

 

Practice Considerations: 

 

 Caseworkers should document that they have provided written notice to non-

respondent parent, all grandparents and relatives. 

 

 Caseworkers should advise all relatives, including ALL grandparents, regardless of 

agency's intentions to support relative placement or not, of their options {including 

kinship foster care and Article 6}.  This should be documented in case record. 

 

 Document all relative contact and relative response. 
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Module 2:  Family Centered Practice                   Ecomap 
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Module 3:  Fuller Family Scenario  

 
 John and Maria Fuller were recently ―Hot-lined‖ for leaving their ten year old 

daughter, Robin home alone.  Maria’s mother and father, Lydia Perez and Miguel Perez, 

will occasionally watch Robin, but Maria and John don’t like to ask them very often due 

to Miguel’s poor health.  John’s parents Ruth and George Fuller live nearby, but do not 

have much contact with John and Maria. 

 Robin stopped attending the after school program at the Community Center.  

Robin’s teacher, Mrs. Albert said that Robin’s grades have dropped since she stopped 

getting help from Mrs. Rodriquez, the after school program’s homework support person. 

 Robin meets with Mrs. Hanson, the school social worker to discuss feelings about 

not seeing her biological father, Tom Garner.  Tom’s brother, Paul, and sister-in-law, 

Tina, are Robin’s godparents.  Tina likes to take Robin shopping, and ice skating.  

 Maria has contacted Linda, her VESID counselor to find training for a new job.  

John attends AA meetings almost everyday with his sponsor and meets with his probation 

officer, Mr. Harris weekly.   While Maria attends Al-anon meetings, Robin meets with a 

children’s counselor, Amy. 

  John and Maria’s priest, Father McCullough is very supportive of the 

families in his parish and has often been there to help John and Maria with their family 

problems. 
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Module 3:  Fuller Family Scenario 

 

Fuller Family and Community Supports 

 

 1. Mother – Maria Fuller    2.  Father – John Fuller 

 3. Maria’s Mother – Lydia Perez   4.  Maria’s dad –Miguel Perez 

 5. John’s Mother – Ruth Fuller   6.  John’s father – George Fuller 

 7. Robin’s Godmother- Aunt Tina   8.  Robin’s Godfather- Uncle Paul 

 9.  Robin’s biological father – Tom Garner  10.  School S.W. – Ms. Hanson 

11. Robin’s Teacher – Mrs. Albert   12.  VESID counselor - Linda 

13.  Homework Support – Mrs. Rodriquez  14.  AA Sponsor 

15.  Robin’s counselor- Amy    16.  Father McCullough 

17.  John’s P.O. – Mr. Harris  
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Module 3:  ICWA True or False 

 

T  F    1.  American Indians share one culture that is different from Europeans. 

 

 

T  F   2.  Indians were conquered because of their lack of immunity to European         

     diseases. 

 
 

T  F   3.  If Indians had united, they could have prevented the European invasion. 

 

 

T  F   4.  Europeans brought civilization to the Indians, who were warlike and         

     treacherous. 

 

 

T  F   5.   All Indians share one religion and welcome outsiders to observe and     

participate in their religious ceremonies. 

 

 

T  F   6.  Indian women often held powerful positions in the tribe. 

 

 

T  F   7.  Indians are easily identified by their long, black hair, braids and facial features. 

 

T  F   8.  Indians are a vanished race. 

 

 

T  F   9.  The contributions of American Indians have changed and enriched the world. 

 

 

T  F   10.  Most American Indians are confined to reservations in the United States. 

 

 

T  F  11.  Indians cannot vote or hold office except in their tribe. 

 

 

T  F  12.  Indians have a tendency toward alcoholism. 
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Module 4 Cultural Competence                                Oppression 
 

 OPPRESSION 

 

Oppression defined:  The systematic mistreatment of an individual or group by other 

individuals and groups and by society and its institutions.  There must be systematic 

support for the oppression in order for it to be considered such. 

 

Types of oppression include:   

 Homophobia, Heterosexism, Sexism 

 Ageism, weightism 

 Young People’s Oppression,  

  Ableism 

 

Manifestations of Oppression include: 

 

Internalized oppression – refers to members of oppressed groups believing and/or  

           acting on oppressed messages.   It is manifest in both attitudes 

           and behaviors. 

 

Social oppression – refers to the impact of oppression on social interactions, i.e. 

discomfort around people from various oppressed groups, behaviors that reflect lack of 

acknowledgement of or disregard for people from oppressed groups. 

 

Institutionalized Oppression – refers to the systemic manifestation of oppression.  It is 

the disregard for and/or the exploitation of people from oppressed groups.  For example, 

much oppression is institutionalized via a capitalistic system which exploits people from 

oppressed groups.  Institutionalized oppression also is demonstrated by the lack of 

representation of oppressed groups in professional and managerial positions across 

disciplines. 
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Module 6:  Family Case Conferencing 
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Module 6:  Action Plan 

 

 

Items 1-3:  Write your responses on the worksheet 

 
1. Identify one area in which your awareness or knowledge has been 

enhanced as a result of this training. 

 

 

 

 

 

 

2. Identify one area that your skill level has improved as a result of this 

training. 

 

 

 

 

 

 

 

 

3. Identify one area where you will use your enhanced awareness and apply 

your improved skills in your casework practice. 

 

 

 

 

Items 4-6:  Write your responses on Index Cards. 

 
4. As a result of this training, identify an area that you would like to continue 

to work on enhancing your knowledge and improving your skills in order 

to increase the quality of your casework practice. 

5. Identify ways or steps that you can take that will assist you with achieving 

this goal. 

6. Develop a timeline for the next 30 days that will put your ―Action Plan‖ 

into ACTION!! 
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