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More than at any other time in history, 
societies in today’s world are economically, 
financially, politically, and technologically 
interconnected. In addition, a so-called “cultural 
globalization” is taking place through the dissemina-
tion of ideas and values via the Internet, e-mail, social 
media, and 24/7 television news channels. To function 
successfully in this ever more interconnected world, 
our students need a type of preparation that is different 
from what was considered a first-class education just a 
few decades ago. Our students must understand mat-
ters of global significance and be prepared to deal ef-
fectively with a host of challenges ranging from climate 
change and the spread of pandemic diseases (such as 
the Zika virus) to international conflict and the migra-
tion of vast numbers of people across wide geographic 
areas (illustrated by the current European refugee 
crisis). 

For students to be prepared for successful professional 
careers and personal lives, firm grounding in disci-
plinary subject matter continues to be indispensable. 
However, as many of today’s problems are complex and 
transcend national borders, their solutions require in-
terdisciplinary knowledge and the ability to work with 
people from diverse backgrounds and cultures. There-
fore, as successful 21st-century citizens, our students 
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hy is it that a pre-
requisite to gain-
ing a permanent 

faculty appointment 
in the Spanish higher 
education system re-
quires spending at least 
one year abroad as a 
researcher or teacher? 
     
 Why do elite engineer-
ing schools in France 
require that their students 
demonstrate competence 
in not just a second but a 

third language? Why does Luxembourg require all of its 
undergraduates to spend at least one year in a study-abroad 
program? And why does the European Union spend more 
than 600 million Euros each year funding Erasmus, the 
program that supports EU students in pursuing education-
abroad opportunities around the world? Those who believe 
that the answer has to be that European higher education 
is more enlightened when it comes to global education may 
have a point. However, more precisely, it is that in many 
countries and institutions within the EU, there is a funda-

mental realization that the age 
of globalization, like the age 
of industrialization, requires 
that graduates have specific 
skills, knowledge, and values 
that closely align with the lived 
experience.

These specific attributes in-
clude the ability to understand 
the global dimensions of one’s 
discipline, and this applies to 
all disciplines. They include a 
substantial degree of comfort 
in dealing with the ambiguities 
born of cultural differences. 
They include an apprecia-
tion for how the intelligence 

derived from cultural or ethnic differences can be harnessed to 
solve problems, to advance knowledge, or to achieve entre-
preneurial advantages. They even include the enhancement of 
personal and professional maturity, deeper and broader explo-
rations into one’s own identity, and a more profound com-
mitment to the principles of sustainability and human rights 
that can be realized when learning is intentionally designed to 
occur in a global context. 

Sadly, there seems hardly the political and/or cultural will 
to pursue many of the global-education practices referenced 
above here in the United States. And even if study abroad by 
itself guaranteed global competence among students, the ex-
tremely low levels of participation among U.S. students mean 
that the overwhelming majority of them would be shut out of 
achieving this goal. The time has come for higher education 
to commit to graduating globally competent chemists, glob-
ally competent geographers, and globally competent accoun-
tants. Indeed, all graduates should be globally competent, as 
to do otherwise is to cheat our students of the education they 
need, and by extension, of the chance to realize their fullest 
potential. This responsibility falls squarely in the domain of 
the faculty. The right that we guard so zealously to design and 
teach our courses in the way that we think best is matched by 

the obligation to ensure that every course we teach is taught 
in the language of a globalized world.

The one practice that can guarantee globally competent 
graduates is teaching from a global perspective. Indeed, this 
is the focus of this semester’s issue of Global Synergies, and 
I encourage you to read the submissions of faculty from 
disciplines across the spectrum at the University at Albany 
and explore their worldviews. First, teaching a subject from 
a global perspective expands the ways in which the subject 
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when I got my B.A. in 
journalism in 1972, I decided 
to go to work for a local news 
outlet covering my home-
town, right here in Albany. 
No foreign correspondence 
for me. I would write about 
what I knew, I figured, and, 
anyway, English was my only 
language.

The University at Albany 
students I teach journalism 
to today will not get to make 
such a decision. A world in 
which you can distinguish 
local from foreign is long 
gone. Richard Read may 
have proved that in a 1998 
story for The Oregonian called 
“The French Fry Connec-
tion,” which traced a spud 

dug up in Idaho to a diner 
in Southeast Asia. Our food 
supply is global today. Ter-
rorism, war in the Middle 
East, climate change, finance, 
disease, even education are, 
too, though they have a huge 
impact on our hometowns. 
Our journalism students have 
got to know more about this 
interconnected world they 
will work in, where ISIS 
videos shot in Syria result in 
people being killed in San 
Bernardino or U.S. students 
failing math classes risk los-
ing a race for technological 
advancement to classmates in 
China and Korea.

The juniors and seniors 
who come into our “Global 
Perspectives on the News” 
class know this, and they 
also sense that they aren’t 

prepared. They routinely 
“bomb” an opening-day quiz 
that requires them to explain 
an international crisis, or 
locate a country in the news 
on a map, or identify leaders 
of other nations. They have 
only vaguely heard of the 
Arab Spring or conflict in the 
South China Sea.

We spend a semester reading 
and dissecting news, por-
ing over maps, hearing from 
people—sometimes through 
interpreters—talk about 
their parts of the world, 
watching films like Babel, 
comparing how major news 
events are covered differ-
ently around the world. Why 
do Al-Jazeera’s stories on 
Somali pirates sound more 
sympathetic than those of the 
New York Times? We visit a 

Hindu temple and a museum 
of Italian heritage and dig 
into family histories to better 
comprehend the Syrian refu-
gees and Muslim immigrants 
so much in the news today. 

I try to bring into my class-
room my own experiences 
working with journalists in 
Sarajevo, Kampala, Lahore, 
Tunis, and Algiers. I urge 
my students to get passports 
now and not wait as I did 
until my 40’s to get out in the 
world. I’ve found that, once 
engaged, students begin to 
look up from their screens 
and confront the world. They 
start to comprehend and to 
interpret what is happening 
around them. 

Global Perspectives and Today’s Journalists

Global Research / Funding

World News Tonight: 
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Students at Utica, a site of ancient Tunisian ruins, scouting locations and ideas for enterprise stories with Profs. Armao and Bass.
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The buzz on any 
college campus around 
a U.S. presidential 
campaign is testament 
to students’ inherent 
fascination with 
U.S. politics, as they ask 

leverage in understanding 
our own society. It is that 
fundamental insight—that 
comparisons tell us not only 
about some “other” but 
also about ourselves—that 
shapes my approach to 
teaching political science. 

As a specialist in the sub-
field of comparative poli-

questions such as: Who has 
formal or informal power? 
What makes for effective 
leadership? When institutions 
function poorly or well, how 
might average citizens help to 
shape policy priorities or out-
comes? But the United States 
is hardly sui generis: These 
same questions apply to poli-
ties the world over, yielding 
myriad answers. Understand-
ing how political structures, 
cultures, and actors function 
elsewhere offers powerful 

tics, I focus on the domestic 
politics of states—in my 
case, particularly the states 
of Southeast Asia (loosely 
defined, the region bordered 
by China, India, and Austra-
lia). When I teach courses 
on Southeast Asian politics, 
I hope my students come 
away with a firm grasp of 
the institutional and cultural 
characteristics of each state 
we discuss, the similarities 
and differences among those 
states, and both the his-
tory and future prospects of 
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Teaching 
Politics 
from 
a Global 
Perspective

By Prof. Meredith L. Weiss

Comparative Politics

those states. My research on 
Southeast Asian politics, too, 
aims to illuminate develop-
ments and patterns within the 
region, the better to under-
stand these countries’ politics 
and societies. And yet, as the 
name of the subfield implies, 
comparison is never far 
from the fore: Implicitly or 
explicitly, understanding how 
democracy functions or fal-
ters in Malaysia or Thailand 
or Indonesia, for instance, 
tells us something about or 
may be illuminated by com-
parison with how that same 
ideology and system works 
in the United States. I study 
and teach about Southeast 
Asia, and about comparative 
politics broadly, in part, to 
make students globally aware 
and knowledgeable, but also 
as a necessary component of 
active citizenship—to offer a 
lens on institutional possi-

bilities, the political ramifica-
tions of cultural variations, 
alternative ways to under-
stand and evaluate states and 
structures, and where the 
United States fits within a 
wider global community. 

I strongly encourage students 
to study or travel abroad, 
whether on faculty-led 
courses or independently. 
Books, lectures, films, and 
images can go a long way to 
build understanding . . . but 
they are no substitute for 

 Prof. Weiss with students on a study abroad program in Cambodia.
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Where an 
individual travels 
may ultimately 

be less significant 
than being able 
to see the United 

States from 
outside
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I soon learned that the field 
of psychology in Thailand 
was in its infancy, that most 
universities in this beauti-
ful country had little in the 
way of a formal psychology 
curriculum, and that the 
profession of clinical psychol-
ogy, in particular, was almost 
nonexistent. As a result, the 
mental-health-care system 
in Thailand is overburdened 
with increasing numbers of 
mentally ill patients receiving 
little in the way of profes-
sional care, or worse yet, 
no care at all. As I thought 
about this, I felt a calling 
to “get outside myself” and 
give something back to my 
profession through capacity 
building and outreach in this 
country. The U.S. Fulbright 

exchange program seemed 
to be the ideal vehicle for 
accomplishing this purpose. 

I have been very fortunate 
to be named a Fulbright 
Senior Scholar to Thailand 
on two occasions. My first 
award was in 2006–2007 
and my second was in 
2014–2015. My mission 
was simple during both 
of my Fulbright stays: to 
promote the development 
of psychology in the Thai 
higher-education system 
by teaching and assisting 
with curriculum and faculty 
development. 

My outreach efforts in this 
country continue to grow. 
I return every summer to 

teach intensive short courses 
in leading Thai universities. I 
also continue to promote the 
exchange of Thai students 
to the United States for the 
purpose of doctoral train-
ing in psychology. Lastly, I 
have spearheaded fundraising 
efforts in the United States 
to enable more Fulbright 
scholars to go to Thailand to 
teach and do research.   

My Fulbright work has 
enabled me to give back to 
my discipline and to help the 
higher-education system of 
another country. But it has 
also helped me to be a bet-
ter teacher in the classroom 
and to stretch myself in a 
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Dr. Svare (rear, R of center) with one of his psychology classes at Chulalongkorn University, Bangkok, Thailand.

I was jolted by the 
events of the 2004 
tsunami in Phuket, 
Thailand, that killed 
many people and left 
untold numbers with 
emotional scars. 
During this crisis, Thai 
mental-health-care work-
ers were compassionate but 
largely untrained. As a result, 
they were frequently helpless 
in assisting the many people 
who survived but were psy-
chologically damaged from 
the aftermath. Thanks to the 
benevolence of the United 
States and many other coun-
tries, trained psychologists 
descended upon this area to 
provide much-needed assis-
tance and comfort.

the Fulbright Experience:
Gaining Perspective on What It Means 
                                 to Be a Global Academic
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M ost people can 
identify with the no-
tion that we often find 
ourselves saying or 
thinking, “It’s a small 
world!” Our notions stem 
from having experienced an 
event or incident in which 
we realize the interconnect-
edness of individuals across 
neighborhoods, cities, or 
countries that could be thou-
sands of miles away. We find 
ourselves making connec-
tions between what we are 
seeing and experiencing, and 
our own personal histories 
and insights.

Drawing those connections 
between time, space, cul-
ture, and people is a natural 
outgrowth of learning about 
ways of thinking and doing 
in places around the globe. 
Inspired teaching is teaching 
that informs students about 
how to go about connecting 
their own beliefs and their 
own worldviews to those of 
others, and how we find a 
balance between the familiar 
and the unfamiliar in terms 
of those cultural norms and 
ways of thinking. When a 
curriculum is infused with 
just those types of ideals, 
it prepares students to be 
inquisitive and curious, and 
desirous of seeking out new 
experiences across the globe. 

Teaching informed in this 
manner affords students the 
desire to ask, “How do people 
live and work in other parts 
of the world?” or “How does 
finance or business flourish 

Teaching and Learning 
from a Global Perspective

Undergraduate Education

By Vice Provost Jeanette Altarriba
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and thrive in different econ-
omies?” or “How is medicine 
practiced in other regions of 
the globe, and what are ways 
in which I can contribute to 
that practice as I further my 
own career?”

Global perspectives in 
both teaching and learning 
derive from emphasizing 
the diversity of other cul-
tures, as well as the diversity 
within one’s own culture. It 
also underscores the impor-
tance of learning the ways in 
which we can consider how 
individuals contribute to the 
overall economic, political, 
social, and linguistic com-
plexity of the world, enough 
to know how best to coordi-

UAlbany students at Proyecto Asis 
in Costa Rica while participating in a 
faculty-led study abroad program.

nate important decisions 
and resolve issues in ways 
that maintain trust and that 
highlight the importance of 
building effective relation-
ships and partnerships.

My own research focuses 
on how bilingual and 
bicultural individuals 
represent, store, and use 
verbal and nonverbal in-
formation across a variety 
of languages, and how that 
linguistic knowledge af-
fects memories, thoughts, 
and actions. Knowing, for 
example, that individuals 

who express emotional 
concepts like love or joy 
might express themselves 
more richly in their native 
language than in a second 
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International 
Teaching: A Win-Win-Win Experience

Faculty Teaching Abroad
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Igot into teaching 
abroad for very selfish 
reasons. As a single care-
giver of and provider for 
two young boys, the only 
way I could satisfy my 
penchant for traveling to 
far-flung places without 
compromising on parent-
ing was to accept teach-
ing assignments abroad. 
To my surprise, joy, and 
professional satisfaction, 
upon my return to my U.S. 
university classroom, I 
found that I had developed 
a whole new perspective to 
my teaching.  
The classes I taught in Eu-
rope were invariably multi-
cultural, with most students 
fluent in at least two lan-
guages, and their approach 
to taking a course in a 
language other than their 
mother tongue was very 
humbling for me. I found 
myself learning to become 

more patient, less judgmen-
tal, and more accepting of all 
the different ways of looking 
at the same content. And I 
started appreciating our own 
U.S. classroom students’ 
strict sense of discipline and 
professionalism while urging 
them to become more global 
in their outlook. I felt I now 
connected to an even broader 
segment of our foreign stu-
dents and American students 
of foreign descent, and the 
connection was deeper.  

With respect to the content, 
I found that I wasn’t just 
talking about “globalization” 
in my course on international 
finance as I had done before; 
I now talked about related 
global issues in all of my 

other courses, too—corporate 
valuation, managerial finance, 
financial institutions, and 
markets. And, more impor-
tantly, I felt I could do so 
with authority: I had first-
hand experience with how 
companies outside the U.S. 
executed their business. For 
instance, previously, if I had 
just mentioned the difference 
between the “Anglo-Saxon” 
managerial objective of maxi-
mizing shareholder wealth 
versus the “Continental 
European” objective of maxi-
mizing stakeholder wealth, I 
could now provide concrete 
examples of “capitalism with 
a human face” as practiced 
in Germany and France, our 
more Social Democratic sis-
ter nations that enjoy similar 

By Prof. Rita Biswas

levels of economic develop-
ment.  

With most concepts, I now 
find it is almost second 
nature to provide the dif-
ferences and similarities of 
how that concept is applied 
across different countries. 
Today, for a student of the 
digital-native generation, it is 
unimaginable for her or him 
to think that Amazon cannot 
provide next-day delivery 
service (or even same-day). 
Protection of ownership and 
property rights is taken for 
granted. I can draw on my 
teaching in less-developed 
countries with anecdotes 
based on firsthand experi-
ences to drive home the point 

2014 UAlbany Weekend MBA students in Lima, Peru for their Global Business course

(continued on pg 18)
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Criminal Justice

 Using a Global Lens

There is a popular 
saying that “all terrorism is 
local.” One might counter 
this by saying that “all crime 
is global,” even if some crime 
that appears to be truly local 
has global implications and 
often global roots.

Take the simple offense 
of selling contraband 
cigarettes on the street 
in New York City, for 
which Eric Garner was ar-
rested in 2014, and in the 
course of the arrest, choked 
and died. Here are some 
questions we might ask about 
this incident, questions that 
have global implications:
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Would police in other countries 
make an arrest for such a 

simple crime? 

About Policing:

About the Causes
of a Crime:

Why didn’t the NYPD officers 
use their weapons to demand 
Garner’s compliance? Do police 
in other countries routinely 
carry weapons to use in arrests?

Are there alternatives to  arresting 
suspects when trying to solve a crime 
problem? What do other police forces 
around the world do when faced with 
similar concerns?

What are the arrest rates by U.S. 
police compared to those in other 
Western countries?

How do U.S. policing practices 
compare to those of police depart-
ments in other countries in their 
manner or style of making arrests? 

     Is there a way to 
police borders so that 
contraband goods can-
not cross? What about 
building a fence?

How can policing agencies 
in Canada and other coun-
tries where the contraband 
goods originated be mar-
shaled to help prevent the 
crime?

To what extent are local 
police required to guard
the borders rather than 
specialized law-enforce-
ment bodies that under-
stand international trade 

and smuggling?

Where did the black market for 
cigarettes originate? How were the 
cigarettes smuggled across the 
border (in this case probably from 
Canada) and by whom?

Why is there such a high tax on 
cigarettes that causes a black     
           market in the first place?

By Prof. Graeme Newman

A moment’s thought reveals that these questions 
could be asked about many illegal products, especially 
drug markets.  Of course, cyberspace does not recog-
nize borders at all, so much crime is facilitated by the 
Internet, whether it is bank fraud, shoplifting (using 
hacking or stolen identities to buy online), selling 
contraband on eBay, trafficking in humans, bullying, 
and stalking, to mention only a few areas of concern.

 Incarceration
 The unfortunate Garner died during the arrest, so 
he was not processed through the justice system. 
Had he been arrested, he would have been put in jail 
(though in this case the offender had in fact been ar-
rested several times on the same charge). It is widely 
known that the United States has the highest 
incarceration rate in the world, currently around 700 
per 100,000 population, followed by Russia, with 
about  450 per 100,000 population. 

About Punishment:
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to Understand the Complexities of Simple

                  There are many very difficult method-
ological problems that make comparing crime rates, 
policing arrests, and prison rates across different 
countries very difficult. The high prison rate for 
the United States is commonly explained away by 
pointing to the country’s high crime rate. The more 
criminals there are, the more there are who will end 
up in prison. But wait. Isn’t the idea of prison to 
deter offenders from committing crimes? So a high 
prison rate should result in lower crime rates, right?

The Role of Culture on Crime Rates
Whatever the reason, we look in wonder at coun-
tries that have both very low crime rates and very 
low prison rates. These countries include those 
in the Middle East, where shari’a law prevails, or 
some Asian countries such as Japan, where polic-
ing practices are dramatically different from those 
of the United States. In both cases, the cultures 
that have produced these varying practices may be 
the key. 

What kind of culture would solve America’s crime and justice problems? Teaching crimi-
nal justice from a global perspective brings students closer to answering this profound 
question.

Graeme Newman is Distinguished Teaching Professor in the School of Criminal Justice 

The Relationship between 
Incarceration and Crime Rates

Criminal 
      Offenses
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People pursue a 
social work degree at the 
University at Albany 
because they want to 
improve the human 
condition. The academic 
programs in social work strive to 
teach practitioners and researchers 
to make the civil society more con-
sistent with the needs of all people. 
Social work policy practitioners 
are guided by the goals of equity 
and justice while utilizing assess-
ment and analysis skills in the 
service of clients and stakeholders 
to enhance the civil society. 
Teaching these skills in an in-
ternational context is one of the 
exciting opportunities offered in 
the University at Albany School of 
Social Welfare’s “African Policy 
and Social Work” course. The 
students in the course identify 
and analyze the social policies that 
govern the provision of social work 
services in Africa in the areas of 
child welfare, gender rights, and 
HIV disease. They examine social 
work epistemology and standpoint 
theory, as well as the professional 
use of self in the context of south-
ern and eastern Africa.  

During the week before they 
depart for Africa, the students 
spend 40 hours together working 
to understand and frame South Af-
rica, Tanzania, and Zanzibar social 
policy. Given the various sociopo-
litical and cultural histories unique 
to each country, the comparisons 
of their social policies related to 
the three service domains are im-
portant. The predeparture didactic 
gathering fosters group cohesion 
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Social Justice   
     Multinational Perspective:    

Teaching Social Work in Africa

from a

and synergistic intellectual sup-
port, as each student is responsible 
for the analysis of some policy 
within the identified domains. 
The students also use this time to 
“think about their thinking.” Such 

interviews, group discussions, and 
shared meals with key stakehold-
ers, students experience multiple 
points of view regarding the ideas 
and phenomena they encounter. 
Their assessments are supported 

by later visiting political, his-
torical, and cultural venues. They 
experience the current realities 
of post-apartheid South Africa 
and hear the stories of its people. 
They talk to both the architects 

Prof. Miller and students visiting the Philani Development 
Center in Khayelitsha, Cape Town, South Africa. The 
women in the red, Ms Nokwanele Mbewu, the senior 
program manager for the agency as well as U Albany’s 
School of Social Welfare first graduate from South Africa.   

By Prof. Robert L. Miller Jr.

(continued on pg 23)
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Graeme Newman is Distinguished Teaching Professor in the School of Criminal Justice 

reflexive practices support more 
robust critical thinking in their 
topic areas. Further, they reflect 
upon “whether and why Africa 
matters.” 

Once abroad, using the available 
social work and other academic 
and professional literature, the 
students interrogate their various 
standpoints, roles, and identities to 
become U.S. social work gradu-
ate students exploring southern 
and eastern Africa. Through 
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Except for Antarctica, no continent 
has managed to escape the ravages of 
terrorism. In the U.S. context, we tend to hear most 
about al-Qaeda, and more recently, the Islamic State 
in Iraq and the Levant (ISIL), but, sadly, they are not 
quite as unusual and singular as news coverage would have 
us believe. From the Irish Republican Army (IRA) in 
Northern Ireland, to the Revolutionary Armed Forces 
of Colombia (FARC), to the Liberation Tigers of Tamil 
Eelam (LTTE) in Sri Lanka, to the Lord’s Resistance 
Army (LRA) in Uganda, the specter of non-state actors 
committing violence against civilians in order to coerce 
social or political change exists all across the globe. 

Teaching about terrorism is not a simple undertaking. 
In today’s world, few subjects have the same breadth and 
depth of emotional, political, nationalist, and various other 
connotations invested in them that “terrorism” does. What 
our course—“Public Administration and Political Science 
554: Terrorism and Political Violence”—does is attempt 
to study terrorism (and a number of related phenomena) 
in an empirical way, a theoretical way, and a compara-
tive way—without forgetting that it is also subject matter 
that requires ethical and humane treatment as well. Each 
of these approaches requires different types of reading, 
discussion, simulations, and more than anything else, it 
requires that we dig down into the various cases. Who 
commits this violence and why?

These cases cross both time and space. It is hard to mean-
ingfully understand today’s global wave of jihadist terror-
ism, and the groups that inhabit it like al-Qaeda and ISIL, 
without understanding the two previous major global 
waves of ideological terrorism. The New Left wave of the 
1970s and early 1980s, and the Anarchist wave at the turn 
of the 20th century, were both global in their footprint, in-
spired by revolutionary ideology, and responsible for hor-
rific violence. The New Left wave included groups in the 
United States (like the Weather Underground), across 
Europe (the Red Army Faction in Germany, the Red 

Brigades in Italy), in Latin America (like Sendero Luminoso 
in Peru), and in Asia (like the Japanese Red Army). The 
Anarchist wave was responsible for innumerable bombings, 
and the assassinations of more than a dozen heads of state—
the king of Italy, the tsar of Russia, the king of Portugal, the 
prime minister of Spain, the president of France—including 
the murder of a United States president right here in 
New York State. In 1901, the anarchist Leon Czolgosz shot 
President William McKinley at the Pan-American Exposition 
in Buffalo, New York; McKinley died eight days later.

When we look at organizations that engage in terrorism, or 
have in the past, we have to take a broad view in order to 
understand them. We look at ethno-nationalist and ethno-
separatist organizations that have existed for decades, fighting 
for what they see as their self-determination, from the Basque 
separatist group ETA in Spain, to the Moro National 

Terrorism 
and the 
Pedagogy 
of a Global 
Scourge
  By Prof. Brian Nussbaum
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When we look at organizations that engage in 
terrorism, or have in the past, we have to take a 

broad view in order to understand them.

Global-Synergies8.indd   10 4/20/16   10:40 AM

Except for Antarctica, no continent 
has managed to escape the ravages of 
terrorism. In the U.S. context, we tend to hear most 
about al-Qaeda, and more recently, the Islamic State 
in Iraq and the Levant (ISIL), but, sadly, they are not 
quite as unusual and singular as news coverage would have 
us believe. From the Irish Republican Army (IRA) in 
Northern Ireland, to the Revolutionary Armed Forces 
of Colombia (FARC), to the Liberation Tigers of Tamil 
Eelam (LTTE) in Sri Lanka, to the Lord’s Resistance 
Army (LRA) in Uganda, the specter of non-state actors 
committing violence against civilians in order to coerce 
social or political change exists all across the globe. 

Teaching about terrorism is not a simple undertaking. 
In today’s world, few subjects have the same breadth and 
depth of emotional, political, nationalist, and various other 
connotations invested in them that “terrorism” does. What 
our course—“Public Administration and Political Science 
554: Terrorism and Political Violence”—does is attempt 
to study terrorism (and a number of related phenomena) 
in an empirical way, a theoretical way, and a compara-
tive way—without forgetting that it is also subject matter 
that requires ethical and humane treatment as well. Each 
of these approaches requires different types of reading, 
discussion, simulations, and more than anything else, it 
requires that we dig down into the various cases. Who 
commits this violence and why?

These cases cross both time and space. It is hard to mean-
ingfully understand today’s global wave of jihadist terror-
ism, and the groups that inhabit it like al-Qaeda and ISIL, 
without understanding the two previous major global 
waves of ideological terrorism. The New Left wave of the 
1970s and early 1980s, and the Anarchist wave at the turn 
of the 20th century, were both global in their footprint, in-
spired by revolutionary ideology, and responsible for hor-
rific violence. The New Left wave included groups in the 
United States (like the Weather Underground), across 
Europe (the Red Army Faction in Germany, the Red 

Brigades in Italy), in Latin America (like Sendero Luminoso 
in Peru), and in Asia (like the Japanese Red Army). The 
Anarchist wave was responsible for innumerable bombings, 
and the assassinations of more than a dozen heads of state—
the king of Italy, the tsar of Russia, the king of Portugal, the 
prime minister of Spain, the president of France—including 
the murder of a United States president right here in 
New York State. In 1901, the anarchist Leon Czolgosz shot 
President William McKinley at the Pan-American Exposition 
in Buffalo, New York; McKinley died eight days later.

When we look at organizations that engage in terrorism, or 
have in the past, we have to take a broad view in order to 
understand them. We look at ethno-nationalist and ethno-
separatist organizations that have existed for decades, fighting 
for what they see as their self-determination, from the Basque 
separatist group ETA in Spain, to the Moro National 

Terrorism 
and the 
Pedagogy 
of a Global 
Scourge
  By Prof. Brian Nussbaum

GLOBAL Synergies     Spring 2016    Center for International Education and Global Strategy, University at Albany 10

Public Administration and Policy

(continued on pg 18)

When we look at organizations that engage in 
terrorism, or have in the past, we have to take a 

broad view in order to understand them.

Global-Synergies8.indd   10 4/20/16   10:40 AM



It is a universally 
accepted fact that 
information tech-
nology is one of the 
main catalysts for 
the global knowledge 
economy. In addition, the 
proliferation of information 
and communication tech-
nologies (ICTs) gives people 
in almost every corner of the 
globe the ability to access, 
disseminate, and exchange 
information at a much faster 
rate than ever before and has 
led to the coining of terms 
such as “global village” as a 
metaphor for the shrinking 
of time and space. 

On the flip side, the rapid 
increase in the adoption of 
ICTs, specifically smart-
phones, has privacy, econom-
ic, and governance implica-
tions, among other things, 
and has brought issues such 
as the digital divide to the 
fore. As recent stories in the 
news about Apple’s refusal to 
comply with a U.S. federal 
court order1 and the perpetu-
al debate among individuals, 
businesses, and governments 
at all levels demonstrate, 
issues related to technology, 
security, and privacy are in-
extricably intertwined, not to 
mention diverse. The extent 
to which privacy is protected 
in a given country might 
not be the same in another. 
Consequently, technology 

use and privacy are not only 
major areas of research and 
scholarship, they are also the 
focus of teaching and learn-
ing around the world, and 
rightly so. 

On a personal note, my 
research on information 
access, technology use, and 
their impact is concerned 
with developing countries. 
As a result of my professional 
journey (I have lived and 
worked in four countries), the 
global focus is apparent in 
almost every research project 
in which I engage and in 
most of the courses I teach. 
Because it is practically im-
possible for everyone to have 

a similar global experience, as 
an educator at the University 
at Albany, I attempt to impart 
the global nature of the 
field of information science 
through the tools and means 
available to me. 

For instance, when U.S. 
students think of access to 
information, information 
policy, and privacy, as well 
as the digital divide, their 
first instinct is to be U.S.-
centric. When teaching “The 
Information Environment” 
course, I try to steer class 
discussions away from such 
thinking and encourage stu-
dents to think globally when-
ever they consider various 
issues. Introducing students 
to these issues from a global 
perspective in a foundations 
course serves a number of 
purposes, including helping 
students broaden the context 
in their respective programs 
and beyond. The broader 
and deeper understanding 
of the issues gained through 
globally focused programs 
and courses helps our gradu-
ates to develop intercultural 
communication skills, skills 
that, once our students are in 
the workforce, would enable 
them to address the needs of 
many people, especially users 
of information environments 
with different cultural and 
social backgrounds, such as 
immigrants. 

Information Technology, 
the Knowledge Economy, 

By Prof. Abebe Rorissa
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when U.S. 
students think of 

access to 
information, 

information policy, 
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as the digital 
divide, their first 
instinct is to be   
    U.S.- centric

In light of this, since 2011 
I have been involved in a 
number of activities, includ-
ing writing grant propos-
als, in order to provide an 
opportunity for students in 
U at Albany’s Department 
of Information Studies and 
other information science 
programs in the U.S. to have 
an international experience. 
I believe such an experi-
ence and program of study 
not only fits well with the 
vision of making our students 
become globally aware, it also 
adds value to their portfolios 
and affords them a competi-
tive advantage in their search 
for jobs or further graduate 
education. Whether we like 
it or not, today’s information 
environments, transformed 
primarily by advancements 
and dynamic changes in 
information technology, 
demand a labor force that 
is attuned to both local and 
global issues, the global 
knowledge economy, and the 
needs of a diverse user popu-
lation or clientele.

Abebe Rorissa is associate 
professor of Information Studies

1 http://www.wired.com/2016/03/
government-calls-apples-iphone-argu-
ments-san-bernardino-case-diversion/
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It is a universally 
accepted fact that 
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not be the same in another. 
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From business 
deals and finance to 
human rights ad-
vocacy, the practice 
of law has become 
increasingly global 
in recent years. In 
both public and private law 
spheres, international institu-
tions and international law 
are growing more visible 
and becoming unavoidable. 
Delivery of legal services—
by both traditional law 
firms and other more novel 
collaborations, including out-
sourcing—is also increasingly 
accomplished on a global 
platform. Law firms, in order 
to compete and survive, 
have had to develop global 
reach and presence. Students 
wishing to find employment 
in major markets should 
accordingly be conversant 
in global approaches to law. 
These are practical features 
of the legal market that 
should compel globalized 
approaches to law study, but 
they are not the only reasons. 
I would argue that there are 
ethical and philosophical 
motivations to globalize law 
study as well.

Legal education has not 
always enthusiastically 
embraced, or even admitted, 
the globalization of law and 
legal practice. Many U.S. 
law schools still offer little 
by way of an international 
law curriculum, and very 
few require their students to 
substantively engage inter-
national law, institutions, or 

global issues. Some promi-
nent critics of the globaliza-
tion of the legal curriculum 
insist that the core function 
of a law school is to train at-

torneys in domestic law and 
local practice, and that global 
legal training is a “niche” or 
“boutique” interest. While it 
may be true that U.S. lawyers 
in some smaller markets may 
survive without global prac-
tice skills and what one might 
call a global approach to law, 
I think that is a temporary 
state of affairs, and eventually 
they will be overtaken by the 
integration of global markets, 
institutions, and law. Such 

lawyers may find their skills 
and approach to law becom-
ing obsolete. 

Information technology 
poses considerable challenges 
to the traditional law firm 
organization and practice 
model; clients are able to 
disaggregate services and use 
technology to achieve lower 
costs for legal services, move 
some of it in-house or off-
shore, or achieve sharing or 
synergies not possible before. 
But information technol-
ogy also offers opportunities 
to lawyers and firms that 
understand a rapidly evolving 
global market and position 
themselves accordingly. The 
partial collapse some see of 
the traditional local model of 
legal services delivery means 
that transborder opportuni-
ties arise. These opportuni-
ties seem likely to multiply in 
the coming years.

Beyond such practicalities, 
one might argue there is 

TEACHING LAW
in the Age of Globalization

By Prof. Peter Halewood

By Prof. Peter Halewood

Delivery of 
legal services 

is increasingly 
accomplished 
on a global 
platform. 

an ethical responsibility of 
lawyers to acknowledge and 
train in emerging global 
practice norms and norms of 
international law. The impact 
of advice to clients here may 
affect populations halfway 
around the world, and vice 
versa. And informed advice 
to clients must include global 
impacts, inputs, norms, and 
laws that often extend well 
beyond the local jurisdiction 
where the lawyer is licensed. 
The obligation to counsel 
clients on the consequences 
of a choice of legal action 
must include not only local 
but global impacts.

Finally, from a philosophical 
standpoint, it may no longer 
be possible to accurately 
identify the content, scope, 
and best interpretation of 
legal rules without looking 
to global norms, structures, 
and institutions. While there 
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“International Financial 
Management” is one of the few classes 
in the undergraduate business curriculum 
that establishes a direct linkage between 
the domestic U.S. economy and the rest 
of the world. Why should this matter, 
one might ask.

We are living in a world that is shrinking due to globaliza-
tion and technological change. Financial markets are more 
integrated and economies are more open than they were 
a decade ago. The recent global financial crisis is a testa-
ment to this. It therefore becomes imperative for the next 
generation of business leaders to have a thorough grasp 
of how the global manager addresses key financial deci-
sions, including capital budgeting, capital structure, and 
working-capital management. 

My approach as an instructor is to communicate the mate-
rial as a natural and logical extension of the principles stu-
dents have already learned in previous finance courses such 
as “Corporate Finance” and “Investments.” As an example, 
in a corporate finance class—which typically focuses on 
the U.S. economy—students are taught that rational inves-
tors should not hold securities in isolation but should hold 
them as part of a well-diversified portfolio. This is because 
as the number of securities in a portfolio is increased, the 
only type of risk that matters is the systematic risk of the 
individual securities, as the unique risks tend to cancel out: 
bad news affecting one security in the portfolio is offset by 
good news affecting another security in the same portfolio. 
This is the well-known principle of portfolio diversifica-
tion. In other words, the investor receives no compensa-
tion for bearing asset-specific risk. 

If domestic diversification reduces risk, do the same prin-
ciples apply when investors diversify globally? The answer 
is an unequivocal yes. These issues are explored in my class 
from the perspective of a global investor or a multinational 
corporation, depending on the topic at hand. 

In “International Financial Management,” students are already 
familiar with most of the topics; we simply add an additional 
layer of complexity: exchange rate risk. I always strive to lay 
a solid theoretical foundation interspersed with practical ex-
amples. A few of the issues, such as international capital flows, 
are also looked at from the perspective of a policymaker. For 
example, what is the effect of current account deficit on the 
U.S. economy? How does a balance of payments surplus affect 
a U.S. resident? These are a few of the interesting topics we 
explore continually in the class.

It is a great idea to have “International Financial Manage-
ment” as part of the undergraduate business curriculum. The 
class fits in perfectly with the university’s goal of becoming a 
top global research institution. The issues are fascinating and 
timely even as several of our students embark on study-abroad 
trips. My students appreciate the exploration, as it compels 
them to analyze familiar finance topics from an international 
perspective. Most importantly, it moves them closer to becom-
ing more globally competent upon graduation.

Eric Ofori is a lecturer in Finance, School of Business Administration
      

teaching
International 
Finance
from a 
  global 
 perspective 

By Prof. Eric Ofori
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Savvy investors, who come in different shapes and stripes, look 
beyond their domestic markets as they seek arbitrage op-
portunities that may arise due to market imperfections. With 
increased levels of risk arise the potential for higher returns. 

The Bull, Wall 
Street’s great avatar 
of engaging Risk

15

Global-Synergies8.indd   15 4/20/16   10:40 AM



an 18-credit minor in Globalization Studies, and about 40 
students are enrolled in the minor.

The Globalization Studies Program enables 
students to:
   
   Gain a systematic awareness of the global forces and 
processes that shape our lives; 

    Broaden the notion of diversity beyond the limits of a 
U.S. context to encompass wider global realities; and

   Prepare for careers, both in the U.S. and abroad, that 
relate to international relations, education, and business, 
including such fields as international media, tourism, 
finance, trade, resettlement, and development. 

The program is coordinated by the Department of Ge-
ography and Planning, and governed by a 14-member 
Faculty Advisory Board representing 12 different 
departments. The current co-directors are Professors 
Walter Little (Anthropology) and Tom Narins (Geog-
raphy and Planning). The major consists of four required 
core courses designed specifically for Globalization Studies 
students, and eight additional courses drawn from three lists 
of approved internationally oriented courses: “Disciplinary 
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Globalization Studies 
at the University at Albany

By Prof. Ray Bromley

(continued on pg 22)

Teaching
 About the 

An upper middle class neighbor-
hood street in Dubai, United Arab 
Emirates.  In the background is 

the 2,722 feet high Burj Khalifa, 
the world’s tallest skyscraper with 

163 floors. World:

Like all major research universities, the Univer-
sity at Albany has plenty of specialist international 

expertise in its different departments. Among the many 
examples of such specialists are a political scientist who 

focuses on Southeast Asia, a social welfare professor 
who has expertise on Indonesia, a historian who works 
on Mexico, a sociologist and a geographer who concen-
trate on Chinese urban development, a philosopher who 
is an expert on international justice, and a public health 
professor who is an authority on environmental toxicol-

ogy. In addition, UAlbany regularly teaches a dozen 
foreign languages, offers study-abroad opportunities in 
more than 50 countries, and has significant world re-

gional concentrations of expertise in the Departments of 
Africana Studies, East Asian Studies, and Latin Ameri-

can, Caribbean, and U.S. Latino Studies.

For students with international interests, many UAlbany 
departments offer specialist opportunities, but only one 
undergraduate major offers multidisciplinary options embrac-
ing the whole world and focusing on global interdependen-
cies. UAlbany’s faculty-initiated Interdisciplinary Major in 
Globalization Studies was established in 2006 and has grown 
steadily since then. Currently, it has more than 80 first and 
second majors, and it draws on courses offered by more than a 
dozen different departments. There is also the option of doing 
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By Prof. Cynthia Fox

(continued on pg 18)

In this era of 
globalization, be-
ing a native speaker 
of English is both a 
blessing and a curse. 
On the one hand, as the 
deregulation of markets and 
advances in information 
technologies have served to 
create a global network in 
which economies, political 
structures, cultures, and peo-
ples are increasingly inter-
connected, English has taken 
the lead over its linguistic 
rivals to become the world’s 
undisputed lingua franca. As 
a consequence, Anglophones 
are able to communicate 
with an ever-widening circle 
of people from all over the 
world who are eager to enjoy 
the considerable social and 
economic benefits that come 
with speaking the language. 
On the other hand, having 
acquired this formidable skill 
virtually effortlessly, and in 
the context of a powerful 
national ideology of linguis-
tic assimilation, Americans 
tend to view linguistic ability 
in strictly utilitarian terms. 
Unconvinced of the useful-
ness of knowing another 
language, we are reluctant 
to spend the time or effort 
needed to do so. However, 
if teaching from a global 
perspective involves helping 
our students understand how 

they fit into this complex, in-
terconnected world, and pro-
viding them with the knowl-
edge and dispositions that 
they will need to address the 
global challenges ahead, we 
need to help them overcome 
their linguistic parochialism. 
Serious, sustained study of 
one or more languages must 
be part of the program.
 
Globalization is most 
often seen as a homog-
enizing process: that the 
shared experiences that 
result from interacting 
with transnational brands, 
viewing the same interna-
tionally distributed films, 
and speaking English, for 
example, will lead to the 
eventual elimination of 
cultural differences. But this 
view assumes quite unrealisti-
cally that people across the 
globe will passively accept 

what is essentially a one-way 
flow of influence, eventually 
adopting the Western beliefs 
and practices from which 
that influence originates. 
It grossly underestimates 
the importance of personal 
agency, the local, and the 
particular, all of which are 
at play when we look to find 
common solutions to mul-
tifaceted global challenges 
such as migration, poverty, 
communicable diseases, and 
environmental sustainability, 
to name a few. 
 
Language is the vehicle 
through which we create 
and maintain relationships, 
and viewing the world 
through a monolingual 
lens obscures the fact that 
it is also a fundamental 
element of our identity. In 
most other parts of the world, 
where bi- and multilingual-

ism are the norm rather than 
the exception, it is under-
stood that the goal of learn-
ing another language is not 
to become like everybody else 
but to improve one’s abil-
ity to understand and to be 
understood by others in non-
superficial ways. Language 
study introduces learners to 
other possibilities of organiz-

Teaching Languages in 
the Academy:
Empowering Students to Navigate Global Complexity

Students in FRE 270, “Begin-
ning French for Business,” 
converse with students from 
the Université de Haute-
Alsace via videoconferencing. 
The American students are 
preparing to take the exams 
for the Diplôme de français 
professional offered by the 
Paris Chamber of Commerce.
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University in the High School students on campus for International 
Francophone Day meet with French studies lecturer Komla Amagashie 
to learn about life in his native Togo.

ing experience, and provides 
entrée into the world as seen 
through the unfiltered lens 
of those whose viewpoint 
differs from our own. With 
continued study, learners are 
better able to contextualize 
the practices and products 
of other cultures and to 
interpret them with greater 
insight. This helps them in 
turn to think critically about 
their own beliefs and prac-
tices, and to understand the 
ways in which they are prod-
ucts of their own particular 
cultures. What better way 
to prepare our students to 
navigate the diversity and 
complexity of today’s world 
than to give them the ability 
to experience it themselves, 
through language, from a va-
riety of vantage points? Can 
we afford not to promote 
language study?

Cynthia Fox is an associate 
professor and graduate director 

of French

Languages
in the

Academy

International Teaching

Terrorism 
Pedagogy

(continued from pg 17)

(continued from pg 7)

(continued from pg 10)

continuation of articles

Liberation Front (MNLF) in the Philippines. We look at organizations inspired by religion, like al-Qaeda; organiza-
tions inspired by racism, like the Ku Klux Klan (KKK); and idiosyncratic organizations, like the millenarian religious 
group Aum Shinrikyo, which was responsible for the 1995 Sarin Gas attack on the Tokyo subway system. We even look 
at individuals and organizations with very surprising ideologies, like the Unabomber Ted Kaczyinski and the Mexico-
based Individuals Tending Toward Savagery (ITTS), both of which, almost two decades apart, sent mail bombs to 
researchers and technologists because of their fear of how technology is impacting modern life. Much as no country or 
region has really escaped experience with terrorism, there are also very few ideologies and creeds that haven’t, at one 
time or another, been used to justify violence. Understanding this requires a holistic and global perspective.

Brian Nussbaum is an Assistant Professor of Public Administration and Policy

that the smooth functioning of transportation and other logistical 
systems, the legal infrastructure, and a fair judicial system are not all 
the same in other parts of the world.

Just as for a young undergraduate student education abroad should be 
mandated in the 21st century to enhance the student both personally 
and professionally, likewise, I firmly believe that an international teach-
ing position is a must for the educator. Professors should not need 
much convincing at all; it is a win-win-win situation. While abroad, the 
teacher has a life-changing “adventure,” as the experience significantly 
enhances the professional teaching and research career for years to 
come. If the professor has a family able to go along on the trip, a case 
can be made for longer teaching assignments, from which the whole 
family benefits. Finally, our students—our primary stakeholders—ben-
efit the most from their professor’s multicultural perspective. Grab that 
next visiting position abroad—you will not regret it! 

Rita Biswas is associate professor of Finance

continuation of articles
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Second, mixed in with 
my local students are an 
amazingly diverse set of 
international students, 
as well as students from 
other regions and states, 
who are also interested 
in how education policy 
and organizations impact 
society. Each student, 
whether from Guilderland, 
Georgia, or Ghana, should 
have the opportunity both 
to explore their own system 
and compare it to those of 
their peers. I need to draw 
on that expertise as a learn-
ing resource for students. 
Examples from other con-
texts, emerging from differ-
ent histories and cultures, 
inform class discussion 
and challenge assumptions 
about the inevitability of 
current organizations and 
policies.

Finally, the university is 
increasingly focused on 
drawing a geographi-
cally diverse population 
to campus. These stu-
dents come to us expecting 
to have an international 
experience. But that means 
that we treat the United 
States as a case that exists 
within the global environ-
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By Prof. Kevin Kinser

Thinking

Teaching 
Globally,

Locally

As a scholar, I am a comparative educa-
tion researcher who focuses on the global impact 
of education policy. My work in cross-border higher 
education explicitly examines the similarities and differ-
ences between various systems. Yet much of my teaching 
is directed toward students with a decidedly more local 
orientation. In my courses are aspiring principals and 
superintendents for the Capital District, administrators 
and recent graduates of local colleges and universities, 
and New York State legislative and political aides. They 
are students who are interested in the U.S. system, gain-
ing the skills to be leaders of schools and colleges as well 
as to exert influence over the policies that guide them. 
So why should I bring my research expertise in Asian, 
African, European, or South American systems into the 
classroom? How does that help someone who wants to 
know how to be successful at Albany High or Hudson 
Valley Community College? 

Let me give a few reasons.

First, in my field of education, every student is 
an expert in his or her home system of educa-
tion. They have literally lived it and have an inti-
mate understanding of how it works. But that is, 
in social science terms, an N of one. A single case 
based on a student’s experience is a limited pool 
of evidence from which to draw conclusions about 
educational efficacy. The cross-border perspective 
gives students the opportunity to examine alterna-
tive examples and consider how these different 
environments inform the U.S. case. This helps 
students gain the knowledge and skills necessary 
to understand and negotiate the globalized world 
in which they will pursue their professional and 
personal lives.
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ment rather than something 
that is sui generis and without 
parallel or peer. It is key that 
we look at our teaching to 
consider how we take our 
disciplinary knowledge and 
relate it to other systems and 
cultures to place the U.S. 
case in context. Otherwise, 
the international students, so 

important to the university, 
will be isolated in enclaves 
and not get the benefit of 
the U.S. experience they so 
crave.

I recognize I am speaking 
from my own disciplin-
ary orientation. But all 
disciplines have similar 
global analogies. Any 
faculty member can take 
this approach and benefit 
from thinking globally and 
teaching locally. 

Kevin Kinser is chair and associ-
ate professor of Educational Ad-
ministration and Policy Studies

Prof. Kinser.
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can be imagined, processed, 
and internalized. It provides 
many more hooks to which 
meanings can be attached, 
and broadens the parameters 
within which connections can 
be made. Second, teaching 
from a global perspective 
challenges the notion of the 
superiority of only one sys-
tem of knowledge or one way 
of knowing. Third, it reifies 
the idea that we can be more 
effective in our quest for 
discovery and finding answers 
to the grand challenges of 
our time when we welcome 
diversity in working collab-
oratively with scholars from 
around the world. Probably 
most significantly, when we 
teach from a global perspec-
tive, we prepare students for 
the realities that they will 
face upon graduation in the 
world of work and ideas. In 
so doing, we align the work 
of the academy with the 
needs of society, we preserve 
the integrity of our roles as 
educators, and we contribute 
to the growth and develop-
ment of more globally com-
petent graduates.

From the Dean

Fulbright
Experience

Teaching from
Global

Perspective

cross-cultural, global manner. 
For example, the discipline 
of psychology suffers from 
being dominated by Western 
thinking. As the discipline is 
taught in the United States, it 
typically does not include the 
beliefs of important cultural, 
religious, and philosophi-
cal traditions that are firmly 
entrenched in other parts of 
the world. A case in point 
is the important findings of 
Buddhist psychologists in 
the areas of mindfulness and 
meditation. These practices 
are routinely used in some 
Asian countries to success-
fully treat behavior disorders 
like depression and drug 
addiction, and they are slowly 
finding their way into main-
stream clinical practice in the 
West. As I have learned more 
about the work of Buddhist 
psychologists, I have tried 
to include their practices 
and beliefs in the content of 
courses I teach in the United 
States.        

(continued from pg 5)

(continued from pg 1)

(continued from pg 4)
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need to develop what has 
been termed cross-cultural 
or global competence. When 
joining the workforce, they 
must be able to collaborate 
and compete at an inter-
national level. They must 
understand that people from 
other nations may hold view-
points different from their 
own and may be driven by 
different motivations. They 
must be able to express their 
ideas in a number of ways so 
that people from different 
cultures can relate to them. 
And they must be able to 
work with global partners 
collaboratively on projects to 
achieve common goals.    

Developing cross-cultural 
competence is essential, 
because contact with persons 
from other cultures is virtu-
ally guaranteed, be it through 
travel, study, or work. For 
example, at the University 
at Albany we currently host 
international students from 
approximately 100 countries. 
This offers a natural op-
portunity for our American 
students to work on class 
projects or socialize with their 
international counterparts. 
Similarly, most of our gradu-
ates will at some time during 
their work lives interact with 
people from different cultures 
whose native language is not 

English. This involvement 
may be minor, such as ex-
changing occasional e-mails 
with foreign customers, or 
it may be significant, such as 
working for a multinational 
corporation in a position 
that entails frequent inter-
national travel. 

To function effectively 
under these circumstanc-
es, standard disciplin-
ary mastery is no longer 
sufficient. To be read-
ily employable in a global 
world, our college graduates 
would be well advised to 
develop additional talents, 
such as speaking a foreign 
language, honing their ana-
lytic and critical-reasoning 
skills, and improving their 
ability to communicate 
across cultural boundaries. 
Unfortunately, compared to 
European students, very few 
U.S. students are motivated 
to learn a foreign language, 
despite the demonstrated 
benefits. (Research has 
shown that second-language 
learners have improved cog-
nitive abilities; children who 
learn a second language 
have higher ACT and SAT 
scores; and bilingual indi-
viduals are more productive 
and earn higher wages.)  

Another skill set needed to 
function in a global envi-
ronment is referred to by 
the National Education As-
sociation as the “four Cs”: 
critical thinking, com-
munication, collabora-
tion, and creativity. These 
skills lie at the heart of the 
liberal arts education that 
the College of Arts and Sci-
ences offers in its academic 
disciplines and its general 
education curriculum. In 
contrast to skills-specific 
professional or vocational 
training, a liberal arts 
education is geared toward 

Developing cross-
cultural competence 
is essential, because 

contact with 
persons from other 
cultures is virtually 

guaranteed

comprehensive intellectual 
training by which students 
develop the ability to reason 
scientifically; analyze and 
synthesize information; solve 
problems—often through 
teamwork; and write and 
speak well. In essence, a lib-
eral arts education provides 
students with a broad knowl-
edge base and the intellectu-
al and interpersonal skills 
necessary for them to be 
effective participants in the 
new globalized world. 

Edelgard Wulfert is dean, 
College of Arts and Sciences, 

and professor of Psychology and 
Collins Fellow 

Senator J. William Fulbright, 
the creator of the Fulbright 
exchange program, remarked 
that the goal of Fulbright 
scholars should be to “see the 
world as others see it.” We 
can accomplish this goal by 
ensuring that the course ma-
terial we expect our students 
to master includes diverse 
viewpoints that represent a 
global, cross-cultural per-
spective.    

Bruce B. Svare is professor of 
Psychology and Neuroscience
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Teaching / 
Learning

POLITICS 
from global 
Perspective

Today’s
Journalists

Most pass the end-of-semester quiz, many follow up with 
study-abroad travel, and we hear from UAlbany graduates 
reporting from Cambodia, Israel, and Europe. Similarly, 
we have students reporting from Hoosick Falls, with an 
international perspective about a French company that 
may be polluting the local water supply. 

As the world shrinks and entangles, it’s essential for 
journalists writing about it to have a global perspective. 
Teaching from a global perspective therefore becomes an 
imperative in the academy.

Rosemary Armao is an associate professor of Journalism

(continued from pg 6)
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 Prof. Weiss with students on 
a study abroad program in 

Cambodia.
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firsthand experience. Where 
an individual travels, at least 
initially, may ultimately 
be less significant than the 
mere experience of being in 
a new place—of being able 
to see the United States 
from outside, and a country 
and culture not one’s own 
from inside. To mimic that 
experience in class, I assign 
students to country teams 
and include simulations and 
debates in which students 
adopt the identity of “their” 
country. I also incorporate 
photos, films, and video clips, 
primary source documents, 
and guest speakers (in person 
or via Skype) when possible, 
to give a stronger taste of 
the places we are discussing. 
Perhaps most importantly, I 
ensure that comparison re-
mains front and center: that 
students continually reevalu-
ate and reassess the informa-
tion they encounter, both in 
light of what they already 
know and in anticipation of 
what they expect or hope 
still to discover. A few of my 
students in any given year 
will find that Southeast Asia 
captures their imagination—
running into former students 
in the region is a recurring 
treat. For most, though, what 
they will gain is an apprecia-
tion of a region they might 
hope to visit, but more im-
portant, a better grasp of the 
variety out there and, hence, 
a different perspective on the 
United States. 

Meredith Weiss is an associate 
professor of Political Science

to elicit information from 
an eyewitness or how best to 
conduct a session of therapy 
with a bilingual speaker (Al-
tarriba, 2008).

There is no doubt that the 
richness that comes from 
learning different ways of 
knowing adds to the self-re-
flection that goes along with 
considering new views and 
new ways of thinking. These 
are but some of the many 
ways in which learning about 
other peoples and other lands 
can contribute to academic, 
professional, and personal 
growth and development. 

The University at Albany is 
committed to providing an 
education that highlights 
global and cultural awareness 
from courses taken as part of 
our study-abroad program, to 
majors that focus on Global-
ization and Latin American/
U.S. Latino Studies, and to 
field experiences and research 
endeavors in places such 
as Cyprus, Guatemala, and 
Belize. Encouraging explora-
tion in ways that garner a 
global perspective can lead 
to career paths and trajec-
tories that otherwise might 
not have been considered 
without those experiences. 
Indeed, once new connec-
tions between the known and 
the new are made, with an 
emphasis on worldwide per-
spectives, the world will seem 
not only smaller but firmly 
within reach.

Jeanette Altarriba is vice provost 
and dean for Undergraduate 

Education 

Altarriba, J. (2008). Expressions 
of emotion as mediated by con-
text. Bilingualism: Language and 
Cognition, 11, 165-167.
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Perspectives,”“Global 
Perspectives,”and “Re-
gional Foci.” The major 
covers many important 
global issues; it encourages 
detailed study of at least 
two distinct world regions; 
and it helps students to 
understand the different 
perspectives of economists 
and of social and environ-
mental scientists. Above 
and beyond the 36 credits 
required for the major, if 
students are not already 
proficient in a foreign lan-
guage, they are required 
to do a sequence of three 
courses in one language of 
their own choice.

Students majoring in 
Globalization Studies are 
encouraged to enroll in a 
second major or in more 

than one minor, so as to 
develop strong cognate 
interests that can underpin 
a future career. They are 
also strongly encouraged 
to study abroad, preferably 
more than once and in 
different countries during 
their undergraduate career. 
Coursework and advise-
ment frequently highlight 
the importance of lifelong 
learning, constantly ex-
panding our knowledge of 
a rapidly changing and in-
creasingly interdependent 
world. Students are en-
couraged to develop their 
résumés to demonstrate 
their specialized interests 
and experiences, using 
study broad, internships, 
course selections, language 
study, and cognate ma-
jors or minors as build-
ing blocks. These choices 
build credentials in such 
areas as climate change, 

global health, human 
rights, international trade, 
global media, rural devel-
opment, or international 
education. No one can 
achieve more than a super-
ficial knowledge of all of 
these fields, but a four-year 
undergraduate career can 
be a very effective spring-
board for continuing work 
in one of them.

Choosing to major in Glo-
balization Studies is a clear 
statement by students that 
they wish to focus on glob-
al issues and interconnec-
tions. They may choose to 
work in business, govern-
ment, or nonprofit organi-
zations, or to create their 
own entrepreneurial initia-
tives, but in all these cases 
they should be acutely 
aware of international re-
lations and interdependen-
cies. Most Globalization 

below: Inside a McDon-
ald’s in Delhi, India.  By 

2014  McDonalds had over 
36,000 outlets worldwide, 
covering 120 countries and 
territories and employing 

over 420,000 people.

Studies majors continue 
to live and work in the 
United States, but many 
travel widely and some 
choose to work abroad. 
The major also attracts a 
significant number of in-
ternational students who 
want to combine their 
multilingual skills and 
knowledge of the United 
States with social net-
works and opportunities 
in their home countries.

Ray Bromley is professor of 
Geography and Planning and 

director of the Globalization Stud-
ies Program

Global-Synergies8.indd   22 4/20/16   10:40 AM



Social
justice

Law in Age of Globalization
(continued from pg 14)

(continued from pg 9)

continuation of articles

GLOBAL Synergies      Spring 2016    Center for International Education and Global Strategy, University at Albany 23

is a robust theoretical 
debate about the place of 
foreign law in interpret-
ing the U.S. Constitution, 
there is little doubt that 
in many subconstitutional 
legal matters, the rel-
evance of global norms 
in interpreting local law 
is, or should be, already 
clearly established. This is 
certainly so with commer-
cial activity, such as trade 
and international busi-
ness transactions, where 
transnational legal norms 
are already highly devel-
oped. Global and regional 
trade agreements, for 
example, assure substan-
tial uniformity in matters 
ranging from everyday 
agricultural products to 
the most arcane high-tech 
intellectual property. On 
the human rights front, 
police or prison guard 
misconduct here in the 
U.S. is as much a violation 
of international norms 
as it is when it happens 
abroad. U.S. law students 
sometimes believe that 
international law is not 
about “us” but about 
“them”—foreign nations 
with underdeveloped 
legal systems or with a 
cavalier disregard for their 
own sovereignty. But this 
largely misses the point, 
which is that as a philo-
sophical matter, it is no 
longer possible to con-
fine the horizons of our 
interpretation of our own 
law to local norms; we 
must incorporate global 
norms in order to develop 
the best and most robust 
interpretations of our own 
laws. My students who 
undertake international 

internships with foreign law 
firms return with a solid 
understanding of this.

I stress that point in the 
international law classes 
that I teach: “International 
Trade Law,” “International 
Business Transactions,” 
and “International Human 
Rights Law.” I remind the 
students often that interna-
tional law at its best is not 
about some “away” place but 
about us and our laws here 

Our visit to The Saint Monica School in Stone Town, Zanzibar. At the 
school we delivered many pencils and pens which had been collected 

by a high school student here in Albany.

at home. I try to make the 
same point in my classes on 
domestic law: there is little 
remaining justification for a 
strict demarcation between 
domestic and global, and we 
should be looking for the 
norms that offer the best 
interpretation of the law—
whether for private clients 
or public policy—wherever 
those norms are found, and 
that will frequently be from 
“away.”

Peter Halewood is professor of 
law at Albany Law School

international 
law at its best 
is not about 
some “away” 

place but about 
us and our 
laws here at 

home.
of modern universities 
tasked with supporting civil 
societies and social justice 
advocates seeking freedom 
and equality in Tanzania. In 
Zanzibar, they conceptualize 
the realities of an interna-
tional tourist destination that 
is also the former capital of 
the East African slave trade. 
The students’ analyses incor-
porate the summary of their 
experiences.  

The students describe the 
credit acquisition as the most 
mundane of the “gifts of 
the trip.” They consistently 
describe the opportunity of 
traveling to, living with and 
among the people, seeing the 
sites of modern history, and 
discerning how stakeholders 
influence policy practice as 
important travel highlights. 
They establish relationships 
with people who live several 
time zones away yet share 
very similar goals for social 
justice. They conceptualize 

social justice from a multi-
national perspective while 
deepening their thinking as 
U.S.-trained graduate social 
work students. They expe-
rience an increased com-
mitment to social change 
and further develop their 
professional skills to achieve 
it. Moreover, they are better 
prepared to consider the 
threats of self-efficacy in a 
democratic society. Not only 
are they “forever different for 
the experience,” but they uti-
lize their deeper social policy 
insights and analytic skills to 
become world-class agents 
of social change to make the 
civil society more consistent 
with the needs of the people.  

Robert Miller Jr. is associate profes-
sor of Social Work, and director, 
US-Africa Partnerships to Build 

Stronger Communities, and direc-
tor, Research Training and Educa-
tion Core, Center for the Elimina-
tion of Minority Health Disparities
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International Education
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East Asian Studies
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Martin Tenniswood
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Richard Cunningham
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Wei-Chying Wang
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Lynn Bearup
Angie Chung
Shao Lin
Shao Lin
Fan Pen Chen
Aiguo Dai
Kehe Zhu
Haijun Chen

Iran 

Syria
Turkey
China
Italy
Germany
China
China
China
China
China
China
China
Taiwan
China
China
Korea
China
China
China
India
China
China
China
Taiwan
Japan
China
China
Korea
Pakistan
Germany
Slovenia
Turkey
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Taiwan
China
China
China
China
China
China
China
China
China
China
Korea
China
China
China
China
China
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Islamic Azad University

none listed
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none listged
University of Turin
Technical University of Dresden
Guangdong University of Finance & Economics
Nankai University
SW University of Finance & Eco.
Guangxi University
Perking University
Shanghai University of International Business & Economics
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East China Normal University
Jinan University
Hallym University
Tianjin Univeristy
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Trinity Bio Science Institute, Trinity College, Ireland
Chengdu Normal University
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Ankara University Medical School
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Tianjin University
none listed
none listed
Sang Myung University
none listed
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none listed
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Bejing Normal University
none listed
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none listed
Shanghai Institute of Organic Chemistry
Zhejian Shuren University
Beijing Normal University
none listed
Chinese Academy of Sciences
none listed
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Dalian University of Technology
Hubei University
Bejing Normal University
Shaan’xi Normal University
East China Institute of Science and Technology
Central University of Finance and Economics
Shanghai Second Polytechnic University
none listed
none listed
Suchow Univeristy
Guangxi Normal University
Wuhan Univeristy
Shantou University
Chosun University, College of Medicine

Last Name First  Department  Host Faculty  Country  Institutional Affiliation 

Global-Synergies8.indd   24 4/20/16   10:40 AM

UAlbany International Visiting Scholars, spring 2016

Alaei

Aldyab
Alp
Bao
Bellini
Boehlke
Cai
Cai
Cao
Chen
Chen
Chen
Chen
Chen
Chen
Chen
Choi
Dong
Fang
Gao
Gundala
He
Hua 
Huang
Huang
Ikeda
Jiang
Jiang
Joung
Khan
Kirner Ludwig
Klancnik
Koksoy
Lee
Li
Li
Li
Liang
Liu
Liu
Lou
Lu
Lu
Maneesh Kumar
Meni
Park
Peter
Sayogo
Shan
Sigaroudi

Song
Tang
Tao
Tluckova
Tunon Pablos
Wang
Wang
Wang
Wei
Wei
Wen
Wu
Xu
Xu
Yang
Yang
Yang
Yang
Yi
Yi
Yoon
Zhang
Zhang
Zhao
Zhao
Zhou
Zuo

Ali

Mahmoud
Esma
Qing
Stefania
Carolin
Jingcheng
Yansheng
Dejun
Bing
Guoxing
Hao
Kuihao
Sheng Po
Xiangdong
Yumei
Youseok
Xingtang
Qin
Zhifan
Sivaji
Sien
Wenjian
Jun
Tien Yu
Akari
Hui
Juxing
Eunhee
Irfan Ali
Monika Doris
Urska
Elif Berna
Jiyong
Bin
Chengtuan
Xinchao
Yan
Ping
Zhijun
Zengjian
Wenling
Yao

Frederic
So Young
Jorg
Djoko Sigit
Jianguo
Peyman

Ui Sung
DanDan
Lijun
Katarina
Esperanza
Jiahua
Rui
Yitao
Nan
Shih Wei
Longyin
Kui 
Jianping
Min
Fan
Jing
Wenyang
Yang
Chengdong
Lexiang
Namyi
Wangjian
Yufei
Fang
Lin
Zengyuan
Dongchuan

Art & Art History

GIHHR
Nanotechnology & Nanomedicine
Atmospheric Sciences Research Center
Biological Sciences
Biomedical Sciences
Sociology
East Asian Studies
East Asian Studies
Anthropology
Atmospheric Sciences Research Center
English
Biological Sciences
Atmospheric Sciences Research Center
Educational Theory & Practice
Center for Technology in Government
School of Social Welfare
Mathematics
Mathematics & Statistics
Atmospheric Sciences Research Center
Chemistry
East Asian Studies
Atmoshperic & Environmental Sciences
Chemistry
School of Criminal Justice
Chemistry
Educational Theory & Practice
Education
Social Welfare
RNA Institute
Educational Theory & Practice
Rockefeller Institute of Government
Environmental Health Sciences
Political Science
Chemistry
Educational Theory & Practice
Educational Theory & Practice
Educational Administration and Policy Studies
Educational Theory & Practice
Sociology
Mathematics & Statistics
English Literary & Cultural Studies
Computer Engineering
Cancer Research Center
Languages, Literaturs & Cultures
Computer Science
Chemistry
Center for Technology in Govt
English
International Education

Computer Science
Social Welfare
Atmospheric Sciences Research Center
Biological Sciences
Sociology
Atmospheric Sciences Research Center
Chemistry
Educational Administration and Policy Studies
Atmospheric & Environmental Sciences
Atmospheric Sciences Research Center
Computer Science
Chemistry
Information Technology Mgmt.
Mathematics & Statistics
Chemistry
Atmospheric Sciences Research Center
Educational Theory & Practice
Chemistry
Geography & Planning
English
Sociology
Environmental Health Sciences
Environmental Health Sciences
East Asian Studies
Atmospheric & Environmental Sciences
Mathematics & Statistics
Biological Sciences

Rachel Dressler

Dr. Kamiar Alaei
Martin Tenniswood
Wei-Chyung Wang
Richard Cunningham
Martin Tenniswood
Zai Liang
Anthony DeBlasi
Anthony DeBlasi
James Collins
Wei-Chying Wang
Lynn Bearup
Haijun Chen
Sarah Lu
Alandeom Oliveira
G. Brian Burke
Diane Brauner
Kehe Zhu
Yiming Ying
Qilong Min
Eric Block
Anthony DeBlasi
Barbara Zampella
Zhang Wang
Diana Mancini
John Welch
Istvan Kecskes
Jianwei Zhang
Diane Brauner
Paul Agris
Alison Olin
Dr. Thomas Gais
Jo Ellen Welsh
Julie Novkov
Dr. Li Niu
Istvan Kecskes
Kevin Kinser
Alan Wagner
Istvan Kecskes
Zai Liang
Kehe Zhu
Lynn Bearup
Mei Chen
Jason Herschkowitz
Steve Galime
Jeong-Hyon Hwang
Gerd Fleshig
Teresa Pardo
Lynn Bearup
Kamiar Alaei

Jeong-Hyon Hwang
Heather Larkin Holloway
Wei-Chyung Wang
Prasanth Rangan
Joanna Dreby
Qilong Min
Jia Sheng
Daniel Levy
Liming Zhou
Cheng Hsuan Lu
Siwei Lyu
Ting Wang
Eliot Rich
Yiming Ying
Jun Wang
Wei-Chyung Wang
Jianwei Zhang
Maksim Royzen
Youqin Huang
Lynn Bearup
Angie Chung
Shao Lin
Shao Lin
Fan Pen Chen
Aiguo Dai
Kehe Zhu
Haijun Chen

Iran 

Syria
Turkey
China
Italy
Germany
China
China
China
China
China
China
China
Taiwan
China
China
Korea
China
China
China
India
China
China
China
Taiwan
Japan
China
China
Korea
Pakistan
Germany
Slovenia
Turkey
South Korea
China
China
China
China
China
China
China
China
China
India
France
Korea
Germany
Indonesia
China
Iran 

Korea
China
China
Slovakia
Mexico
China
China
China
China
Taiwan
China
China
China
China
China
China
China
China
China
China
Korea
China
China
China
China
China
China

Islamic Azad University

none listed
Hacettepe University, Inst. Of Natural & Applied Science
none listged
University of Turin
Technical University of Dresden
Guangdong University of Finance & Economics
Nankai University
SW University of Finance & Eco.
Guangxi University
Perking University
Shanghai University of International Business & Economics
Huazhong University
National Centry University
East China Normal University
Jinan University
Hallym University
Tianjin Univeristy
Dalian University
Wuhan Univeristy
Trinity Bio Science Institute, Trinity College, Ireland
Chengdu Normal University
none listed
Peking University
Chia Yi University
none listed
Liaoning Normal University
Bejing Normal University
Korean Institute for Health and Social Affairs (KIHASA)
Pakistan Univeristy of Karachi
Augsburg University
none listed
Ankara University Medical School
Korean National Diplomatic Academy
Changchun Institute of Applied Chemisry
Guangdong University of Foreign Studies
Jiangsu University
Peking University
Guangdong University of Foreign Studies
Zhejian University
Shantou University
Yunnan Normal University
Tianjin University
none listed
none listed
Sang Myung University
none listed
University of Muhammadiyah at Malang 
Shanghai University of International Business & Economics
none listed

Busan National Univeristy of Education
Bejing Normal University
none listed
University of P.J. Safarik
El Colegio de la Frontera Sur
none listed
Shanghai Institute of Organic Chemistry
Zhejian Shuren University
Beijing Normal University
none listed
Chinese Academy of Sciences
none listed
Shanghai University of International Business & Economics
Dalian University of Technology
Hubei University
Bejing Normal University
Shaan’xi Normal University
East China Institute of Science and Technology
Central University of Finance and Economics
Shanghai Second Polytechnic University
none listed
none listed
Suchow Univeristy
Guangxi Normal University
Wuhan Univeristy
Shantou University
Chosun University, College of Medicine
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UAlbany International Visiting Scholars, spring 2016

Alaei

Aldyab
Alp
Bao
Bellini
Boehlke
Cai
Cai
Cao
Chen
Chen
Chen
Chen
Chen
Chen
Chen
Choi
Dong
Fang
Gao
Gundala
He
Hua 
Huang
Huang
Ikeda
Jiang
Jiang
Joung
Khan
Kirner Ludwig
Klancnik
Koksoy
Lee
Li
Li
Li
Liang
Liu
Liu
Lou
Lu
Lu
Maneesh Kumar
Meni
Park
Peter
Sayogo
Shan
Sigaroudi

Song
Tang
Tao
Tluckova
Tunon Pablos
Wang
Wang
Wang
Wei
Wei
Wen
Wu
Xu
Xu
Yang
Yang
Yang
Yang
Yi
Yi
Yoon
Zhang
Zhang
Zhao
Zhao
Zhou
Zuo

Ali

Mahmoud
Esma
Qing
Stefania
Carolin
Jingcheng
Yansheng
Dejun
Bing
Guoxing
Hao
Kuihao
Sheng Po
Xiangdong
Yumei
Youseok
Xingtang
Qin
Zhifan
Sivaji
Sien
Wenjian
Jun
Tien Yu
Akari
Hui
Juxing
Eunhee
Irfan Ali
Monika Doris
Urska
Elif Berna
Jiyong
Bin
Chengtuan
Xinchao
Yan
Ping
Zhijun
Zengjian
Wenling
Yao

Frederic
So Young
Jorg
Djoko Sigit
Jianguo
Peyman

Ui Sung
DanDan
Lijun
Katarina
Esperanza
Jiahua
Rui
Yitao
Nan
Shih Wei
Longyin
Kui 
Jianping
Min
Fan
Jing
Wenyang
Yang
Chengdong
Lexiang
Namyi
Wangjian
Yufei
Fang
Lin
Zengyuan
Dongchuan

Art & Art History

GIHHR
Nanotechnology & Nanomedicine
Atmospheric Sciences Research Center
Biological Sciences
Biomedical Sciences
Sociology
East Asian Studies
East Asian Studies
Anthropology
Atmospheric Sciences Research Center
English
Biological Sciences
Atmospheric Sciences Research Center
Educational Theory & Practice
Center for Technology in Government
School of Social Welfare
Mathematics
Mathematics & Statistics
Atmospheric Sciences Research Center
Chemistry
East Asian Studies
Atmoshperic & Environmental Sciences
Chemistry
School of Criminal Justice
Chemistry
Educational Theory & Practice
Education
Social Welfare
RNA Institute
Educational Theory & Practice
Rockefeller Institute of Government
Environmental Health Sciences
Political Science
Chemistry
Educational Theory & Practice
Educational Theory & Practice
Educational Administration and Policy Studies
Educational Theory & Practice
Sociology
Mathematics & Statistics
English Literary & Cultural Studies
Computer Engineering
Cancer Research Center
Languages, Literaturs & Cultures
Computer Science
Chemistry
Center for Technology in Govt
English
International Education

Computer Science
Social Welfare
Atmospheric Sciences Research Center
Biological Sciences
Sociology
Atmospheric Sciences Research Center
Chemistry
Educational Administration and Policy Studies
Atmospheric & Environmental Sciences
Atmospheric Sciences Research Center
Computer Science
Chemistry
Information Technology Mgmt.
Mathematics & Statistics
Chemistry
Atmospheric Sciences Research Center
Educational Theory & Practice
Chemistry
Geography & Planning
English
Sociology
Environmental Health Sciences
Environmental Health Sciences
East Asian Studies
Atmospheric & Environmental Sciences
Mathematics & Statistics
Biological Sciences

Rachel Dressler

Dr. Kamiar Alaei
Martin Tenniswood
Wei-Chyung Wang
Richard Cunningham
Martin Tenniswood
Zai Liang
Anthony DeBlasi
Anthony DeBlasi
James Collins
Wei-Chying Wang
Lynn Bearup
Haijun Chen
Sarah Lu
Alandeom Oliveira
G. Brian Burke
Diane Brauner
Kehe Zhu
Yiming Ying
Qilong Min
Eric Block
Anthony DeBlasi
Barbara Zampella
Zhang Wang
Diana Mancini
John Welch
Istvan Kecskes
Jianwei Zhang
Diane Brauner
Paul Agris
Alison Olin
Dr. Thomas Gais
Jo Ellen Welsh
Julie Novkov
Dr. Li Niu
Istvan Kecskes
Kevin Kinser
Alan Wagner
Istvan Kecskes
Zai Liang
Kehe Zhu
Lynn Bearup
Mei Chen
Jason Herschkowitz
Steve Galime
Jeong-Hyon Hwang
Gerd Fleshig
Teresa Pardo
Lynn Bearup
Kamiar Alaei

Jeong-Hyon Hwang
Heather Larkin Holloway
Wei-Chyung Wang
Prasanth Rangan
Joanna Dreby
Qilong Min
Jia Sheng
Daniel Levy
Liming Zhou
Cheng Hsuan Lu
Siwei Lyu
Ting Wang
Eliot Rich
Yiming Ying
Jun Wang
Wei-Chyung Wang
Jianwei Zhang
Maksim Royzen
Youqin Huang
Lynn Bearup
Angie Chung
Shao Lin
Shao Lin
Fan Pen Chen
Aiguo Dai
Kehe Zhu
Haijun Chen

Iran 

Syria
Turkey
China
Italy
Germany
China
China
China
China
China
China
China
Taiwan
China
China
Korea
China
China
China
India
China
China
China
Taiwan
Japan
China
China
Korea
Pakistan
Germany
Slovenia
Turkey
South Korea
China
China
China
China
China
China
China
China
China
India
France
Korea
Germany
Indonesia
China
Iran 

Korea
China
China
Slovakia
Mexico
China
China
China
China
Taiwan
China
China
China
China
China
China
China
China
China
China
Korea
China
China
China
China
China
China

Islamic Azad University

none listed
Hacettepe University, Inst. Of Natural & Applied Science
none listged
University of Turin
Technical University of Dresden
Guangdong University of Finance & Economics
Nankai University
SW University of Finance & Eco.
Guangxi University
Perking University
Shanghai University of International Business & Economics
Huazhong University
National Centry University
East China Normal University
Jinan University
Hallym University
Tianjin Univeristy
Dalian University
Wuhan Univeristy
Trinity Bio Science Institute, Trinity College, Ireland
Chengdu Normal University
none listed
Peking University
Chia Yi University
none listed
Liaoning Normal University
Bejing Normal University
Korean Institute for Health and Social Affairs (KIHASA)
Pakistan Univeristy of Karachi
Augsburg University
none listed
Ankara University Medical School
Korean National Diplomatic Academy
Changchun Institute of Applied Chemisry
Guangdong University of Foreign Studies
Jiangsu University
Peking University
Guangdong University of Foreign Studies
Zhejian University
Shantou University
Yunnan Normal University
Tianjin University
none listed
none listed
Sang Myung University
none listed
University of Muhammadiyah at Malang 
Shanghai University of International Business & Economics
none listed

Busan National Univeristy of Education
Bejing Normal University
none listed
University of P.J. Safarik
El Colegio de la Frontera Sur
none listed
Shanghai Institute of Organic Chemistry
Zhejian Shuren University
Beijing Normal University
none listed
Chinese Academy of Sciences
none listed
Shanghai University of International Business & Economics
Dalian University of Technology
Hubei University
Bejing Normal University
Shaan’xi Normal University
East China Institute of Science and Technology
Central University of Finance and Economics
Shanghai Second Polytechnic University
none listed
none listed
Suchow Univeristy
Guangxi Normal University
Wuhan Univeristy
Shantou University
Chosun University, College of Medicine
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