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Overview of the National Study of Writing Instruction  
 

The National Study of Writing Instruction (NSWI) is a collaboration between the Center on 

English Learning & Achievement at the University at Albany and the National Writing 

Project at the University of California—Berkeley, with additional support from the College 

Board and the Spencer Foundation. 

The study began in the recognition that there has been no systematic, large-scale 

examination of writing and writing instruction in the middle and high school years since A. 

Applebee’s Writing in the Secondary School (Urbana, IL: National Council of Teachers of 

English, 1981) which gathered data in 1979-80.  Because so much has changed in the 30 

years since that study, NSWI did not attempt a direct replication of the earlier study.  

Rather, it sought to understand the impact of the variety of changes that have taken place, 

including the profession’s understanding of effective instruction (e.g., S. Graham and D. 

Perrin, Writing next: Effective strategies to improve writing of adolescents in middle and high 

schools (Washington, DC: Alliance for Excellent Education, 2007), the impact of new 

standards and assessments in core subject areas, the spread of new technologies, and 

professional development initiatives such as the National Writing Project.  

Results from the study are being and will be reported in a variety of venues;  this report is 

designed as a resource that describes in detail the methods and procedures that were used 

for data collection and analysis in each of the four years of data collection and analysis, 

including the instruments that were developed to study curriculum and instruction.  The 

sections that follow describe the methods used in each of the four years: 

 Year 1:  Analysis of Existing National Assessment Data 

 Year 2:  Year-long Case Studies of 6 New York Schools 

Year 3:  Studies of Schools with Local Reputations for Excellence in the Teaching of 

Writing 

 Year 4:  National Survey of Writing Instruction in Middle and High Schools  
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Year 1:  Analysis of Existing National Assessment Data 

 

Methods 

As background to the studies to follow in years 2 through 4, the first year of NSWI  focused 

on data available from the National Assessment of Educational Progress.  Background items 

from questionnaires administered to teachers, students, and school administrators for 

NAEP cross-sectional and longitudinal assessments in reading and writing were 

inventoried for items related to the teaching of writing in particular and literacy in general, 

at Grade 8/ age 13 and Grade 12/ age 17.   

For all relevant items, the NAEP Data Explorer 

(http://nces.ed.gov/nationsreportcard/naepdata/)   was used to generate the percent of 

students at each response category, using the national public school sample.  Changes in 

percents over time and across subgroups were calculated and tested for significance using 

the significance tests built into the NAEP Data Explorer.  Related results from assessment 

cycles not included in the Data Explorer were gathered from previously published reports 

on NAEP assessments of reading and writing. 

Dependent variables of interest related to amount and types of writing, in English and the 

content areas; writing instruction; writing processes; school-wide literacy initiatives; and 

uses of technology to support writing instruction. 

Independent variables used to define subgroups included assessment (reading, writing;  

long-term trend, cross sectional), race/ethnicity, socioeconomic status, and community 

type.   

Preliminary results based on data through 2002 were reported in: 

Arthur N. Applebee & Judith A. Langer, The state of writing instruction in America’s schools:  

What existing data tell us.  Albany, NY: Center on English Learning & Achievement, 

University at Albany, 2006.  

http://www.albany.edu/aire/news/State%20of%20Writing%20Instruction.pdf 

This report was updated with data from the 2007 assessment and published as: 

Arthur N. Applebee and Judith A. Langer, What is happening in the teaching of 

writing?  English Journal 98:5 (May 2009).  Pp. 18-28. 

 

 

http://www.albany.edu/aire/news/State%20of%20Writing%20Instruction.pdf
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Year 2: Year-long Case Studies of 6 New York Schools 
The second year of data gathering consisted of a series of year-long case studies of middle 

and high school instruction in core content areas (English, social science, science, and 

math), as well as the writing students did for all of their coursework (including courses 

beyond the core content areas). These studies focused on the contextual factors that shape 

students’ experiences with writing, including factors that lead to differential instruction 

and experience in writing, and the impact of new technologies on writing instruction and 

writing processes.  

Methods 

Sample of Schools 

The year-long case studies were conducted in grades 6, 8, 10, and 12 in a middle and a high 

school in 3 contrasting districts (one urban, one suburban, and one rural).  The urban and 

rural districts are both categorized by the state as “high need,” with 37 to 65% of the 

students eligible for free or reduced price lunch.  The suburban district, on the other hand, 

serves a stable middle class community and has abundant resources available for 

instruction.  The urban district is about 40% minority; the other two districts are 92% or 

more white.  At grade 8, for example, only 31% of students in the urban district meet state 

standards in English language arts, compared to 60% in the rural district and 76% in the 

suburban district.  Tables 1 and 2 summarize demographic and achievement data for the 3 

middle and 3 high schools, respectively. 

Participants 

Participants included the district superintendent or assistant superintendent for curriculum and 

instruction, the principal of each school, other school or district administrators responsible for 

curriculum and instruction in the core academic areas, and at least 1 teacher of each of the core 

academic subjects at each of the target grades: 6, 8, 10, and 12.  In addition, 4 focal students at 

each of the target grades in each school were chosen in consultation with the English 

department leader, to represent higher- and lower-achievement according to school norms.  

Where possible, two of the four students were English learners, as designated by state or 

district screening procedures, and two spoke English as their mother tongue.  Skansen Middle 

School, in the urban district, did not include Grade 6, and therefore no Grade 6 teachers or 

students participated.  However, 4 Grade 8 English learners were included in the sample. 

Across the 3 districts and 6 schools, 18 individuals with administrative responsibilities, 42 

teachers, and 45 students participated in interviews or observations.  
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Table 1.  Middle School Demographics and Achievement 

 

 Higgins MS 

Mayfair District 

Skansen MS Riverside MS New York State 

% Eligible for Free Lunch 3.5 52.9 29.5 36.6 

% Eligible for Reduced Lunch  1.2 11.8 7.9 7.5 

% Limited English Proficient 0.5 1.4 0.0 7.2 

Student Ethnic/Racial 

Distribution 

     %African-American 

     %Hispanic/Latino 

     %White 

     %Other 

 

1.1 

1.2 

92.6 

5.1 

 

30.4 

9.9 

58.1 

1.5 

 

1.7 

0.0 

97.9 

0.4 

 

19.9 

19.7 

53.2 

7.2 

% Students Meeting or 

Exceeding State Standards on 

Gr. 8 ELA Test 

76 31 60 78 

% Students Meeting or 

Exceeding State Standards on 

Gr. 8 Math Test 

83 44 82 77 

% Students Meeting or 

Exceeding State Standards on 

Gr. 8 Science Test 

90 69 90 71 

 2004-05 Fall Enrollment 566 (Grades 6-8) 714 (Grades 7-8) 241 (Grades 6-8)  
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Table 2.  High School Demographics and Achievement 

 

 Pickering HS 

Mayfair District 

Skansen HS Riverside HS New York State 

% Eligible for Free Lunch 1.9 29.7 36.1 36.6 

% Eligible for Reduced Lunch  0.6 8.4 11.8 7.5 

% Limited English Proficient 0.8 1.3 0.3 7.2 

Student Ethnic/Racial 

Distribution 

     %African-American 

     %Hispanic/Latino 

     %White 

     %Other 

 

1.4 

1.4 

92.2 

5.1 

 

24.6 

6.7 

67.7 

1.0 

 

1.3 

0 

97.1 

1.6 

 

19.9 

19.7 

53.2 

7.2 

% Students Meeting or 

Exceeding State Standards on 

Regents in Comprehensive 

English (2001 Cohort) 

93 72 83 78 

% Students Meeting or 

Exceeding State Standards on 

Regents in Mathematics  

(2001 Cohort) 

92 64 88 77 

2004-05 Fall Enrollment 1462 (Grades 9-

12) 

1393 (Grades 9-

12) 

382 (Grades 9-12) 
 

 

 

Instrumentation 

A series of semi-structured interviews were developed to gather comparable data across sites 

on a variety of aspects of curriculum, instruction, and the general context for writing and 

writing instruction.  Each section of each interview schedule consisted of a general question to 
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begin the conversation, and a series of more specific questions that could be used if needed for 

follow up.  Copies of all instruments are included in Appendix 2.  

Administrator Interview Schedule.  Questions in the administrator interview focused on school 

and district perspectives on the importance of writing across academic subjects;   initiatives to 

support writing instruction; the extent to which there is a school- or district-level sense of what 

high-quality writing looks like; modifications in scheduling or tracking that might affect writing 

instruction; changes over time in school or district support for writing; and perceptions of 

student performance.  

Teacher Interview Schedule: First Interview.  Questions in the teacher  interview focused on 

each  teacher’s perspectives on the importance of writing in their  subject;  school or 

department initiatives to support writing instruction; the types of writing that are important in 

the subject area; the amount of writing students do; the teacher’s approaches to writing 

instruction; attention to the writing process; the role of technology;  quality of and response to 

student work;  the effects of school level factors (scheduling, tracking, special services) on 

writing instruction; and changes over time in student writing and writing instruction.  

Teacher Interview Schedule: Follow-up Interview.  When a teacher was available for a follow 

up interview in the following semester, questions focused on the teaching of specific types of 

writing; the qualities of effective writing in the subject area; the influence of district writing 

curriculum; challenges in developing students’ writing abilities; differences in the development 

of higher- and lower-achieving students over the school year; uses of technology in class and at 

home; and the role of writing and writing instruction this year, as well as changes that might be 

made for next year. 

Student Interview Schedule: First Interview.  This interview schedule was built around 

portfolios of work that had been collected from each student throughout the semester.  

Specific questions focused on self-perceptions as a writer; the kinds of writing for different 

classes; the completeness of the collection of work in each subject; favorite and least-favorite 

assignments during the semester; steps in completing writing assignments for each subject 

area; preparation for state or national exams; uses of technology in each subject area; criteria 

for “good” writing in each subject area; and subject-specific instruction in different types of 

writing. 

Student Interview Schedule: Second Interview.  This follow-up interview schedule was built 

around portfolios of work that had been collected from each student throughout the school 

year.  Specific questions focused on differences among core subject areas in the kinds and 

amounts of writing, uses of technology by the student and the teacher, types of instruction or 

assistance, quality and improvement of writing, and difficulty of writing. 
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Pre- and Post- Observation Questions. These questions, which were asked informally of 

teachers during classroom observations, focused on the purposes of the lesson, the role of 

writing, planned versus actual activities, levels of student engagement, things that in hindsight 

might have been done differently, and what will come next for this class. 

Survey of Writing and Learning  Activities.  An online survey was designed using 

SurveyMonkey, for teachers at all grade levels and teaching all subjects.  The survey asked 

teachers to select a specific class that was typical of their teaching responsibilities, and to 

answer the questions that followed with respect to that particular class.  After some general 

background questions about the class, questions asked about the influence of high stakes tests; 

types of writing important for the class; importance of discipline-specific vocabulary and types 

of writing; instruction focused on discipline-specific vocabulary or types of writing; uses of 

technology for writing and for instruction; written work completed in the past 5 days; reasons 

for asking students to write; types of longer writing required; specific instructional techniques 

related to writing or the teaching of writing; responsibility for teaching writing (English versus 

other subjects); sources of knowledge about the teaching of writing in the subject area; general 

quality of student writing; amount of writing during a full grading period; description of a 

typical writing assignment; teaching experience; and supervisory responsibilities.   

Procedures 

Site selection and district and school agreements to participate were completed during the 

spring preceding the year of data collection.  At this time a local site coordinator was also 

chosen in each school, to help in scheduling interviews and observations and to coordinate 

collection of focal student work.  Each site coordinator was paid a modest stipend for their role 

in the study.  One member of the project team was also chosen as the lead field researcher in 

each of the 3 districts. 

At the beginning of the year of data collection, the lead field researcher at each school worked 

with the English department chair/ team leader to gather nominations for focal students at 

each grade level.  The field researcher met with potential focal students to explain the study 

and judge the level of interest in participation.  Each participating student received a $20 

bookstore gift certificate at the end of data collection. 

Working with their site coordinators, field researchers scheduled observations and interviews 

with administrators and with selected teachers at each of the targeted grade levels (6, 8, 10, 

12) in each of the core academic subject areas:  English, science, social science/ history, and 

math.  Teachers selected for interviews and observations tended to be ones who felt that 

writing was of some importance within their subject area; all were volunteers.  Interviews with 

students were scheduled at the end of each semester, after the majority of their written work 

had been collected to serve as the focus of the interviews.   
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At the end of the school year, all teachers in each school were invited to complete an online 

questionnaire, to place the interview and observations with selected teachers in the larger 

context of the school as a whole.  (Paper versions were available for those who preferred 

them.) 

Data analysis was ongoing, with observation and interview data being prepared for entry into 

NVivo and discussed at weekly project meetings.     

 

Table 3 summarizes the data collected from each of the 3 districts. 

Table 3.  Data Collected in Year 2 Case Studies 
    

        

   
Mayfair Skansen Riverside 

 
Total 

        

        Administrator Interviews 9 6 3 
 

18 

Teacher Interviews  15 10 17 
 

42 

Teacher Follow-up Interviews  10 0 7 
 

17 

Classroom Observations 34 18 31 
 

83 

Student Interviews (First) 9 15 16 
 

40 

Student Interviews (Second) 4 15 16 
 

35 

Student Writing Samples 1728 2095 1961 
 

5784 

Survey of Writing and Learning 28 6 4 
 

38 
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Year 3:  Studies of Schools with Local Reputations for Excellence in the 

Teaching of Writing 
 

The third year of data collection examined curriculum and instruction in contexts that were 

likely to be the most conducive to effective teaching of writing, where there was a school or 

district commitment to the teaching of literacy in general and writing in particular.   

 

Methods 

Sample of Schools 

The sample for year 3 was based in 5 states that differed in their curriculum and assessment 

policies and practices across the core academic subject area.  Tables 4 and 5 summarize key 

differences in assessment practices across subject areas for middle and high schools at the time 

of site selection and data collection.  Some of the more notable contrasts include a cross-

subject portfolio of writing in Kentucky at Grades 7 and 12, the inclusion of constructed 

response in all 4 core academic areas in middle and high school exams in New York, the 

inclusion of persuasive essays in Michigan at Grades 6, 9, and 11, and the differing genres or 

types of writing used to assess writing achievement in middle and high schools in California and 

Texas.  

Within each of the 5 states, the sample consisted of two middle and two high schools, 

distributed across participating states with a bias toward schools serving low-income 

populations.  Schools were selected to reflect the range of practice in schools that have 

reputations for supporting writing instruction, not to highlight typical or poor practice.  In 

addition to reputations for excellence in the teaching of writing or literacy, all of the schools 

had above-average achievement scores in writing or literacy when compared with others 

serving similar populations of students.  

Table 6 displays the demographic characteristics of the 20 schools at the time of site selection.  

(All 20 agreed to be identified by name.)  They represent a wide range in school size (340 to 

4632), percent minority (6 to 99%), eligibility for free or reduced price lunch (12 to 83%), and 

percent English language learners (0 to 34%).   
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     Table 5. Types of Writing Required on State Exams in Middle 
School 

  

     

 
English  Social Studies Science Math 

     C
A 1 75+ min essay in grade 7: None None None 

 
   fictional narrative 

   

 
   persuasive 

   

 
   summary of reading passage 

   

 
   response to literature 

   

     
KY 

Writing portfolio in grade 7 written across the curriculum - *1 of the following 3 pieces is required to come from a class other than 
ELA;  

 
all of the pieces could come from content areas, but at least 1 must. 

  

 
   reflective writing about growth in writing through literacy 

  

 
   personal expressive or literary sample 

   

 
   transactive sample 

   

     

 
On-demand writing in grade 8 

   

 
   1 one hour on-demand prompt 

   

 
   12 multiple choice questions (grammar and revision skills) 

  

     MI 1 essay in grades 6-8: Formerly, one 20 minute essay  
 

 
   writing from knowledge and experience   in grade 6: 

  

  
   persuasive civics essay 

  

 

1 multiple choice test about paired 
readings      

  

 

 in grades 6-8. Recently changed from 
one   

   

 
 50 minute essay. 

   

NY 
1 45 minute response to a listening 
passage  

1 90-minute document-
based 34 short responses  

4 extended responses and 
6 

 
   in grades 6 and 8 essay at grade 8 in grade 8 short responses in 60 



14 
 

minutes 

 
   plus 3 short constructed responses   plus short answer scaffolding 

 
in grade 6 

 
1 60 minute response to paired passages 

   

 
   in grades 6 and 8 

  

4 extended responses and 
4 

 
   plus 3 short constructed responses 

  

short responses in 55 
minutes 

    
in grade 7 

     

    

6 extended responses and 
12  

    

short responses in 110 
minutes 

    
in grade 8 

     TX 1 untimed composition in grade 7 None None None 

 
    response to a given topic or prompt 
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Table 6. Types of Writing Required on State Exams in High 
School 

  

     

 
English  Social Studies Science Math 

C
A  1 untimed task in grade 10 (exit exam): None None None 

 
   Biographical narrative 

   

 
   Response to literature/exposition 

   

 
   Expository essay 

   

 
   Persuasive essay 

   

 
   Business letter 

   

 
1 45 minute essay  in grade 11 

   

 
   summary and analysis of nonfiction  

   

     K
Y Writing portfolio in grade 12 written across the curriculum - 1 piece is required to come from a class other than ELA; 

 
all of the pieces could come from the content areas, but 1 must. 

  

 
   reflective writing about growth in writing through literacy 

  

 
   personal expressive or literary sample 

   

 
   transactive sample 

   

 

   transactive with analytic or technical 
focus 

   

     

 
1 one hour on-demand direct prompt writing in grade 12 

  

     

 
1 one hour on-demand passage-based prompt writing in grade 12 

  

     MI 1 30 minute essay in grade 11: Formerly, None None 

  

1 20 minute essay in grade 
9: 

  

 
   take a position and argue for it (ACT)    persuasive civics essay 

  

  

1 30 minute essay in grade 
11: 

  

  
   persuasive civics essay 

  

     N
Y 4 90 minute essays at grade 11: 1 3-hour exam for Global 

Short constructed 
responses 

Short constructed 
responses  
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  response to a listening passage Studies, including: ranging from a sentence to  

showing steps and 
explaining 

 
  response to reading passages   1 thematic essay an extended paragraph, as 

processes as part of a 3-
hour  

 

  use of a "critical lens" to analyze 
literature   1 document based essay part of a 3-hour exam for exam 

 
  analysis of literary passages   plus short answer scaffolding each grade and subject 

 

     

  

1 3-hour exam for US 
history 

  

  
and government, including: 

  

  
  1 thematic essay 

  

  
  1 document based essay 

  

  
  plus short answer scaffolding 

  

     
TX 

1 untimed composition in grade 10 
(exit) None None None 

 
    response to a given topic or prompt 

   

 
1 untimed composition in grade 11 
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Participants 

At each school site, participants included the principal and the department chairs or team 

leaders for English, social science/ history, science, and math, as well as selected teachers of 

these subjects at Grades 6, 8, 10, and 12.  Field researchers sought to interview 1 teacher of 

each of the 4 subjects at each of the target grade levels, and to observe at least 2 classes in 

each grade level/subject combination.  

In addition to those who were interviewed or observed, all teachers in each school were asked 

to complete an online survey about writing and learning activities in their classes.   

Table 7 summarizes the participants, by subject area and state.  Across the 20 schools, 71 

department or school administrators and 149 teachers of core subject areas participated in 

interviews, 260 teachers allowed their classrooms to be observed, and 757 teachers 

participated in an online survey.  The survey had a 52.1% return rate overall, but there were 

significant differences by school and state, with California being particularly low (13.7%). 

In addition to administrators and faculty, field researchers in each school recruited a group of 

focal students at each of the target grade levels, who were asked to save all of their school-

sponsored writing in the 4 core subject areas over a full semester.  Each student also 

participated in an end-of-semester interview about their writing.  At each grade level, focal 

students were selected from a set of volunteers selected by the grade-level English teachers to 

represent higher-achieving and lower-achieving students by school norms, as well as one 

student designated as an English learner by state or district procedures,  representing the 

predominant second-language population in the school (assuming an ESL presence).  To the 

extent possible, these students were selected from different English classes.  Table 8 shows 

how the 138 students were distributed across states and achievement levels.  
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Table 6. Characteristics of Participating Schools 

School name Level State Size 
Grade 
Span % F/R L 

% 
ELL 

% African-
American % Hispanic 

% 
White 

% Asian or 
Native 

Hawaiian/ 
Other 

Pacific 
Islander 

% American 
Indian/Alaska 

Native 

District-wide 
total per pupil 
$ expenditure 

Montebello MS CA 1,664 5 to 8 83 28 <1 97 2 1 <1 $8,764 

King Drew HS CA 1,680  9 to 12 66 3 60 38 <1 1 <1 $10,590 

Roosevelt HS CA 4,632  9 to 12 81 34 <1 99 <1 <1 <1 $10,590 

John Adams MS CA 977 6 to 8 44 16 10 50 33 4 <1 $10,130 

College View MS KY 843 6 to 8 30 1 2 <1 94 1 0 $10,024 

Bowling Green HS KY 1,111  7 to 12 45 10 22 8 65 3 <1 $11,324 

Highland MS KY 1,036 6 to 8 51 4 32 1 63 2 0 $11,587 

Oldham HS KY 1,330 9 to 12 16 2 4 2 92 <1 <1 $8,310 

Grand Blanc HS MI 2,528  9 to 12 16 1 13 <1 80 2 n/a $9,636 

Abbott MS MI 764 6 to 8 12 7 15 2 71 7 <1 $12,791 

Evart High HS MI 340 5 to 8 54 0 <1 4 93 <1 <1 $8,678 

Evart Middle MS MI 367  9 to 12 46 0 2 2 94 <1 <1 $8,678 

New Paltz HS NY 803  9 to 12 14 0 7 6 84 3 0 $18,016 

Albert Leonard MS NY 1,195 6 to 8 25 1 29 22 45 5 0 $19,356 

Port Chester MS NY 794 6 to 8 43 12 9 72 18 1 0 $17,046 

Batavia HS NY 763  9 to 12 34 0 8 2 87 2 1 $16,928 

Spring Branch MS TX 763 6 to 8 20 3 2.2 25 71 2 0 $6,926 

McCallum  HS TX 1,718  9 to 12 35 5 22 30 46 2 <1 $8,141 

Round Rock HS TX 2,648  9 to 12 24 5 11 27 57 5 <1 $7,191 

Grisham MS TX 657 6 to 8 19 4 7 18 59 16 0 $7,191 

             Mean Overall 
 

1,331 
 

38 7 13 28 58 4 0 $11,095 

 
MS 

 
906 

 
37 8 11 32 55 4 0 $11,249 

 
HS 

 
1,755 

 
39 6 16 24 61 3 0 $10,940 
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             Notes to Table 6 
CA: Size, grade span, ELL and ethnicity enrollment data are for 2008-09 school year.California 
Department of Education Educational Demographics Unit Data Quest 
website:http://dq.cde.ca.gov/dataquest/.Enrollment data as of 5/26/2009.Retrieved 7.30.09. 
CA: F/RL is for 2007-08 school year. Great Schools website http://www.greatschools.net/cgi-bin/ca. 
Retrieved 8/3/09. 
CA: PPE is for 2007-08 school year. Education Data Partnership (Ed-Data) website:http://www.Ed-
Data.k12.ca.us. Data as of 5/22/09. Based upon total expenditures, not direct costs. CA statewide 
average PPE $9,045; CA prior year's financial data are usually available in March of each year. 
Retrieved 7/31/09. 

 KY: PPE is for 2007-08 school year, unaudited as of 11/24/08. Kentucky Department of Education 
website: http://www.education.ky.gov/NR. Retrieved 8/3/09. 
KY: Except PPE, data is for 2006-07 school year. Ethnicity unspecified of 2%, 2% and 1% for College 
View, Highland and Bowling Green, respectively. National Center for Education Statistics website. 
Retrieved 8/3/09. 

 MI: Enrollment data is for 2007-08 school year. Grand Blanc and Abbott report multi-racial enrollment 
of 4% and 3%, respectively. Great Schools website http://www.greatschoolsnet/cgi-bin/mi . Retrieved 
8/3/09. 
MI: PPE is for 2005-06 school year. National Center for Education Statistics website: 
http://nces.ed/gov/cc/schoolsearch/. Retrieved 8/3/09. Great Schools website references same. 
MI: ELL is district-level data for 2006-07 school year. National Center for Education Statistics. 
Retrieved 8/3/09. 

 NY: Enrollment data is for 2007-08 school year, except for PPE which is for 2006-07. New York State 
Department of Education Report Cards 2008 website: 
http:www.nystart.gov/publicweb/AllDistrict.do?year=2008. Retrieved 8/3/09.  
 
TX: Enrollment data is for 2008-09 school year, as of 10/31/08, Texas Standard Reports website 
http://ritter.tea.state.txs.us/cgi/sas. Ethnicity data is for the school year 2008-9 
http://ritter.tea.state.tx.us/adhocrpt. Retrieved 7/31/09. F/RL which is TX' 'economically disadvantaged' 
and ELL are for the 2007-08 school year, per Great Schools website. PPE is for the 2005-06 school 
year, per Great Schools website. Retrieved 8/3/09. 
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Table 7.  Administrator and Teacher Participation 

Totals by Subject Chair and Building      

 

Administrator 
Interviews 

Teacher 
Interviews 

Classroom 
Observations 

Surveys Survey 
Return Rate 

English 13 44 71 174 
 Math 11 34 63 111 
 Science 15 32 63 97 
 Social Studies 12 39 63 95 
 Other Teachers 

   
280 

 Building level 20 
    Totals 71 149 260 757 

 

      

      Totals by State 
     

      California 17 30 60 49 13.7% 

Kentucky 12 37 53 169 65.8% 

Michigan 6 31 39 182 93.8% 

New York 13 24 51 85 31.3% 

Texas 23 27 57 272 73.1% 

      Totals 71 149 260 757 52.1% 
 

 

 

Table 8.  Student Participants 

  Low achieving 46 

High achieving 49 

ESL 43 
 
TOTAL 138 
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Instrumentation 

Experiences with data gathering during the Year 2 case studies were drawn on to develop a 

series of semi-structured protocols for gathering comparable data across diverse sites.  Copies 

of all instruments are included in Appendix 3.  

Interview Schedules 

A series of semi-structured interviews were developed to gather comparable data across sites 

on a variety of aspects of curriculum, instruction, and the general context for writing and 

writing instruction.  Following the format used in Year 2, each section of each interview 

schedule consisted of a general question to begin the conversation, and a series of more 

specific questions that could be used if needed for follow up.   

Administrator Interview Schedule.  Questions in the administrator interview focused on school 

and district perspectives on the importance of writing across academic subjects;   initiatives to 

support writing instruction; the extent to which writing instruction is seen as important across 

subject areas; modifications in scheduling or tracking that might affect writing instruction; 

availability and uses of technology; perceptions of student performance; and changes over time 

in student writing and writing instruction. 

Teacher Interview Schedule.  Questions in the teacher interview focused on the teacher’s 

perspectives on the importance of writing in their subject; school or department initiatives to 

support writing instruction; the types of writing that are important in the subject area; the 

amount of writing students do; the teacher’s approaches to writing instruction; the role of 

technology; and quality of and response to student work.  

Student Interview Schedule.  This interview schedule was built around portfolios of work that 

were collected from each student throughout the semester.  Specific questions focused on self-

perceptions as a writer; the kinds of writing for different classes; the completeness of the 

collection of work in each subject; favorite- and least-favorite assignments during the semester; 

steps in completing writing assignments for each subject area; preparation for state or national 

exams; uses of technology in each subject area; and criteria for “good” writing in each subject 

area.  

Classroom Observations 

Classroom Observation Protocol.  This time x activity protocol was designed to be completed in 

real time on a laptop computer.  At 5 minute intervals, observers recorded a variety of features 

of the classroom, including the type of activity (e.g., lecture, class discussion, individual work, 

transition); type of written work (copying, notemaking, calculating, short answer, short writing, 

paragraph or more); focus of any writing activity (e.g., prewriting, drafting, revising, vocabulary, 
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evaluating, explicit writing strategies); reading of extended text (textbook, non-fiction, 

literature, primary sources, study materials); content of instruction (subject area knowledge, 

strategy instruction, specific content); focus (“big ideas”, facts and details, connections to other 

knowledge, connections to life, disciplinary vocabulary, disciplinary genres, disciplinary problem 

solving); technology use by teacher; and technology use by students.   

Summary of Classroom Observation.  This set of questions guided observers through the 

physical features of the classroom, the nature of the lesson, the types of writing students were 

engaged in, explicit teach of structures or strategies for any of the writing expected of students, 

uses of technology, use and teaching of academic vocabulary, and incorporation of any other 

approaches from Writing Next (S. Graham & D. Perrin, Washington, DC: Alliance for Excellent 

Education, 2007): strategy instruction, summarization, setting of goals for writing assignments, 

sentence combining, inquiry based activity, process-oriented activity, study of models, grammar 

instruction, and use of rubrics. 

Summaries of School Visits 

Daily Interpretive Memo.  Designed to be completed by the field researchers working together, 

these questions guided the team to focus on what they had seen so far, what needed to be 

followed up, and how their conclusions could be documented.  

Summary of School Visit.  Designed to be completed by the field researchers working together, 

these questions prompted a summary of key features of the school and its programs:  the 

school and community context; school-wide attention to writing and literacy; consistency in 

instruction within the English department; the balance between writing-on-demand and 

workshop or process-oriented instruction; the relationship between writing and literature; the 

attitudes and approaches to writing in the other subject areas; usual approaches or methods; 

influence, if any, of high stakes assessments; uses of technology; and the extent to which the 

general institutional context appeared to support or hinder the program in English.  

Survey of Writing and Writing Instruction.  The survey completed by teachers in the Year 2 

study of 6 New York schools was used as the basis of a revised online survey, using 

SurveyMonkey as the platform.  The survey was accessed through a simple link, and began by 

asking respondents to “select one specific class section that is typical of your teaching 

responsibilities this year,” and to answer all questions about curriculum and instruction with 

reference to the selected class.  All teachers were asked about class size, tracking/ ability level, 

students who spoke English as a second language,  amount of writing during a grading period, 

teaching experience, and supervisory responsibilities.  Respondents’ birth month was then used 

to branch to two forms of the questionnaire.  Form 1 included additional items related to the 

particular types of writing that were important for the class, writing about literature, the 
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influence of external examinations, test preparation, the importance of and techniques for 

teaching discipline-specific types of writing and technical vocabulary, use of computers for 

writing, teacher and student uses of technology during the past 5 days, and sources of teacher 

knowledge about writing. 

Form 2 included additional items related to the types of written activities students had engaged 

in for class work or homework during the past 5 days, amount of writing during a grading 

period, purposes served by writing for this particular class, importance of various types off 

writing, writing as part of course final exams, instructional techniques when students are asked 

to write, overall quality of student writing, subject area responsibilities for teaching writing, and 

a description of an assignment “typical of the work you require in this class.” 

Procedures 

Site Selection 

Early in the spring semester preceding data collection, project staff at the Center on English 

Learning & Achievement (CELA) worked with collaborators at the National Writing Project 

(NWP) to select 5 states differing in their curriculum and assessments related to the teaching of 

writing, states that also had local NWP sites with the capacity to collaborate in data collection.  

Once the states had been selected, CELA staff solicited nominations of school programs with 

local reputations for excellence in the teaching of writing.  Nominations were obtained from 

state and national professional associations, from state education departments, from university 

faculty in each state, and from the collaborating local NWP sites.  Nominations were compiled 

at CELA, and school, state, and national websites were used to gather demographic information 

on each school and its students, as well as information on student achievement.  Within each 

state, this information was used to select schools whose students did well on state tests of 

writing and/or literacy, and that included as much diversity as possible in such characteristics as 

the race/ ethnicity of students, location in urban, suburban, or rural communities, and poverty 

levels as reflected in eligibility for free or reduced price lunch programs.   

After receiving input from collaborating NWP sites, staff at CELA made the final site selections 

to insure a diverse set of programs across the 5 states.  Once schools were selected, CELA staff 

typically made the initial approach to the school principal and district superintendent, to obtain 

consent for the school to participate in the research.  In many cases this also involved preparing 

a proposal for review by the superintendent’s office or school board.  In a few cases where local 

NWP sites already had good relationships with a particular school, CELA staff worked together 

with NWP collaborators to obtain permission for the research to take place.  CELA also took the 

lead in completing the necessary paperwork for institutional review board approval at all of the 

collaborating colleges and universities, and at many of the districts within which the schools 

were located.  After each school agreed to participate, it was asked to appoint an on-site 
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coordinator to help in scheduling visits and collecting student work.  The coordinators were 

paid a modest stipend for their contributions to the project.  Once a coordinator had been 

appointed, they were put in contact with the state team of field researchers to arrange visits at 

mutually convenient times. 

Training of Field Researchers 

Seven NWP sites collaborated with CELA in this project, with each site contributing anywhere 

from 1 to 6 field researchers, 16 in all.  To insure consistent data gathering across multiple sites, 

CELA staff prepared a series of common instruments to guide interviews, classroom 

observations, summaries of school visits, and collection of student work.  The project held two 

one-day training sessions, one in Albany and one in Chicago, to introduce the field researchers 

to the details of the study and to practice using the interview protocols and classroom 

observation protocols (using selected classroom videotapes).  All of the instrumentation was 

distributed in electronic formats, and researchers were strongly encouraged to complete them 

in real time using laptop computers for data collection.  With practice, most of the field 

research teams were comfortable recording the substance of their interview and observation 

data as it was being gathered, and tidying up the files later.  

Each field researcher also received a field manual providing detailed descriptions of data 

collection procedures for all aspects of the school visits, as reference material after the training 

sessions. 

After the training sessions, each state was assigned to a CELA staff member who stayed in 

regular contact with the field researchers throughout the project, by telephone and email.  

CELA staff answered questions about site entry, data gathering, and sharing of data with CELA, 

as well as monitored progress to be sure all aspects of the project were unfolding as planned.  

Periodic conference calls and meetings at the NCTE annual convention were also scheduled, 

allowing field researchers to share their problems and solutions with one another as well as 

with CELA staff.  Google Groups was also used to raise questions and share materials across all 

sites.  

Site Visits 

Once permission had been obtained and an on-site coordinator had been appointed, the 

visiting team leader arranged convenient dates for the school visit directly with the on-site 

coordinator.  Data gathering usually required three days of observation and interviewing, with a 

two-person visiting team.  In consultation with the on-site coordinator, the field researchers 

typically selected 16 teachers to observe.  The 16 teachers were chosen to represent the 

strengths of each department, as well as diversity in interests and approaches.  Eight teachers, 

similarly chosen, were interviewed.  To the extent possible, observations and interviews were 
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coordinated so that the field researchers had some context for interpreting the classes they 

observed.  

The schedule was adapted to the particular configuration of classes and schedules in place in 

each school.  Table 8 outlines a typical schedule for a school with a six or seven period day. 

In addition to the interviews and observations that focused on Grades 6, 8, 10, and 12, all 

teachers in each school were asked to complete an online survey of writing and learning 

activities.  A printed version was provided when schools or teachers requested it, in two forms 

that were distributed in alternation with each other.  (The online version branched 

automatically to one form or the other.)   

At the end of each day of observations and interviews, the visiting team completed an 

Interpretive Memo, to help focus on emerging questions and to refocus for the remaining days 

of observation.   

After the visit, the field researchers reviewed the data they had collected, clarifying short hand 

comments made in the press of observations, and synthesizing their reactions in a Summary of 

School Visit.  All data were then forwarded in electronic form to CELA.  Data from the online 

surveys were downloaded directly at CELA and were not available to the field researchers in 

completing their summary reactions. 
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Table 8.  Sample Schedule for a 3 Day Visit 

Period Field Researcher 1 Field Researcher 2 

 FIRST DAY  

Home Room Check in with on-site coordinator and school principal 

1 Interview English  department 
chair 

Interview principal or vice 
principal for instruction  

2 Observe 1 class Observe 1 class 

3 Observe 1 class Observe 1 class 

4 Observe 1 class Observe same class 

LUNCH Compare notes on shared observation; leave teacher letter and 
paper copies of surveys in mail boxes 

5 Interview 1 teacher Interview 1 teacher 

6 Interview 1 teacher Interview 1 teacher 

After School Meet with English department if they wish, to answer 
questions about the study and encourage completion of 
surveys.  

Complete Classroom Observation Reports 

Consult with Co-Field Researcher to complete Interpretive 
Memo 

 

 SECOND DAY 

 

 

Home Room Check in with on-site 
coordinator 

Check in with on-site 
coordinator 

1 Interview Science department 
chair 

Interview Social Studies 
department chair 

2 Observe 1 class Observe 1 class 

3 Observe 1 class Observe 1 class 

4 Observe 1 class Observe 1 class 

Lunch   
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5 Interview 1 teacher Interview 1 teacher 

6 Interview 1 teacher Interview 1 teacher 

After School Meet with other departments, to answer questions about the 
study and encourage completion of surveys. 

Complete Classroom Observation Reports 

Consult with Co-Field Researcher to complete Interpretive 
Memo 

 THIRD DAY  

Home Room Check in with on-site 
coordinator  

Check in with on-site 
coordinator 

1 Interview Math department 
chair 

Observe 1 class 

2 Observe 1 class Observe 1 class 

3 Observe 1 class Observe 1 class 

4 Available for rescheduling Available for rescheduling 

Lunch Debriefing with on-site coordinator. Pick up paper copies of 
teacher surveys (if electronic versions not used). 

Afternoon Courtesy visit to principal and English department chair. 
Complete Summary of School Visit. 

 

The field researcher teams also worked with the on-site coordinator and the English chair or 

team leader to select focal students.  This often required a separate school visit, and a follow up 

informational meeting after parental consent and student assent had been obtained.  The 

informational meetings were designed to help students understand how important it was for 

researchers to have copies of all of the written work in English, math, science, and social 

science/ history.   

Written work completed by focal students in their core subjects areas was collected throughout 

the semester.  This included worksheets, short- answer responses, mathematical problem 

solving, and class notes as well as more extended writing.  For student notebooks or journals, 

approximately 10% of the work was photocopied, chosen to represent the variety of writing in 

the notebook.  For sampled work, researchers kept a page count of total number of pages of 

writing, number of pages of various types of writing, and number of pages photocopied. 
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Collection procedures were adapted to the particular relationships at each school site.  In some 

cases the on-site coordinator collected the work from subject-area teachers on a regular 

schedule; in others, the focal students brought their work individually to the on-site coordinator 

for forwarding to the research team.  In either case, the originals were returned to the students 

and copies forwarded on a regular basis to the field researchers.  The work collected 

represented 8542 separate assignments, of which 1616 required extended responses (a 

paragraph or more).  

At the end of the semester, field researchers returned to each school to conduct interviews 

with the focal students about the work that had been collected.   Each participating student 

received a $20 bookstore gift certificate at the end of data collection. 

As data were received at CELA, they were inventoried by CELA staff and entered into a series of 

cross-site databases using NVivo for qualitative data (interviews, summary of observations, 

interpretive memos, and summaries of school visits) and SPSS for quantitative data (survey 

responses, Classroom Observation Protocols, and characteristics of student writing).  

 

 

Year 4:  National Survey of a Representative Sample of Middle and High 

School Teachers  
 

The last phase of NSWI data collection was a national survey of teachers of the core academic 

subjects (English, social science/ history, math, and science) in middle and high school.  Survey 

items were shaped by the earlier years of work to capture emerging differences to approaches 

in writing instruction across grades and subject areas, as well as differences in the ways that 

instruction incorporates or responds to changing external contexts such as the changing nature 

of common tools (word processing; internet) and differing approaches to high stakes testing.    

Methods 

Sample of Teachers 

A representative sample of 9298 public school teachers was drawn from Market Data Retrieval, 

Inc. (MDR) databases of English, math, science, and social science/ history teachers.  MDR 

claims 95-98% coverage of the k-12 teacher universe, varying slightly by grade level and subject.  

MDR provided school addresses and phone numbers for each teacher, as well as basic 
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demographic data on each school, including poverty level, eligibility for free or reduced price 

lunch, ethnic distribution of the student population, school size, and community type.  

The sampling design included equal numbers of middle (Grades 6-8) and high (Grades 9-12) 

school teachers in each of the 4 subjects, with oversampling of teachers in the 5 states included 

in year 3 of NSWI (CA, MI, KY, TX, and NY) to allow further study of differences in curriculum 

and instruction in these states.   

In order to insure as good a sample as possible, school websites and, where necessary, phone 

calls to the school office were used to verify names, addresses, and current teaching 

responsibilities for all teachers in the initial sample.  After eliminating names that could not be 

verified, a stratified random sample of 6080 verified names and addresses was drawn within 

the sampling frame outlined above.  The sample was further divided in half to accommodate 2 

versions of the questionnaire. 

For analyses of national patterns, the data were weighted to reflect NCES estimates of the 

number of middle and high school teachers in each state.   

Instrumentation 

Two versions of a 6 page (tri-fold) questionnaire were prepared.    

Both versions of the questionnaire asked respondents to “select one specific class section that 

is most typical of your teaching responsibilities this year,” and to answer all questions about 

curriculum and instruction with reference to the selected class.  Both also asked about class 

size, tracking/ ability level, amount of writing during a grading period, school-wide initiatives 

related to the teaching of writing, teaching experience, and supervisory responsibilities.  

Although the questionnaires were completed anonymously, teachers were asked to list their 

school name, city, and zip code, to allow later linking with the NCES Common Core of Data. 

Form 1 included additional items related to the particular types of writing that were important 

for the class, the influence of external examinations, test preparation, discipline-specific types 

of writing and technical vocabulary, use of computers for writing, availability of technology, and 

sources of teacher knowledge about writing. 

Form 2 included additional items related to the types of written activities students had engaged 

in for class work or homework during the past 5 days, teacher and student uses of technology 

during the past 5 days, purposes served by writing for this particular class, writing as part of 

course final exams, instructional techniques when students are asked to write, audiences for 

student work, overall quality of student writing, teacher responses to student writing, subject 

area responsibilities for teaching writing, and a description of an assignment “typical of the 

work you require in this class.” 
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The majority of the items on both versions of the questionnaire were precoded, with room for 

additional comments, typically through an option to select “Other (please specify).”   

Copies of both questionnaires are included in Appendix 4.  

Procedures 

The survey was conducted following D. Dillman’s tailored design methodology (Mail and 

internet surveys, Second edition.  Hoboken, NJ: John Wiley & Sons, 2007).  This suggests a series 

of 5 contacts with each person in the sample, with each contact differing in look and feel.  The 

steps in the present study included: 

1) An initial letter requesting participation and asking the teachers to set aside time to 

complete the questionnaire, which would follow in about a week. 

2) A first mailing of the survey, with a cover letter emphasizing the importance of having 

accurate information about current practice, given the pressures on schools and 

teachers; a copy of Form 1 or Form 2; a $2 token of appreciation; and a hand-stamped 

reply envelope. 

3) Two weeks later, a postcard reminding everyone to complete the survey, and thanking 

those that already had. 

4) A telephone call to all non-respondents, requesting participation and offering to send 

another copy of the survey if it had been misplaced. 

5) A final letter to all non-respondents, again emphasizing the importance of having 

responses from everyone, and including a replacement copy of the survey and a 

replacement hand-stamped reply envelope. 

Questionnaires were logged in as they were returned, entered into an SPSS database, and 

checked for out of range values.  School identifiers from the NCES Common Core of Data (CCD) 

were also added so that each questionnaire could be linked to all of the items in the CCD.  

These included information on school enrollments, race/ethnicity, eligibility for free or reduced 

price lunch, Title I eligibility, and student/teacher ratio. 

Analysis of Response Rates and Non-Responders 

Follow up of non-responders revealed 162 teachers who (in spite of pre-survey verification of 

names and addresses) were no longer teaching at the school, had changed subject areas, been 

promoted, had died, or had gone on long-term leave.  From the 5918 teachers that remained in 

the sample, 1520 responses were received, an overall response rate of 25.7%.  There were no 

significant differences among response rates by subject area, which ranged from a high of 

26.1% for science teachers to a low of 24.8% for math teachers. 

Analyses of background variables provided by Market Data Retrieval, Inc., indicated very few 

differences between responders and non-responders (Tables 9 and 10).  There were no 
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significant differences between the two groups in terms of school size, race/ethnicity of 

students, percent of students eligible for free or reduced price lunch, or gender of the teacher.  

The final sample had slightly more responses from recipients of Form 1 (52.4%) than from 

recipients of Form 2 (47.6%), and from high school (54.2%) than from middle school (45.8%).  

Responders differed significantly from non responders in community type, with fewer 

responses from teachers in suburban communities (45.9% versus 51.7%), and correspondingly 

more from rural and urban settings.   

  

 

  

Table 9. Selected Characteristics of Responders and Non-Responders 

Returned 

questionnaire School 

ENROLL PERWHITE PERBLACK PERINDIAN PERASIAN PERHISP 

% Free or 

reduced 

price lunch 

dimension0 

No  Mean 1110.71 67.08 12.62 .67 4.62 14.89 32.6070 

N 4397 4125 4125 4125 4125 4125 4342 

Std. 

Deviation 

735.020 30.761 18.685 3.809 8.594 22.811 26.19158 

Yes Mean 1082.47 67.90 11.61 .85 4.56 14.99 33.6373 

N 1516 1417 1417 1417 1417 1417 1503 

Std. 

Deviation 

726.634 30.858 17.803 4.309 8.837 23.485 27.61425 

Total Mean 1103.47 67.29 12.36 .71 4.61 14.91 32.8719 

N 5913 5542 5542 5542 5542 5542 5845 

Std. 

Deviation 

732.922 30.785 18.467 3.943 8.656 22.983 26.56612 

Note.  None of the contrasts between responders and nonresponders are significant, using one-

way ANOVA’s, p < .05.  
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Table 10. Selected Contrasts between Responders and Non-

Responders 

  

  

Returned 
questionnaire 

Total 

    

No Yes 

Chi-
Square p 

Gender Male Count 1593 588 2181     
% 36.8% 39.3% 37.4% 2.88 ns 

Female Count 2737 910 3647     
% 63.2% 60.7% 62.6% 

    
Level Middle Count 2183 696 2879     

% 49.6% 45.8% 48.7% 6.73 0.009 
High 
School 

Count 2214 824 3038     
% 50.4% 54.2% 51.3% 

    
Form 1 Count 2170 796 2966     

% 49.4% 52.4% 50.1% 4.2 0.040 

2 Count 2227 723 2950     
% 50.6% 47.6% 49.9% 

    

Metro Rural Count 1323 514 1837     
% 30.2% 34.0% 31.1%     

Suburban Count 2268 694 2962     

% 51.7% 45.9% 50.2% 14.97 0.001 
Urban Count 797 303 1100     

% 18.2% 20.1% 18.6% 
    

Total Count 5918 1520 5899 
    

% 74.3% 25.7% 100.0% 
    

 
 

Comparison of Responders to National Estimates 

Data from NCES were compared where possible with the characteristics of the final sample of 

survey respondents (Table 11).  For these comparisons, a weight variable was constructed on 

the basis of NCES estimates of the number of middle and high school teachers in each state, 

adjusting both for the initial oversampling of 5 states and for differential response rates among 

states.  Separate weights were constructed for all states with at least 40 individual respondents; 

other states were grouped together and weighted as “other”.   

The data in Table 11 suggest that the sample is for the most part quite representative of 

teachers nationally, in the ethnicity of the students they teach, student eligibility for free or 

reduced price lunch, class size, and gender.   
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The final comparison in Table 11 uses the CCD to estimate the percentage of teachers from 

various community types.  Analyses were limited to regular public schools with any of the 

grades 6 through 12 and estimated the number of teachers nationally as the mean FTE of 

classroom teachers for each sector, times the number of schools.  Using this estimate as the 

basis for comparison, the survey sample over-represents teachers from small town and rural 

communities, and under represents those from urban communities.  Therefore an additional 

weight variable was constructed using the CCD to estimate the total number of teachers in each 

community type, and combined with the state weight variable for other analyses.   

The total sample of names and addresses obtained from MDR contained only slightly more 

teachers classified as teaching in urban schools than did the sample of verified names and 

addresses (19.5% versus 18.8%).  Since response rates from teachers in urban settings were 

slightly higher than the average response rates, the discrepancy in community type between 

the final sample of responders and national patterns suggests that the original sample drawn 

from MDR’s lists had similar under-representation of teachers in urban communities.  
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Table 11:  Selected Comparisons between Survey Respondents and NCES Estimates for Teachers 

Nationally  

     

 
National (CCD) Survey Sample 

 

 
Mean Mean SD 

 Student Ethnicity, Grades 9-12 
(N = 781) 

      Hispanic % 18.2 16.4 23.84 
   Black % 15.9 13.7 19.55 
   Asian Pacific Islander % 4.7 4.7 8.61 
   White (non Hispanic) % 60.1 62.8 30.71 
  

Mean years of teaching 
experience, Grades 9-12 (N= 
722) 

                                  
13.6 

14.2 10.11 

 
Mean class size, Grades 9-12 (N 
= 644) 23.4 25.1 6.16 

 
 
 

 
 National Survey 

  

 
Percent Percent 

  

     Students Eligible for free or 
reduced price lunch (%) (N = 
1520) 

      School does not participate 9.7 10.9 
    0-25.0% 31.8 37.1 
    25.1-50.0% 30.8 29.5 
    50.1-75.0% 15.3 14.8 
    75.1-100% 12.4 7.6 
  Percent of male teachers, 

Grades 9-12 (N = 808) 
      English 24.6 28.9 

    Science 46.2 49.8 
    Social Science 64.1 62.1 
    Math 43.2 47.5 
  Community Type (CCD), Grades 

6-12 (N=1520) 
     Urban 26.6 16.7 

   Suburban 35.5 35.8 
   Small Town 13.0 16.7 
   Rural 24.9 30.8 
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Source:  National Center for Education Statistics, Context of Elementary and Secondary Education, Table 

A-27-2. Number and percentage distribution of full-time teachers, by school level, sector, and selected 

teaching characteristics:  School years 1999-2000 and 2007-08.  

http://nces.ed.gov/programs/coe/2010/section4/table-tsp-2.asp.  Retrieved January 16, 2011 

Source:  National Center for Education Statistics, Digest of Education Statistics: 2009, Table 67, Highest 

degree earned, years of full-time teaching experience, and average class size for teachers in public 

elementary and secondary schools, by state: 2007-08.   

http://nces.ed.gov/programs/digest/d09/tables/dt09_067.asp?referrer=report. Retrieved January 16, 

2011. 

Source:  National Center for Education Statistics, Digest of Education Statistics, Table 70. Percentage of 

public school teachers of grades 9-12, by field of main teaching assignment and selected demographic 

and educational characteristics: 2007-08. http://nces.ed.gov/programs/digest/d09/tables/dt09_070.asp  

Retrieved January 16, 2011. 

National Center for Education Statistics, Digest of Education Statistics, Table 100. Number and 

enrollment of traditional public and public charter elementary and secondary schools and percentage of 

students, teachers, and schools, by selected characteristics: 2007-08. 

http://nces.ed.gov/programs/digest/d09/tables/dt09_100.asp  Retrieved January 16, 2011. 

http://nces.ed.gov/programs/coe/2010/section4/table-tsp-2.asp
http://nces.ed.gov/programs/digest/d09/tables/dt09_067.asp?referrer=report
http://nces.ed.gov/programs/digest/d09/tables/dt09_070.asp
http://nces.ed.gov/programs/digest/d09/tables/dt09_100.asp
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Central Texas Writing Project 
Liz Campbell Stephens* 
Cynthia Vetter* 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

*Field researchers, Year 3
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Appendix 2.  Instruments:  Year 2 Case Studies 
 

1. Administrator Interview Schedule 

2. Teacher Interview Schedule: First Interview 

3. Teacher Interview Schedule: Follow-up Interview 

4. Student Interview Schedule: First interview 

5. Student Interview Schedule: Second interview 

6. Pre- and Post-Observation Questions 

7. Survey of Writing and Learning Activities  
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Administrator Interview Schedule 
 
 Value & Emphasis 

What do you see as the broad goals (benefits or uses)  of writing in all the 
academic subjects? 

 
1. How would you describe the importance of writing to students’ success in school and in their 

future lives? 
 
2. How much emphasis does your school or district give to writing?  How is this emphasis 

demonstrated? How do you think this emphasis influences classroom instruction and student 
learning? 

 
3. What do you see as the most important aspects of writing in Language Arts? Math? Science? 

Social Studies? 
 

Initiatives, Curriculum & Collaboration 

What support are you offering in the way of curriculum, materials and professional 
development to your teachers regarding writing? 
 

Do you have any special projects or goals involving writing this year or in the near 
future? 
 
4.  What school-wide or department-wide initiatives have been undertaken recently involving 

writing?   
How have such programs/policies/procedures been implemented?  How well do you think they 
have they have succeeded?  Why? 

 
5.  What curricular guidelines and materials regarding writing does your school or district provide?  

How are these chosen or developed? 
 
6. What opportunities have teachers and administrators had to learn more about writing through 

conferences, workshops, courses, or other contacts?  When?  How and to what extent have 
ideas from these sources been used in the classroom? 

 
7. How and to what extent do teachers collaborate to plan and evaluate student writing? 

 
 
   Instructional Stance 

How do you know when things are going well regarding writing in the district? 
 
  

8.  How would you describe high-quality writing? (in Language Arts, math, science, social studies)?  
How do teachers of the different subjects develop a sense of what this is and how to support it? 

 
9. What do you and your teachers look at  to track how well things are going regarding writing? 
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Schedule, Arrangements and Environment 

How do your schools grouping, routines, and other organizational aspects affect the 

kinds of writing students experience? 
 

10. How does the daily schedule in your building impact the kinds of writing assignments students 
do? 
 

 11. How are students grouped in by subject area and grade level?  What impact does this grouping 
have on writing? 
 

12. What arrangements or special services are provided for English language learners, gifted and 
talented students, special education students, or students struggling in a particular area?  How do 
these arrangements and services approach writing for those students? 
 
 

Changes over Time 

What influences have affected how writing is being approached in the district (how 
have you responded, what would you do differently if you felt the opportunity?) 
 

13. How has writing instruction in your school or classroom changed in recent times?   
 

14. What are the main factors that you see as influencing the changes you mention? 
 
 
Technology/Computers 

 
In what ways do students’ uses of technology at school affect the kinds and amount of writing they 
do? 
 
15. Where and how are computers made available for student use?  How accessible is it? 

 
 

16. How are computers used for writing in the different coursework. 
 

 
Writing Instruction 
What kinds of writing instruction do you think is needed in academic subject classes? 

 
17. Most subject teachers think content, not writing is what they should be teaching, but most do 
have their students write in class.  What kind of writing instruction that seems appropriate to you in 
these instances? 
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Perceptions of Student Performance 
How well do you feel your students are learning to write and what else can be done? 

 
18. Are you satisfied with your students’ writing performance in the major subjects?  What else 
would you like them to be able to do? 
19. What else would you like to see done to help them get beyond where they are now? 
20. What do you think it will take to get there? 
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Teacher Interview Schedule:  First Interview 
 
 
 Value, Emphasis & Influence 

What do you see as the broad goals, benefits, or uses of writing in all academic areas? 
 
4. How would you describe the importance of writing to students’ success in school and in their 

future lives? 
 
5. How much emphasis does your school or district give to student writing?  How is this emphasis 

demonstrated? How do you think this emphasis influences classroom instruction in general? 
 

6. What do you see as the most important aspects of student writing in your subject area and 
grade level? 

 
7. How much emphasis do you personally put on student writing in your classroom?  How do you 

show this emphasis?  
 

8. What do you see as the main influences on student writing in your school?  What are the main 
influences on how you use writing in your classroom? 

 
9. How do you use student writing to help you attain your course goals?  

 
 

Initiatives, Curriculum & Collaboration 
How does your school support student writing? 
 
7.  What school-wide or department-wide writing initiatives have been undertaken recently?  How 

have such     
            programs/policies/procedures been implemented?  How well do you think they have they have 
succeeded?  Why? 

 
8.  What curricular guidelines and materials for writing does your school or district provide?  How 

are these chosen  
or developed? 

 
9.  What opportunities have you had to learn more about writing instruction through 

conferences, workshops, courses, or other contacts?  When?  How and to what extent 
have you used ideas from these sources in your classroom?   

 
10.  How and to what extent do department or team members collaborate to talk about 

student writing? 
 
 
Types of Writing 

What kinds of student writing are important in your subject area? 
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11. What types of writing do students do often for this class? 
•   How often do you use any of the following types of writing assignment as part of your 

instruction? 
Analysis   Book Reports  DBQ’s   Drama 

Scripts/Skits 
Essays    Journals  Lab Notebooks  Lab Reports    

  
Letters   Lists   Narratives  Outlines 
Persuasion  Poetry   Problem Solving  Q & A 

Responses 
Research Papers Stories   Summaries 

 Workbooks/Worksheets 
Other? 

_______________________________________________________________________ 
•   Why do you use these particular types of assignments? 
•   How do students learn about these types of writing?   

 
12.  What types of student writing are included in state standards and/or state assessments in your 

subject area? 
•   How have state standards and tests influenced your choice of writing tasks and the way you 

use writing in your  
classroom? 

 

 
Extent 

How much writing do your students do? 
 
13.  How much time do you and your students give to writing instruction and assignments? 

•  In a typical month, about what percentage of classroom time do you spend on writing 
instruction?  (If the time    

spent on writing varies from unit to unit, explain why and how.) 
•   How much out-of-class time do you typically expect your students to spend on writing 

assignments each week? 
•   How often are writing assignments started in class and then finished elsewhere? 

 
      14.  How long are the writing assignments your students do for this class? 

•   How often do you assign papers of one or two pages?  Three or more pages? 
•   How and to what extent do you use long-term writing projects?  How long do you expect 

them to be? 
 
 
 Instructional Stance 
      What do you think are the best ways to teach and encourage writing? 
 

15.  How would you describe the teacher’s role in student writing?  (For example, to what extent 
should the teacher inspire, inform, facilitate, assign, model, coach, correct, rate, display and/or 
publish student writing?) 
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16. How would you describe high-quality writing instruction?  
 
 

Process 
      What are the resources and processes you use for student writing in your subject area? 
 

17.  How and to what extent do you integrate writing instruction with other aspects of your 
curricula? 

 
18.  How do your students learn the underlying skills and strategies of effective writing in your 

subject area ? 
•  What textbooks or other published programs do you use?  How do these resources influence 

your teaching of  
   writing? 
•  What, if any, guidelines or formats (such as the 5-paragraph essay) do you typically use as part 

of instruction?  
•  What types of writing prompts/set-ups do you typically use?  *Note that we’ll collect 

samples.] 
 

      19.  How and to what extent do you focus on the writing process in your instruction? 
•   How and how often do you typically use any of the following as part of the process? 

    Pre-writing or brainstorming activities          Drafting and revising Finalizing and 
publishing 

•  How often do your students write more than one draft?   
•  What processes do you use/encourage for revising  drafts?   
•  What role, if any, does peer discussion play in pre-writing, revision, or presentation?  

 

 
Technology 
      What is the role of computers in writing and writing instruction for your students?  
 

20.  How and to what extent do you and your students use computers for class writing or 
instruction? 

•  How do you use computers as part of classroom activities related to writing?   
•  Where and how are computers made available for student use?  How accessible are they?  
•  How do your students use the Internet to access information for writing in your subject area? 
•  How and to what extent do your students use computers in the process of writing? 

      21.  In what ways do students’ uses of technology affect the writing they do? 
 
 

Rating & Response 
How well do you feel your students are learning to write in your subject area? 
 

22.  How do you evaluate student writing? 
•  How and to what extent do you use rubrics or similar guidelines for rating student writing? 
•  How and to what extent do you collaborate with colleagues in responding to student writing? 
•  What aspects of student writing (for example, content, organization, style, mechanics) do you 

weigh heavily in evaluating student work? 
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23.  How do you provide feedback to students concerning their writing? 
 

24.  How and to what extent are students’ writing products collected, displayed, or published?  
How and to what extent are portfolios used for student writing? 

 
 

Arrangements & Environment 
How do school structures and organizational arrangements affect the writing your students do? 
 
25. How do the school environment and instructional arrangements influence student writing in 

your classroom? 
•  How does the daily schedule in your building impact writing instruction and assignments? 
•  How are students grouped in this subject area and grade level?  What impact does this 

grouping have on student  
writing? 

•  What arrangements or special services are provided for English language learners, gifted and 
talented students,  

special education students, or students struggling in a particular area?  How do these 
arrangements and  

services influence student writing? 
 
 

Changes over Time 
What changes do you see in student writing over the years? 
 
26. How has student writing in your school or classroom changed in recent times?   

•   What are the main factors that you see as influencing the changes you mention? 
•   How have you and your students responded to the changes? 
•   What would you do differently if you had the opportunity?  
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Teacher Interview Schedule: Follow-up Interview 
 
1. When we talked earlier this year, you indicated that the writing students do for your ____ class 
includes ______ (type or types).   
 Could you review for me, please, the ways in which you prepare students for this type of writing? 

 
 
2. What do you see as good writing in your subject area?   
 How do you incorporate instruction to help students to achieve good writing in your subject area? 
 How do you evaluate good writing in this academic area?  

 
 
3. How has this district’s writing curriculum influenced your writing instruction and/or your students’ 
writing experiences this year? 
 
 
4. What do you see as the greatest challenges in developing students’ abilities to do the kinds of writing 
you require in your class? 
 
 
5. Looking back over this school year, how do you believe your higher performing students vs. your 
lower performing students have been developing in terms of the kinds of writing you require in your 
class?  
 What factors might have influenced the differences? 
 How do you believe non-native English speaking students are developing in terms of the kinds of 

writing you require in your class?  
 
 

6. How have you and your students used technology for writing assignments and/or instruction? 
 What kinds of technology did you use in your class instruction?  

o How did your instructional use of technology affect your teaching and student learning? 
 What kinds of technology did your students use in your class? 

o How did students’ use of technology affect their learning? 
 What kinds of technology did your students use outside of class to do their work for your class? 

o How do you think your students’ use of technology outside of class affected their 
learning? 

 
 

7.  What role has writing had in this class this year? 
 How important has writing been in this class? 
 What were the major accomplishments and/or challenges in writing in this class this year? 
 What changes in writing tasks, processes, or instruction might you make next year? 

  



46 
 

Student Interview Schedule: First Interview 
School/District: 

__________________________________________________________________________ 

Interviewee/Grade: 

_______________________________________________________________________ 

Interviewer: _________________________________________________ 

Date________________________ 

[Note:  Relate questions or follow-up questions directly to samples of student work where possible.] 

1. Tell me a little about yourself and how you see yourself as a writer. 
 

2. Tell me about the kinds of writing you do in the different classes you are taking. 
 [List classes and types of writing for each.] 

3. Are any of these types of writing required for state or other exams (e.g., AP, college entrance)?  
 

4. Let’s look at the writing you did so far this semester. Of the writing you have done for English, 
how much do we have here?  (List specific assignments that are missing, and estimate how 
complete the collection is for each type of writing. E.g., 4 out of 7 analyses of literature; 3 out of 
3 book reports.) Repeat for social studies, science, and math. 
 

 
5. What were your favorite writing assignments this semester?  Why?  Which assignments did you 

like least? Why?  
 

6. Tell me the steps you took for one of your longer writing assignments in English? [Look for 
assignment prompt, introductory activities, planning, drafting, revising, etc. and time spent, 
difficulties, computer use, etc.]  [Go through this process for one or more of the writing samples 
of one paragraph of more in each subject that included extensive writing.] 

 

7. How much writing and what types of writing do you do to prepare for state or national testing? 
[Talk about writing in each subject area.]    

 

8. Tell me about your use of technology for writing. [List by subject, adding answers to each 
question.]                       Do any of your teachers use computers or other technology to support 
your writing assignments?  How? How and how much do you use computers for writing in 
various subjects? How and how much do you use the Internet to assist you with writing 
assignments? 
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9. Are there differences in what makes “good” writing in each subject? [List subjects and criteria.] 
How do your teachers give you feedback about your writing in each subject?  [Add to criteria 
list.]  Are there opportunities to revise and re-submit work in any of these classes? 

 

10. How much do you feel that you’ve been helped to understand the kinds of writing you need to 
do in each subject and how to do it better? Tell me about it. 
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Student Interview Schedule: Second Interview  
 
Looking at your work… 
 

1. What are some examples of the kinds of writing you have done in math, social studies, 
ELA, and science this year? 

- What do you think is your best written work in these subjects?  
- What have been the hardest things for you to write in these subjects? 
- What do you think you need to do to get a good grade on your writing in each of these 

subjects? 
- What kinds of assistance did you get for completing your writing assignments from your 

teacher and/or classmates? (probe process – revising, feedback) 
 

2. What kinds of technology did your teacher use in math, social studies, ELA, and 
science this year?  

- How did your teacher use this technology (for what kinds of activities)? 
 
3. What kinds of technology did you use in math, social studies, ELA, and science this 

year? 
- In what ways did this technology help you learn the course content? 
 
4. What kinds of technology did you use outside of class to do class work? 
- Probe for communication via email, teacher websites, homework helper websites, school 

websites, etc. 
 
5. Looking over the whole school year rank your subjects from most to least in terms of .. 

(probe for examples) 
 
- Writing the most quantity? 
 
- Writing the longest pieces? 
  
- Writing the most frequently? 

 
- Improvement in writing? 
 
- Difficulty of writing?  

 
- Amount of writing for homework? 
 
- Amount of technology use? 
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Pre- and Post- Observation Questions 
 
(Note that these questions might be asked informally.) 
 
 
 PRE-OBSERVATION 
 

1. What are the purposes or objectives of this lesson? 
 

2. What writing activities will be a part of the lesson? 
 

3. How typical is the writing you’re planning in terms of this particular class? 
 
 
 
 
 

4.  
 

5.  
 
(Include additional questions that arise from the conversation.  Questions from the general interview 
may be included if time permits and circumstance suggests their appropriateness.) 
(Lesson plans, hand-outs, assignment sheets, etc. will be collected and labeled.) 
 
 
 POST-OBSERVATION 
 

1. Did the lesson go as you had envisioned it?   (Follow through with additional 
questions, as indicated by the response.) 

 
2. What did you notice about the engagement of students in this lesson?  (Again, 

follow through with additional questions based on the response.) 
 

3. What changes, if any, would you make if you were to re-teach this lesson? 
 

4. What will you do next with the students? 
 
(Include additional questions that arise from the conversation. Note that the writing of focal students. 
will be collected and later discussed with the students.) 
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Survey of Writing and Learning Activities 
 Please select one specific class that is typical of your teaching responsibilities 

this year. What is the course title for this class?   

                          _________________________________ 

 

What is the grade level of this class?               _______ 

 

 How many students are in this class (on the class register)?     

                                                                               _______                 

 

How many actually come to class on a typical day?        _______ 

 

Compared with others at this grade level in your school, how would you best 

describe the ability level of this class? (Check one:) 

 

___ Mixed (heterogeneously grouped) 

___ Advanced placement/ honors 

___ Above average 

___ Average 

___ Below average 

___ Remedial 

___ Special education 

___ Other (please specify): 

What percent of students in this class speak English as a second language? 

                                                                                             _____ % 
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Writing for Your Subject 

Will students in this class take a high-stakes test in this subject? 

   ___No       ___Yes, in a later year     ___Yes, this year 

What proportion, if any, of the results for that exam will be based on open-ended 

questions that require students to write a written response? 

 

___ None, the exam is all multiple choice. 

___ A percent of the grade is based on open-ended questions (please specify 

the %):                                      _______% 

 

As a result of the exam, to what extent do you (circle one in each row):  

 
Never/ 

Hardly ever 
Sometimes Frequently 

Almost 

always 

Provide instruction on how to respond 

to particular kinds of questions that 

appear on the exam? 

 

 

0 

 

 

1 

 

 

2 

 

 

3 

Spend class time on sample questions 

from old exams or commercial 

practice materials? 

 

 

0 

 

 

1 

 

 

2 

 

 

3 

Focus student writing primarily on the 

types of writing on the exam? 

 

0 

 

1 

 

2 

 

3 

Teach students the rubrics or scoring 

systems that will be used on the 

exams? 

 

0 

 

1 

 

2 

 

3 
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Please describe the types of questions that require any writing in the high stakes 

tests these students will take: 

 

 

How important are the following kinds of writing for students in this class? 

 
Not 

important 

Somewhat 

important 
Important 

Very 

important 

Response logs or journals 0 1 2 3 

Precis or summary writing from things 

they have read 

0 1 2 3 

Biography or autobiography 0 1 2 3 

Personal essays or personal narratives 0 1 2 3 

Essays based on student response and 

interpretation  

0 1 2 3 

Essays requiring critical analyses  0 1 2 3 

Essays requiring comparisons across 

divergent sources 

0 1 2 3 

Research papers 0 1 2 3 

Persuasive writing  0 1 2 3 

Writing of stories, poems, or plays 0 1 2 3 

 

Please list any other types of writing that are important in this class: 

 

 

Of the writing students do for this class, approximately what percent is writing 

about literature?                                                               ____% 
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Discipline-Specific Learnings 

This section is concerned with how you help students in this class learn 

academic language and skills that may be discipline specific. 

Is there a special technical or academic vocabulary that students need to learn to 

do well in this class? 

 

______ Yes, specialized terms are very important 

______ Yes, specialized terms are somewhat important 

______ No, students can do well in this class without learning specialized 

vocabulary words 

If there is specialized vocabulary that is important for this class, please list some 

examples:  

 

 

Please indicate how important each of the following is in helping students in this 

class learn important technical vocabulary. 

 
Not 

important 

Somewhat 

important 
Important 

Very 

important 

Explicit teaching of technical 

vocabulary in class (e.g., with 

examples and definitions). 

0 1 2  3 

Learning through encountering 

technical vocabulary in course 

readings. 

0 1 2  3 

Practice using new vocabulary in 

worksheets and related 

exercises. 

0 1 2  3 
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Correcting and modeling uses of 

technical vocabulary in 

responding to student work. 

0 1 2  3 

Highlighting important technical 

terms as they come up in reading 

and discussion. 

0 1 2  3 

Assigning written work that will 

incorporate the new vocabulary. 

0 1 2  3 

Orchestrating discussion to help 

students practice key new 

vocabulary. 

0 1 2  3 

 

Are there specialized types of writing that are important for students to learn in 

order to do well in this class? (For example, lab notebooks, answers to document-

based questions, timelines, research papers, explanations of data.)  

_____ Yes, discipline specific types of writing are very important for students to 

do well in this class.  

_____ Yes, discipline-specific types of writing are somewhat important for 

students to do well in this class.  

_____ No, there are no discipline-specific types of writing necessary for success 

in this class. 

 

 If there are discipline-specific types of writing that are important for students in 

this class to learn, please describe them briefly: 
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How important is each of the following in helping students in this class learn the 

discipline-specific types of writing that are important to doing well in this subject?  

 
Not 

important 

Somewhat 

important 
Important 

Very 

important 

Providing models for reading, 

analysis, and emulation. 

0 1 2  3 

Providing specific lessons on the 

appropriate structure and 

content of each type of writing. 

0 1 2  3 

Providing comments and 

corrections on work that students 

submit. 

0 1 2  3 

Providing opportunities for 

students to work collaboratively 

to plan, revise, and edit their 

work. 

0 1 2  3 

Providing rubrics/evaluative 

criteria that highlight the 

characteristics of good 

responses. 

0 1 2  3 

 

To what extent do students in this class use computers and word processors?  

 
Never/hardly 

ever 
Sometimes Frequently 

Almost 

always 

For note taking 0 1 2  3 

For finding reference materials 

on the internet 

0 1 2  3 

For writing first drafts 0 1 2  3 
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For editing and revising 0 1 2  3 

For final copy to hand in 0 1 2  3 

For embedding video, audio or 

graphics in their writing 

0 1 2  3 

For sharing ideas and 

information on the internet 

0 1 2  3 

 

For this class, to what extent do you require that work that is handed in be 

typewritten/printed rather than handwritten? 

 

 ___Discouraged 

 

 ___Not required 

 

 ___Encouraged 

 

 ___Required 

 

 

Whether or not you require typed work, what percentage of your students typically 

provide typed final drafts?                                               _____% 

 

What technologies have you used in your teaching with this class during the past 5 

teaching days? 

 

Teacher use of  

___ PowerPoint presentation 

___ Audio or video material from the internet presented in class 

___ Material from the internet shared in class 

___ Film or video presentation 

___ Computer based simulations 

___ Brainstorming or graphic organizing software 
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___ Overhead projector 

___ Webpage with assignments or course-related material 

___ Email or instant messaging related to the class 

___ Other (please specify): 

 

What technologies have you asked students in this class to use during the past 5 

teaching days, in class or for homework? 

 

Student use of 

___ Create a PowerPoint presentation 

___ Access material from the internet during class 

___ Share material taken from the internet outside of class  

___ Participate in an online discussion board (e.g., Blackboard)  

___ Use computer based simulations or games 

___ Use brainstorming or graphic organizing software 

___ Use overhead projector 

___ Word processing, in class 

___ Word processing, for homework 

___ Create webpages or blogs 

___ use Email or instant messaging related to the class 

___ Other (please specify) 

 

Which best describes the availability of technology in your school?  
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 ___ I have easy access to all of the technology I would like to have for this 

class. 

 ___ I have access to most of the technology I need, but I have to arrange 

special access when I wish to use it.  

 ___ There is some technology available but access is difficult. 

 ___ There is little or no technology available for use with this class.  

 

Please add any comments that would help us understand the availability of 

technology for your teaching: 

Writing and Related Activities 

During the past 5 days in this class, which of the following written activities have 

students engaged in for classwork or homework? 

___ Completed multiple-choice, fill-in-the-blank, or short-answer exercises 

___ Copied notes as directed (from the board, dictation, power point 

presentation, etc.)  

___ Took their own notes from lectures, discussions, or readings 

___ Completed numerical calculations 

___ Completed logical or mathematical proofs 

___ Engaged in sentence-combining tasks 

___ Written at least a few sentences for any kind of writing task, formal or 

informal  

___ Completed a page or two of writing 

___ Completed 3 or more pages of writing 

___ Other (please specify): 
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Below is a list of reasons that teachers give for asking students to write (in the 

broad sense of the activities listed above). For each list, please indicate how 

important each reason is for asking this particular class to write. 

How important are the following reasons for asking students to write in this class? 

 
Not 

important 

Somewhat 

important 
Important 

Very 

important 

To consolidate new 

understandings. 

0 1 2  3 

To reformulate and extend 

learning. 

0 1 2  3 

To assess what students have 

learned 

0 1 2  3 

To provide practice in spelling, 

punctuation, and other aspects 

of correct usage. 

0 1 2  3 

To draw on relevant 

background knowledge in 

approaching new learnings. 

0 1 2  3 

To connect personal experience 

to the topic being studied. 

0 1 2  3 

 

Longer Writing Assignments 

Will this course have a final exam?                               __ yes     ___no 

 

If there is a final exam, approximately what percent of the exam grade will be 

based on responses of at least paragraph length?                     ____% 

Do you assign writing of more than a paragraph to students in this class? 

                                                                                 ___yes    ___ no 
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To what extent do you ask students in this class to engage in the following kinds of 

writing activities requiring at least a paragraph-length response? 

 Not used 
Used 

occasionally 

Used 

frequently 

Write a report about particular events or 

experiences (This is what happened in the 

experiment.... This is how I approached the 

problem.... These are the events in Nixon's 

presidency...) 

0 1  2  

Summarize recurrent events or steps in a 

procedure (This is what happens when water 

is boiled.... This is how to calculate the area 

of a triangle.) 

0 1  2  

Analyze a situation, problem, or theme 

through such strategies as classifying, 

generalizing, or synthesizing 

0 1  2  

Theorize in a systematic way, including 

hypotheses and deductions from them 

0 1  2  

Write to persuade others to take specific 

actions or adopt a specific point of view  

0 1  2  

Make journal entries about what they are 

learning to keep for later reference 

0 1  2  

Keep response journals reflecting personal 

reactions to ideas and issues 

0 1  2  

Write stories, poems, or plays 0 1  2  

Instructional Contexts 

 

The questions in this section are concerned with the kinds of activities that 

surround any writing that students may do for this class. 
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To what extent do you use the following instructional techniques when students are 

asked to write in this class? 

 
Never/ hardly 

ever 
Sometimes Frequently 

Almost 

always 

Ask students to work together to 

plan, edit, or revise their work. 

0 1 2  3 

Provide instruction and experience in 

what to include in summarizing the 

content being studied. 

0 1 2  3 

Base writing on inquiry tasks 

involving immediate, concrete data as 

the basis for writing. 

0 1 2  3 

Teach specific strategies for planning, 

drafting, revising, and organizing 

written work. 

0 1 2  3 

Provide models of effective responses 

for students to read, analyze, and 

emulate. 

0 1 2  3 

Provide rubrics that specify what will 

count in evaluating student work. 

0 1 2  3 

Organize a "workshop" environment 

in which students receive individual 

attention as they engage in learning 

the content, allowing for cycles of 

investigation, writing, and revision. 

0 1 2  3 

Spend class time generating and 

organizing ideas or information before 

writing. 

0 1 2  3 

Clearly specify the specific parts that 

must be included in a particular kind 

of writing assignment. 

0 1 2  3 
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Background Information 

 

 Years of teaching experience?                                              ________ 

 

 

Do you have supervisory responsibilities (e.g., team leader, department chair)?                                                                 

___Yes          ___No 

 

Do you use one or more textbooks with this class? 

 

 ___Regularly  

 

 ___Sometimes 

 

 ___Never 

 

 

If so, please list titles and publishers: 

 

To what extent do you agree with the following statements about the teaching of 

writing? 

 
Strongly 

disagree 
Disagree Agree 

Strongly 

agree 

Subject teachers should evaluate the use of 

specialized vocabulary and procedures within 

their subject area, but the English language 

arts teachers should evaluate the writing. 

0 1 2  3 

English language arts teachers should be 

primarily responsible for teaching students at 

this grade level to write. 

0 1 2  3 

All teachers should be responsible for teaching 

disciplinary writing within their own subject. 

0 1 2  3 

All teachers should be responsible for 0 1 2  3 
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improving students' writing skills. 

Asking students at this grade level to write is 

inappropriate in this subject. 

0 1 2  3 

 

How important have the following sources of knowledge been in what you have 

learned about writing in your subject area?  

 Unimportant 
Somewhat 

important 
Important 

Very 

important 

My own experience as a student in 

my discipline. 

0 1 2  3 

Formal coursework on teaching 

writing. 

0 1 2  3 

Inservice programs or workshops on 

writing in my subject or writing 

across the curriculum. 

0 1 2  3 

Professional reading. 0 1 2  3 

Collaboration with other teachers. 0 1 2  3 

Other (please specify below): 0 1 2  3 

 

      _____________________________________________________________________ 

  How would you describe the quality of student writing in the class you have been 

focusing on here? 

 

 ___Advanced: the students exhibit superior writing performance in this course. 

 ___Proficient: the students exhibit solid, competent writing appropriate to the course. 

 ___Basic: Students demonstrate only partial mastery of prerequisite knowledge and skills that are 
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fundamental for proficient writing in this course. 

 ___Unsuccessful: Students are lacking in even basic writing skills necessary for this course. 

 

 

 Please add any additional comments on the writing abilities of students in this 

class:  

 

 

 

How many weeks are there in a full grading period for this class? 

      ____ weeks 

 During the full grading period, how many papers of the following lengths will you 

assign to this class?  

       A page or less:              ____ papers 

       One or two pages:         ____ papers 

       Three pages or more:    ____ papers 

 

 

 

A Typical Writing Assignment 

For this final set of questions, please choose one writing assignment that you have 

used or plan to use with this class, that you believe is typical of the writing you 

require in this class. 

In the space below, please describe the assignment, including if possible the 

wording of the task as it was presented to the students. (Continue on the back if 

more space is needed.) 

 

Was this assignment                                       ___Required    

                                                                     ___Optional/extra credit 
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  How many days did students have to complete this assignment? (Count 

assignments started in class and finished overnight as 1 day.) :     ______ 

 

 

Approximately how many pages of writing did you expect on this assignment?                                                                               

______ 

 

Thank You! 

 

We appreciate your taking the time to complete this survey. Results will be included 

in reports available through the Center on English Learning & Achievement 

(http://cela.albany.edu)  

 

 
 

 

http://cela.albany.edu/
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Appendix 3.  Instruments: Year 3 Studies of Schools with Reputations for 

Excellence 

Administrator Interview Schedule 

Teacher Interview Schedule 

Student Interview Schedule 

Classroom Observation Protocol 

Summary of Classroom Observation 

Daily Interpretive Memo 

Summary of School Visit 

Survey of Writing and Writing Instruction: Form 1 (Print version) 

Survey of Writing and Writing Instruction: Form 2 (Print version) 

 

 



   

 

Administrator Interview Schedule 
 

School/District: ______________________________________________________________________ 

Administrator:  _______________________________Title: __________________________________ 

Interviewer:__________________________________________________ Date: __________________ 

      VALUE & EMPHASIS 

What do you see as the broad goals or uses of writing in academic subjects? 

10. How would you describe the importance of writing to students’ success in school and in their future lives? 
 

11. How much emphasis does your school give to writing?  How is this emphasis demonstrated? How does this 
emphasis influence classroom instruction and student learning? 

 

12. What do you see as the most important aspects of writing in English language arts, math, science, and social 
studies? 

 

INITIATIVES & SUPPORT 

How does your school or district support the teaching of writing? (E.g., through curriculum, instructional 

materials, or professional development.)  

4.  Do you have any special initiatives or goals involving writing this year or in the near future? 

5. What district-wide, school-wide or department-wide initiatives have been undertaken in the recent past 

involving writing? How have such programs/policies/procedures been implemented?  How well do you think 

they have worked?  

8. What curricular guidelines and instructional materials regarding writing does your school or district provide?  
How are these chosen or developed? 

 

9. What opportunities have teachers and administrators had to learn more about writing through conferences, 
workshops, courses, or other contacts?  When?  How and to what extent have ideas from these sources been 
used in the classroom? 

 

10. Do teachers collaborate to plan and evaluate student writing? How and to what extent? 
 

 

WRITING INSTRUCTION 
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What kinds of writing instruction do you think are needed in academic subject classes? 

 9.  Some subject teachers think they should focus on content, not writing, but most do have their students write. 

What kinds of writing instruction seem appropriate to you in science, social studies, math, and English language 

arts? 

 

ARRANGEMENTS & ENVIRONMENT 

How do your school’s tracking, schedule, or other organizational features affect the kinds of writing 

and writing instruction students experience? 

 
10. Does the daily schedule in your building impact the kinds of writing assignments students do? 

 

11. How are students grouped within subjects and grades?  What impact does this grouping have on writing? 
 

12. What arrangements or special services are provided for English language learners, gifted and talented students, 

special education students, or students struggling in a particular area?  How do these arrangements and services 

influence writing for these students? 

 

13. How would you describe the school environment as it relates to student writing across the curriculum? 

TECHNOLOGY & COMPUTERS 

In what ways do students’ uses of technology affect the kinds and amounts of writing they do? 

14. Where and how are computers made available for student use?  How accessible are they? 
 

15. Are there differences in the ways computers are used for writing in different classes and grades? 
 

16. Are any other technologies, or particular software, used to support writing in different classes or grade levels? 
 

STUDENT PERFORMANCE 

How well do you think your students write? How do you know when things are going well regarding writing in the 

school?   

17. How would you describe high-quality writing?  
 

18. How do teachers of different classes develop a sense of good student writing and how to support it? 
19. What do you and your teachers look at to determine how well things are going regarding writing? 
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20. Are you satisfied with your students’ writing performance? What else would you like them to be able to do? 
 

21. What else would you like to see done to help students improve their writing?  
 

CHANGES OVER TIME 

What influences have affected how writing is approached in your school (or department)?  How have the 

influences changed? 

22. Has writing instruction in your school changed in recent times?  If so, in what ways? What are the main factors 

that you see as influencing these changes? 

22. What changes in student writing and writing instruction would you like to implement if you had the 
opportunity? 



 

 

   

Teacher Interview Schedule 

 

School/District: 

__________________________________________________________________________ 

Teacher: _____________________________________  Years of teaching: ________________________  

Grade level(s) and subjects taught: 

__________________________________________________________ 

Interviewer:_________________________________________________ 

Date________________________ 

[Notes:  Ask teachers to bring examples of assignments or class activities. 

Try to relate questions or follow-up questions directly to a class observation where possible.] 

      VALUE & EMPHASIS 

What do you see as the broad goals or uses of writing in your subjects? 

1. How would you describe the importance of writing to students’ success in school and in their 

future lives? 

2. How much emphasis does your school give to student writing?  How is this emphasis 

demonstrated? How does this emphasis influence classroom instruction and student learning? 

3. What do you see as the most important aspects of student writing in your subject area and 

grade level? 

4. What are the main influences on how you use writing in your classroom?  How much 

emphasis do you personally put on student writing in your classroom?  How do you show this 

emphasis?  

5. How do you use student writing to help you attain your course goals?  

The National Study of Writing Instruction 
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INITIATIVES & SUPPORT 

How does your school support the teaching of writing? (e.g., through curriculum, instructional 

materials, or professional development.) 

6.   What school-wide or department-wide writing initiatives have been undertaken 

recently?  How have such programs/policies/procedures been implemented?  How well do you 

think they have worked? Why? 

7.   What curricular guidelines and materials for writing does your school or district provide?  

How are these chosen or developed? What involvement, if any, have you had with choosing or 

developing curriculum? 

8.   What opportunities have you had to learn more about writing instruction through 

conferences, workshops, courses, or other contacts?  How and to what extent have you used ideas 

from these sources in your classroom? 

9.  Do teachers collaborate to plan writing assignments or evaluate student writing? How 

and to what extent? 

10.  How does the daily schedule affect the kinds of writing and extent of writing students 

do in your classes? 

11.  How are students grouped within subjects and grades?  What impact does this grouping 

have on writing?  How do expectations and assignments differ for different groups? 

a. What arrangements or special services are provided for English language learners, gifted 
and talented students, special education students, or students struggling in a particular 
area?  How do these arrangements and services influence writing for these students? 

 

TYPES OF STUDENT WRITING 

Think about a typical class that you teach.  

13.  What kinds of student writing are important in this class? 

14.  What types of student writing are included in high stakes examinations (e.g., state tests, 

AP exams, college entrance exams) that students will take in your subject area? 

15 How have these examinations influenced your choice of writing tasks and the way you 

use writing in your classroom?  

EXTENT OF STUDENT WRITING 

How much writing do your students do? 
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16. How much class time do you give to writing instruction and assignments?  In a typical month, 

about what percentage of classroom time do you spend on writing instruction?  (If the time 

spent varies from unit to unit, explain why and how.) 

17. How much out-of-class time do you typically expect your students to spend on writing 

assignments each week?  How often are writing assignments started in class and then finished 

elsewhere? 

18. How long are the writing assignments your students do for this class?  How and to what 

extent do you use long-term writing projects?  How long do you expect them to be? 

INSTRUCTIONAL APPROACHES 

      What do you do to help students learn to do the kinds of writing needed in your subject area?   

19.  What do you think are the best ways to teach and encourage student writing?  How would 

you describe high-quality writing instruction?   

20.  How do your students learn the underlying skills and strategies of effective writing in your 

subject area? What textbooks or programs do you use?  How do these resources influence your 

teaching of writing?  

21.  How much emphasis do you place on teaching appropriate vocabulary? Grammar and 

usage? Sentence structure?  If you teach any of these, what instructional approaches do you 

use? 

22. How often do your students write more than one draft?  What processes do you 

use/encourage for revising drafts?  What role, if any, does peer discussion play in pre-writing, revision, 

or presentation? 

23. How and to what extent do you integrate writing instruction with other aspects of your 

curricula? 

TECHNOLOGY USE 

What is the role of technology in student writing and in writing instruction in your classes?  

24. How and to what extent do you use computers or other technology for classroom 

presentations and activities? 

25. How and to what extent do students use computers for writing for your classes?  Where and 

how are computers made available for student use?  How accessible are they?   How and to 

what extent do your students use the Internet to access information for writing assignments in 

your subject area? 

       26.  Are there any other technologies, or particular software, used to support writing in your 

classes? 
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STUDENT ACHIEVEMENT IN WRITING 

How well do your students write in your subject area? 

27. What aspects of student writing do you weigh heavily in evaluating student work? (For 

example, accurate information, detailed development, organization, style, mechanics, 

evidence.) 

To what extent do you use rubrics or similar guidelines for rating student writing? 

To what extent do you collaborate with colleagues in responding to student writing? 

28. How do you provide feedback to students concerning their writing?  Are students’ writing 

products collected, displayed, or published?  Are portfolios used for student writing? 

29. .How has student writing in your school or classroom changed in recent times?  What are 

the main factors that you see as influencing the changes you mention?    

30. What changes in student writing and writing instruction would you like to implement if you 

had the opportunity? 



   

                                

Student Interview Schedule 

School/District: 

__________________________________________________________________________ 

Interviewee/Grade: 

_______________________________________________________________________ 

Interviewer: _________________________________________________ 

Date________________________ 

[Note:  Relate questions or follow-up questions directly to samples of student work where possible.] 

11. Tell me a little about yourself and how you see yourself as a writer. 
 

12. Tell me about the kinds of writing you do in the different classes you are taking. 
 [List classes and types of writing for each.] 

13. Are any of these types of writing required for state or other exams (e.g., AP, college entrance)?  
 

14. Let’s look at the writing you did so far this semester. Of the writing you have done for English, 
how much do we have here?  (List specific assignments that are missing, and estimate how 
complete the collection is for each type of writing. E.g., 4 out of 7 analyses of literature; 3 out of 
3 book reports.) Repeat for social studies, science, and math. 

 

15. What were your favorite writing assignments this semester?  Why?  Which assignments did you 
like least? Why?  

 

16. Tell me the steps you took for one of your longer writing assignments in English? [Look for 
assignment prompt, introductory activities, planning, drafting, revising, etc. and time spent, 
difficulties, computer use, etc.]  [Go through this process for one or more of the writing samples 
in each subject that included extensive writing.] 
 

 
17. How much writing and what types of writing do you do to prepare for state or national testing?      

 

The National Study of Writing Instruction 
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18. Tell me about your use of technology for writing. [List by subject, adding answers to each 
question.]                       Do any of your teachers use computers or other technology to support 
your writing assignments?  How? How and how much do you use computers for writing in 
various subjects? How and how much do you use the Internet to assist you with writing 
assignments? 

 

19. Are there differences in what makes “good” writing in each subject? [List subjects and criteria.] 
How do your teachers give you feedback about your writing in each subject?  [Add to criteria 
list.]  Are there opportunities to revise and re-submit work in any of these classes?



 Classroom Observation Protocol 
Subject Area:                                                                                                  

    Period:                                                                                                             

    Teacher:                                                                                                           

    Date:                                                                                                                 

    

   Observation start time:                                                                              

    Check all occurring at 5 min interval 0 5 10 15 20 25 30 35 40 45 50 55 60 

   Activity                           

   Transition (moving, setting up)                           

   Lecture (T talking to whole class)                           

   Q&A (I-R-E, test questions)                           

   Class Disc (T P P P, authentic qs)                           

   Individual work                           

   Group work (pairs or more)                           

   Conference (T with individual)                           

   Student presenting, whole class                           

   Media-- whole class view, listen                           

   Other                           

   Writing                           

   Copying, dictation                            

   Notemaking (recasting)                           

   Calculating                           

   Short answer (words, phrases)                           

   Short writing (1-3 sentences)                           
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Paragraphs+ (1 or more parag.)                           

   Focus of writing activity                           

   Prewriting                           

   Drafting                           

   Sharing/ critiquing drafts                           

   Revising                           

   Sharing finished work                           

   Studying Models                           

   Grammar/ Usage                           

   Vocabulary                           

   Structure/Organization                           

   Evaluating (rubrics, standards, etc)                           

   Explicit Writing Strategies                           

   Spelling                           

   Other                           

   Reading (extended text)                           

   Textbook (reading/ working from)                           

   Non-fiction                           

   Literature                           

   Primary sources                           

   Study materials (board, powerpt)                           

   Study materials (handouts)                           

   Check all occurring at 5 min interval 0 5 10 15 20 25 30 35 40 45 50 55 60 

   Content                           
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Subject area content  knowledge                           

   Strategies:  how to do work                           

   Strategies: how to participate                           

   Strategies: how to write                           

   Content emphasis                           

   Content focus                           

   "Big ideas"                            

   Facts and details                           

   Connections to other knowledge                           

   Connections to life                           

   Disciplinary vocabulary                           

   Disciplinary genres/ organization                           

   Disciplinary problem solving                           

   Other                           

   Technology Use By Teacher                           

   Internet                           

   Powerpoint                           

   Overhead                           

   Simulation                           

   Calculator                           

   Word processing                           

   Spreadsheet                           

   Video, film, animation                           

   Discussion board, blog, wiki                           
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Other                           

   Technology Use By Student                            

   Internet                           

   Powerpoint                           

   Overhead                           

   Simulation                           

   Calculator                           

   Word processing                           

   Spreadsheet                           

   Video, film, animation                           

   Discussion board, blog, wiki                           

   Other                           

   

                 

                 

                 

    "Other” - Explain in blank space or on Classroom Observation Report. 

        

                 



Summary of Classroom Observation 
(Use as much space as necessary for each question.) 

School:  __________________   Date: ___________ 

Grade:   ____________  

Subject area: _______ 

Track (circle one):  AP, high achieving, average, low achieving, mixed 

Number of students:  ________ 

Length of class (minutes): ________ 

Observer: ________________________ 

Physical features of classroom, seating arrangements, displays. 

Describe the lesson (apparent purpose, unique features, types of reading, apparent continuity with 

previous and succeeding lessons). 

List any specific types of writing that students were engaged in (include general types of writing, as well 

as discipline-specific types of writing, such as lab reports, explanations of problem solving steps in math,  

or response to literature). If students were taking notes, describe whether this was copying from the 

board or dictation, or free form.   

Describe any explicit teaching of structures or strategies for any of the types of writing students were 

expected to do. 

Describe any uses of technology, including word processing. 

List academic (i.e., disciplinary) vocabulary used during the lesson. Describe any explicit teaching 

(including modeling or correcting) of such vocabulary. 

Describe any incorporation of other approaches from Writing Next: 

¶ Strategy instruction 

¶ Summarization 

¶ Careful setting of goals for writing assignments 

¶ Sentence combining 

¶ Inquiry based activity 

¶ Process-oriented activity (prewriting, drafting, revising, peer editing, teacher editing, 
publishing/sharing of work) 

¶ Study of models 

¶ Grammar instruction 

¶ Use of rubrics for evaluation or self-evaluation of writing 
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Daily Interpretive Memo 
 

After each day of interviews, the two site visitors should meet together for 15-20 minutes to address the 

following questions. 

Site:            

End of Day 1 

Q1: What do we think we are seeing so far? 

Q2: What do we need to follow up on?  

In the interviews and observations:  

For documentation (materials, handouts): 

 

End of Day 2 

Q1: What do we think we are seeing so far? 

Q2: What do we need to follow up on?  

In the interviews and observations:  

For documentation (materials, handouts): 

 

End of Day 3: 

Q1:  What do we think we saw? 

Q2: How do we know it (multiple sources in interviews and observations; documentation)? 
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Summary of School Visit 

(To be completed jointly by each visiting team.) 

 

School: 

Visiting team: 

Date: 

 

Please answer the following summary questions about your reactions to the 

curriculum and instruction across disciplines in the school you have just visited. 

Take as much space as you need to respond to each question. Then return your 

responses together with the various interview schedules and questionnaires to 

your CELA liaison.   

1. Please briefly describe the school context:  The community it serves, its 

special strengths, and any special challenges it faces. 

2. To what extent is the teaching of writing, or writing and literacy, a 

school-wide concern?  Is there any history of special initiatives in writing 

within the disciplines or writing across the curriculum? 

3. Please describe how the English teachers approach the teaching of 

writing.  Is there a department wide consensus, or obvious variations from 

teacher to teacher?   

4. What is the balance between workshop or process approaches and 

writing-on-demand? 

5.  What is the relationship between the program in writing and the 

program in literature?  

 6. Please describe the attitudes and approaches of teachers in other subject 

areas toward the teaching of writing.  What particular genres or special 

purposes for writing were apparent in interviews or observations?  Is writing 

within the discipline addressed systematically, sporadically, or not at all in 

social studies, science, and math? 
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7. What unusual approaches or methods were discovered? How well were 

these working?  

8. What is the influence, if any, of high stakes assessments on the teaching of 

writing or the kinds of tasks assigned, in English and in other subjects?  

 

9. To what extent have new technologies been assimilated into English and other 

subject areas?  Are students expected/ allowed to use word processors for their 

work?  The internet?  Other software? Was technology apparent across subject 

areas, or more fully integrated into some disciplines than into others? 

 

10. To what extent does the general institutional context support or hinder the 

program in English?  

 
 



Survey of Writing and Writing Instruction: Form 1 
Although your responses will be anonymous, they will be identified with the school 

you teach in. With permission from the district, your school will be identified by 

name in discussing effective curriculum and instruction.  

 

Which school do you teach in?_____________________ 

From the classes you are teaching, please select one specific class section 

that is typical of your teaching responsibilities this year. What is the course 

title for this class (e.g.,   3rd period Algebra I)?  

 

____________________  

 

How many students are in this class (on the class register)?    

  

 _______          

 

 How many actually come to class on a typical day?        _______ 

 

Compared with others at this grade level in your school, how would 

you best describe the ability level of this class?  

___  Mixed (heterogeneously grouped) 

___ Advanced placement/ honors 

___ Above average 

___ Average 

___ Below average 

___ Remedial 
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___ Special education 

___ Other (please specify): 

 

How many students in this class speak English as a second language?  

______students 

 

What is the general subject of this class (check one)? 

___ English   ___Social science/history        ___Math 

___ Science  ___Other (please specify) __________     

 

FOR ENGLISH TEACHERS:  What percent of the writing students 

do in this class is writing about literature?  ________

FOR ALL TEACHERS: How important are the following kinds of writing for 

this class (set 1)?  (Circle one response in each row.) 

 
Not 

important 

Somewhat 

important 
Important Very important 

Response logs or journals 0 1 2 3 

Recording observations 0 1 2 3 

Explanations of problem-solving 

procedures or strategies 

0 1 2 3 

Explanations of subject area concepts 0 1 2 3 

Precis or summary writing 0 1 2 3 

Written definitions of concepts or 

terminology  

0 1 2 3 

 

Formulating hypotheses and making 

deductions from them 

0 1 2 3 
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Written proofs 0 1 2 3 

        

How important are the following kinds of writing for this class (set 2)?   

 
Not 

important 

Somewhat 

important 
Important Very important 

Writing applying subject-area concepts 

to new problems 

0 1 2 3 

Personal essays or personal narratives 0 1 2 3 

Writing based on student response and 

interpretation 

0 1 2 3 

Writing requiring critical analysis of an 

issue or a text 

0 1 2 3 

Writing requiring analysis or synthesis 

across divergent sources or selections 

0 1 2 3 

Laboratory reports  

0 1 2 3 

 

Research papers or reports 0 1 2 3 

Persuasive writing (e.g., applying 

subject-area knowledge and concepts to 

public issues) 

0 1 2 3 

Biography or autobiography 0 1 2 3 

Writing of stories, poems, or plays 0 1 2 3 

 

Please list any other types of writing that are important in this class: 

 
 

Will students in this class take a high-stakes test in this 
subject? (E.g., state, district, AP, IB exam.) 

 
___No ___Yes, in a later year      ___Yes, this year 
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If so, please specify: __________________ 
 

What proportion, if any, of the results for that exam will be 

based on open-ended questions that require students to write a 

written response?  
___None, the exam is all multiple choice. 

 ____A percent of the grade is based on open-ended questions. 

Please specify the %: _____% 

Does the exam require any writing of paragraph length or 
longer?  

___ No, all responses are short answer. 

___ Yes, the exam requires at least a paragraph of writing. 

If the exam requires writing, please describe the types of questions 
that require any writing in the high stakes tests these students will 

take. 

As a result of the exam, to what extent do you (circle one in each 

row):  

 
Never/ Hardly 

ever 
Sometimes Frequently 

Almost 

always 

Provide instruction on how to respond to 

particular kinds of questions that appear on the 

exam? 

 

 

0 

 

 

1 

 

 

2 

 

 

3 

Spend class time on sample questions from old 

exams or commercial practice materials? 

 

 

0 

 

 

1 

 

 

2 

 

 

3 

Focus student writing primarily on the types of 

writing on the exam? 

 

0 

 

1 

 

2 

 

3 

Teach students the rubrics or scoring systems     
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that will be used on the exams? 0 1 2 3 

This section is concerned with how you help students in this 
class learn academic language and skills that may be discipline 

specific.  

Is there a special technical or academic vocabulary that students 

need to learn to do well in this class?  

___Yes, specialized terms are very important 

___No, students can do well in this class without learning 
specialized vocabulary words. 

 

If there is specialized vocabulary that is important for this 

class, please list some examples in the space below.  

 

Please indicate how important each of the following is in helping 

students in this class learn important technical vocabulary. 

 
Not  

important 

Somewhat 

important 
Important 

Very 

important 

Explicit teaching of technical vocabulary in 

class (e.g., with examples and definitions). 

0 1 2  3 

Learning through encountering technical 

vocabulary in course readings. 

0 1 2  3 

Practice using new vocabulary in worksheets 

and related exercises. 

0 1 2  3 

Correcting and modeling uses of technical 

vocabulary in responding to student work. 

0 1 2  3 

Highlighting important technical terms as they 

come up in reading and discussion. 

0 1 2  3 

Assigning written work that will incorporate the 

new vocabulary. 

0 1 2  3 

Orchestrating discussion to help students 

practice key new vocabulary. 

0 1 2  3 
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Are there specialized types of writing that are important fbor 
students to learn in order to do well in this class? (For example, lab 

notebooks, answers to document-based questions, timelines, 
research papers, explanations of data.)  

___Yes, discipline specific types of writing are very important for 
students to do well in this class. 

___Yes, discipline-specific types of writing are somewhat important for 
students to do well in this class. 

___No, there are no discipline-specific types of writing necessary 

for success in this class. 
3

If there are discipline-specific types of writing that are important for 
students in this class, please describe them briefly in the space 

below. 

 

 
 

 

 

How important is each of the following in helping students in this 

class learn the discipline-specific types of writing that are important 

to doing well in this subject?  

 
Not  

important 

Somewhat 

important 
Important 

Very 

important 

Providing models for reading, analysis, and 

emulation. 

0 1 2  3 

Providing specific lessons on the appropriate 

structure and content of each type of writing. 

0 1 2  3 

Providing comments and corrections on work 

that students submit. 

0 1 2  3 

Providing opportunities for students to work 

collaboratively to plan, revise, and edit their 

work. 

0 1 2  3 

Providing rubrics/evaluative criteria that 

highlight the characteristics of good responses. 

0 1 2  3 
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To what extent do students in this class use computers and word 

processors?  

 
Never/hardly 

ever 
Sometimes Frequently 

Almost 

always 

For note taking 0 1 2  3 

For finding reference materials 

on the internet 

0 1 2  3 

For writing first drafts 0 1 2  3 

For editing and revising 0 1 2  3 

For final copy to hand in 0 1 2  3 

For embedding video, audio or 

graphics in their writing 

0 1 2  3 

For sharing ideas and 

information for class on the 

internet 

0 1 2  3 

 

For this class, to what 

extent do you require that 

work that is handed in be 

typewritten/printed rather 

than handwritten? 

Never/hardly 

ever 

Sometimes Frequently Almost 

always 

0 1 2 3 

 

When you allow it, what percentage of your students typically 

provide typed final drafts?         _____% 
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What technologies have you used in your teaching with this class 

during the past 5 teaching days? 

 

Teacher use during past 5 days : 

___  PowerPoint presentation 

___ Audio or video material presented directly from the internet in class 

___ Material from the internet shared in class 

___ Film or video presentation 

___ Computer based simulations 

___ Brainstorming or graphic organizing software 

___ Overhead projector 

___ Webpage with assignments or course-related material 

___ Email or instant messaging related to the class 

___ Other (please specify): 

 

What technologies have you asked students in this class to use 

during the past 5 teaching days, in class or for homework? 

 

Student use during past 5 days : 

___  Create a PowerPoint presentation 

___ Access material from the internet during class 

___ Share material taken from the internet outside of class  

___ Participate in an online discussion board (e.g., Blackboard)  

___ Use computer based simulations or games 
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___ Use brainstorming or graphic organizing software 

___ Use overhead projector 

___ Word processing, in class 

___ Word processing, for homework 

___ Create webpages or blogs 

___ use Email or instant messaging related to the class 

___ Other (please specify) 

 
 

Which best describes the availability of technology in your school?  

 

 ___ I have easy access to all of the technology I would like to have for 

this class. 

 ___  I have access to most of the technology I need, but I have to 

arrange special access when I wish to use it.  

 ___  There is some technology available but access is difficult. 

 ___ There is little or no technology available for use with this class.  

 

Please add any comments that would help us understand the 

availability of technology for your teaching: 
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How important have the following sources of knowledge been in 

what you have learned about writing in your subject area?  

 Unimportant 
Somewhat 

important 
Important 

Very 

important 

My own experience as a student in 

my discipline. 

0 1 2  3 

Formal coursework on teaching 

writing. 

0 1 2  3 

Inservice programs or workshops 

on writing in my subject or writing 

across the curriculum. 

0 1 2  3 

Professional reading. 0 1 2  3 

Collaboration with other teachers. 0 1 2  3 

Other (please specify below): 0 1 2  3 

 

 
 Years of teaching experience?         ________ 

 

 

Do you have supervisory responsibilities (e.g., team leader, 

department chair)?                    ___Yes          ___No 

  

 

 

We appreciate your taking the time to complete this survey. Results 

will be included in reports available through the Albany Institute for 
Research in Education. (www.albany.edu/aire)  
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Survey of Writing and Writing Instruction: Form 2 
Although your responses will be anonymous, they will be identified with the 

school you teach in. With permission from the district, your school will be 

identified by name in discussing effective curriculum and instruction.  

Which school do you teach in?_____________________  

 
From the classes you are teaching, please select one specific class section 

that is typical of your teaching responsibilities this year. What is the course 

title for this class (e.g.,   3rd period Algebra I)?  

____________________  

How many students are in this class (on the class register)?    

 _______          

 How many actually come to class on a typical day?        _______ 

Compared with others at this grade level in your school, how would 

you best describe the ability level of this class? (Check one:) 

___  Mixed (heterogeneously grouped) 

___ Advanced placement/ honors 

___ Above average 

___ Average 

___ Below average 

___ Remedial 

___ Special education 

___ Other (please specify): 

 

How many students in this class speak English as a second language?  

_____students 
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What is the general subject of this class (check one)? 

___ English   ___Social science/history        ___Math 

___ Science  ___Other (please specify __________      

 

During the past 5 days in this class, which of the following written 

activities have students engaged in for classwork or homework? 
(Check all that apply.) 

___  Completed multiple-choice, fill-in-the-blank, or short-answer 

exercises 

___ Copied notes as directed (from the board, dictation, power point 

presentation, etc.)  

___ Took their own notes from lectures, discussions, or readings 

___ Completed numerical calculations 

___ Completed logical or mathematical proofs 

___ Engaged in sentence-combining tasks (practicing sentence 

structures) 

___ Written at least a few sentences for any kind of writing task, formal 

or informal  

___ Completed a page or two of writing 

___ Completed 3 or more pages of writing 

___ Other (please specify): 
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Below is a list of reasons that teachers give for asking students to write (in the broad 

sense of the activities listed above). How important are the following reasons 

for asking students to write in this class? (Circle one response in each row.) 

 
Not 

important 

Somewhat 

important 
Important 

Very 

important 

To connect personal experience to the 

topic being studied. 

0 1 2  3 

To provide practice in spelling, 

punctuation, and other aspects of 

correct usage. 

0 1 2  3 

To draw on relevant background 

knowledge in approaching new 

learnings.  

0 1 2  3 

To consolidate new understandings. 0 1 2  3 

To reformulate and extend learning. 0 1 2  3 

To assess what students have learned. 0 1 2  3 

 

Will this course have a final exam?  ___Yes        ___No 

If there is a final exam, approximately what percent of the exam 

grade will be based on responses of at least paragraph length?  

     _____% 
 

Do you assign writing of more than a paragraph to students in 

this class?   ___Yes      ___Noypes of extended writing  
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If you assign paragraph-length writing, to what extent do you ask 
students in this class to engage in the following kinds of writing 

activities? 

 

 

 Not used 
Used 

occasionally 

Used 

frequently 

Write a report about particular events or experiences 

(This is what happened in the experiment.... This is how I 

approached the problem.... These are the events in 

Nixon's presidency...) 

0 1  2

  

Summarize recurrent events or steps in a procedure (This 

is what happens when water is boiled.... This is how to 

calculate the area of a triangle.) 

0 1  2

  

Analyze a situation, problem, or theme through such 

strategies as classifying, generalizing, or synthesizing 

0 1  2

  

Theorize in a systematic way, including hypotheses and 

deductions from them 

0 1  2

  

Write to persuade others to take specific actions or adopt 

a specific point of view  

0 1  2

  

Make journal entries about what they are learning to keep 

for later reference 

0 1  2

  

Keep response journals reflecting personal reactions to 

ideas and issues 

0 1  2

  

Write stories, poems, or plays 
0 1  2
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The questions in this section are concerned with the kinds of 

activities that surround any writing that students may do for 
this class.  

To what extent do you use the following instructional techniques 

when students are asked to write in this class? 

 
Never/ hardly 

ever 
Sometimes Frequently 

Almost 

always 

Spend class time generating and organizing 

ideas or information before writing. 

0 1 2  3 

Provide models of effective responses for 

students to read, analyze, and emulate. 

0 1 2  3 

Clearly specify the specific parts that must be 

included in a particular kind of writing 

assignment. 

0 1 2  3 

Ask students to work together to plan, edit, or 

revise their work. 

0 1 2  3 

Base writing on inquiry tasks involving 

immediate, concrete data as the basis for 

writing. 

0 1 2  3 

Organize a "workshop" environment in which 

students receive individual attention as they 

engage in learning the content, allowing for 

cycles of investigation, writing, and revision. 

0 1 2  3 

Provide instruction and experience in what to 

include in summarizing the content being 

studied. 

0 1 2  3 

Teach specific strategies for planning, drafting, 

revising, and organizing written work. 

0 1 2  3 

Provide rubrics that specify what will count in 

evaluating student work. 

0 1 2  3 
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How many weeks are there in a full grading period for this class 
(e.g., in a quarter, trimester, semester)?   ____weeks 

During the full grading period, how many papers of the 
following lengths will you assign to this class?  

 
A page or less:  ___ 

One or two pages: ___ 
Three pages or more:  ___ 

 

How would you describe the quality of student writing in the 
class you have been focusing on here? 

 
___Advanced:  The students exhibit superior writing performance in 

this course. 
___Proficient:  The students exhibit sold, competent writing 

appropriate to the course. 
___Basic:  Students demonstrate only partial mastery of prerequisite 

knowledge and skills that are fundamental for proficient writing in this 
course. 

___Unsuccessful:  Students are lacking in even basic writing skills 
necessary for this course. 

 
Please add any additional comments on the writing abilities of 

students in this class in the space below: 

 

 

 
 

To what extent do you agree with the following statements about the 

teaching of writing? 

 
Strongly 

disagree 
Disagree Agree 

Strongly 

agree 

English language arts teachers should be 

primarily responsible for teaching students 

at this grade level to write. 

0 1 2  3 

All teachers should be responsible for 

teaching disciplinary writing within their 

own subject. 

0 1 2  3 
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Subject teachers should evaluate the use 

of specialized vocabulary and procedures 

within their subject area, but the English 

language arts teachers should evaluate the 

writing. 

0 1 2  3 

Asking students at this grade level to write 

is inappropriate in this subject. 

0 1 2  3 

All teachers should be responsible for 

improving students' writing skills. 

0 1 2  3 

 
 Years of teaching experience?                                              ________ 

 

 

Do you have supervisory responsibilities (e.g., team leader, 

department chair)?                                                                 ___Yes          

___No 

  
For this final set of questions, please choose one assignment 

that you have used or plan to use with this class, that you 
believe is typical of the work you require in this class.  

In the space below, please describe the assignment, including if 

possible the wording of the task as it was presented to the 

students. 
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Was this assignment   ___Required      ___Optional 

How many days did students have to complete this assignment? 

(Count assignments started in class and finished overnight as 1 

day.)  ___days 

Approximately how many pages of work did you expect on this 

assignment?   ___pages 

 

We appreciate your taking the time to complete this survey. Results 
will be included in reports available through the Albany Institute for 

Research in Education. (www.albany.edu/aire) 
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Appendix 4.  Instruments: Year 4 National Survey 
 

Writing and Learning Activities 2009-10: Form 1 

Writing and Learning Activities 2009-10: Form 2 
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Writing and Learning Activities 2009-10: Form 1 
For this survey, we are interested In the wide range of activities In which students are putting 
words on paper (or computer) within the context of each school subject—for example, taking 
notes, completing worksheets, recording data, recording calculations, or doing analyses and 
summaries as well as writing more extended essays or reports. Most of the survey questions 
involve rating scales or multiple  choices, but there is space for you to add your own comments 
about writing and learning within your subject area.  

We will not identify individuals or schools in reports on this study. We will, however, use the 

school name to locate demographic information about the students you teach and the 

community in which they live. In which school do you teach?  

School: ______________________City:_______________________ Zip Code: 

________    

 

Please choose one specific class section as the basis for your answers to this survey. 

1. From the classes you teach, please select one specific class section that is most typical of 

your teaching responsibilities this year (e.g., 3rd period Algebra I). 

 Course title:  __________________________________Grade level: _______________ 

 

How many students are in this class (on the class register for this section)? ________ students  

2. Compared with others at this grade level in your school, how would you best 

describe the ability level of this class?  (Check one.) 

□ Mixed (heterogeneously grouped)    

□ Advanced placement/honors   

□ Above average  

□ Average 

□ Below average  

□ Remedial  

□ Special education   

□ Other (please specify):  

  ________________________ 

3. How many students in this class speak a home language other than English? _________ 
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4. How many weeks are there in a full grading period for this class (e.g., in a quarter, 

trimester, semester)? _________ 

During the full grading period, how many papers of the following lengths will you assign?  

A page or less   ______ per grading period  

One to two pages ______ per grading period 

Three pages or more  ______ per grading period 

5. What is the general subject area of this class?   □ English  □ Social science/history      

□ Science  □ Math  □ Other (please specify) _____________________ 

6. If this is an English class, approximately what percent of the writing students do in this class 

is writing about literature? ________ %  

 

7. How important do you think the following 

kinds of writing are for students in this class (set 

1)? 

(Circle one response in each row.) 

Not 

important 

Somewhat 

important 
Important 

Very 

important 

Response logs or journals 1 2 3 4 

Recording observations 1 2 3 4 

Explanations of problem-solving procedures or 

strategies 
1 2 3 4 

Explanations of subject-area concepts 1 2 3 4 

Reflective writing (“This is what I learned”) 1 2 3 4 

Precis or summary writing 1 2 3 4 

Written definitions of concepts or terminology 1 2 3 4 
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Formulating hypotheses and making deductions 

from them 
1 2 3 4 

Written proofs 1 2 3 4 

 

8. How important do you think the following 

kinds of writing are for students in this class (set 

2)? 

Not 

important 

Somewhat 

important 
Important 

Very 

important 

Writing applying subject-area concepts to new problems 1 2 3 4 

Personal essays or personal narratives 1 2 3 4 

Writing based on student response and interpretation 1 2 3 4 

Writing requiring critical analysis of an issue or a text 1 2 3 4 

Writing requiring analysis or synthesis across 

multiple sources or selections 
1 2 3 4 

Laboratory reports 1 2 3 4 

Research papers or reports 1 2 3 4 

Persuasive writing (e.g., applying subject-area 

knowledge and concepts to public issues) 
1 2 3 4 

Biography or autobiography 1 2 3 4 

Writing of stories, poems, or plays 1 2 3 4 

 

Please list any other types of writing that are important in this class:  
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9. How important are each of the following 

types of external exams in your planning of 

curriculum and instruction for this class? (Circle 

one response in each row). 

 

Not 

important/ 

does not 

apply 

Somewhat 

important 
Important 

Very 

important 

State exam 1 2 3 4 

District-wide exam 1 2 3 4 

Advanced Placement exam 1 2 3 4 

International Baccalaureate 1 2 3 4 

SAT or ACT 1 2 3 4 

10. Will students in this class take a high-stakes test in this subject? (E.g., state, district, AP, IB  

exam.)  

□ Yes, this year      □ Yes, in a later year          □ No.  (Skip to question 12.) 

 

Please specify the exam: ________________________ 

 

What proportion, if any, of the results for that exam will be based on open- ended questions 

that require students to write a written response?  

□ None, the exam is aII multiple choice. (Skip to question 12) 

  □ A percent of the grade is based on open-ended questions (please specify the %) : 

______% 

Does the exam require any writing of paragraph length or longer?  

□ No, all responses are short answer. (Skip to question12.) 

□ Yes, the exam requires at least a paragraph of writing.  

Please describe the types of questions that require any writing in the high stakes tests these 

students will take.  ____________________________________________________ 
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__________________________________________________________________________ 

 

11. When students write for this class, how often do you:  

(Circle one response in each row.) 

Never/ 

Hardly 

ever 

Sometimes Frequently 
Almost 

Always 

Practice the particular kinds of questions that appear on 

the exam, as “test prep” 
1 2 3 4 

Use sample questions from old exams or commercial 

practice materials 
1 2 3 4 

Incorporate types of writing from the exam in the regular 

curriculum (rather than providing “test prep”) 
1 2 3 4 

Provide students with rubrics or scoring systems similar to 

those that will be used on the exam 
1 2 3 4 

 

The next questions are concerned with how you help students in this class learn academic 
language and skills that may be discipline specific.  

 

12. Is there a special technical or academic vocabulary that you feel students need to learn to 

do well in this class?  

□ Yes, specialized terms are very important  

□ Yes, specialized terms are somewhat important  

□ No, students can do well in this class without learning specialized vocabulary words. 

(Skip to question 14.)  

If there is specialized vocabulary that is important for this class, please list some examples:  
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13. Please indicate how important each of the 

following is to you in helping students in this class 

learn important technical vocabulary 

Not 

important 

 

Somewhat 

important 

Important 
Very 

important  

Practice using new vocabulary in worksheets and 

related exercises 
1 2 3 4 

Assigning written work that will incorporate the new 

vocabulary 
1 2 3 4 

Orchestrating discussion to help students practice key 

new vocabulary 
1 2 3 4 

 

14. Are there specialized types of writing that you feel students need to learn in order to do 

well in this class? (For example, lab notebooks, answers to document-based questions, 

timelines, research papers, explanations of data.)  

□ Yes, discipline specific types of writing are very important for students to do well in 

this class.  

□ Yes, discipline-specific types of writing are somewhat important for students to do 

well in this class.  

□ No, there are no discipline-specific types of writing necessary for success in this 

class.  (Skip to question 15) 

 

If there are discipline-specific types of writing you feel are important for students in this class 

to learn, please describe them briefly:   
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Uses of Technology 

 

15. To what extent do students in this class use 

computers and word processors when they write? (Circle 

one response in each row.) 

 

Never/ 

Hardly 

ever 

 

Sometimes 
Frequently 

Almost 

always 

For finding source materials on the internet 1 2 3 4 

For writing first drafts 1 2 3 4 

For editing and revising their own work 1 2 3 4 

For sending work in progress to peers for response or 

editing 
1 2 3 4 

For final copy to hand in 1 2 3 4 

For embedding video, audio or graphics in their writing 1 2 3 4 

 

 

16. In making assignments for this class,  

 

Never/ 

Hardly 

ever 

 

Sometimes 
Frequently 

Almost 

always 

To what extend do you require that work that is handed in 

be typewritten/ printed rather than handwritten?  
1 2 3 4 

 

17. When you allow it, what percent of your students typically provide typed final drafts? 

____% 

 

18. Which best describes the availability of technology in your school?  
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□ I have easy access to all of the technology I would like to have for this class.  

□ I have access to most of the technology I need, but I have to arrange special access 

when I wish to use it  

□ There is some technology available but access is difficult.  

□ There is little or no technology available for use with this class.  

 

Please add any comments that would help us understand the availability of  

technology for your teaching. _________________________________________ 

__________________________________________________________________ 

19. How important have the following sources of 

knowledge been in what you have learned about 

writing in your subject area?  

 

Not 

important 

Somewhat 

important 
Important 

Very 

important 

My own experience as a student in my discipline 1 2 3 4 

Formal coursework on teaching writing 1 2 3 4 

Inservice programs or workshops on writing in my 

subject 

or writing across the curriculum 

1 2 3 4 

Professional reading 1 2 3 4 

Collaboration with other teachers 1 2 3 4 

Other (please specify) 1 2 3 4 
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Background 

20. Has your school had any of the following 

types of school-wide initiatives related to the 

teaching of writing?  

Yes, this year 
Yes, in the 

past 3 years 
No 

Emphasizing writing as a way of learning 1 2 3 

Emphasizing writing across the curriculum 1 2 3 

Emphasizing discipline-specific writing  1 2 3 

Emphasizing reading across the curriculum 1 2 3 

Other (please specify) 1 2 3 

 

Years of teaching experience?   ______ 

Do you have supervisory responsibilities (e.g., team leader, department chair)?  □ yes   □ no   

If you would like to receive a summary of the results of this survey later this year, please enter 

an email address:    _____________________________ 

Please return your completed questionnaire to: 

NSWI 
Albany Institute for Research in Education 

School of Education, B9 
University at Albany 

1400 Washington Ave. 
Albany, NY 12222 

 

Or, email a scanned copy to aapplebee@uamail.albany.edu 

 

Thank you for your help! 

 

mailto:aapplebee@uamail.albany.edu
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Writing and Learning Activities 2009-10: Form 2 
For this survey, we are interested In the wide range of activities In which students are putting 
words on paper (or computer) within the context of each school subject—for example, taking 
notes, completing worksheets, recording data, recording calculations, or doing analyses and 
summaries as well as writing more extended essays or reports. Most of the survey questions 
involve rating scales or multiple choices, but there is space for you to add your own comments 
about writing and learning within your subject area.  

 

We will not identify individuals or schools in reports on this study. We will, however, use the 

school name to locate demographic information about the students you teach and the 

community in which they live. In which school do you teach?  

School: ______________________City:_______________________ Zip Code: 

________    

 

Please choose one specific class section as the basis for your answers to this survey. 

 

 

1. From the classes you teach, please select one specific class section that is most typical of 

your teaching responsibilities this year (e.g., 3rd period Algebra I). 

 Course title:  __________________________________Grade level: _______________ 

 

How many students are in this class (on the class register for this section)? ________ students  

2. Compared with others at this grade level in your school, how would you best 

describe the ability level of this class?  (Check one.) 

□ Mixed (heterogeneously grouped)    

□ Advanced placement/honors   

□ Above average  

□ Average 

□ Below average  
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□ Remedial  

□ Special education   

□ Other (please specify):  

   ________________________ 

 

3. How many students in this class speak a home language other than English? _________ 

 

4. How many weeks are there in a full grading period for this class (e.g., in a quarter, 

trimester, semester)? _________ 

 

 

 

During the full grading period, how many papers of the following lengths will you assign?  

A page or less   ______ per grading period  

One to two pages ______ per grading period 

Three pages or more  ______ per grading period 

5. What is the general subject area of this class?   □ English  □ Social science/ history      

□ Science   □ Math   □ Other (please specify) _____________________ 

 

6. If this is an English class, approximately what percent of the writing students do in this class 

is writing about literature? ________ %  
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7. During the past 5 days in this class, which of the following 

written activities have students engaged in for classwork or 

homework? (Circle all that apply.)  

 

Yes Not in the 

past 5 days 

Completed multiple-choice, fill-in-the-blank, or short-answer 

exercises 
1 0 

Copied notes as directed (from the board, dictation, PowerPoint 

presentations, etc.) 
1 0 

Took their own notes from lectures, discussions, or readings 1 0 

Completed numerical calculations 1 0 

Completed logical or mathematical proofs 1 0 

Engaged in sentence-combining tasks (practicing sentence 

structures) 
1 0 

Written at least a few sentences for any kind of writing task, formal 

or informal 
1 0 

Completed at least one task requiring a page or two of writing 1 0 

Completed at least one task requiring 3 or more pages of writing 1 0 

Other (please specify 1 0 

 

 

Techologies Used by Teacher  in the Past 5 Teaching Days                   (Circle all that apply.)  

 

8. TEACHER use of technology in past 5 days (related to this class)  

 

Yes Not in the 

past 5 days 

PowerPoint presentation 1 0 
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Audio or video material presented directly from the internet in class 1 0 

Material from the internet shared in class 1 0 

Film or video presentation 1 0 

Computer-based simulations 1 0 

Brainstorming or graphic organizing software 1 0 

Overhead projector or ELMO 1 0 

Smartboard 1 0 

Webpage with assignments or course-related materials 1 0 

Email or instant messaging related to the class 1 0 

Other forms of social networking (e.g., Twitter, Facebook) 1 0 

Other (please specify) 1 0 
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Technologies Used by Students in the Past 5 Teaching Days                (Circle all that apply.) 

 

9. STUDENT use of technology in past 5 days (related to this class) 

 

Yes Not in the 

past 5 days 

Created a PowerPoint presentation 1 0 

Accessed material from the internet 1 0 

Participated in an online discussion board (e.g., Blackboard) 1 0 

Used computer-based simulations or games 1 0 

Used brainstorming or graphic-organizing software 1 0 

Used overhead project or ELMO 1 0 

Used Smartboard 1 0 

Used word processing software 1 0 

Created webpages or blogs 1 0 

Used Email or instant messaging related to the class 1 0 

Participated in other social networking (e.g., Twitter, Facebook) 1 0 

Other (please specify) 1 0 

 

         (Circle two choices in each column.)  

10. Writing serves different purposes in different classes. Please 

circle the TWO most important and the TWO least important 

reasons for writing for this particular class.  

 

Most 

important 

Least 

important 

To connect personal experience to the topic being studied 1 0 

To summarize what has been learned 1 0 
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To provide practice in spelling, punctuation, and other aspects of 

correct usage 
1 0 

To provide practice with particular types of writing 1 0 

To consolidate new understandings 1 0 

To apply concepts to new situations 1 0 

 

11. Will this course have a final exam?  □ yes   □ no  

If there is a final exam, approximately what percent of the exam grade will be based on 

responses of at least paragraph length?    _____  % 

 

 

Do you assign writing of at least paragraph-length to students in this class?  

□ yes   □ no (Skip to question 15.) 

The questions in this section are concerned with the kinds of activities that surround any 
writing that students may do for this class.  

 

 

11. To what extent do you use the following 

instructional techniques when students are asked to 

write in this class?  

 

Never/ 

Hardly 

ever 

 

Sometimes 
Frequently 

Almost 

always 

Spend class time generating and organizing ideas or 

information before writing 
1 2 3 4 

Provide models of effective responses for students to 

read, analyze, and emulate 
1 2 3 4 

Clearly specify the specific parts that must be included 1 2 3 4 
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in a particular kind of writing assignment 

Ask students to work together to plan, edit, or revise 

their work 
1 2 3 4 

Base writing on inquiry tasks involving immediate, 

concrete data as the basis for writing 
1 2 3 4 

Organize a “workshop” environment in which students 

receive individual attention as they engage in learning 

the content, allowing for cycles of investigation, writing, 

and revision 

1 2 3 4 

Provide instruction and experience in what to include in 

summarizing reading material 
1 2 3 4 

Teach specific strategies for planning, drafting, revising, 

and organizing written work 
1 2 3 4 

Provide practice in timed, on-demand writing 1 2 3 4 

Provide rubrics that highlight the characteristics of good 

responses 
1 2 3 4 

 

 

12. When students write for this class, who reads their writing 

when it is finished?  

 

 

Never/ 

Hardly 

ever 

  

Sometimes 

 

Frequently 

 

Almost 

always 

No one (writing is used as a thinking process) 1 2 3 4 

Only the student (writing is used for later reference)   1 2 3 4 

The teacher, to react but not assign a grade 1 2 3 4 

The teacher, to grade without other comment 1 2 3 4 

The teacher, to react and grade 1 2 3 4 
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Other students 1 2 3 4 

Others (please specify) 1 2 3 4 

 

13. How would you describe the general quality of student writing in the class you have been 

focusing on here?  

□ Advanced: the students exhibit superior writing performance In this course.  

□ Proficient: the students exhibit solid, competent writing appropriate to the course.  

□ Basic: Students demonstrate only partial mastery of prerequisite knowledge and 
skills that are fundamental for proficient writing in this course.  

□ Unsuccessful: Students are lacking in even basic writing skills necessary for this 
course.  

 

Please add any additional comments on the writing abilities of students in this class: 
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14. How important are the following when responding to 

the writing of students in this class? 

Not 

important 

Somewhat 

Important 
Important 

Very 

important 

Correcting errors in usage and mechanics 1 2 3 4 

Pointing out errors of fact 1 2 3 4 

Suggesting alternative views on the topic 1 2 3 4 

Assessing accuracy of conclusions 1 2 3 4 

Providing feedback on form and structure 1 2 3 4 

Suggesting improvements in style 1 2 3 4 

Providing an overall evaluation of quality 1 2 3 4 

 

 

15. To what extent do you agree with the following 

statements about the teaching of writing?  

 

Strongly 

disagree 
 Disagree Agree 

Strongly 

agree 

English language arts teachers should be primarily responsible 

for teaching students at this grade level to write. 
1 2 3 4 

All teachers should be responsible for teaching disciplinary 

writing within their own subject. 
1 2 3 4 

Subject teachers should evaluate the use of specialized 

vocabulary and procedures within their subject area, but the 

English language arts teachers should evaluate the writing. 

1 2 3 4 

Asking students at this grade level to write is not necessary in 

this subject. 
1 2 3 4 
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All teachers should be responsible for improving students’ 

writing skills. 
1 2 3 4 

 

A Typical Assignment 

16. For this set of questions, please choose one assignment that you have used or plan to use 

with this class, that you believe is typical of the work you require in this class.  

 

Please describe the assignment, including if possible the wording of the task as it was 

presented to the students. (Add extra sheets of paper if you need more room.)    

 

 

 

 

 

 

17. How many days did students have to complete this assignment? (Count assignments 

started in class and finished overnight as 1 day.)    _______days 

 

18. Approximately how many pages of work did you expect on this assignment? ____   pages 
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Background                                                                          (Circle all that apply.) 

19. Has your school had any of the following 

types of school-wide initiatives related to the 

teaching of writing?  
Yes, this year 

Yes, in the 

past 3 years 
No 

Emphasizing writing as a way of learning 1 2 3 

Emphasizing writing across the curriculum 1 2 3 

Emphasizing discipline-specific writing  1 2 3 

Emphasizing reading across the curriculum 1 2 3 

Other (please specify) 1 2 3 

 

Years of teaching experience?   ______ 

Do you have supervisory responsibilities (e.g., team leader, department chair)?  □ yes   □ no   

 

If you would like to receive a summary of the results of this survey later this year, please enter 

an email address:    _____________________________ 

Please return your completed questionnaire to: 

NSWI 

Albany Institute for Research in Education 

School of Education, B9 

University at Albany 

1400 Washington Ave. 

Albany, NY 12222 

 

Or, email a scanned copy to aapplebee@uamail.albany.edu 

 

Thank you for your help! 


