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Background 

 

During the 2016-17 academic year, the University at Albany assessed the degree to which 

students were achieving the student learning objectives in the Social Science and Writing and 

Critical Inquiry (WCI) categories. The Director of the WCI program, Dr. Robert Yagelski 

requested that all of the instructors teaching as part of the WCI program be included in the 

sample.  As a result, each of these instructors has a least one of their sections included in the 

sample.  For more information on the WCI program, visit: http://www.albany.edu/wci/.  

For the rest of the courses that met the WCI requirement, the sample was chosen to be generally 

representative of the categories rather than completely random.  At the time of sampling 88 

sections met the General Education requirement, with a total enrollment of 1307.1 The sample 

selected consisted of 48 sections with a total of 723 students at the time of sampling.2 Of the 48 

sections sampled, instructors for 45 of those sections submitted correctly completed forms at the 

end of the semester.3 The other forms that were either incomplete or not submitted.  

In addition to the 45 sections from the sample that were successfully submitted, additional data 

was submitted for 5 sections that were not sampled.4  These additional submissions, along with 

the fact that students continued to enroll in the various sections after the sampling occurred, 

means that the number of responses exceeds the total number of students enrolled at the time of 

sampling.  Data collected represents approximately N=835.5   

  

 

 

                                                 
1 One of these 88 sections was cancelled.   
2 Originally 49 sections were sampled.  One of these sections was cancelled.   
3 For the 3 sections that were not completed, 2 sections had submissions for the beginning of the semester but no 

submissions for the end of the semester.  For the other section, no forms or materials were submitted.   
4 The instructors teaching for the WCI program each taught multiple sections that met the WCI requirement. Some 

were sampled for more than one section, others were sampled for only one section, but chose to submit results for 

multiple sections.  As a result, we elected to include those submissions in the final results. They can be identified in 

figures 8.1 and 8.2, as their responses are displayed as “3”, “3.1”, etc.     
5 While 835 is an accurate estimate this figure does vary slightly depending on the learning objective and how it was 

assessed.  For example, if a learning objective is assessed early in the semester and students wind up dropping the 

class, the number of students assessed may exceed the final enrollment for the class.   

http://www.albany.edu/wci/


 

 

Course Embedded Assessment 

WCI assessment results indicate that the majority of students “Exceeded” or “Met” expectations. 

Large majorities of students were reported to have either met or exceeded each of the four 

learning objectives, ranging from a low of 82% for objective 5, to a high of 92% for objective 4.  

 

 
Figure 1: Summary of Writing and Critical Inquiry General Education results.  

 

The Learning Objectives for the category are as follows:  

In WCI courses students will: 

1) produce a variety of texts in common college-level forms and demonstrate the ability 

to revise and improve those texts; 

2) demonstrate proficiency in developing and evaluating oral presentations according to 

established criteria;  

3) identify, develop, analyze, and evaluate arguments as they occur in their own or 

others’ work; 

4) perform the basic operations of personal computer use; 

5) use basic research techniques to locate, evaluate, and synthesize information from a 

variety of sources in order to explore a topic. 

 

 



 

 
Figure 2: Writing and Critical Inquiry Learning Objective 1 

 

 

 
Figure 3: Writing and Critical Inquiry Learning Objective 2 
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Figure 4: Writing and Critical Inquiry Learning Objective 3 

 

 
Figure 5: Writing and Critical Inquiry Learning Objective 4 
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Figure 6: Writing and Critical Inquiry Learning Objective 5 
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Comparison to prior results: 

 
Historically, these reports include a comparison between the current administration of the 
General Education assessment and previous iterations. Given that Writing and Critical Inquiry is 
a new General Education category, we have no historical data to compare it to. The longitudinal 
comparison across cohorts of General Education students will be made the next time assessment 
for this category is conducted during the 2021-2022 academic year. 
 

Inclusion of graduate students and contingent faculty 

 

Since the Spring of 2009, we have made a concerted effort to include courses taught by graduate 

student instructors, contingent faculty (typically under the title of “Lecturer”), and professional 

staff teaching on a part time basis in the general education assessment sample.  WCI courses 

however, present a unique case.  With the exception of the program director who did not teach a 

WCI section in the Spring of 2017, all of the instructors that were hired as a part of the WCI 

program have the rank of “Lecturer.”  None of the sections of the courses that met the WCI 

requirement that were not a part of the WCI program were taught by tenured or tenure track 

faculty members.   

 

 

 
Figure 7: Writing and Critical Inquiry General Education courses by instructor rank 
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Time required to complete assessment 

 
The general education assessment forms that faculty are requested to complete record the length 
of time it took them to prepare data for and complete the beginning and end of semester 
assessment forms (see Figure 12 and Appendix C). The average for the required preparation of 
the data and the completion of both the beginning of semester section of the form was 94 
minutes. End of semester form preparation and completion took an average of 117 minutes. 

 
Figure 8.1: Reported time required to complete assessment form, Respondents 1-25 
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Figure 8.2: Reported time required to complete assessment form, Respondents 26-48 
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Appendix A: Student Learning Objectives – Writing and Critical Inquiry 

 

In WCI courses students will: 

1) produce a variety of texts in common college-level forms and demonstrate the ability 

to revise and improve those texts; 

2) demonstrate proficiency in developing and evaluating oral presentations according to 

established criteria;  

3) identify, develop, analyze, and evaluate arguments as they occur in their own or 

others’ work; 

4) perform the basic operations of personal computer use; 

5) use basic research techniques to locate, evaluate, and synthesize information from a 

variety of sources in order to explore a topic. 

  



 

Appendix B: End of Semester Reflections  

 
Respondent 

ID 

Learning 

Objective 

Comments 

1 1 Workshops, revision exercises, and conferences aided the most in helping 

students to achieve the objectives. I would change the nature of my 

workshops and my lab day exercises to better assess their initial and 

developing performance of the expectations. 

1 2 Students were generally able to reflect on oral presentations outside of the 

classroom, but this particular group was one of the quieter classes I have 

taught. Even though I communicated my interest in holding a discussion-

based class and the importance of conversations for learning, without an 

explicit percentage or score for something like “participation,” the general 

level of the discussion lagged. In the future, I would like to experiment with 

other ways of integrating assessed informal conversation into the classroom 

alongside a presentation element. 

1 3 Workshops, revision exercises, and conferences aided the most in helping 

students to achieve these objectives. However, I could have placed greater 

emphasis in lecture and discussion on the nature and structure of argument 

– especially on conceptual or theoretical concerns like structuring, diaresis 

and other topics. Students were able to read and respond to a variety of 

arguments with varying degrees of success, but they often struggled to 

discern what their own arguments were and how their writing practices 

(intro-body-conclusion, outlining, etc.) were leading them towards a clearer 

or more persuasive argument. Perhaps an additional reflective or analytic 

step could have been added to a revision requirement to encourage this 

awareness. 

1 4 Most of our students are deeply familiar with basic computer usage, 

integrating into the shape of their daily lives. This remained the case for all 

of my students in WCI. However, I remain interested in teaching my 

students to use their various digital devices for new reading and writing 

practices afforded by different applications and device affordances. In 

future classes, I plan to require the use of smartphone type devices (when 

possible) to generate new modes of connected commentary. 

1 5 Since one point of focus in the course was an extended reading of John 

Milton’s poem, Paradise Lost, we spent some time as a class discussing the 

history of Milton criticism and different approaches that critics have taken 

with the poem over the years. I modeled different avenues they might use to 

research particular questions related to the poem, and this was largely 

successful. However, I would like to alter the research components of the 

course towards student interests and points of focus in future iterations of 

the class – especially if Milton is to be any part of it – by adding in digital 

cultural research assignments through hypertext versions of the poem and 

interdisciplinary research opportunities for all students in the class using the 

poem as a starting point. 

2 1 I think that having an editing workshop each week during which students 

could read one another’s works in progress enabled the students’ 

recognition of writing as a process of editing and revision. I will continue to 

include regular editing workshops, but would also include a lesson on how 

to best help other students whose work one is reading. 



 

2 2 I really like this assignment, and based on student feedback believe that my 

students like it too, so I would give this assignment again. However, I 

would place more emphasis on the evaluation component of the assignment 

by making peer evaluation a part of each student’s assignment grade. 

2 3 I found this to be a very successful practice for the development of my 

students’ ability to isolate and assess the way professional writers utilize the 

writing component under discussion for each given week. I will continue to 

urge my students to not summarize the essays they read but to analyze that 

week’s writing component from the reading. 

2 4 For this particular learning objective, students come into the class with a lot 

of personal computing skills already, so my instruction here has mostly to 

do with showing students how to produce in their work the esoteric 

formatting aspects specific to MLA (e.g., headers w/ page numbers, 

hanging indents in works cited pages). For this objective I will continue to 

provide instruction on how to use Microsoft Word. 

2 5 While I find the annotated bibliography to be a fine assignment exactly 

because it demands that students analyze and then relate someone else’s 

argument to their own on a given topic, I also found that students require a 

lot of help determining how to evaluate which sources are best. It will 

always be hard to prevent students from choosing the first result that comes 

from a research query, but I might offer more instruction on how to better 

compose research queries as well as how to access library databases and 

how to use ILL. 

3 1 These assignments help students prepare for papers and work through ideas 

regarding arguments. If I had to redesign, I would likely assign fewer 

individual assignments and instead ask students to reflect for longer periods 

on weightier assignments. 

3 2 Students are given a rubric and encouraged to participate orally or online. If 

I had to redesign, I would perhaps encourage individual students more 

frequently to participate. 

3 3 Students are given a syllabus as well as reminders to complete readings. I 

would not redesign this component, as it seems reasonable to expect 

students to complete readings when they are scheduled for the entire 

semester. 

3 4 Students were given several steps to prepare them for locating and assessing 

a critical source through the library databases. Unfortunately, this 

assignment and the day we visited the library fell on the Friday before 

Spring Break. If I had to redesign, I would simply move this day so as not 

to conflict with the day before vacation. 

3 5 These worksheets allow students to access multiple approaches to paper 

writing and expanding on their own ideas. I would not redesign these 

strategies or approaches, as student feedback on these specific assignments 

and strategies were especially positive. 



 

4 1 1. a. produce a variety of texts: making it as clear as possible the goals of 

each writing assignment and getting them to trust the process. b. 

revise/improve: giving writers an opportunity to, at different points, base 

revision on their own self-assessment, on peer assessment, and on instructor 

assessment. 2.I wouldn’t change anything significant. I think I would spend 

more time in class having students work with peer reviewers, because most 

of the peer review process occurred this semester outside the classroom. 

4 2 1.a. developing: having students discuss presentation projects with other 

groups prior to presenting.   b. evaluating: N/A (see below)2. Having 

students complete evaluations of their peers was new to me this semester. I 

didn’t spend time talking about how to evaluate oral presentations, which I 

might devote some time to next semester. So instead of just having the 

rubric available and distributing evaluation forms, spending time discussing 

the logic of the rubric, etc. might be useful. 

4 3 1.Give students as many opportunities as possible to see these skills in 

action—to closely read and identify analysis in others’ work, to identify 

those moments during the course of class discussion, and to identify it 

precisely in their writing. 2. I wouldn’t change anything significant. 

4 4 1.Show students how to retrieve resources. 2. I wouldn’t change anything. 

4 5 1.Doing collaborative/ collective research. In class, we improvisationally 

modeled problem-solving through the course of research.2. Introduce 

research as a component earlier in the semester. Our unit on research was 

late in the semester and it really should have been a larger part of discussion 

and practice early on. I’d like to introduce research practice during the 

early-semester discussions on implementing sources in writing. 

7 1 I used Cooperative Learning techniques that held students accountable for 

activities related to the learning of common college-level forms.Students 

seemed reluctant in developing their ideas or moving beyond the first drafts. 

I would use more exploratory writing and global revision exercises. 

7 3 (1) Illustrated many rhetorical examples in the discovery of arguments. (2) 

Some students had problems defining their subjects. I would introduce more 

propositions and lines of development. 

7 5 1) During the check points: research reports and first drafts, I noticed that 

some students used all internet sources for the research paper instead of the 

journal articles they had found during the first library session. I added a 4th 

library session explaining how to use Google and Google Scholar. They 

practiced citations and reviewed sample student papers in MLA Style.(2) I 

would adjust activities leading up to the final project. Students were asked 

to submit two research reports on how they were planning on using the 

sources. Students that “approached” or Did not meet” the level deviated 

from their reports. I would also have them practice more “What’s wrong 

with these summaries”? exercises. 



 

8 1 1) In class discussion of weekly writing and course materials was most 

helpful in achieving learning objectives. Additionally, other non-traditional 

pedagogical choices were made after the midterm point (using inkelwriter, 

creating a game of “apples to apples” specific to our discourse community, 

drafting ‘speculative fiction’ as problem-solving).(*At midterm I had 

ITLAL do a midterm course evaluation—students indicated that these were 

the most helpful parts of the course so I revised our course plan to make 

more time for the above-stated components.)2) I would absolutely use 

midterm evaluations again to reinforce my understanding of the best tools 

for engagement and understanding of writing. 

8 2 1) Modeling how to do research-based writing, and practicing genre-

components. (see above comment about midterm evaluations) 2) This 

learning objective went very well, better than in the past. I would make sure 

to retain the emphasis on metaliteracy and encourage students’ to remain 

creative and take intellectual risks here. An overall observation regarding 

this category in particular, but also applies to all: this semester was the first 

in which I used the textbook They Say I Say. Previously, I had rather 

consistently used Writing Analytically. I would not use They Say I Say 

again. Too much in class time was spent filling in gaps from TSIS, whereas 

Writing Analytically has better resources on research writing and exercises. 

8 3 1) The Conversation Paper as an evolving assignment, for example, was a 

great way for students to show growth and reflect on the changes in their 

thinking. The weekly writing was great in building confidence with writing 

skills (from TSIS). Workshops were also essential for meeting this learning 

objective. 2) If I were to teach this course again I would reshape an 

assignment so that at least two of the weekly writing assignments were 

developed into a larger piece of writing. Many students did this, intuitively, 

and had great results. I would make the choice to give extra time for that 

specific work. 

8 4 1) This came down to motivation and personal circumstances for some 

students. The only students that did not exceed this learning objective were 

the ones that did not do required coursework. The four that did not meet this 

objective had serious family/personal issues throughout the semester. 

Despite working with CARE, advisement, and the counselling center 

sometimes things get off track in a semester. 2) Students seemed willing 

and inspired to meet these objectives—I wouldn’t change the expectations 

or methods. 

8 5 1) The Conversation Paper and the research paper/component was helpful 

in synthesizing how personal ideas and opinions can be put in conversation 

with other scholarly work.This is one area where individual and small-

group conferences is most helpful.2) If I were to teach this course again I 

would try to include more time to workshop for these objectives. I’m not 

sure what/where to cut to make that possible, but it is worth considering. 



 

9 1 I consistently had three students who outperformed others. This happened 

on each assignment with the students getting an A or A-. The rest of my 

students, met the objective and earned grades from C to B+. There were two 

exceptions, one student who failed the course. Another student did not meet 

this objective because she received an incomplete, but she is also pursuing a 

medical withdrawal for legitimate, documentable reasons. 

9 2 I chose to give every student and A for this assignment, as I saw it as a 

participatory exercise. Students were not aware that everyone would get an 

A, and so each student put in maximum effort. I only made the decision to 

give out all As after I saw the effort each student put in the presentation. 

That said, 3 students would have earned the grade of A regardless. The 

remaining 12 students were in the B range, except 1 who failed the course. 

9 4 Because all of my students attended three library sessions with [redacted] 

more of them exceeded expectations. On the other hand, 5 students did not 

submit Research Progress Report 2. As a result, 5 of them did not meet the 

objective. 

9 5 The typical three students, exceeded expectations. The other ten met the 

objective, even though a few of them did not submit the progress report 2. 

They met the objective because the progress reports culminated into paper 4 

and that was completed and took precedence over the other grades. One 

student, only approached the objective because she submitted a below 

average paper, despite handing in adequate work for the rest of the 

semester. 

11 1 Giving students generative comments and questions to direct expansion of 

ideas, sentences, and paragraphs on their first drafts was helpful. Students 

who out-paced others were those who had taken a class with me in the 

previous semester, so they knew what to expect in revisions. In hindsight, I 

would have devoted a class period to how to approach revising a paper 

more systematically by observing their own moves in the paper, and 

understanding how to make edits based on comments and questions. 

11 2 I devoted three class periods to lecturing on how to construct a successful 

oral presentation, an in-class exercise in a workshop format and a class on 

projecting confidence, style and voice in an oral presentation. I spent every 

class discussing the strengths and weaknesses of the presentations with a 

direction toward developing a stronger research paper guided by their peers’ 

questions. I would make no changes to the delivery of this unit. It was 

successful and the students learned a lot which they demonstrated in their 

presentations and peer evaluations of one another. 



 

11 3 Students learned to identify, analyze and evaluate arguments through 

reading as a writer; pedagogical strategies include “idea maps” to identify 

arguments, supports, counterclaims and flow of ideas. Students wrote their 

own arguments and the ideas developed and expanded over three-four 

drafts.Learned synthesis and evaluation through discursive methods; wrote 

papers putting several authors’ ideas “in conversation.”Employed research 

methods to identify useful information and the academic and secular 

conversations around a topic of their choosingReflection: I would spend 

more time on reading strategies in the future. I want all students to “exceed” 

expectations for this portion of the course. 

11 4 Students went to three library orientation sessions to work with the library’s 

peer-reviewed articles in the databases.Students brought laptops to class, 

and received in class tutorials on effective research, documentations, and 

the basics of computer use in writing a paper in MS Word or googledocsNo 

changes noted 

11 5 Students were given a rubric on finding and evaluating sources and writing 

effective annotations Students were given in-class workshops and two 

library sessions on reading difficult peer-reviewed journal articles and how 

to use them in their research papersStudents were scaffolded in previous 

assignments to analyze a variety of primary and secondary sources and to 

evaluate and synthesize them into argumentative papers. Students who 

performed poorly on the assignment either did not turn in the paper or were 

vague in evaluating each source and synthesizing its use in combination 

with other sources into their research papers. In future, I would stress the 

importance of meeting these objectives through specific, fact-based 

summaries. 

12 1 One strategy that helped was “translating” activities in class–having 

students transpose a message or idea from one rhetorical situation to 

another—to illustrate the differences in form, style, voice that occur with 

new situations. I would add more of these exercises in the future. 

Additionally, emphasizing the skills associated with different forms (and 

how/when to apply those skills) helped. I would be more explicit in future 

classes about how to transfer these skills from one mode to the next. 

12 2 The addition of the Honors Symposium at the end of the semester helped 

greatly. Having a real audience to present to, and the possibility of fielding 

questions from that audience, inspired students to engage in extra 

preparation. I would make sure to make some kind of public forum, 

regardless of the class section, part of the presentation again in order to 

inspire a similar work ethic. 

12 3 For the future, I would more explicitly scaffold this assignment into smaller 

subdivisions, in order to emphasize the correct skills. Students were not 

clear on the division between analysis and argumentation, and further work 

on distinguishing those skills in class would help elucidate that distinction. 

12 4 This course component worked well as designed; I would not alter it for 

future semesters. 



 

12 5 I had students participate in a library scavenger hunt, to practice research 

skills. We also engaged in group source evaluation activities in class. For 

the future, I would spend more time modeling the research process in class 

with specific topic(s), to illustrate other strategies the students might not be 

familiar with. 

13 1 All students are responsible for producing rough and final drafts of the three 

major essays assigned in the course, the personal essay, the analytical essay, 

and the research essay.  Students must submit a final portfolio at the end of 

the semester which is comprised of all written materials, as well as a 

reflective letter to me in which they discuss how they have revised their 

final essays and what they have learned about themselves as readers and 

writers in the process. For those who submitted the final portfolio, they 

were able to at least meet this objective. 

13 2 All students who presented their research in the collaborative group project 

were able to meet or exceed this objective. 

13 3 Before submitting their persuasive research essays, all students must 

complete a research process worksheet in which they summarize and vet 

their sources. They also must submit a proposal for their final research 

assignment. In scaffolding the research essay with the worksheet and 

proposal, I was able to provide feedback to students before they began the 

paper and thereby catch any prospective problems. 

13 4 All students are required to use Blackboard and word processing programs 

to write their essays. 

13 5 Before submitting their persuasive research essays, all students must 

complete a research process worksheet in which they summarize and vet 

their sources. They also must submit a proposal for their final research 

assignment. In scaffolding the research essay with the worksheet and 

proposal, I was able to provide feedback to students before they began the 

paper and thereby catch any prospective problems beforehand. 

15 1 I am a very firm believer in “thick descriptions” both as an ethnographer 

and teacher of ethnographies. I stressed a great deal on it in most of my 

assignments and students grasped it very well. Next time I teach this course, 

I would like to stress equally on context. Contexts provide a lens for 

analysis. I will spend more time on this concept in future writing classes. 

15 2 I stressed on visuals a great deal and that worked. Students kept the text 

minimal and brought in lots of visuals in the form of videos they made, 

images that they took themselves, in addition to charts and graphs. Keeping 

the text minimal enabled them to speak without reading directly off the 

slides. Next time I teach the course, I will spend some time teaching 

students how to ask and take questions at the end. 

15 3 Students did an excellent job with their primary ethnographic research. 

Students either did oral histories or place studies. Their arguments emerged 

from their ethnographic research. I was very satisfied with their first-hand 

research. Next time I teach the course, I will stress equally on context 

gained through secondary research, which I think I could improve some 

more. 



 

15 4 All students met the requirement for personal computer use. They typed 

their assignments using MS Word. I put readings on Blackboard and none 

of the students had any problems accessing them. They also uploaded 

assignments on Blackboard. 

15 5 Students did both primary and secondary research for their papers. They 

synthesized them to produce their final research papers. I was satisfied with 

their writing process. Next time I teach this course, I will stress on 

secondary research more than I did this semester. I will spend equal amount 

of time on primary and secondary research. 

16 1 I feel that multiple drafts of each essay, peer feedback, in-class reflection 

activities and individual conferences with me helped the students to achieve 

this objective. In the future, I think I will have students practice a little more 

in class with revision activities so that they can see the difference between 

substantive revision and superficial revision more clearly. 

16 2 I think clear assignment guidelines and group meetings with the WCI Peer 

Mentor helped the students to more fully understand the expectations of 

their Collaborative Project presentations. In the future, I will spend more 

time discussing slide show design with the students to help them better 

understand the role of a slide show in a presentation and what makes one 

appealing to the intendent audience. 

16 3 For this particular assignment, I think that students who were successful 

spent a significant amount of time studying their secondary sources, 

participated in in-class activities involving identifying claims and evidence 

in a reading assigned for homework, and submitted multiple drafts of their 

essay for feedback. In the future, I will spend more time helping students 

with the mechanics of developing a thesis statement for this type of an 

assignment, as many of them constructed thesis statements that were a bit 

general. 

16 4 Students regularly use computers to complete their essays, homework 

assignments, and access research successfully. I don’t think there’s 

anything I could differently in the future for this objective. 

16 5 For this assignment, students who completed it were very successful, 

generally due to several homework and in-class activities that helped 

students to practice finding sources, evaluating sources, and deciding what 

situations warranted which type of sources. The students who did not meet 

the objective did not complete the assignment. In the future, I think I have 

to monitor students’ progress on their research more strictly to ensure that 

they are on track with completing this assignment. 

17 1 I feel that multiple drafts of each essay, peer feedback, in-class reflection 

activities and individual conferences with me helped the students to achieve 

this objective. In the future, I think I will have students practice a little more 

in class with revision activities so that they can see the difference between 

substantive revision and superficial revision more clearly. 



 

17 2 I think clear assignment guidelines and group meetings with the WCI Peer 

Mentor helped the students to more fully understand the expectations of 

their Collaborative Project presentations. In the future, I will spend more 

time discussing slide show design with the students to help them better 

understand the role of a slide show in a presentation and what makes one 

appealing to the intendent audience. 

17 3 For this particular assignment, I think that students who were successful 

spent a significant amount of time studying their secondary sources, 

participated in in-class activities involving identifying claims and evidence 

in a reading assigned for homework, and submitted multiple drafts of their 

essay for feedback. In the future, I will spend more time helping students 

with the mechanics of developing a thesis statement for this type of an 

assignment, as many of them constructed thesis statements that were a bit 

general. 

17 4 Students regularly use computers to complete their essays, homework 

assignments, and access research successfully. I don’t think there’s 

anything I could differently in the future for this objective. 

17 5 For this assignment, students who completed it were very successful, 

generally due to several homework and in-class activities that helped 

students to practice finding sources, evaluating sources, and deciding what 

situations warranted which type of sources. The students who did not meet 

the objective did not complete the assignment. In the future, I think I have 

to monitor students’ progress on their research more strictly to ensure that 

they are on track with completing this assignment. 

20 1 Strategies that worked: breaking large assignments into small steps; steps 

introduce and give students practice in the new skill set required for each of 

the different essay forms. I meet with students one-on-one outside of class 

to return grades and have a conversation about revision strategies.  

Changes: more opportunity for peer review so that my students can receive 

more help on how to revise. Peer review also reinforces for students the 

qualities or skills specific to that particular type of text that they should be 

demonstrating in their own writing. 

20 2 Strategies that helped: daily practice. I work hard all semester to build a 

community environment (see syllabus) so students are comfortable with 

each other. This alleviates common anxiety students have over oral 

presentations. It is ok for them to make mistakes and they can see each 

other’s progress.Changes: I usually have a 1-2 week unit at the end of the 

semester on more formal/traditional oral presentation skills. I redesigned 

my curriculum this semester and my calculations were off. I didn’t have as 

much time at the end of the semester as I would have like. Now that I tested 

out the curriculum, I can better schedule our time to leave room at the end. 



 

20 3 Strategies that worked: The Read Your Source assignment is very effective. 

One example: I ask students to read the research carefully before they 

develop their own arguments. Using freewriting technique, students practice 

identifying key claims in sources and then brainstorm on the claims they 

might make in response.This is an important strategy because it helps 

students transition from high school model of debate-style argument into a 

more complex understanding the various functions of evidence to develop 

more complex arguments (for the Conversation Essay—I teach rogerian 

argument which views argument as conversation).Changes: I would like to 

break the Read Your Source assignment into two phases. I want to slow 

students down at the “Take Purposeful Notes” section. In the current form, 

students can move quickly from read the source to respond to the source. 

This can impact student learning because they don’t have a complex 

understanding of the source but rather a superficial/simple understanding of 

it. I want them to spend more time reading the source and trying to 

summarize it. 

20 4 Strategies that worked: making students use Blackboard. They have to 

know how to navigate a website, browse, use links, interact with online 

tutorials, and upload documents.Changes: I forgot to request that the library 

send me a confirmation when students completed the tutorials. That is a 

simple way to know if the student did the task. 

20 5 Strategies that worked: The assignment walks students through a question-

based search. This helps them explore a topic (rather than report). The 

assignment models that research is a complex process: initial searching, 

keyword searching, reformulating your questions, and playing in the 

databases=robust process. The last step helps them synthesize their research 

findings before they begin to draft the research-based essay.Changes: 

Although I told them in class and on the assignment sheet for the unit 

overall that they must use scholarly, peer-reviewed sources, there’s no 

explicit mechanism in place on this document to ensure that students use 

only scholarly, peer-reviewed sources. 

21 1 Strategies that worked: breaking large assignments into small steps; steps 

introduce and give students practice in the new skill set required for each of 

the different essay forms. I meet with students one-on-one outside of class 

to return grades and have a conversation about revision strategies.  

Changes: more opportunity for peer review so that my students can receive 

more help on how to revise. Peer review also reinforces for students the 

qualities or skills specific to that particular type of text that they should be 

demonstrating in their own writing. 

21 2 Strategies that helped: daily practice. I work hard all semester to build a 

community environment (see syllabus) so students are comfortable with 

each other. This alleviates common anxiety students have over oral 

presentations. It is ok for them to make mistakes and they can see each 

other’s progress.Changes: I usually have a 1-2 week unit at the end of the 

semester on more formal/traditional oral presentation skills. I redesigned 

my curriculum this semester and my calculations were off. I didn’t have as 

much time at the end of the semester as I would have like. Now that I tested 

out the curriculum, I can better schedule our time to leave room at the end. 



 

21 3 Strategies that worked: The Read Your Source assignment is very effective. 

One example: I ask students to read the research carefully before they 

develop their own arguments. Using freewriting technique, students practice 

identifying key claims in sources and then brainstorm on the claims they 

might make in response.This is an important strategy because it helps 

students transition from high school model of debate-style argument into a 

more complex understanding the various functions of evidence to develop 

more complex arguments (for the Conversation Essay—I teach rogerian 

argument which views argument as conversation).Changes: I would like to 

break the Read Your Source assignment into two phases. I want to slow 

students down at the “Take Purposeful Notes” section. In the current form, 

students can move quickly from read the source to respond to the source. 

This can impact student learning because they don’t have a complex 

understanding of the source but rather a superficial/simple understanding of 

it. I want them to spend more time reading the source and trying to 

summarize it. 

21 4 Strategies that worked: making students use Blackboard. They have to 

know how to navigate a website, browse, use links, interact with online 

tutorials, and upload documents.Changes: I forgot to request that the library 

send me a confirmation when students completed the tutorials. That is a 

simple way to know if the student did the task. 

21 5 Strategies that worked: The assignment walks students through a question-

based search. This helps them explore a topic (rather than report). The 

assignment models that research is a complex process: initial searching, 

keyword searching, reformulating your questions, and playing in the 

databases=robust process. The last step helps them synthesize their research 

findings before they begin to draft the research-based essay.Changes: 

Although I told them in class and on the assignment sheet for the unit 

overall that they must use scholarly, peer-reviewed sources, there’s no 

explicit mechanism in place on this document to ensure that students use 

only scholarly, peer-reviewed sources. 

22 1 I’d like to create a sequence of assignments that makes students themselves 

more aware of this improvement. I see it, but I’m not sure they see it as 

clearly. 

22 2 We need more time practicing oral discourse in class before the 

presentations. But we have so much to accomplish it’s always so difficult to 

get everything in. 

22 3 I would likely change this tool next time. It identifies the extent to which 

students recognize argument and analysis but it did not sufficiently address 

their ability to evaluate other’s analyses. Their second essay assignment 

would be a better tool to use, so I am capturing the data with it – the new 

tool is attached. 

23 1 Students should accomplish this task by completing the course. Only 

students who did not do the work do not fulfill this goal. 

23 2 We need more continuous practice with this rubric. 

23 3 If I were to do this differently I would develop a reflection document for 

students to make clear to students how their identification of analysis is 

important. 



 

23 4 n/a 

23 5 I’m actually pretty happy with this activity. 

24 1 I was very happy that all students who submitted a final essay met or 

exceeded this objective. I believe they did so because we conduct in-class 

workshops of each students paper and this forces them to faces the needs 

for revision in their essay. 

24 3 Although I ask students to write a draft of this essay, I think I would 

actually break the draft into parts next time to try to improve the quality of 

the essays and student learning. 

24 4 This learning objective needs updating. 

24 5 In the future, I would use different tools to measure this objective. Rubric 

categories “synthesis and voice” and “evidence” for Essay #3 would work 

better.  These tools were from too early in the semester to accurately 

measure these objectives. Also, using two tools to measure different aspects 

of the objective was unnecessarily complicated, when one tool will suffice. 

25 1 I was very happy that all students met this objective. I believe they did so 

because we conduct in-class workshops of each students paper and this 

forces them to faces the needs for revision in their essay. 

25 3 Although I ask students to write a draft of this essay, I think I would 

actually break the draft into parts next time to try to improve the quality of 

the essays and student learning. 

25 4 This learning objective needs updating because of changes in technology 

use in our society. 

25 5 In the future, I would use different tools to measure this objective. Rubric 

categories “synthesis and voice” and “evidence” for Essay #3 would work 

better.  These tools were from too early in the semester to accurately 

measure these objectives. Also, using two tools to measure different aspects 

of the objective was unnecessarily complicated, when one tool will suffice. 

26 1 Measuring the students’ ability to revise through a revision plan on 

EliReview (an online web-based peer review learning tool) made the 

students’ revision visible to me as the instructor. But also importantly, 

students saw the revision and thinking other students’ made over the course 

of one major assignment and its drafts.  The common college-level forms 

was measured by the rubric and that is a measurement tool that I will 

continue to use with a few modifications to make the rubric more specific 

and therefore understandable to the students. 

26 3 Leading up to this assingnment, I collaborated with information literacy 

specialist  librarians.  Students, librarians and I met to discuss and work 

together to build a deep understanding of the qualities of scholarly work.  

This combined with meta-literacy work scaffolded students’ understanding 

of scholarly work.  Students developed a sense of scholarship as 

conversation which enabled them to synthesize arguments of others and 

apply this to their writing. 

26 5 Working closely again with the information literacy specialist librarians 

facilitated this objective.  I will continue this collaboration. 



 

27 1 Measuring the students’ ability to revise through a revision plan on 

EliReview (an online web-based peer review learning tool) made the 

students’ revision visible to me as the instructor. But also importantly, 

students saw the revision and thinking other students’ made over the course 

of one major assignment and its drafts.  The common college-level forms 

was measured by the rubric and that is a measurement tool that I will 

continue to use with a few modifications to make the rubric more specific 

and therefore understandable to the students. 

27 3 Leading up to this assignment, I collaborated with information literacy 

specialist  librarians.  Students, librarians and I met to discuss and work 

together to build a deep understanding of the qualities of scholarly work.  

This combined with meta-literacy work scaffolded students’ understanding 

of scholarly work.  Students developed a sense of scholarship as 

conversation which enabled them to synthesize arguments of others and 

apply this to their writing. 

27 5 Working closely again with the information literacy specialist librarians 

facilitated this objective.  I will continue this collaboration. 

28 1 This Learning Objective is difficult to evaluate because it’s requesting to 

know if students can revise a “variety” of texts: I can’t use just one essay 

assignment to evaluate it. So, I have to consider if all students revised all of 

the essays satisfactorily. It was hard to know how to distinguish between 

“exceeded” and “met” for this (what if one student did an excellent revision 

on one essay, but not the others—is that “exceeded” or “met”?) Therefore, I 

used an average of all three essay grades and used that one grade to 

determine if students met/exceeded for this objective. 

28 2 I created this tool, the evaluation form, solely for this assessment because I 

do not normally have students evaluate oral presentations in my class 

(we’ve never discussed this in WCI). I believe this tool I created was 

unsuccessful, and I will not use it again. The results shown here do not 

reflect what my students know (I suspect). There was one small evaluation 

criteria I checked on my form that no student checked on their own, which 

is why no student “met” the objective. I don’t think it’s because they didn’t 

understand what goes into an oral presentation; I think it’s because the 

guidelines I created were unclear (I should have specified whether the 

group successfully met the criteria—not just if they did it in their 

presentations). If I need to do this again, I will improve the tool. 

28 3 (1) Having an evaluation form—even though it wasn’t effective for 

measuring how well students can evaluate oral presentations—helped 

students keep in mind what they need to include in their presentations. 

29 1 All students are responsible for producing rough and final drafts of the three 

major essays assigned in the course, the personal essay, the analytical essay, 

and the research essay.  Students must submit a final portfolio at the end of 

the semester which is comprised of all written materials, as well as a 

reflective letter to me in which they discuss how they have revised their 

final essays and what they have learned about themselves as readers and 

writers in the process. For those who submitted the final portfolio, they 

were able to meet this objective. 



 

29 2 All students who presented their research in the collaborative group project 

were able to meet this requirement. Since two students dropped the class, 

they were unable to meet the objective. 

29 3 Before submitting their persuasive research essays, all students must 

complete a research process worksheet in which they summarize and vet 

their sources. They also must submit a proposal for their final research 

assignment. In scaffolding the research essay with the worksheet and 

proposal, I was able to provide feedback to students before they began the 

paper and thereby catch any prospective problems. 

29 4 All students are required to use Blackboard and word processing programs 

to write their essays. 

29 5 Before submitting their persuasive research essays, all students must 

complete a research process worksheet in which they summarize and vet 

their sources. They also must submit a proposal for their final research 

assignment. In scaffolding the research essay with the worksheet and 

proposal, I was able to provide feedback to students before they began the 

paper and thereby catch any prospective problems beforehand. 

31 1 I think many students revised successfully because they worked on the 

assignment over a couple of weeks.  During this time, they submitted two 

drafts for peer review, and in many cases their peers offered specific 

suggestions for revision based on questions I had provided.  The peer 

review process is never perfect, though, and some students were not offered 

specific suggestions for revising their essays.  If this is the case, I could 

suggest that future students meet with me for a teacher-student conference 

so that we can identify potential areas of revision. 

31 2 I think many of the students met this learning goal because we formulated 

together the criteria that makes for an effective presentation after watching 

two student presentations posted on YouTube.  We made observations 

about these presentations first without judging them and then as a group 

settled on criteria.  Students also collaborated on a group presentation that I 

evaluated using many of the same criteria we formulated in class.  I 

assigned students a group grade as well as individual grades based on 

individual reflections of group experience.  As is often the case with group 

work, some students contribute more than others, and so I think in the 

future I could have students breaks down the development of the 

presentation into specific tasks and require all the students to complete a 

certain number of tasks—that way more students would be involved in 

producing content. 



 

31 3 Many students met this goal because they had a good sense of the several 

main elements of argument before reviewing their peer’s argumentative 

essay and writing their own.  In the first unit we came to understand the 

meaning of claims and practiced identifying them and formulating 

responses.  In the analysis unit, we concentrated on evincing claims with 

textual evidence and practiced explaining the evidence in so as to support a 

claim.   Nevertheless some students struggled to formulate careful claims 

and offer sufficient evidence.  Thus they struggled to evaluate their own 

argument.  We met for conferences for the paper, so perhaps I could 

concentrate more on the claims-evidence relation with individual students 

in the future.  We could, perhaps, practice evaluating their arguments 

together, going through their drafts, identifying and evaluating claims and 

evidence, and 

31 5 We spend two class days discussing how to find suitable and authoritative 

resources.  I showed students how to find sources using Minerva and 

databases, and we also evaluated a website for the potential use in a 

research paper.  Most of the students found and incorporated passages from 

books, internet articles, and/or journal articles.  Some did so more 

effectively than others, though.  At times, students struggled to distinguish 

their ideas from a source.  It seems that they need more practice introducing 

sources and providing a context for quotes and paraphrases.  In future 

classes, I could have them identify points in a paper when a student writer’s 

voice merges with authorial sources and have them make corrections. 

32 1 I think many students revised successfully because they worked on the 

assignment over a couple of weeks.  During this time, they submitted two 

drafts for peer review, and in many cases their peers offered specific 

suggestions for revision based on questions I had provided.  The peer 

review process is never perfect, though, and some students were not offered 

specific suggestions for revising their essays.  If this is the case, I could 

suggest that future students meet with me for a teacher-student conference 

so that we can identify potential areas of revision. 

32 2 I think many of the students met this learning goal because we formulated 

together the criteria that makes for an effective presentation after watching 

two student presentations posted on YouTube.  We made observations 

about these presentations first without judging them and then as a group 

settled on criteria.  Students also collaborated on a group presentation that I 

evaluated using many of the same criteria we formulated in class.  I 

assigned students a group grade as well as individual grades based on 

individual reflections of group experience.  As is often the case with group 

work, some students contribute more than others, and so I think in the 

future I could have students breaks down the development of the 

presentation into specific tasks and require all the students to complete a 

certain number of tasks—that way more students would be involved in 

producing content. 



 

32 3 Many students met this goal because they had a good sense of the several 

main elements of argument before reviewing their peer’s argumentative 

essay and writing their own.  In the first unit we came to understand the 

meaning of claims and practiced identifying them and formulating 

responses.  In the analysis unit, we concentrated on evincing claims with 

textual evidence and practiced explaining the evidence in so as to support a 

claim.   Nevertheless some students struggled to formulate careful claims 

and offer sufficient evidence.  Thus they struggled to evaluate their own 

argument.  We met for conferences for the paper, so perhaps I could 

concentrate more on the claims-evidence relation with individual students 

in the future.  We could, perhaps, practice evaluating their arguments 

together, going through their drafts, identifying and evaluating claims and 

evidence, 

32 4 All but one student successfully uploaded their essays to Blackboard.  One 

student tried but was not successfully.  Instead she emailed me her paper, 

which evinces that she can perform the basic operations of personal 

computer use. 

32 5 We spend two class days discussing how to find suitable and authoritative 

resources.  I showed students how to find sources using Minerva and 

databases, and we also evaluated a website for the potential use in a 

research paper.  Most of the students found and incorporated passages from 

books, internet articles, and/or journal articles.  Some did so more 

effectively than others, though.  At times, students struggled to distinguish 

their ideas from a source.  It seems that they need more practice introducing 

sources and providing a context for quotes and paraphrases.  In future 

classes, I could have them identify points in a paper when a student writer’s 

voice merges with authorial sources and have them make corrections. 

33 1 The advertisement analysis essay seems to work well for international 

students. The students received a copy of the rubric to go over it with their 

group members. They then revised their first draft before meeting with me 

in a one-on-one session. After that they submitted the final draft, which 

could be revised for a better grade. If I have to teach again, I will keep this 

component. 

33 2 Strategies that helped students to achieve the learning objective1)students 

were asked to be extremely creative and learned a new technology to 

complete the project. 2) students chose a topic that they had already done a 

research on it from the argumentative essay. They just had to think about a 

better modality to present their information. Changes that I would makeI 

would try to come up with a better way to track whether all group members 

contribute to the presentation and multimodal project. 

33 3 students were asked to analyze international advertisements. They then had 

to talk about their advertisement with the rest of the class. This assignment 

helped students to identify and analyze argument presented in the assigned 

advertisements. This assignment works because it requires that they unpack 

a short ad to see rhetorical strategies that companies use. Many students 

understood the advertisements, but did not critically evaluate the ad. For the 

next semester, I would pick a longer ad and there will be less advertisement 

clips for the class to analyze. 



 

33 4 Most students find it helpful to work with different drafts on Google Doc. 

However, some students did not utilize this tool at all. For the future, I will 

find a better way to monitor and check different drafts that students work on 

Google Doc. 

33 5 Students who completed this assignment tend to do well in their analysis 

and argumentative essay. This assignment asks them to visit the library 

website and complete different tasks to earn the metaliteracy badge. The 

reason that they were able to do this assignment well was because some of 

them chose a topic that they had to do a research for their other classes. In 

the future, I will ask students to this metaliteracy assignment as a group. 

Many students did not complete this assignment because it was long for 

them. 

34 1 I found that using this tool was beneficial in that it forced students to both 

pay closer attention to the feedback provided by their peers on their rough 

drafts and forced them to do more serious self-assessment of their work. On 

top of that, the need to write a reflection made sure that the students 

actually spent time after the fact considering what they had done, and that, I 

believe, allowed the lessons they’d learned through revision to stick more. 

All in all, this was effective and is something I’m likely to continue to use 

going forward. 

34 2 The group work by students for this assignment turned out to be quite 

effective overall. Utilizing the elements of rhetoric that we’d discussed in 

class previously, the students by and large found useful strategies for 

contributing to their group presentations, including the use of technology 

such as Power Point, Prezi, and some effective inclusion of multimedia 

elements which worked to engage the class. The results bear out that this 

went well and will be continued in its present form going forward. 

34 3 I believe students were fairly well-versed entering this essay in terms of the 

elements of argument and rhetoric. The guidelines for this essay, which 

served as the tool for evaluating their expertise in this regard, were, I 

believe, quite clear in terms of the expectations. Yet this is always a 

challenge for students, identifying and considering the strategies and 

motivations behind others’ work at developing arguments, and so this tool 

is one which I intend to continually evaluate in terms of the language used 

to help the students best convey their ideas through analysis. 

34 4 Students in my class are required to use Blackboard frequently throughout 

the semester; if they fail to do so, they will undoubtedly not finish and pass 

the class. Only one student did not finish the course and thus didn’t meet 

the goal of completing all the reading journals and other assignments laid 

out on Blackboard, though even he, up to the point he dropped the class, 

had been engaged in this regard. I intend to continue to require students to 

frequently use Blackboard in the future, as I believe it is elemental in terms 

of creating a student population that is engaged in the class even from 

outside the classroom space. 



 

34 5 I think that using this tool was effective in that it encompassed many 

different elements (all of those listed in the learning objectives) for working 

with a variety of sources. The question I have is whether or not requiring 

this for two sources is enough or not. The idea is that it forces students to 

employ each of these objectives here in their annotated bibliographies, with 

the hope that they’ll then go ahead and apply these to all other sources that 

they find and use in their final papers, but judging from the way in which 

some sources seem to not be fully utilized come the final paper, it makes 

me wonder if requiring the annotated bibliography for more sources (all?) 

could be worthwhile. The worry, of course, is that it ends up being too time-

consuming and instead takes away time they would have otherwise spent on 

other important aspects of their final papers. 

35 1 1) The entire course is devoted to helping students develop the ability to 

produce and revise a variety of genres and my standards seem to far exceed 

those of the general learning objectives, so working through the scaffolding 

assignments and completing the essays for the course put them on track to 

submit a highly polished portfolio. Almost every student was successful in 

doing so.2) The students who did not meet or exceed the objective were 

students who missed many of the smaller assignments during the semester, 

which makes it hard for me to make helpful changes in the future, but I try 

new ways to motivate students each semester and will continue to do so. 

35 2 1) Allowing students to have input into the rubric they will use to evaluate 

each other and be evaluated by really seems to help motivate them to invest 

in both the presentation and the evaluation process.2) The presentation is 

the element of the course that always seems slightly rushed, so I'd like to 

spend an extra class preparing for them next semester, but the students all 

did very well. 

35 3 1) Practice, practice, practice. We work through countless examples both 

individually and as a class before they focus on analyzing arguments in 

their own writing.2) I toy with the analysis section of the course every 

semester and I think next semester I'm going to try starting off with even 

more basic examples at the beginning. This semester a few students 

struggled to understand the basic concepts, so it was hard for them to keep 

up. I hope to work on that next semester by starting with really simple 

visual arguments as a starting point. 

35 4 1) It's rare that I have a student who is not already proficient with computer 

use before the semester begins, but I do spend some time covering the 

basics of using Blackboard, Microsoft Office, and a few other essentials.2) I 

don't think any change is necessary. 

35 5 1) Between scaffolding assignments for the research essay, Metaliteracy 

assignments they're completing through the library website, generating an 

annotated bibliography, outlining how their research will fit together within 

the essay, and writing the essay itself, the students seem quite capable at 

working with sources by the end of the semester.2) The "synthesis" portion 

of the objective is always the most difficult, so I'm working to develop an 

activity next semester that asks students to literally put sources into 

conversation with each other by creating hypothetical dialogue between a 

few of the different sources they will be working with. 



 

36 1 Students were required to revise their Narrative Essays based on peer 

feedback, comments from me. and the attached “Essay #1 Evaluation 

Guide.” I decided this was sufficient to measure the learning objective, so I 

did not also include their revisions of their Analysis Essay. In the future, to 

better assist the students who did not meet the objective, I plan to distribute 

more detailed guidelines for approaching the revision process and present 

examples of previous students’ revisions. 

36 2 Students did oral presentations in groups, based on Essay Contest finalists. 

Every group met the guidelines established, and a few students exceeded 

expectations, based on the attached Group Presentation Guidelines. I 

decided my evaluation of their presentations was enough to measure the 

learning objective, so I did not include their assessments of one another. 

36 3 Students were required to write then revise Argument Essays based on peer 

feedback, comments from me, and the attached “Essay #3 Evaluation 

Guide.” This assignment required incorporating published scholarly 

arguments the students first needed to evaluate. I decided this was sufficient 

to measure the learning objective, so I did not also include their engagement 

with the Contest Finalists. In the future, to better assist the students who did 

not meet the objective, I plan to distribute more detailed guidelines for 

approaching the revision process and present examples of previous 

students’ revisions. 

36 4 All students became familiar with various features of Blackboard, including 

creating and submitting their work as Word and PDF documents through 

their personal computers. 

36 5 Students’ final assignment involved a research session at the library guided 

by an Information Specialist and myself. The session was geared toward 

helping them learn to navigate the databases, evaluate sources, and 

synthesize information for their Annotated Bibliographies and 

Conversation/Argument essays. The assignment sequence is attached as 

“Conversation_Argument Prompt” and “Conversation_Argument 

Progression.” 

37 1 Students were required to revise their Narrative Essays based on peer 

feedback, comments from me. and the attached “Essay #1 Evaluation 

Guide.” I decided this was sufficient to measure the learning objective, so I 

did not also include their revisions of their Analysis Essay. In the future, to 

better assist the students who did not meet the objective, I plan to distribute 

more detailed guidelines for approaching the revision process and present 

examples of previous students’ revisions. 

37 2 Students did oral presentations in groups, based on Essay Contest finalists. 

Every group met the guidelines established, and a few students exceeded 

expectations, based on the attached Group Presentation Guidelines. I 

decided my evaluation of their presentations was enough to measure the 

learning objective, so I did not include their assessments of one another. 



 

37 3 Students were required to write then revise Argument Essays based on peer 

feedback, comments from me, and the attached “Essay #3 Evaluation 

Guide.” This assignment required incorporating published scholarly 

arguments the students first needed to evaluate. I decided this was sufficient 

to measure the learning objective, so I did not also include their engagement 

with the Contest Finalists. In the future, to better assist the students who did 

not meet the objective, I plan to distribute more detailed guidelines for 

approaching the revision process and present examples of previous 

students’ revisions. 

37 4 All students became familiar with various features of Blackboard, including 

creating and submitting their work as Word and PDF documents through 

their personal computers. 

37 5 Students’ final assignment involved a research session at the library guided 

by an Information Specialist and myself. The session was geared toward 

helping them learn to navigate the databases, evaluate sources, and 

synthesize information for their Annotated Bibliographies and 

Conversation/Argument essays. The assignment sequence is attached as 

“Conversation_Argument Prompt” and “Conversation_Argument 

Progression.” 

38 1 I have learned that the more information you can provide to students in the 

paper prompts themselves, the more likely they are to succeed and even go 

beyond my expectations. In my prompts, I break down each grading point 

into separate sections that help guide students toward segmented goals: 

intro, body, research, works cited, etc. Students were able to get instant 

feedback for their papers by using Google Forms. This allowed them the 

opportunity to revise sections of their papers. In terms of changes to the 

Google Forms, I would expand the section where students get to ask about 

their paper. I think this will help alleviate some nerves about the writing 

process. 

38 2 I give my students a specific criteria for how they evaluate presentations. 

Some of the criteria I ask them to consider include audience engagement, 

addressing the purpose of the presentation, the research, etc. Students are 

also asked to develop a question for their peers as well in order to show a 

level of professionalism as an audience member. I am constantly reflecting 

upon the process of assigning presentations. There is a part of me that 

believes that giving them too detailed of an outline will stifle any creativity 

they may want to consider. However, in the past, if I’ve made the prompt 

too broad, students have shown a lack of specificity. The current prompt I 

am using seems to be a good balance. However, with each new crop of 

students, I’m always  looking for a more effective way of assigning the 

presentation. 



 

38 3 The research paper can be a little bit tricky because they have already 

written research papers in high school. We don’t want to devalue the skills 

that they bring into the classroom; however, we often need to refine terms 

for a proper college setting. For example, we spend quite a bit of time 

talking about what quality, peer-reviewed research actually looks like. 

Although many of the students seem to grasp this concept in face-to-face 

conversations, when they are left alone to write the paper, they still seem to 

make decisions about research that are less than desirable. I would 

definitely spend more time on the research section. This past semester, we 

spent an additional two weeks on the second unit on analysis. But, this took 

too much time away from the research unit—even an extra week makes a 

big difference. 

38 4 All of my students were able to log on to Blackboard and receive their 

assignments and paper prompts without any difficulty. I still have the 

students write in class on paper, and interestingly enough, I had more than a 

few students thank me for doing that. 

38 5 As I previously mentioned, we spent a week less than we were supposed to 

when it came to the research paper unit of the class. This definitely had an 

effect on the students. However, I held mandatory conferences with each 

student where we discussed proper research practices and what quality 

research looks like. This did help students in terms of not falling into the 

trap of unintended plagiarism. (This is where students say something and 

only somewhat source it in a works cited.) Most of the students were able to 

synthesize their sources and use them effectively throughout their final 

papers. In the future, I will be dedicating an entire week of class to just 

research practices and how to evaluate quality research. I definitely think I 

can do a better job in that area of teaching. 

39 1 By looking closely at the work of former WCI students, as well as other 

texts, students were able to recognize and then deploy successful writing 

strategies in their own work.  Similarly, they developed a vocabulary and 

such to use when conducting peer review of each other’s drafts. 

39 2 Students were charged with collectively drafting an abstract of their 

presentation. These abstracts went through several drafts and a 

representative from each group presented the abstract to the class for peer 

review and subsequent revision, prior to the oral presentation. 

39 3 Students were taught how to recognize a stated claim and how a claim is 

appropriately reinforced using, among others, secondary sources, additional 

detail, etc. In writing groups, students read each other’s work closely and 

used crayons to develop a color-based scheme to identify areas requiring 

revision. 

39 5 Students were made familiar with using the University’s libraries, and 

engaged in impromptu “scavenger hunt” for research materials.  Students 

then worked in their writing groups to evaluate  each other’s sources and 

their proper usage in drafts. 

40 1 By looking closely at the work of former WCI students, as well as other 

texts, students were able to recognize and then deploy successful writing 

strategies in their own work.  Similarly, they developed a vocabulary and 

such to use when conducting peer review of each other’s drafts. 



 

40 2 Students were charged with collectively drafting an abstract of their 

presentation. These abstracts went through several drafts and a 

representative from each group presented the abstract to the class for peer 

review and subsequent revision, prior to the oral presentation. 

40 3 Students were taught how to recognize a stated claim and how a claim is 

appropriately reinforced using, among others, secondary sources, additional 

detail, etc. In writing groups, students read each other’s work closely and 

used crayons to develop a color-based scheme to identify areas requiring 

revision. 

40 5 Students were made familiar with using the University’s libraries, and 

engaged in impromptu “scavenger hunt” for research materials.  Students 

then worked in their writing groups to evaluate  each other’s sources and 

their proper usage in drafts. 

45 1 Having students upload a draft and then the final version in Blackboard 

using SafeAssign as a measure of revision by color-coded indicators, my 

students saw how much their pieces changed from the draft to the final 

product in each phase and how their pieces transformed –in some instances 

at least - from one phase to the next. That said, some students’ efforts at 

revision were more extensive than others.Next semester, I want to make 

more use of peer review before and after revisions for each assignment. I 

believe students will put more effort into their revisions if they know their 

peers will be looking at their work to see the progress. This will also give 

students more incentive to revise their own work. I’m being trained to use 

peer review software called Eli Review, which I’ll be using next semester to 

teach writing through student feedback and make learning more student-

centered. 

45 2 Students receive a lot of practice in developing their oral communications 

skills in order to verbally articulate ideas that they can then transfer into 

their writing pieces. Prior to the oral presentations, students practice orally 

communicating their work with speeches, which are recorded. Given the 

rubric and their peers’ feedback, students have multiple ways to improve 

their oral communication skills. Students’ creativity really comes through in 

their oral presentations, too. Oftentimes, their slide designs explore features 

like animation and style, and they use the rubric and instructor presentations 

to consider how to present a balance of text and image and present a solid 

analysis/argument structure from thesis statement to concluding remarks. 

45 3 One strategy that really worked to help students as they built their argument 

papers was having them engage in an oral debate. Students are placed into 

teams and are required to build and expand upon an existing debate with 

supporting materials. In their teams students build arguments in Google 

Docs based on roles the students have in their teams, e.g., claims specialist, 

counter-claims specialist, etc. Students help each other in their own teams 

and also help their classmates in other teams by challenging their 

arguments. In the process, students are identifying, analyzing, and 

evaluating arguments in the source material provided, too. 



 

45 4 Using online technology is an integral part of my course. Students simply 

wouldn’t succeed without being able to use it. Most students were able to 

build their papers using Word, upload their work into the course, and 

engage in activities that required using computers. A couple of students had 

some trouble as this was their first exposure to computer use, but they were 

able to become proficient relatively quickly. 

45 5 Most students did okay. For many students, this was their first real attempt 

to locate sources in a database rather than just doing a Google search. 

Working with databases poses its own challenges because, for example, the 

literature is often written in language geared towards experts in specialized 

fields, so students struggled a bit with this type of languages. However, they 

also had the ability to locate non-scholarly sources, like newspaper articles 

and did a good job drawing on both types of sources in their papers as they 

explored their topics, examined the credibility of their sources, and the 

information provided by their sources.Next semester, I plan to spend more 

time working on information retrieval from databases and to start this 

process earlier because it is so new for many students. 

46 1 This tool provided fairly solid results. I appreciate the fact that it allows for 

a clear assessment of students ability to produce “a variety of texts,” over 

the course of the semester and, at the same time, shows if they were able to 

revise these texts because I am able to keep track of who submitted which 

revision on BlackBoard. 

46 2 This rubric works quite well to assess student’s abilities to meet the oral 

presentations objective mainly because it is tailored in class. Also, students 

use it while planning their own presentations and evaluating the 

presentations of others. 

46 3 As with other rubrics in my course, our Rhetorical Analysis rubric is used 

by the students as they read and write for their own rhetorical analysis, as 

well as when they read other students’ analysis, as in during peer review. 

The rubric provides a balanced approach to scoring analytical skills, both in 

reading and writing. 

46 4 All students in class, regardless of other assessments, navigated BlackBoard 

as an interface for submission successfully. 

46 5 This rubric provides a balanced approach to assessing research and research 

writing skills through its five categories. Within the assignment itself are 

requirements for locating, evaluating, and synthesizing the information of 

others. 

47 1 One of the strategies that helped students produce a variety of texts was to 

make this paper, unlike the other two, a visual analysis. Analyzing images 

in class and pairing advertisements with theoretical concepts prepared 

students to produce their own visual analysis. Some of the strategies that 

helped students improve their texts were to do peer review with rough drafts 

in class and to see how many changes they made based on Safe 

Assign.Some students continue to misunderstand or resist revising in a 

holistic way. To facilitate this even more in the future, I plan to have the 

papers go through three drafts: exploratory, rough, and final, and to bring 

sample revised papers into the class earlier in the semester. 



 

47 2 What helped students succeed on this activity was its practicality and the 

clear connection between the reading and the activity. By giving students a 

simple rubric with which to evaluate the video, I gave them a narrow set of 

tools and an immediate opportunity to apply their newfound 

knowledge.While I would not make any changes per se, I would incorporate 

more activities in which students evaluate oral presentations, especially 

close to the date that they give their own presentations. 

47 3 (To exceed, students need only show up that day with a rough draft in hand 

and evaluate others’ work; failure to show up with a rough draft results in 

failure.)The peer review sheet with in-depth questions helped students give 

specific feedback to their peers: identifying the argument, suggesting how it 

could be developed, and evaluating the strength of the argument and its 

evidence. I have found that, even though students give insightful feedback 

to each other, that feedback often is disregarded by the writer, who perhaps 

does not trust the feedback or wants to wait to hear what the professor 

thinks. To encourage students to apply their peers’ feedback more and to 

reconsider their own arguments, I plan to do three instead of two drafts and 

have students submit a new draft based solely on peer feedback. 

47 4 All of the students came in knowing how to use email. However, I found 

that a surprising number of them did not check their email on a regular 

basis; did not know how to sync their UAlbany email account with their 

private email account; and did not know how to reply all or include a third 

party in the Cc line. I ended up going over these issues as they arose, but, in 

the future, I plan to show them how to do these things right after 

distributing the assignment, on the same day that we look at samples of 

professional emails. 

47 5 After participating in a library research workshop and class workshops on 

finding and evaluating sources, students were, by and large, able to 

differentiate a periodical from a peer-reviewed article and to locate both for 

their papers. However, some students struggled to determine which articles 

would be most useful to their own arguments, working with articles that did 

not best suit their purposes. Students who came into college underprepared 

to do research especially struggled to evaluate sources based on their 

relevance and authority. To combat this in the future, I plan on bringing in 

sample excerpts from student papers and having current students decide if 

the sources used contribute to or detract from the paper. 

48 1 I am a very firm believer in “thick descriptions” both as an ethnographer 

and teacher of ethnographies. I stressed a great deal on it in most of my 

assignments and students grasped it very well. Next time I teach this course, 

I would like to stress equally on context. Contexts provide a lens for 

analysis. I will spend more time on this concept in future writing classes. 

48 2 I stressed on visuals a great deal and that worked. Students kept the text 

minimal and brought in lots of visuals in the form of videos they made, 

images that they took themselves, in addition to charts and graphs. Keeping 

the text minimal enabled them to speak without reading directly off the 

slides. Next time I teach the course, I will spend some time teaching 

students how to ask and take questions at the end. 



 

48 3 Students did an excellent job with their primary ethnographic research. 

Students either did oral histories or place studies. Their arguments emerged 

from their ethnographic research. I was very satisfied with their first-hand 

research. Next time I teach the course, I will stress equally on context 

gained through secondary research, which I think I could improve some 

more. 

48 4 All students met the requirement for personal computer use. They typed 

their assignments using MS Word. I put readings on Blackboard and none 

of the students had any problems accessing them. They also uploaded their 

assignments on Blackboard. 

48 5 Students did both primary and secondary research for their papers. They 

synthesized them to produce their final research papers. I was satisfied with 

their writing process. Next time I teach this course, I will stress on 

secondary research more than I did this semester. I will spend equal amount 

of time on primary and secondary research. 
 

  



 

Appendix C: Time to Completion and Comments 

 

Respondent 

Number 

Time 

(Start) 

Time 

(End)   

1 120 60   

2 90 100   

3 45   

The boxes for description are not large enough to cover and 

summarize material for the entire semester. 

3.1 45     

4 180 300   

5 30 30 

It’s a good idea – should help me with planning for next 

semester. 

5.1 30 30   

6       

7 180 180   

8 120 120   

9 120 90   

10       

11 180 150   

12 120 30   

13 60 60   

14       

15 120 120   

16 75 90   

17 75 90   

18 80 240   

18.1 80 240   

18.2 80 240   

19 120 120   

20 180 240   

21 180 240   

22 120 90   

23 120 45   

24 30 120   

25 30 120   

26 120 120   

27 120 120   

28 240 180 

This was more challenging than I thought it would be! Please 

see my comments in each section. Thanks. 

29 60 90   

30       

31 20 180   



 

32 20 180   

33 180 240   

34 180 120   

35 180 120 

Other than a few issues fitting my explanations into the forms, 

I thought it was a fairly easy process. Now, let's just hope I 

didn't do anything wrong. 

36 30 60   

37 30 60   

38 90 90 

Learning objective four needs to be considered in terms of not 

technology proficiency but in how it is utilized as a part of 

pedagogical practices. 

38.1 90 90 
 

39 60 60 
 

40 60 60 
 

41 60 30 

The categories included do not reflect the nuance and 

complexity of the assignments or the students’ work. Often for 

us in the humanities  

42 60 30   

43 30 30   

44 30 30   

45 150 120   

46 30     

47 60 90   

48 120 120   
 


